HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

Contents
hY![ mb/9{T mFw9¢a9b[ 9wT +£9 +9[ T[ 9wT.b.T.h..lMm[ 9 Y!¢

hY! [ mb/9{T 9FT¢Tab59 !'4LY I!x£! 9¢CYTb[TY[O9wWwTbTb D
MFEFWO € a9Db Dm0 Tt mmen e e e e eeeeeees MM

hwe¢! hY![ mFwO9b/ T[9wTbTb {Lb'!+ Y! DL{L..5«X¥T [9WTY
CTtlY$S ¥®O{¢9Y[T {LbLC[!w5! T[YhY![ TbDT[T%/ 9 mFw!

Yohwl[ | Y[ !wY . Tw 5 .wi.a. . wh . GLwal . {f Lo . n.H
YT¢!'t Cy!'wL . Tw 59w{ hwe¢lalL h[!.T[Tw aTK hY| [ mb
YT w L D wDwal b W e c.n

hY'[ mb/9{T 9FT¢Ta59 D«b 59F9wW[9b5Twa9{TY mFwoc¢a
Ub{L¢L/L w!thw[! wlL .«%9wThb59b...Tw..Thi9.[.9aH

hwe! hY, [ mFwOb/ T[] 9wTbTb {«wS«w«[ 9. T[ Tw ! F'al . m
hyY! w,! %!l w[LY 5«%9, [.OwT.b.T.b.. ITh/.9[.9bad{T....¥yWM

hwe! hY![ mFwOb/ T[9wTbTb hY![ TY[TaT ! [.DLNAWL «%9
a«%TY mMFw9¢a9bT ,9¢T ¢Twob Y!w!a[!w5! +*+9wT[9b CJ

P51 [V WLDLDb. . DmMWk [ QM Tt MHH
LbLe¢L! [ +%99wH{L /h9C /tIw9aL{ ¢w, ¢9!/19w{ hb Lb¢oOws5L{/
{LDbLCL/!'"b/ 9 Lb [/ IlL9alL{tw,. .95}/ ¢Lhb. .. ... MO
t wPOwxL/ 9 /1 9alLd ¢t 92¢{9!'Wbl 9¢W{9 Dh! [ { hC / hb¢9at hw!
{/L9b/ 9% '"b5 21, [/[..9aLlL{.tw,...L{..¢L].DL¢C...... Mp AN

ag9. C«w¥YT,9 |, «¥% L[L aT! WFTCcaaSOWADWNALDE:Mb/ 99w ! ]
.9/ 9wT[ 9wTb9 T[T YTb mFw9 ¢.a9b..Dmwg. . .[.9wT.bamdn Tb/ 9]

.1 b/L 5T[ h[!w!Y ¢«wY49 mFw9¢TaTb59 | ! %Lw[LY{L
'b! 5T[9 5! ![L Y!w.L[Ll.¢Lwal][. L. .Tw.LbhL[d#o0

'/hwt!{ [LbD!L{¢L/ !ttwh!/1 ¢h ¢19 /[La'!¢9 /1!bD

LY I TP MT P
'H [ 99 9C[ [9!'wbowpPpaDi{aeawliof{cbDh{ DOhTOWEE { | tth
.......................................................................................................................................... Mo

¢! wTI T CwOW !'t!wé¢a! bLQOb5L....[.9t.1L.9. Y. . . wD!L{. . .e®T 9{¢O¢
P{{T/!'w!%ThbT D9b9Ow! [T L..b.QLb..L9t.0.9..59Yhiwy  hb!
wo{Ta {!b!¢Lb5! 5hY!b!b ahbh. lL{.YL. . GOYbTETHY[9 5m
F[eoTb {owT, , 9 1! {d&8BLTH5.9. L . OW.iiiiiiiiiiiceee s HNH
50w 9 | [+0QbThb bH$¢9 « $. b Y!'{T59{Tb59HpPpgco {9
59{9b 9FT¢TaTbTb ¢«wYT,9Q59YT ¢! wTl{9[ ..DOdT TaT

Y!'w!w !'bL Y!*tw!laL .!F[!'!aLb5! S5TWT¢![ VY«[¢«w59 Ch
L L TR - T PP HCy

¢19 ¢w!b{Chwa!¢Lhb hC ¢19 .h!b5!'wL9{ .9¢299b tIh
/'[¢!'w9 Lb ¢19 /hb¢9:-¢ .hC..¢l.9..659/LL{Lta. ahd9obc¢:é



HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

al!/ 1 L'"+*9[[LUY59 xLwesg =9 {T, ! {!'[ [TS59w[TYY . 9[ Tw{
YIxw!la{![ . Tw 59FAQwW[.9Db5TwWal ..., HTC

+Lw¢s§ !'b5 th[Le¢L/![ [9!59w{IlLt Lb al!/IL!+9[[LY !
59/ LfalhbD ! b59w / hb5L¢Lhb{..hC..lhbl.9we!. LbHeT T

,9bT Yla;, ., mb9¢TaT !b[!, L LbLb 5TWT¢![ Y!a] , mb9
S5OF QW[ 9B 5. T Na.O HY Y

{h{,!'[ a95,! 1wl c¢Lwa9{Ob{Tlbb Y/ w| T! a{ m®[{ LHbdird | | Y|
T £9w9b ¢! w! CLb5!Db T 1{ nm%[!9wLabd {! T bCOL{ | TTObY5 9Y d® {H! p{ K[ LLL
.......................................................................................................................................... H. OH

! [ bL¥%[ LFLb th[T¢TY[9 a9{TY Ylw.L[lL. .. ¢&Lwaddd th[ T

5TWT¢! [ +9{!,9¢ ![¢Lb5! ! [!ba!YY 5TWT¢![ hY!w,
59+[9¢ Y!w L{LbBELYTodfh Ll Fleeeeieeeeenn. Hdn

C«ws. OY T[T YT[OWTb ¢«wY 59+[ 9¢[ OWT...e. 9. ¥p! ¢ L «!

ahbL¢hwLbD ¢19 {t!bL{Il ¢!wahL[Y ¢!wYL{l Chw9LDbDb
Lo 0 oL I o o ROt onrT

{LbLw[L w!{, hb![T¢9 9Y{9bTb59 .6« Y9 ,TLT tAthmwT{T «
%lalb ¢! ¢! w{L®% LFL 49w49+9{ Th.5[9T H/d %d voT Y..wd & {!Lb I¢[9
[ 24 ®dzNDEA @S Hnd | NI @PffFNRF haYlFyfP TYLI NFG2NId

ol @ 8 N N PO oop
¢19 two9sbL/ ¢iHtYcecwhaPH hGBwd Ot ¢Lhb{ Lb hb[Lb9 Lat | [{
¢wO9b5,h[ !'"b5 1 9t.{.T.....wl.5.1l ., el QW aoc
YhbYhw5!¢h mb twhWO{T DO9w49Y[ 9 a9[ 9wTbTb ag9z+{ Ta{
¢! wT%a ¢! Lal. L. LEL . 2l Yl fobeeeeeeeeee e opT

TIOWT t w®a!otYqwoawThb ¢! . ! w/ ! [!Y {«w9/ TbTb..0.papt9. b t

C«wYT, 9Q59YT Dm4a9b 4h/ |} Y[ ! w5! CY« WVYT4699 w,! X &AW [¢TORRTO |
cTW 5 O F O W 0. D D T M . O e ocn

DL[[9{ 59[ 9! %9 Q«h..t.{.T.Y!l.b!.[.T.%..9[.9. . .¢TwT{.Tacd

t[!'¢hbQb!b 59+[9¢ !b[! L LbLb .Th{.l.bh. . l.LYXJowL . ! YL
ah59wb[ 9 a9 £9 Y«[¢«w9[] aTw!{Y Yhw,.al.Z..XdwyTY =£9
!l .t b/L[! a! +9 .le¢L[L[! a! Y!*w!a[!wL 9Y{9bThb509

1tL5!'YT 59FT TaT !b[l.l.al. .l 5LTw...Tw.Th.i.9)Pm9
¢T.,!'¢wh h,!b[!wLb5! 5T, ![hD[!'w[! !I1[!YT 9wh¥%, hb!
t OwW{t9Y¢TC¢O9b 59.EOW[.905TWT .29 T o n

t T[1¢9{Th CT%TY{9] Dmw«b« a«Y9aa9[T,9C¢4T[TFT 9
9¢YT{TbTb .959b Ta! WL..l.wl/.L].LEL..T.[.9..Th..9dbao{T

{thw5! TaD9[9a9 .9/ 9wT{TbTb..ahtTtl{ hb..«t@wTb9 9
¢«wY wha!bLb5! Y!5LbLb m%D«w[9 amddnad. [ Lol +9 !
Yl w!a!ba! w! 59tw9a 91 T5T | #{%!bwltd L % 9h.FE{r@wt[ !9 YuiT:



HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

9., & KWB5LYY {!wL ! .5!['.19®C8OHETRbOb! 53PS THWTDb 5
TC!59[9wT 29 .! TC!59[9wTb hY!w «%9wTh59gn 9¢YT]

T{[!a 5« «b/9 ¢!wTITb59 wTzx! 9¢ +£9 5Tw!..®¢T9Yh][ |
ty.[ L/ {e/¢fhwwhbbDIChwaDhe¢tlOwbb !'bly59 9L at [ 9a9b¢! ¢Lhb /I
3 2R T o T 8 0 T nTc
[h/ !V ][ Dhx9wba9b¢ 59/ 9bc¢w! [LEZhDLEB/ I bBL{afLiLBbDBh
= R o T I I O O O O S nTT
ti.[L/ !'"5aLbL{¢w!¢Lhb w9Chwa{ !b5 ¢w!b{t!w9b/ 6 L
{0 A nrty
9! [j!'¢Lhb hC {h/L!'[ th[L/, Lat[9a9b¢! ¢Lhb ! b5 t
= TRV T A o B PSPPSR nt o

[ L/ CLb!b/L![ a'b!'DobSwt[! H5{ ¢9EDPO ¢ bwhyhmwe!l a!

oDh+9wba9b¢ ! 5ht¢Lhb !'b5 5LDLe¢![ t!.[L/ {9wstL/ 9]
.......................................................................................................................................... nymw

¢19 wh[9 hC t!.[L/ Lb{e¢L¢! ¢Lhb{ Lb 9/ hbhalL/ 5929
.......................................................................................................................................... nyH

I btbhww! t ¢Lhb th[L/L9{ wab5 LDbh9vDo9vbl/!% wo@h &/ ! 5a
¢w!5L¢Lhb![ 29! +LbD ¢9/1bLv!9{ !'b5 ¢I9Lw Lb¢ODwW!

ST T IO I o TSRS nyn

Iy [¢rw!'[ {,a.h[L{a Lb .!'[Lb9{9 t!Lb¢LbD !b5 L¢({
.......................................................................................................................................... nyp

/' hb¢9at hw!w, CL[LtLbh {¢w99¢ !we ! { ! a95L; a hC
I @@ O b Gl e nyec
tw9{9w+! ¢Lhb hC Lb5LD9bh!{ !w¢ Chwa{ Lb tIlL[LttL
Y O I - o 10 PP nyrT

¢19 wh[9 hC CL[LtLbh /Lb9a! Lb {I!tLbD.. badywyhb!]

+L{!'![ Db{ wab ¢QI*[9Lt Lbh /hb¢9athw!w, tlh¢hDwept! !
wWO+Le¢! [L%! ¢Lhb hC ¢w!S5L¢Lhb![ .!¢LY !'w¢ ¢ wh! DI

I o TSI o T o 0 A PP ndon
FCwL/!'b a!{yY !'w¢ !'bbBbeedt hwW!IC{y, 9p9®ODDL[.O{®PY/ | [t ¢
D[h.![ th29w ¢w!b{L¢Lhb{ ' b5 ¢1.9...Cl.¢ . wa..rhdtH Lb¢ 9w

wODLhb![ {9/!wL¢, / hhtAwCELhOWL.Db..¢.1.9..Lh5mhdo
{al!'[[ {¢'¢9{3% .LD {c¢w!¢9DLO{Y S5Lt..hal ., ..60ths {! wt

¢19 wh[9 hC Lb¢Owb!¢Lhb![ hwD!bL%!' ¢Lhb{..idbpa!b! D
9/ hbhal/ Lb¢9w59t9b59b/9 ! b5 th[L¢LLI .. /ddbd [ 9b DO
/{La!'¢9 /1!bD93 almdwiadv hbiE+ dwis! b /wh {{.b...Dl.ngpr[ ! CC

/. .9w{9/!wL¢,S 5LDL¢![ {hz9w9OLDb¢,> ! b5...athbg9whb! ¢
lCwL/!b 5Lt[ha!/, !b5 alp¢L[Vd9w!DL.bDb.Bhogds®b ¢



HATTUSMSNBERNATI ONAL CONFERENCE ON SOCI AL ScCI EU
Augusz, 12CDRUM
| SBN NF6.2-87 39 8

l'alb wLDIC{Z Lb¢Ow+9b¢LhbX ! b5 .¢L.9..[.LaLpgf{n hC D]

¢19 wh[9 hC 5LDL¢!'[ ¢w!b{Chwa!¢Lhb Lb {I!'"tLbD Lb
twhb5!/¢L+tL¢, 5, blalL/{ Lb 9a9wbDLhbD.al.wY9¢h O hbhal

LbC[!¢Lhb ¢! wD9¢LbDZ ahb9¢!w, th[L/, ¢w!b{aL{{Lh

5929 ht LbD ..L.hl. b wbl.O{ pnH

¢19 Lat!/ ¢ hC hL[ twL/ 9 1{llwh/; D= 9-b/5l 'CoLOI 'wW! ¢wo9 {tt!t
a9/ I '"bL{a{ hb a!'/wholhbhal/l.. {.¢lL . L[LLSC ... pno

['". hw alwY9¢ C[9-L.L[LC¢,Z I ,;al!b /!1'tLe¢![ Chwa!c¢Lh
Fb59w {¢w; /¢ w!'[ Olhbhal/l. ./l DbD9% . pAan
CLb!'b/L!'[ Lb/[}{LhbX aL/whCLb!b/9 '/ /9{{Z !'b5 {a
9/ hbhalL/ 599 [.ht.a9.b. 0 e pnp
¢w!'59 [L.9w![L%!'¢LhbX Lb5}{¢wL![ th[L/, 59{LDbzx
O/ N D N A L O i ————————— pnc

/[ La'¢9 wL{Y{Z !'DwL/ | [¢;w![ twh5;/¢LxtLC, X !'b5 {]
b!'¢Lhb![ 59+9[ ht.a9bt. . {.Cwl.eaADLO i p.NT

¢19 9/ hbhalL/ /hb{9v,;9b/9{ hC LbCw! {¢w;/ ¢, w9 Lb=zx9
fw. !'bL%I ¢Lhb t!¢c¢owhif..Lb..lL{.¢. . LCwL/L.l. ... pny

9 [9DWahbL%! ¢Lhb twh/9{{9{ Lb ah[5hz!l.Y9{.phihaadw/

/ hwt hw!¢9 [!2 w9Chwa{ 'b5 Lbx9{¢hw twhe¢9/ ¢Lhb Lb
.......................................................................................................................................... p.Mn

thftthbC[ L/ ¢ [9D!'[ wOChwa9[ hbs9 we.[.0b.h.Cwl. v.2p MO
I'alb wLDI ¢{ twhe¢9/ ¢Lhb a9/l !bL{af..Lbh..Lugwd /hb{
W' 5L/ L![ Lbb509t ofbtbvevp!/t9¢ Ltbbs t!Ho[¢ll/ L9{ Lb...ahpBb+! b |

[9D!'[ Cw!a92hwY{ Chw 5LDL¢![ twL=*!/, twhe¢9/ ¢Lhb
S 8 0 00 SR p MM

[9D![ /1 !'[[9bD9{ Lb aLDw!¢Lhb .L.b5. . .Lf. Jt.apmpm[L/LO
/hat!w! ¢L+9 ! b![,{L{ hC L{[!'aL/ !b5./l.LxLpm§!2 Lb
9btLwhba9be¢! [ [!2 1b5 {!{¢! ! .Y 9! XA{ A tbopm®Ob¢ t h
Lbbh+! ¢L+9 t95! DhDL/![ !ttwh!/19{ Chw 5LDL¢![ [9

I LDI 9w 98 . Lt L b p.My
[/ ywwL/ | [} a w9Chwd a{ttwh!xdLDDL {9/ Qrbvb! w, 95 /! ¢Lhb hj]
.......................................................................................................................................... p.M g
Lb¢o9Dw!¢Lhb hC !'w¢LCL/L!'[ Lbc¢O[[LDObYE® {Lbl AKIL{w
.......................................................................................................................................... p.HAN

¢9!'/ 19w twhCO{{Lhb![ 5929 hta9b¢ ahb9ll.fl. LChw w, w!
5LbLe¢er [ [L¢eOw!/, 1 b5 {¢},59b¢ 9bD.!.D9a9%bt..dtby £L9CDb
.[9b595 [9!wbLbD !'ttwh!/19{ .Lh..J{.¢9a..95./d€dhb Lb
P{9{{LbD ¢19 Lat!/ ¢ hC ah.L[9 [9!wbLbD !'tt[L/!¢eL
ol I (1 - PSRRI pHM

iv



HATTUSMSNBERNATI ONAL CONFERENCE ON SOCI AL ScCI EU
Augusz, 12CDRUM
| SBN NF6.2-87 39 8
95! /1 ¢Lhb![ [9!'59w{ ]l Lt ¢ b{5¢w!/ ¢lOhDhL[9 {L.altbw.ltL@¥aX ¢! b
DO9b59w Lb9v!![L¢, Lb !'//9{{ .6h.95)LL¢Lhbphd w! w!

al!/ wh9/ hbhalL/ 5L+x9w{LCL/ ! ¢ENtbOdITWI ¢ ODPLEBIEh&AID wI{ h

L S A T SO (o SRRSO PHT
5LDL¢!r [ CLb!b/L!'[ Lb/[}{Lhb !'!b5 L¢{ Lat!/ ¢ hb w]
DT O S O o PHY
!'DwL/ | [¢;w![ twhb5}/¢LtLCEe, ' b5 /[La!'¢9 /1! bD9 ! 5!
.......................................................................................................................................... p.H G

LbChwa![ 9/hbha, 5,blalL/{ !b5 !w.!b 9at.fmqgmobc¢ {
¢9/ 1 bhfwD+9b 9/ hbhalL/ Dwh2¢l ah59[{ Lb .&bpbokm! bd{
{a!'[[ !b5 a95L!a 9b¢oOwtwL{9 Lbbh+! ¢Lhb tgmdgHh/ L9{
¢l 9 wh[9 Th€LOb¢ H5EMLIOS!L%! ¢Lhb Lb ¢! L2!bY{podo/ hbhal
9b9wD, 9/ hbhalL/{ 'b5 {!{¢!'Lb!.[9 59#OUMhtm®DC t h]J



HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

OKUL ¥NCESK ¥JRETMENLERK VE VELKLERKNKN AK
Y¥NELKK G¥R! kLERK

Nagi han KARAMAN ¥NER
Okul ¥ncesi ¥]Jretmeni
ORCID NO: 000900052641-1435 Email: nghn4359@gmail.com Cep Te8534419383
Kl knur MAYA
Prof.Dr., ¢anakkale Onsekiz Mart |1
ORCID NO: 000800019964 1382 Emaililknurmaya@gmail.cor@ep Tel: 05356460166

¥ZET
Bu araktérmanén amacé, okul ©°ncesi °jJretmenl
beli r 1 emek vV e bu gor ¢kl eri karkeél akt érar ak

dejerl endirmekt-2026 Aejaikttiemmaj) r t0i2rf y él enda 1
il -esinde bulunan Mill"~ Ejitim Bakandda&] éna
ger-eklexktirilmicktir. Arakt ér mada nitel ar e
yapélandéeréel mék g°r¢kme formu aracél ejeyl a
0 v

jret meni e 10 veldi ol mak ¢ zer enasoaupundam 20
)

°Jretmenler ve velilerin aile kateél éménén -
a-éséndan ©°nemli ol duju konusunda ortak g°r
birlikte aile katél émé s ¢sriekcliinkd ee rzia nvaen byaeztée r
y°neli k isteksizliklIleri gi bi -ekKi tli engel | €
ve s¢rdereéglebilir aile kat@al éméiwydulrdmal an é
g°r ¢l megkt ¢rul Aulaxrtée rdmaj rul t usunda, ai-ele kat e
il etikiminin g¢-lendiril mesi, esnek kat el ém
bilin-lendirme -alékmal arénén yapeél masé °ner
Anahtar Kelimeler: Ok u | % d &9im, ail-ai lkeaetékéeméyr| oku] \

°Jretmen g°r ¢kl eri
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VI EWS OF PRESCHOOL TEACHERS AND PARENTS
INVOLVEMENT EXTENDED

ABSTRACT

The aim of this study is to determine the views of preschool teachers and parentsigegardi

family involvement and to evaluate the effectiveness of family involvement practices by
comparing these views. The study was conducted during thé 202% academic year in two

public preschool education institutions affiliated with the Ministry of dlal Education in the

S¢l eymanpaka district of Tekirdaj. A qualita
were collected through sessiructured interview forms. The study group consisted of a total of

20 participants, including 10 preschool teastend 10 parents. The findings revealed that both
teachers and parents share the common opinion that family involvement is important for
childrendés academic, social, and emotional d
family involvement weradentified, including lack of time, communication deficiencies, and
some parentsé reluctance to participate in t
and sustainable family involvement practices strengthen s¢aimdly cooperation. In line ith

the findings, it is recommended to strengthen teapheznt communication, implement

flexible participation models, and organize awaremassng activities for families in order to

increase family involvement.

Key Words: Preschooleducation, family involvement, schebla mi | 'y cooper ati or

vi ews, teacherso views.

1. GKRKKkK

Aile katél éme, aile bireylerinin -ocuklareéen
kapsayan bir s¢re- olarak Jdejdilendiatiel memkned
il e aile arasénda i1k birlijini sajl amak, -oc

sajlamak ve s¢rece destek ol makt é-ekonomky r € ¢ a

d¢zeyden gel en e-vacewnk Inarn egzeenr ionddeuj-u ol umsuz ¢

bir-ok araktérmaceée taraféendan (°rn., Chri sti
Gr een, 200 3; Meyer ve Mann, 2006 ;) dijer °n
katéel eménéark|l aacdecdee]idg ailelere de sajl adej
Unut kan (1999) aile kateél éméne, ailelerin k

2



HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

yetenekl erini ortaya koy ma s¢reci ol ar ak

progr anslaadreéecnee n- ocukl arda davranék d¢gzenl eme
kal mayép ayné zamanda ailelerin de °Jrenme ¢
Beaty (2000) ; okul °ncesi programlaréna kat e

darm zengin bir °jJrenme ortamé sajlayarak gel.

yanénda, -ocukl aréenén ©°zg¢ven geliktirmeler
ortaméendaki di siplin probl eml er tmektedirr azal masé
Bazé ebeveynler ©°nce aile katéleme faaliyet
°Jretmen tutumu fazlaca °nemli bir faktordg¢r
itibariyle -ocuk| hrrn&mrékserRdad +ok Xaemheémbir
konusunda bilgilendirme yapmal édeér . ¢oju &eb
hakkénda bil gi sahi bi ol mayabilir. Ok ul ¥ n (
Dol ayéséyla ejerokaulldead e k a z-aoncduékkl laaareen édeneyi nm
destekl emezl erse -ocuklar da bu deneyi ml eri

Jenkins, 2003) . i steli k -ocuklarénéen ejitim
ol mayan ebeklegyrnd rean -ejciut i mi konusunda nas é|
bil emezl er. ¥Jretmenlerin bu bajlamda t¢m v
yapmasé gerekmektedir. Ail el erin ejitim -e&
zor |l ukl ar énean dBekaktayt (-2¢000) , °zelli kle ©°Jren
ol umsuz okul tecr ¢bel eri, dersler ve °jJret me
ol an ailelerin destejini kazanmanén vV e ej i
ol mayadak&nanta -ekmiktir. Ancak Dbu ol umsuz du
konusundaki I stekl i Ve kararl é -abaseyl a é
progr amda ejitim sg¢grecine ailelerin kat el e
bel itritrmi kEJ i tim ortaména karkeé il gisiz veya I
°Jretmenin istikrarlé olmasé °nemlidir. Bu ©b
et mesi °nemlidir. Fakat s¢reci dobjirrut ak  met
yeterliliklere sahiop ol maseé da gerekl i dir.
gel i kKtirmeleri gereken beceriler Eliason ve
Ail el erin d¢gkegncel erine, leka Emgoati kuaabilene \ee aileyg e | e r |
saygél é ol mak Ev ve okul a rAai sl éenydea kga¢r-klés ©°bn
davranmamakAi | eyi -ocukl arénén gelikim ve ejiti ml
kaynakl ar (ki ki, k ur ughendirnyel yFeanrl kalré.  ivibe)t i hka knk ét
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kullanmakGer ekt i i zaman dijer topluluklarla 1Kk
yetenekler veliler ile g¢venilir ve m¢gsbet b
Fakat a ydraé averhan kat el e me etkinliklerini de
°Jretmenlerin bu alandaki aktg¢el il erl emel er

1.2 Araktérmanén Probl emi

Ok ul °ncesi ejitimde ail e ektekleyen témaléupsurlardan uj u n
biridir. Aile ve okul arasénda kurul acak etk
Ancak uygulamada aile kateéelémé d¢gzeyi, °Jret

beklentilerifestg?tebi Famekt etdiek. gTekirdaj I

kurumlarénda da aile kateéel éemé wuygul amal ar éné
Tekirdaj K1 i S¢l eymanpaka Kl -esinde bul unar
Kurumunda e-tadeénk awne °Vel il erinin okul °ncesi

hakkéndaki g?®r ¢kl eri naseéel der

1.2.1 Arakteéermanén Alt Probl emleri
a)Okul ©°ncesi ©°jJretmenleri ve velilerin aile e

kat él & m, ganaghrl gl ;mh sere-l erine kateéel eém) il

b)¥j ret menler ile velilerin aile kateél éména
karkéel akéelan engell er a-éséndan) arasénda a
c)Okul® ncesi °Jretmenlerinin aile katél émé kav
tanémladéekl aré ve hangi t¢r kateéel émé daha -o

2 . Y¥NTEM

Tekirdaj K1 i S¢l eymanpaka Kl -esinde eépui unar
kurumunda -alékan °jJretmen ve velilerinin o
y°neli k go°r¢klerini belirl emek amacéyla yap
velilerinin veld. kat él ém erinkderimlémesine ecelemek a k k & r
amacéyla tarama modelinden yararl anél mék ve
yeéer et el megkt ¢gr .

Nitel arakteéermal ar , bireylerin yakanteéel ar én:

derinlemesine incelemeyian | ayan bir araktérma yakl akémed

ol gu ve olaylaré kendi doj al bajl amlaré i-er
i ncel emesi gi bi veri toplama tekniklerinden
(2010 ogitel arakter ma, bireylerin davraneéecx



HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

a-éséeyla dejerlendiren, veril eri doj al orta
anl aml andérmaya odakl anan arakteér mal améaear . B
sosyal ve k¢l terel yakam i -erisinde ortaya
y°neli k ol dujunu; bu ama- dojrultusunda g°zl
ve odak grup g°r¢é¢kmeleri gibi y°ntemlerden vy
Bu dojrultuda araktéermada okul ©°ncesi ejitim
vel.i gor ¢kl erini irdel emek 1 -in nitel ar akt

°Tretmen ve velilerle g°r ¢ kkitléerrneak yyCanztéenmia | staey

1
QD

Kmada, °Jretmen ve velilerin d¢gkenceler

Kmada kateélemceéelarla Dbirebir gor ¢é¢Kme yi

1
o]
D D @D

féndan hazérl anmékoymuékyhbpahahdéak!| ek

3. BULGULAR

Araxkxtérma bul gul aréna g°re °Jretmenler aile e
par-asé olarak g°rmektedir. Kat él émcél ar ail
gelieimidiyet duygusunu destekledijini i fad

velilerin -alékma kokull aré s¢recin °néegndeki
3.1. ¥jJretmen G°r ¢kl erine Ait Bulgul ar

Arakt érma bul gul arleatéelgémenéjokttimehheesiai €pi
S

par-asé olarak g°rmektedir. Kat él émcél ar ail
gelikim ve aidiyet duygusunu destekledijini
velilerinll ad&kKksnar koiknu °n¢gndeki t emel engel |

Tablo 1 ve tablo 26de g°r ¢l dej ¢ ¢zeaerid e®jirket
birliJini artterdejéné ve velilerin ejitim .
yapnél-aal ékxmal arén ©°jrencilerin °zg¢ven ve so

ol dukl aréné g°stermektedir.
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Ejitim
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Sosyal
Duygusal given

Problem ¢6zme

Akademik destek

gel
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becer

w ~ 01 O

Tablo3.Ai | e

Kateléem S¢reci

Guglukler

f

Zaman
Vel il eri

Hazeér |

Uygun etkinlik secemen

Séneéf

yeter

éksez

y°net

n -

N bR W 01O

3.2 Vel

Ar akt ér ma

t anéml

GCBulgulan er i ne

amaktader .

bul gul ar éna
Kat él

¢cocukl

nde

Ait

glre

é mc é |

Kavr aména

ar a

Kar kK él

SCI E

Kl'i kkin GP°

Sajl adejée Kat |
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aidiyet duygusunu destekmbhedygeptersizbddei evmi K
s¢recin °negndeki t emel engell er olarak °ne -
Tablo 4 tablo 5 ve tablo 66da velilerin aile@ e

-al ekxmal ar esnasénda karkeéaxél amerziokmukt ar .

Tablo4Vel il erin Aile Kateéelé

—h

Tema

OkuFai Il e ik birlifjJi

Ejitim s¢recine kateéel ém

R W O

Cocukla kaliteli zaman gecirme

4. SONU¢, TARTI kKkMA VE ¥NERKLER
Bu araxteéer mada, Tekirdaj Pl S¢l eymanpaka |

kur

c

ml arénda -alékan °jJretmenler ile bu okul

katéel eména yPneéel &nmi°ktsikrl.er Arakt érma bul gul
u

sonu-|lar akajéda °zetlenmicktir:

Arakt érmaya katélan °jJretmenlerin b¢gyeéek -071L
mezunu ol duju belirlenmixktir. Veladier epi ttiam
s¢recinde annelerin daha aktif rol al dejene
G°r¢kmel erden el de edilen bulgular dejerl end
b¢yek °l-aigde okubirl iji, ejitim s¢restekne akt
sajl ama ol arak tanéemlaméxktér. Bu durum, her
algeya sahip oldujunu g°stermektedir.

Kat el émceéel ar, aile katél éeménén -ocukl ar én;

A ¥zge¢ven gelikimini destekledijini,

A Sosyal Dbeceriilerini geliktirdiijin

A Okula karké olumlu tutum geliktirmelerini
A Kendil erini géevende hissetmelerine kat ke
Arakt érmada °jJretmenler ve veliler taraféend.
gé-1 ¢kl erin;

A Zaman yétersizlii
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A Velilerin -alékma hayat e,

A Etkinlik planlamaséndaki zorl ukl ar,

A Bazé ailelerin s¢rece yeterince dahil ol a
ol duju belirlenmickktir.

El de edilen bulgular Dbirlikte dejerlendirilo
ol uml vuajklaga k@] s g°r ¢l mektedir.

Bu araktérmada aile kateéel éménén -ocukl arén
yone¢gndeki bul gul ar , G¢e¢rkimkek (2003) tarafer
g°stermektedir. S°z kemarrsan --ad eéxtaweak dae kaii K o
olumlu y°nde etkilediji ifade edilmicktir.
¥Jretmenlerin aile katéléemé s¢recinde zaman

gé-1 ¢kl er, Decker ve Decker (200%5)jyttaeameképndn

Vel ilerin b¢gyé¢k késménén aile kateéel eména i st
Zzaman katéeléem sajlayamadeéej é sonucu, Chri st
arakt eér mas éerkdoankoimi ks o sfyadk tkart 1éd reime néai leg ki | edi ]

desteklemektedir.

Arakt érma bul gul areéena dayanarak akaj édaki ©°n
¥Jretmenlere Y°nelik ¥neriler:

A Aile katéelém etkinlikleri y el bakéeénda pl ar
A Etkinlikler vel il erin -al ékma saatl erine

dizenlenmelidir.

A Velilere etkinlik °ncesindeda&rék ve detayl
A Aile katéléménda t¢m velilerin aktif rol e
Okul Yo6netimine Yonelik Oneriler:

A Aile katéel éméné destekleyen kurumsal pol it
A Velilere yonelik rehberlik seminerleri diizenlenmelidir.

A Dijital Il etikim kanall aré etkin kullaneéelr
A Okulail e ik birlijini artéracak sosyal etki

Velilere Yonelik Oneriler:
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Far kl & iddtedrdmalkéaar-keé&llékmal ar ger-ekl exktiri

A ¢ocukl arénén ejitim s¢recine aktif katéelé
A Ok ul il e d¢gzenlii il eti kim kurul mal eédeér .

A Evde °jJrenmeyi destekleyici etkinliklere
Gel ecekte Yapeéelacak Arakteéermalara Y°neli k ¥n
A Daha genik °rneklem gruplaréyla nicel ar ack
A

A

Dijital aile katél ém uygul amal arénén et ki s
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OZET

Okul ©°ncesi d°nem, -ocuklarén biliksel, sosy
atéldeje kritimdei-roscsykleartédmr .° Bruerdenes¢re-1 e
hava etkinlikler:i °neml i bir yer tut makt a
°Jretmenlerinin a-ék hava etkinliklerine y°
sorunl ar é& tveej i-l%ezr¢gimmisthbreal i rl emekt i r . Arakt érnr
t¢rlerinde g°rev yapan toplam 25 okul °nces
araktéerma y°ntemlerinden yararl anél mék ol up
frek ans vV e y¢zde dejerl eri il e destekl enmi kKt
etkinliklerinin -ocuklarén ©°zellikle psikomo
ve °Jrenme s¢re-lerini olumlu yO°nlikelanthmas t e k| e
s¢recinde ajéerlekleé olarak fiziksel gelikim
gel i kimi de dikkate al maktadér. Bulgular, a-
yetersizIliji, g¢éevenl ijki pvreo b-leevimleesreil, rmastkelreyra |
karkel akél déjene ortaya koymaktader. Bununl a
kaygelaré ile hava kokullaré da etkinlikI er:i
araseéenda dyeerr. a¥ljmmaekttnrae nl erin bu sorunl ara kar
geliktirdi kleri; etkinlik s¢gresini kesalt ma,
pl anlama yapma gibi stratejiler kull atmdeéekl ar
programlarénda a-ék hava etkinliklerine yer
bulundujunu ortaya koymaktader. ¥zelli kle fi
uygul ama farkl él ekl aré pr aikrl aam ai Inee dueyng wll amaa t
ol ar ak, a-ék hava etkinliklerinin -ocuklar e
ancak bu etkinliklerin daha &etkil:@ uygul ane

retmenl erin demmtlkeikll iem-meesndivrei lame il eger ekt i

Anahtar Keli mel er: Ok ul ¥ncesi Ejitim, A-¢€k

11
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1. GKRKK

Mi ||~ Ejitim Bakanl éjédénén erken -ocuklI L
-ocukl areéen - ok y°nerg mietl elkiiknliini bidresteg kIteym
ama-|l amaktadéer. Bu bajlamda okul ©°ncesi ejit
biliksel, sosyal ve duygusal gel i kimlerini
-ékmaktadérnl Akekrhava ethnl é ve d¢gzenli bi -
t anéma, merak ve kekfetme duygusunu gel i kKtir

yakam al ekxkkanl ékl arée kazandérma férsaté suna

Buna rajmen T¢r ki yekbudreu nolkaurlé n°drac eas-i1€ ke Jhiatvie

yeterince yaygeéen ve etkili bir bi-imde uygul
s¢recinde karkél aktekl ar e -eki tli sorunl ar e
yetersizliklelrarné,g¢v@emédfi Kk mkwoywgtel arénén fazl
velilerin olumsuz tutumlaré °n plana -ékmakt

Acar (2012), okul déke ©°jJrenme ortamlar e
tanéma ve kekfetme ol anajiée es &j¢lladiérjeé n é ;s o°sjyrael
alanlarda -ok y°nl ¢ kazanémlar el de et me a- ¢
Benzer Kekil de, Akge¢en (2011) ders déké et ki
becerilerini gdliikk titlredi gii mii kivrecilliidke y°nl erin
Arakt ér mal ar , a-ék hava etkinliklerinin ©°jr

sunarak dojrudan deneyim kazandérdéjéne ve ©°
surecineanl|l aml & katkél ar sajl adéjénée g°ster mekt e

Bu -al eékma, okul °ncesi ejitim °Jretmenl e
i li kKkin go°r ¢kl erini vV e uygul ama s¢recinde
ama-| amaktadeéer . Araryeéemmari Aijreemémleernilmer dali
hava etkinliklerinin nitelijini artéracak ve
geliktiril mesine katké sunmayé hedefl emekted

2.YONTEM

Bu arakxtérma nitel bi ®ntamékmd aobhup ,glvecr
kull anél mékt eér ; g°r¢kme formu hazérl anér ken
sorular olAxkakwtr &t maktkKstanbul ilinde MilIl = E
ejitim kurumlaréndnanl gPrirmvayalpahavgarethi nlik
belirl emek amaceéeyl a yeéeréeteoel megkt or . Bu -al e
uygul ama s¢re-lerinde karkelaktéklareée ge¢-1 ¢
Uzere tarama modelinedayné t el b iorl aaraskk tpdramd anméxkt ér .

Nitel araktérma y°ntemleri, °zellikle ins
derinl emesine Dbilgi edi nmeyi hedefl emekte v
al anéna sahi dtir BuCyé@saawwelml er202d1 gul ar én doj a
katéléemceéelarla birebir g°r¢kmeler yapeéel masén

12
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vV e g°r ¢ Kme gi bi tekni kl erin kull anéel déj é,
genelleebi | i r ol maktan ziyade ger-ekl eri be¢teéencyé
taneml améxkter . Benzer «kekil de, Merriam (20009
bajl amdaki Il nsan davranéxkl!l ar é@&né, ndgéztem,yi ml er
derinl emesine g°r ¢Kme, bel ge incel emesi vV e
belirtmicklerdir.

Bu arakter mada, °Jretmenl erin a- ek hava
deneyi mlerini ve g°r ¢kl erimitaleramadrem&nsmaeyd
edi |l mi ktir. Veriler, yaré yapélandeéereéel méxk ¢
g°r ¢¢kmel er yapélarak toplanméxkteér. Bu y°nte
detayl & bi-i mde or t akyaar rhkaokyérkalké kvlea rug gaur laamaalka ki

3. ARAKTI RMA BULGULARI
3.1 Demografik Bilgiler

Arakt érmaya kateéelan katél émceéel arén Ki Ki s¢
bakl ek alténda sunul mukturdaj BEheeaml amcdlraerkaans

dejerl eri kull anél arak Tablo 16de g°steril mi

Tablo 1

Dej i Kk ken Kategori f %

Cinsiyet Kadén 22 88
Erkek 3 12

Y a K 261 30 4 16
3135 12 48
361 40 5 20
41+ 4 16

Mesl| eki k 0I5 3 12
6i 10 11 44
11715 5 20
16 20 6 24

Kurum tart Anasénéfeée (14 56
bajl &)
Bajéemséz An8 32
Ozel Anaokulu 1 4
¥zel Ejitinl 4
Anaséenéfée (1 4
bajl &)

Yerl ekim Kstanbul An13 52
Kstanbul Av12 48

¥7J r esnacyié s 1 5110 1 4

13
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11115 8 32
161 20 7 28
21 25 8 32
261 30 1 4

3. 2. A-ék Hava Etkinliklerinin ¥nemi ve K

Bu bakl ék alteénda, okul °ncesi ej i tim sg¢
gel i kisdijelrayaebi | ece]J i katkélarén yané sér a,
uygul ama konusundaki bilgi ve yeterlilikleri
Tablo 2
A-ék hava etkinliklerine y°nelik hizmeti-i e
Tema A- ékl ama F %

Cevap Evet 4 %16
Cevap Hayeéer 21 %84
TOPLAM 25 %100

Tabl o 20d6ye g°re katéel emceéel arén b¢gyeéek -o07]
- ejitim al mamexter (%84). Sadece 4 ki Ki
durum, ©°rneklegrkdenl akélerhgveae il gild.i mes| eki (
kal dejéené g°stermektedir.

Tablo 3

A-ék hava etkinliklerinin okul©®ncesi d°nemde
Tema A- ekl ama f %
Biliksel geliDikkat, ©°jJrenme kal €7 %28

Fizi ksel geliEnerji bokal t ma, mot6 %24

B¢t encgl gel i Fizi ksel + duygusal 4 %16

Doja ile etkiDojayée tanéma, -evred %16
Yaratéecél ek vMerak, problem -°zme3 %12
Sosyal gel i ki Akran etkil eki mi 1 %4

TOPLAM 25 %100

Tabl o 36te g°re¢l de] ¢ gi bi kat el émcél ar a-
- ok bili ksel geli kim ve °7 renme czerindeki
g°r ¢kmelekule® iKclelsi nde a-ék hava etkinlikleri

MOk u l °ncesinde a-ék hava etkinlikleri,
gel i ki mini destekl eyen -0k ©°nemli bir °Jre

oynayarak ekagtarémée¢ gojayée g°zlemleyerek bi

14



HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

arkadakl areéyla etkilekim kurarak sosyal y°n
hissedip streslerini azaltarak duygusal olarak da rahatlarlay

Bunu fizikéaregeli KPod4yetakip etmektedir.

etkilekim boyutlareée exit Kekil de %16 oraneén:
gelikim ise %4 ile en d¢k¢k oranda i fade ed
Uzerm e ki ettdckdwklnar &@&n enerjil erini at masé ve ke
gerekkiedi rnde i fade et miktir.

Genel ol ar ak, a-ék hava etkinliklerinin ¢
daha °neml. gor ¢é¢loddaujtanusnos sal dadlai mizmvhur gul a
Tablo 4
A-ék hava etkinliklerinin gelikim alanéna sa
Geli kim Al anA-¢ékl ama F %
F|Z|kse.I/Ps.|komotor Hargkgt, mot or becer8 9632
gel i kKim gel i kKim

Beteéen glanka

(holistik yaTg,m alanl ara exit ka6 %24

Sosyal ve duSosyallekme, duygusad4 %16
Biliksel gel ¥Jrenme, dikkat, zih 3 %12
Fizi ksel + bKkili etki wvurgusu 2 %8
Psikomotor + sosyal . . 0
birlikte Karma gelikim vurgus 1l %4

Yapél andeéer ma

Etkinli]j 0 ] 1 %4
(dur uma gOretlnljegre dej i K 0

TOPLAM 25 %100

Tabl o 40te yer alan verilere g°re kateéel ém
cokf i zi ksel / psi komotor gel i ki mi (%32) dest ekl
sajl adejéné vurgulayan b¢gtegncegl yakl akém (%2
hava etkinliklerinin be¢tén gel i ki mehkhil lhdéar

°rneklendirmi kKtir:

fMAsl énda be¢teéen ol ar ak dejerl endir mek ge

dijerinden ©°ncelif]i yok gi bi bir de -ocukt
ortaména g°re daha genik birgeliarni miumidug e@s t
fiziksel gel i kimin hareket etmenin biliksel
-ocujun kexi f duygusuyla birlikte farkI|l & uy
destekliyoro

Sosyalduy gus al gel iiism | ( %led )i kven KiW12) de ©°n
yer al maktader . Daha az sayeéeda kat €&l émc e |
destekl ediJini ya da etkisinin et kBedetsél,j i n vy

15
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biliksel v eni desteklank sdaelr kgelnl zKk2k1s efl biliksel ve
destekle® demi kKt i r. Genel ol ar ak, a-eék hava et
desteklese de -ok y°nl ¢ bir gelikim araceée ol

3.3. A-ékl Havar Enkn Pl anl anmaséna KIlikkin

Bu bakl ék alteéenda, a-eék hava etkinlikIler:i
gelikim °zellikleri, bireysel i htiya-1are, e

Tablo 5

Cocukl ar én vy Hiderimnelantamd Uzekirie atkist z e

Tema A- ékl ama F %
Gel i ki m dg,zeyirYfaKa uygun eFk|nI| %28
bireysell exktir me
Di kkat, il gi veDi kkat s¢resi, il (4 %16
Guyenhkve_senerleIeIKg,-g,k yakt a gg,venl4 %16
belirlenmesi koyma
. : - Do o a
Etfqn!l.k i er|JS¢E§, y _ntem, kaz 3 0412
dej i Ki mi dej i kKmesi
Hareket ve fiziksel ihtiyag K¢-¢k yakta harek(3 %12
Blreyselfarklelekla¥2el efitim, farkl2 %8
planlama
Et kisiz [/ sénérYaKen "ok bellrle!l %4
déekeéenenl er
Duruma gére esnek planlama Sabit dejil, duruil %4
TOPLAM 25 %100
Tabl ok &tballeemcél ar en -ok gelikim d¢gzeyine
yaka uygunluk ve bireysellektirme ©°ne -é&kméck
d¢zeyine g°re yapteéejée se-imleri K°yl e a-¢€ékl a

fiCocuklara gore etkinlikler seciyoruz. Oze ej i t i m anaokul u ol du
-ocukl ar émeéz ol uyor ve onlara g°°re bepl er

dojrultusunda ilerliyoruz. Ejer exl exkmel/| b i
yapeéyoruz.o
Di kkat, il gi Vveolbprzet bulgegwvewml ulk ( %16) di
Etkinlik i-eriji, y°ntem ve hareket i htiyacdé
esnek/ dur umsal pl anlama (%4) ise daha d¢ke¢k
Genel ol ar ak pl anl amadatgel ibwinmndyaayeind i
gevenl i k ve bireysel ihtiya-lar da di kkate a
3.4. A-ék Hava Etkinliklerinde Karkel akel
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Bu bakl ék alténda, a-eék hava etkinlikIleri
cevresel,al e ve y°netim kaynakl é& g¢-1 ¢kler il e h
edilen bulgular, a-ék hava etkinliklerinin g
°czelli klerinin dejil, ayné zamanda r- ewrle s0oelns

ortaya koymaktader.

Tablo 6

A-ék hava etkinliklerinde fiziKki ortamlar da

Tema A- ékl ama F %

Fi zi ksel alan yK¢-¢k al an, Seénérl6 %24

Zemin ve g(;venls.?rtzemln’ d¢xme "1 55 920
ylzey

Materyal eksi kI|IA-ék alanda yeterl4 %16

Cevresel riskler Hayvanlar_, dekke, 3 %12
sorunl ar e

G¢evenli k ve kor¢ocukl are kontrol 3 %12

Kurumsal/organizasyonel Kl kokull a ortak ki

- - ’ 2 %8

séneérl el ékl ar planlama

Sorun yakaméyorFizi ksel ortamée yi(2 %8

TOPLAM 25 %100

Tablo 66ya g°re kateéel emcél aryet erns i-zolki jviur
e

ol muktur. Bunu zemin v géevenl i k sorunl areée  (
Cevresel riskler (%12) ve givenlikont r o | zorluju (%12) orta
kur umsal sénérl el ekl ar ( P08 ) V&8 )sodaha ydgamh
al mekter. K21 fi zi k Zeelmi anli aan & oyaitkd ragiémn b wlhdu]j
Kekil de pl anl anmaméck ol mase °rnejin kau-uk
yapacajéeméz et kinbi krfiaydled &béesleB al haiyeakbie ol i gydobri R ¢
i-in -0k sorani yadaméyoboyue fizi ksel alanen vy

Genel olarak bulgul ar, a-ék hava etkinli
yetersizIlijJi veujggnwwe nd % kt &kromeaul tl eadiér .ol d
Tablo 7
A-ék hava etkinliklerinde y°netim ve aile ka
Tema A- ékl ama F %
Aile kaynakl e 1ava kokullare, ha ., o,

vermeme

Engel yakaméyitHer hangi bir belineglerl 8 %32
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Maddi yetersizlik, malzeme temini,

Y°netim kaynal : 3 %12
gecikmeler

Késmen karkél iBazen sorun yakaya 2 %8
Belirsiz/ karéiNet ifade et meyen 2 %8
TOPLAM 25 %100

Tabl o 7Wytélgmeél arén en -ok vurgul adej e
ol up, °zelli kle hava kokul |l E6&@dce] saphébaka
her -ékéekénda hasta ol dujunu iddia eden ail
al épgetvieer enl a@rf aadledyari.yd e bazée velilerin ol ur
Bunu herhangi bir engel yakamadé]jéené belirt
engeller (%12) daha -ok maddi yetrekresni,z |kiéks nvee
engel yakayanlar (%8) ve belirsiz yanétlar (
engelY%%mrdatifinden gel en madd.i duruml ar yeter
al énamamasé haricinde her.hdanka kilbfiiard ee negtemilket ikr

Genel olarak bulgular, a-eék hava etkinlik
ol dujunu, y°netim kaynakl & sorunlarén ise da
Tablo 8
A-ék hava etkinliklerine hava kokull aréneéen e
Tema A- ékl ama F %
Olumsuz etkilenme (genel) Soj uk, yaj mur, r ¢zg€C10 %40
Késmi/ kokull Hava durumuna g°re d6 %24
Uygulama azaltma/iptal Etkinliklerin yapélnd %16
Velilerdenk ayna k|l eéAi l el erin hava kokul 3 %12
Etkllenmlyorur_n/alternatlf Kapalé alanlara y°ne2 %8
Kull aném
TOPLAM 25 %100

Tabl o 86e bakéldejéenda katel ekmcellalr@mé rede
olumsuz etkilenme (%40) olup, °zelli kle yajn
K4 hava kokul |l arénén Hawka nkokukefkrane aealkr la
dojrudan etkiliyor. Hava « alan ferain éemiygruizan o | 1
S°zleriyle ifade etmicktir. Bunu kokull u ve
uygun hava kokull aréena g°re planlama yaptekl
veya i ptald.i (%16) i(l%d 2yeloirltar degr elyalyen avlulr @ ue te
veya alternatif kullaném (%8MHadahkodukb&rér g
bir -ate yoksa tabii ki etkiliyor. Oyun oyna:
Biz bununicin biral an yapték. Daha dojrusu yapém axar
yajmurda da dékaréda ol abilecejiz. Tabi K i h
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deji kkenl ik g°steriyor ama f érsatl aréeo da k
Kf adeéeoli ymsuz hava kKkartlaréndan etkil enmedi
Genel ol ar ak bul gul ar, hava kokull arénér

-ojunlukla séenéerl ayécé bir fakt°r ol dujunu,
L

S ¢r dg¢r ¢ igaésteimekeedir] n
3.5. Sorunlara Y°nelik ¢°z¢;¢m Stratejileri
Bu bakl ek alténda, a-ék hava etkinlikIleri
y°neli k katél émceéel arén geli¥Xftietdmé&hleedni n °eath
s¢rdegrebil mek i -in bakvurdukl aré farkl é& stra
Tablo 9
A-ék hava etkinliklerinde sorunlarén -°92z¢mg
Tema A- ékl ama F %
S¢reyi késaltmaKésa s¢reli et ki n6é6 %24
Kapal & alana ge Jimnasti k salonu, 5 %20
Hava kokul una Z?manlama,havadurumunagore 4 %16
dizenleme
Aile i1le iletikVeli toplantese, 4 %16
Kéyafdeotnawmee m -°zMont, vyaj murl uk, 3 %12
Erteleme / iptal EtkinlifjJi il eriye?2 %8
Kur ums al -%z¢m A!ap fj¢;enleme, y1 %4
giri ki mi
TOPLAM 25 %100

sénérl ama %24) ol muktur. K3 dtakianlyiajji€é ks &n &

Tabl o 96da katél émcélsamran e¢msséelssckelyliakds
(
r¢zgorl é ol dujunda s adeckee kkléisnad eg °izfl aednel eert nmi-kit

Bunu kapal & aalatnear npd -iifk owdyaan kul | anéme |
kokuluna g°re planlama (%16) ve aile ile ile
donanéem -°z¢;ml er i (%12) daha séenérl é& bir or
tercih edilirkenk ur u ms a | -%z¢m geliktirme (%4) en dg¢ k.
fiGenelde erteleyerek ¢cozim dretiyoruz ke k|l i nde i fade et mi kKt

Genel ol ar ak bul gul ar , °Jretmenl erin dal
beni msedijini, uzulnerviardeil s e kauugdmuanslad ka&lzgeaerd én
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3.6. A-ék Hava Etkinliklerinin ¢ocukl ar a

Bu bakl ék alténda, a-ék hava etkinlikIleri
duruml ar é vV e sosyal yanké malkamé ereil e ¢ ad reinmaeé &
gzl emlerine dayaleée ol arak -ocuklaréen et kinl
ilikkiler dejerlendirilmik, elde edilen bulg
Tablo 10
A-ék havanetkatndli&méeéemi-ocukl ar ¢zerindeki et
Tema A- ékl ama F %

= . Daha istekli, yiksek motivasyon, aktif
Kat él ém ve mot. L

kat el eém
Duygusal olumlu etkiler Mutluluk, heyecan, 6zglr hissetme 6 %24
Davranéeksal
kat el em
Di kkat ve °JrerDi kkat artexke
Téeéem sénéf kateéelGenel kat el em
Olumsuz durumlar (dikkat
daj éneéekl ejéel zar

10 %40

uyLBaK-teaki ngenl ik, so3 %12

, 2713 %12
n y.2 %8

é
Akéré harekajkEnkkll %4

TOPLAM 25 %100
Tablo 106 a g°re katél émcel arén en -o0ok vuU
( %4 0) ol up, a-ék hava &etkinliklerinin -ocul
belirtil miktir. kkedn gk°ur ¢ikflaedreilneir ii fkaudlel aendneérk t & |
iKapal & alan etkinliklerine kéyasla a-é&k
katéeléem sajladéklaréné ve bunun.da °jrenmel e
Bunu duygusal ol uml u et ki laleuyum (v&62arhgnla i z | e n
katelem (%1l2) il e dikkat ve °Jrenmeye katkeé
katelemé (%8) daha genel bir olumlu etkiyi
d¢kéek oranda yer al mékt éar érKél 3f aloxctukb@ar dor u
sonu-laré da olabildiJini belirtmixktir:
Kstekl . ve ejlenerek kateleéeyorlar. Ol ums
kendil erine ya da arkadaxkl|l aréna zarar verebi
Genel olarak kRakguml ak,) ea4d @k nhawa ukl| ar én Kk
artérdeéejeneé, ayné zamanda duygusal iy ol ux

gOstermektedir.

Tablo 11
A-ék hava etkinliklerinin -ocuklarén sosyal
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Tema A- ékl ama F %
Sosyal et kiDaha fazla iletickim, 11 %44
r nl «_ . .
SilrleiJAoiyu Birlikte oynama, yard?5 %20
Klet“f“m b‘KonUKma, kendi ni i fad4 %16
gel i Ki m
Akrgnlar alFarklé senéfl arl al/yak 3 %12
et kil ekim
Sosyaluyum\_/e Sayge, problem -°zme, 2 %8
davranék g:¢
TOPLAM 25 %100
Tablo 116de yer alan verilere g°re katel
et kil eki mde arteéecx ( %4 4) ol up, a- ek hava et
belirtilmixktir. K6 -ocuklarén armsénda il eti
iSénefta iletikimde ol amayan -ocuk bah-ed
yapmasa -arpékéyorlar ©°z¢r dilemek ve '"iyi

kurmak durumunda kal éyorl ar . o

Bunu grup oyunlaré vediirk. bKlrdtiijui n{f dR2eéqg e ri

( %16) ve akranlar arasé yeni etkilekim (%12
davranéek gel i ki mi ( %8) daha d¢ke¢gk oranda if
AiProbl em -°zme ve yawvdamleadma énpaydgad mxltafiiy
i fade etmiktir.
Genel olarak bulgular, a-eék hava etkinlik
i K birliji beceril erini belirgin kekilde gel
3.7. Ail eAiKaet eTluetnuéemlvaer é na Kl i kKki n Bul gul ar
Bu bakl ek alténda, ailelerin a-ék hava et
uygul anmasé s¢recindeki yaklakémlare el e al e
Tablo 12
A-ék hava erkinliklerinde ailelerin sajleéek v
Tema A-ékl ama F %
Sajl ek ;
va?J © Ve gc’VHastaIék, d¢kme, yal2 %48
Kesmen / ZamaDuruma g°re dejikend %16
endi Ke
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Endi ke yok Gé¢ven duyan ve soru3d %12
G¢e¢ven var ama¥jretmene g¢égven + k2 %8
Kokul a bajl e

. ¥zelli kle ©°zel dur u?2 %8
gezi vb.)
Belirsiz |/ yaNet g°r¢k belirtmey?2 %8
TOPLAM 25 %100

Tabl o 1206ye g°re kat el emcél ar e guvedik fazl

endi kel erinin varl éj é ( %4 8) ol muktur. K20
yansémal aréné kKu kKekilde a-éekl améxteér:

zelli kle sajl ék konusunda oluyor Déxkaré
-eéekéldeje i-ichéj-éochugsautna rolzdguSjru adi bi  beyanl ar

K7 ise vel.l il eti ki mi sayesinde endi kel e
s°zlerle a-éklaméexter:

FEndi kel er i ol abiliyor fakat il eti Ki mi mi
yaptéjémezeée bildiklerinden kazal ar yakanmeék
b°yle keylerin olabilecefji konusunda anl ayeéecx

Bunu késmen veya duruma bajlé endike yacxk
yakamayan aileadrrarnfeédR)seéemggvliedr endi ke ( %8) v

daha d¢k¢k oranl arda yer al érken, belirsiz vy
bul gul ar, ailelerin a- ek hava etkinliklerir
ol duj wrmk; °§-aielteneinl eti ki mi ve g¢ven il i kKkision

oynadéejéené g°stermektedir.

3. 8. Program ve Uygulama S¢recine Klikkin
Bu bakl ék alteéenda, a-ék hava etkinlikleri
il e okullardaki mevcut uygul amal ar araséndak
Tablo 13
Program il e uygulama araséndaki fark
Tema A- ékl ama F %
Belirgin fark var Programileuygulma ar as énda 9628
uyumsuzluk
o o
Késmi far k Duruma g°re dej||<en,6 %24
uygulama
Fi zi ksel kok Okul , bah- e, mat eryab %20
;Iﬂ:”va Ve T8VT Wkl im ves @mear logltéakd a 3 %12
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¥Jretmen/uyg B i

2 o)

farklelaje reysel yaklakém ve2 %8
Fark yok / az fark Program ile uygulama uyumlu 2 %8
TOPLAM 25 %100

Tablo 136e g°re ise kateléemcélarén en fa
araséenda belirgin farklar ol duju g°r¢kegder |
Kekil de ifade etmiktir:

iMaal esef okul °ncesi bu alanda deneti msi

ol mak ya da ol mamak prdaugruaiméanrejzdr.wnl u tuttu]j

K6 i se g¥Xegkherkhe fiar. Maal esef teorik
pl anl anéyor ama uygulamada aceé ger-eklerle |
ol mayan okwelkllamdwarmed i rtmiktir.

Bunu ké&smi farkl ar (%24) ve fiziksel k oK
Hava ve -evre kokullaré (%12) ile °Jretmen/u
al ér ken, fark yok veya az fark dirmgtmenkrear ( %8
uygul amadaki farkleléjeyla ilgili g°re¢klerin

fBazée ©°Jretmenler a-ék hava oyunl aré konu:¢
hava etkinlikIl erdi hakkénda ejitim verilebild@i

Genel olarak bulgular, program ile sahleda uygul ama arasénda °©°
uyumsuzl ukl ar bul unduj unu; bu durumun ©°zell
uygul ama farkleéeleéeklaréndan kaynakl|l andéj éné g

3.9. Kyilektirme ¥nerilerine Klikkin Bulg

Bu baxkl ek alatekinlideaainin daha &tkili va alvdurilebilir bigimde

uygul anabil mesi i -in katél émceéel arén sundukl a
Tablo 14

Yapél masée gereklii g°r ¢l en iTtyilexktirmeler

Tema A- ékl ama F %
F!glkselortarnvebahge Bah-e, _zemln, al;7 028
dizenlemesi i yil ektirme

Programén esnek]l |
dizenlenmesi
Doja merkezleri,

Tabi at temel | i _ 4 %16
al anl ar é

Si stemsel / progr 5 %20
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Semi ner , hi zmet i

Aile ve °Jretme .. . 3 %12
bilinglendirme
Belediyeler, 6denek ve materyal
Kurumsal destek ve bitce eedlyeelo.de ek ve materya 3 %12
destefji
Yar é a-ék al an Kapial-@k hibrit a2 %8
G°r ¢k belirt mey Netdnerisunmayan ifadeler 1 %4
TOPLAM 25 %100

Tablo 146e g°re katél émcélarén en fazl a

d¢zenl emel eri (%28) ol muktur. K20 Aaédkehdyae
da dé¢zenl emel er yapél mase, yaj] mur da ol sa vy
ul akéel abilir mal zeme depol arénén a-ék haval
s°zleriyle i fade etmiktir.

Bunu sistemsel ve pr odgs2:0m gedlei «taibrimda °treenre
(%16) izlemektedir. Aile ve °Jretmen ejiti mi
d¢zeyde yer al éerken, yaré a-€eék alan ©°neri si
oranl arda i fl&2dd i ediklsmil Kk tdi¢grz.enKk eme il e il gil/

AiTamamen a-ék alanlarén yanéna, yareée a-¢ek
a-éeék alan etkinliklerinin yapél masé sajlanab

Genel ol arak bul gul agre| ia-tékr i Haneas | entdkei relni |
fiziksel altyapé iyilexktirmeler:i ol duj unu;
o

—)
—_

enme al anl arénén artérélmasé ve paydak e]

4 . SONU¢ VE ¥NERKLER

Bul gul aretkhRiBaki kheai nin uygulanmasénda - e
varl éjéene da ortaya koymaktader. Fizi ksel a
mat eryal eksi kIl i7Ji en t emel probl emler araseé
engell erin, °czelli kle sajlék ve ge¢venli k kay
°nemli ©°1-¢de sénérl adéejé g°r¢l mektedir . Hav
ol arak algélandej ée; °7 r et me reli wrpratik coziumlerigé u r u ml
yakl aktéklaré, wuzun vadeli ve kurumsal -0%z¢ém

Araxktér mal ar , hava kokullaré ve sajl ék k:
géevenl i k konusunda da - ekkoiytnhaik t eardceirk e | Beur bt aaj ki
bah-eleri ve park alanlarénda ulusl araraseée s
°ncel i kli bir gereklilik olarak dejerlendiri
a-éséendan makulyidn zeeeyidhe nr iesnkg ed ¢ red» me me s i ger
¢ocukl aréen yaralanabil ecefji ya da terl edikl
aktivitelerinin sénérl andéreél masé ve terl eme
gerekli fiziks e | etkinliklerden mahrum kal mal aréna v
t¢r uygul amal ar ayné zamanda -ocukl arda hat e
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ve °jJretmenlerin -ocuk sajleéejeée ile emefeksiy
ilikkin soru ikaretleri dojurmaktader.

Son ol ar ak, a-eék hava etkinliklerinin -oc
d¢e¢zeyl erini belirgin bi-imde artérdej é,; il et
et kil er y artaetdtiérj.e Agi°lregllenreikn bu etkinliklere
ol uml u ol makl a birlikte, sajl ek Ve g¢ésvenl
anl akel maktadeér . Program a-éséndan bakeéel déej
olarak yeterlibb unduj u; ancak uygul amada fi zi ksel k o
farkl el ekl aré nedeniyle ©°nemld.@ uyumsuzl ukl ar
altyapénéen iyilexktiril mesi, progr amlraemére da
alanl arénén artéerélmasé ve °Jretmen ile aileé
°n plana -ékmaktadér.
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anméexkt éer.
térma bul gul aréna g°re °Jrenc | er n gene
ye yaken b r kayge d¢zekyennene kadr etk ent naenl
nc |l er n sénav kaygéseé puanlarénén erke
yde daha y¢ksek ol dujunu g°sterm kKt r (f
sénav kaygeéeseée fmukdledrek dredseaendcamarl amle
kKan °jJrenc | er n kaygée d¢zeyler n n daha
I ver |l er n temat k anal z sYptueuhdbh Is
s é, Somat k Bwrlegdl|l IRaska& &l mdle mszdr/ & ed?® |
rirenm kKt r ¥zell kl e z h nsel daj el ma,
v kaygésénée artéran temel et menl er ol a
éséneéendubyulk skadelve -evresel et menler n et
ol duj unu g°stermekted r. Bu dojrul tud
l anmasé ve a |l eler n sénav kaygeéesé konus
kit mes n n yararl é& olacajée dejerlend r |n
tar Kd@nawlkaygésé, ortaokul °Jrenc | er
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Y¥NTEM
Arakt érmanén Model
arakter mada, ortaokul °Jrenc |l er n n sén
av kaygéséna I Kk n yakantal gPanhemdghéal a
| anéel méexkt ér . Sénav kaygéseé yalnéezca sayeé
enc |l er n sénav s¢rec nde yakadékl are dg¢
akél masénda ©°neml gPmgdanektedl rveBm hel
erlend r I m kKt r.
ma y°ntem arakteér mal ar é, n cel ve n tel
I kte kullanél déjé arakteéerma yakl akéml ar é
es m@emar@axkobl em farkl e y°nler yle ele a
énteéele b - mde dejerlend r | eb | mekted r.
Ktérmada karma y°ntem desenler nden A-¢€k
gn) terc h edddamenrx,t rl.k Aak&khadga&cre ce&lr avy el
Il d §j , daha sonr a se n cel bul gul arén da
desen ol arak tanémlanmaktadér (Creswell,
arakter mada | k olgaér adet ¢ z°€jyrleenrc Il mrcal seéea
el enm «kxt r. Bu s¢re-te sénav kaygéséneéen,
|l ¢k ders -al ékma s¢res ve a |l en n bakar é
kl él akmddeéj] Emdeff erl eN cel bul gul ar el de
géséné nasel deney mled kler n daha y
I m Kkt r. Bu akamada °jJrenc | er n €eénav s
av kaygéeséna y°nel k deney mler ncel enm
¢al @ékma Grubu
arakter ma, n cel ve n tel ol mak ¢zere k
ékma grubunda toplam 270 ortaokul ulPjrenc
enc s yer al maktadeéer.
Kt ér mada n cel -al ékma grubunun bel r|
temler nden kol ay ul akeéel ab | r °rnekl eme
Kt ér macéneén ul akéel masé ylkolwwyguml agn®°rvwd enar
ékmaya dah | ett J b r °rnekleme y°ntem
rel, 2020) . Bu araktérmada n cel ver | er
ulama kol ayl ejée gybul ardeabelrden®°dokehlyémk
Kt érmanén n tel -al ékma grubunun bel rl e
akalé ama-1lé& °rnekleme kull anél mékteéer. Ta
grupl armen laradtlemenasdma t@&ma-1layan b r ©°rn
, 2020). A-éeklayeécé Serale Desenode uygun
alan °Jrenc |l er araséndan bel rl-enm kKt r
farkl e grupl ar altéenda dejerlend r |
é€ékma grubuna dah | ed I m Kkt r
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Cizelgel.
Ortaokul ¥Jrencilerinin Cinsiyet, Yak ve Séneéef L
Dej «kkenl er f %
C ns yet Kéz 127 47,0
Er kek 143 53,0
Topl am 270 100, 0
YaKk 1a1 112 41,5
123 120 44, 4
145 38 14,1
Topl am 270 100, 0
Sénef D¢ 5. Séenef 101 37, 4
6 Senef 71 26, 3
7 Séenéef 33 12,2
8. Sénef 65 24,1
Topl am 270 100, 0
¢ zelge 1 celend J nde araktérmaya kateéel an
ol duju ge°r ¢l mekted r. YaKk dej kKkernldeyagrre
gruburfdalnc | er ol ukt ur maikitla dyea kK Bruwmiwmn dyaa ny
°Jrenc |l er n sayésénén dailyy kysaekk gorl udbug nud adk k Kk°
orane se d jJjer yak gruplaréna g°re daha dg¢k
Sénéf d¢zey ne g°e eamdaftérmayacen efnalzljand. s
g°r ¢l mekted r. Bunu séraséyl a 6. sénéf ve 8.
7. sénéf ©°jJrenc |l er n n oranénén se d jJer s
¥renc ler n ge¢nl ¢k ders -al ékma s¢reler | a k
°neme da r dajélem b I g | er ¢ zelge 206de su
Cizelge2.
Ortaokul ¥jJrencilerinin DersTéegaumuma GS%resba] Bhé&
Dej Kkenl er N %
G¢nl ¢k ders -1 saatten az 56 20, 7
1-2 saat 154 57,0
34 saat 52 19, 3
5 saat ve ¢zer 8 3,0
Topl am 270 100, 0
Akadem k Bakatok y 80 29, 6
Ky 115 42,6
Orta 64 23,7
D¢ K¢k 11 4,1
Topl am 270 100, 0
A | en n Baketok fazl a 170 63, 0
¥nem Orta D¢gzeyde 81 30,0
Az 15 5, 6
H - 4 1,5
Topl am 270 100, 0
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¢ zelge 2 ncelend J nde, araktérmaya kateéel a
1i2 scaearts - al éxktéjé g°r ¢l mekted r. ¥4 reaat | \we
%3 06 ¢ se 5 saat ve ¢zer ders -al ékmaktadeér
%42, 66sé& kend s n Ay o, %29, 66séeddizeokde y
dejerl end rmekted r
A len n bakaréeya verd ] °nem ncelend J nd
fazl ao, %3 006u se fiorta d¢zeydedo °nem verd ]
bo1l ¢m¢gneén se a |leldh non°bamaveyd filamo bal
El de ed | en bulgul ar, °Jrenc |l er n b¢yéek bP°
verd ] n dée¢kegndegkl er n g°stermekted r.
Cizelge 3
Nitel ¢al ékma Grubunun Cinsiyet ve Séneéef D¢zeyin
Dej Grup f %
Cinsiyet Keéez 12 50

Erkek 12 50

Toplam 24 100
Séneéef D¢ ze 5.sénéf 6 25,0

6. séneéef o6 25,0

7.séneéef o6 25,0

8.sénéf b 25,0

Toplam 24 100,0

¢ zel ge 3 ncelend J nde, n t e°lj r-eanlcé kdman

ol uktuju g°r¢l mekted r. Sénef d¢zey bakeéemeée,)
se- | m kK ol up her séneéf d¢zey nde alte ° 7
dojrultusunda °jJrenc |l er n f grdlal & ademxemna nylreu
cC ns yet ve sénéef d¢zey a-éséndan dengel b
2. 3. Ver Topl ama Ara-1| ar e
Bu arakteérmada ortaokul °fJrenc |l er n n séna
deney mler n ncel emenk taenta cveeyrl a thoepm anmac ea r ah
Arakt érma s¢rec nde ver |oer k akamada top
d¢zeyler n bel rl emek amacéyla n cel ver t
se °Jrenc degéma sélnawk knayd¢gke¢egnce ve deney
amaceyla n tel ver toplama s¢rec ne yer ver
Araktérmada n cel ver |l er n toplanmasé amac:
Kaygésé ¥I|-ej o0 kul | tapell améma s£&dndaN tsd ared K tl
hazéerl anan yaré yapélandéreéel mék g°r¢kme form
2.3.1 K kK sel B I g For mu
Araktérmada ©°jrenc | er n demograf k ©°zell
araktéermacé tamKakesedn Bhagér IFomamuofi kul | anél
C ns yet, y ak, sénef d¢zey |, genl ¢k ders - a
akadem k bakaréya verd ] °nem d¢zey ne I [
aracedleeydd | en ver |l er, °Jrenc |l er n sénayv
farkl el akéep farkl él akmadéj éeneé ncel emek amac
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2.3.2 Wests de Sénav Kaygésé ¥I| -e]
Arakt érmada °jJrenc | erb nl skésnealv ksasyrgeécy én dwee ykaa
czer ndek etk | er n bel ri emek amaceyl a
kull anél méxteéer. ¥l -e] n or j nal f or mu Dr
uyarl ama -al ékmaseé seaf Boatdam weap€awmeéxt €00 ¥
kull anél ab | mes - n ger ekl z n al énmeéxt
t p nde derecelend r I mekted r (1 = Asla do]
sénav sérascakhaymaadegkl gy &€, od h nsel daj el m
kaybée g b duruml aré bel ri emeye y°nel k mad
ortalamasé °jJrenc |l er n sénav kaygésé d¢zey
kaygenséamrtt éj éna Karet etmekted r. Totan ve
uyarl ama -al é&kmasénda °l-ejJ n Cronbach alfa
ayr eca k haf-taekmamayl ast apgd elia tma Iskdarréa rsl oén ulcl
verd ] bel rlenm «xt r (r = .57, p = .034).
b r °l -me aracé ol dujunu g°stermekted r.
2.3.3. Yaré Yapéelandérel mék G°r ¢ Kme - n Haz
A-ékl ayece séralme kimyrgnan y&lnareark ,d ers eme | akKame
°Jrenc |l er n deney mler dojrultusunda daha
u-lu sorular formu hazérl anmékteéer. Yar e yapeé
u-1lu sowmalktnadddru. Sorul ar hazérl anérken West
boyutlar d kkate al énméexter.
Form araceéel eéejéeyla °fJrenc | er n sénayv Séras
hat érl amada karkeéel akél an g¢ -blegdkelnesre,l oceltukmsl vezr
go°r ¢kl er ncelenm Kt r. ¥Jrenc | erden yal ni
duruml arén nedenl er n de kend fadel er yl e
2.4 Ver Anal z
Arakt érma kapsaméndatoptaonédol véfrkeaec hemnmd
arakteéermal arénén dojaséna uy gun ol ar ak n
ger-eklexkt r Im «kt r. N cel ver ler n -°9z¢ml
paket programe OSP8E)veul l anétemhénk anal z
2.4. 1. N cel Ver |l er n Anal z
Araktéermada toplam 270 ortaokul °Jrenc s nde
ncelend J nde eks k veya hataler Vveerr y¢éz erras
yeéereéet el megkt gr. Ver | er n parametr Kk test var
amacéyla normal-bakéekéekl dejeriarpékeéhykere
Cizelge 4.
Westsi de S¥Inae] iKmg ghistt Normal |l i k Testi Sor

L] ] —

0.047 270 0.200
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¢ zelge 4 ncelend J nde, °7Jrenc |l er n West
puanl arén normal daj &glkem7Qg28te@e4d; jp>9g°05%) mek
506den b¢gyeéek ol maséSmmerdneonv yi estKol snogo+ loar é
daj el emén normal ol duju bel rienm Kkt r.
Bet msel stat st kler -Onté0enbdasehkdde8R- arepel
ol duju go°r ¢l megkt ¢r. Bu dejerler n N1 araleéeje
destekl emekted r. Ayréca h stogram graf ] %
rastl anmamécxt éer . Bu sonu-Jarmrsayg®mlearveenré |kear K
ed I m kKt r
Kat él émcéel arén ¢ ns yet dej Kken ne g°re ser
olup ol madéjéenée bel rfi emetke atmaceyd al drameEunts & 1z
gruba sah ¢e deje kkek!|l gPnl ¢ varyans anal z
sonucunda anlamleée farkl el ék bulunan akadem Kk
arasénda ol dujunu bel rlemek amacéyla Tukey
2.4.2 N tel Ver |l er n Anal z
Arakt érmanén n t el boyutunda el de ed | en ve
dojrultusunda -°z¢mlenm Kkt r. K-er k anal z
bel ri enmes ne ve ver ler a1 belolrdanakag @jgloay
y°ntem olarak tanémlanmaktadeér (Yyel derém &
fadeler nde °ne -ékan ortak temal areén bel r
2006)
Anal z s¢rec ndeefneéldekleed ?jemenge® rl¢ekrnde ver
okunmuk, benzer anlam takéyan fadel er bel r
ortak °zell kl er dojrultusunda b r araya ge
ed | emrhulbgul kKsyedt eernigell Ikerg!l ¢°ézs é , somat Kk b
baskée temal aré alténda dejerlend r I m Kkt r.

3. BULGULAR

Arakt érmanén alt problemler ne I Kk n el de
ve temalhvas nde- akajéda sunul muktur.
3. 1. Ortaokul ¥Jrenc |l er n n Sénav Kaygéseée D
Bu b°l ¢mde araxkxteéermaya kateélan ortaokul O 7 r e
( WSK¥) el de ett Kkl er sptuaatn | satr ak dorkkk- Inarget
¥Jrenc |l er n séeénav kaygésé d¢gzeyler n bel r
puanl ar, ar tmet k ortalama ve standart sapm
Cizelge 5.
¥Jrencilerin Sénav Kaygésé Puanlareéena KIi

4 En D¢kKek En Yekse ° \Al
Sénav Kaygésé 1.00 5.00 2. 9( 0. 84
¢ zelge 5 ncelend jJjondeokalakt eemaysa RahéWa
¥l -e] o6nden (WSK¥) el de ett kler puan ortal
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al énab | ecek puanlarén 1.00 l e 5. 00 araseénc
kaygeseé d¢idegylegr wyakéomr odduju s°yl eneb | r.
¥Jrenc | er n sénav kaygésé puanlaréna a t st
dejer, °jrenc |l er n sénav kaygéseé puanl arene
3. 2. O¥tjaeckike! I er n n Sé av Kaygéseé D¢zeyl e
Farkl él akmaseéna KlI Kk n ul gul ar

3.2.1. C ns yet De]j kKkken ne KI Kk n Bulgul ar

¥Jrenc |l er n Ssénayv kaygése puanl ar énén c |
g°stermed |J amaceéegtal ehrmaejké maeest °r nueggykglud mlinenré K t
s¢rec nde kez ve erkek ©°jJrenc |l er n sénav Kk
ed |l en bulgular ¢ zelge 506te sunul muktur.
Cizelge 6.
¥Jrencilerin Séenav Ka@igesiey®uabDe OFadttiaimde aGEN@&ME
Cinsiyet 4l o vy A < —
Keéz 127 3.11 0.81 268 3.948 <.001
Erkek 143 2.72 0.84
¢ zelge 6 ncelend J nde, kez ©°Jrenc |l er n
°Jrenc |ceemrt aal apnuaasné n € n se 2.72 olduju g°r ¢l
°Jrenc | er n sénav kaygéseé puan ortal amal ar é
anlamlée d¢gzeyde f at{ Rb68) ap&t 6 08&,1Hhe | Erl ldeen nk dxzl eri
°Jrenc |l er n sénav kaygeéesé puan ortal amal ar
g°stermekted r.
3.2.2 Ortaokul ¥Jrenc |l er n n Yak Dej] «kken
¥Jrenc | er n sénav kaygésé puaasltarepegogaerrt
bel rl emek amacéyla tek y°nlg¢ varyans anal
yapélan Levene test sonucunda parya&8fd)ar &m
dej kken ne I Kk n ANOVA rsonu-I|larée ¢ zelgge
Cizelge 7.
¥ rencilerin Yaklaréna G°re Sénav Kaygeés:
( ANOVA) Sonu-1ar é
Yak grupl a N X v
1011 vy ack 112 2.87 .89
1221 3 vy ack 120 2.92 .84
1415 vyak 38 2.96 74
Toplam 270
Varyanseén Ka KT sd KO 3 —
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Grupl ar araseée 1277 2 0. 639 412

.889
Gruplar ici 191.943 267 0.719
Toplam 193.220 269
¢ zelge 7 ncelend J nde, ortaokul °7Jrenc |
de] Kken ne gore stat st ksel ol ar ak anl a
(F(2,267)=0.889, p > .05. Bu sonu-, °Jrenc |
benzer| k g°sterd J n ortaya koymaktader.
3.2.3 Senéf e¢kleykk DrejBwlkgewnl ar
¥Jrenc |l er n Ssénayv kaygeéese puanl ar éneén Séni
g°stermed J n bel ri emek amaceéeyla tek y°nl ¢
°nces nde yapeélanvaeyenel aeéeh hemojpson@BBuj u
Senef d¢zey dej Kken ne I Kk n ANOVA sonu-
Cizelge 8.
¥7Trencilerin Sénéef D¢zeyine G°re Sénav Ka
( ANOVA) Sonu-1ar é
S é mazkyi N NS v
5.séneéf 101 2.86 .90
6. séneéf 71 3.03 .81
7. séeneéf 33 2.67 .84
8. séneéef 65 2.94 .79
VaryansKarel er Karel er
Kaynaj éTopl amé v®Ortal amsg = Anlamlé far
Grupl ar3. 263 3 1.088 1.52@8. 2 -
Grupl arl189.957266. 714
Toplam 193. 2202609
¢ zeB gencelend J nde, ortaokul °jJrenc | er n
d¢zey dej kKken ne g°re stat st ksel ol ar a'
(F(3,266)=1.523, p> .05). Bu soma&af ,d@&iegynmel
benzer| k g°sterd J n ortaya koymaktadeéer
3.2. 4 G¢nl ¢k Ders ¢aléekma S¢gres ne KI Kk n
¥Jrenc |l er n ge¢nl ¢k ders -alékma s¢reler ne
g°stermed J n bel ryeamekamamlac2y|l @GANGKA)) °ny g
°nces nde yapeélan Levene test sonpsunda7yar
G¢enl ¢k ders -al ékma s¢éres dej Kken ne | K k
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Cizelge 9.

¥Trencilerin G¢gnl gk Ders ¢Cal ékma S¢greleri
Varyans Anal i zi ( ANOVA) Sonu-1ar e

Ders ¢al ék N X SS

1 saatten az 56 3.18 74

1-2 saat 154 2.82 .89

3-4 saat 52 2.77 .76

5 saat ve Uzeri 8 3.38 .76

Var yans Kareler Kareler Anl aml & F.
Kaynaj éTopl &sd Ortal ansy —

Grupl ar 7.944 3 2.648 3.802 .011 1 saatten a2-2 saat

Gruplar ici 185.277 266 .697

Toplam 193.220 269

¢ ze&Ol gencel end ] nde, °Jrenc |l er n sénce

g°re farkleéeleéek g°sterd ] gor ¢l megkt ¢r

ol dujunu bel ri emek amacéyla yapahahei

-al ékan °jiesaakterderbe-al é&kan °jJrenc |

bel rienm Kt r. G¢enl ¢k 1 saatten az de

daha y¢ksek ol duju d kkat -ekmekted r

3.2. 5emAka Bakaré Al géséna KI Kk n Bulgul ar
¥ renc |l er n akadem k bakareée algélaréna g°r
g°stermed J n bel rl emek amacéyla tek y°nl ¢
°nces nde yapeéelwmdad ewamyeanelsdr ésomapmo j €5 99 I. d
El de ed | en sonu-Ilar ¢ zelge 96da yer al makt
Cizelge 10

¥Jrenc |l er n Akadem k Bakaré Al gélaréna G°%re Seéi
Sonu-1ar é

Akademik Anl aml & F

Bakar é 4l o YY 3 -

D¢ K¢k 11 3.12 0.93 3.415 0.018 D¢ K ¢ k> Ky

Orta 64 2.90 0.85

Ky i 115 2.80 0.82

Cok iyi 80 2.70 0.84

Toplam 270 2.90 0.84

¢ zelge 10 ncel end J ndeo,rt@jl raemad alrémeém sa&m:
al gese dej Kken ne g°re stat st ksel ol ar
(F( 3,266)p<3058)5, Akadem k bakarésenée d¢kegk ol a
kaygéseé puan ortalamasénén d jJer gruplardan
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Yapél an Tukey HSD test sonucunda, anl aml e
dejerl endl eren I°¢ r@ln@ddem k bakar éséné y Ve
arasénda ol duju bel rienm kKt r.
3.2.6 A len n Bakaréya Verd ] ¥nem Dej «kKke
¥Jrenc |ler n a leler n n sénavkbhggaeasespumnanV a
farkl el ék g°ster p g°stermed J n bel rl eme
uygul anméktér. Anal z °nces nde yapélan Leve
ger ¢l nmpekt 41 2() . El de ed &bewesoaumbhtadérel ge
Cizelge 11.
Ail enin Sénav Bakaréséna Verdiji ¥nem Dejikkenin
Ailenin Bakareéya N X SS
Cok fazla 170 2.92 .87
Orta dizeyde 81 2.84 .83
Az 15 3.11 .78
Hic 4 2.89 75
Toplam 270 2.90 .85

Kareler 1 vH Karel er Orsg —
Grupl ar 5.882 3 1.961 4. 19

. 01¢

Grup - 187. 338 267 702
Topl am 193.220 269
¢ zelge 11 ncedjemand Inagdre,n or taorkaud kaygeésé
sénav bakaréséna verd ] °nem d¢zey ne g°re
bel rienm xt r (F(3,267)=4.191, p < .05). Or
dahal 8&a°nem verd J n bel rten °jJrenc |l er n
ol duju g°r ¢l mekted r
3.3. Ortaokul ¥jrenc |l er n n Sénav Kaygéséna
Arakt ér maneén n tel boyutuadal ezl dg° netdenmh en k w
-%z¢mlenm Kkt r. Temat k anal z, °jJrenc f ad
bu fadeler n bel rl temal ar alténda topl a
tanémlanmaktadeér (Bnalunz &s &1 @aac krede 209j0r6gnc | e
b - mde ncelenm «x, benzer anlam takéyan f e
daha sonra bu kodlardan hareketle temal ar ol
Yapél an anal zl er sonuemnadal 4k emcgdregkiners ém
toplandejée bel rif- enm kt-yreteBu termwmaladmgeske,| s
S stemsel/ -evresel baské olarak adlandér él me
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Cizelge 12.
Sénav Kaygésénén NedaeAhKodlar(Nr2d) KI i kkin Temal al
Temalar Kodlar | |

Si st emsel / ¢ Ailebeklentisi 8

Zaman baskéseé 7

Sénavén zorluk derecechb

Toplam 20
Biliksel En/ Zi hi nsel daje 7

Bil dijini unu 6

Odakl anma g¢- 5

Toplam 18
OzYet er | i | i k Hatayapma korkusu 5

Yetersizlik hissi 5

D¢kek bakar e 4

Toplam 14
Somatik Belirtiler El titremesi 6

Kalp -arpénte 3

Mi de bul anteées 2

Terleme 1

Toplam 12
¢ zel ge 12 ncelend J nde, °Jrenc |l er n s é
S stemsel/ ¢tevresel Baské alt temasénda yojun
a |l e beklent s | zaman baskésé ve asaséawéma 3
al mekter. B | Ksel Engell er alt temasénda °]
ve odakl anma g¢-1 ¢]dYmreevrhuk yApgéesenal &zt e
kor kusu, yeters zl k h sad -veek md KK ¢ k. b &S maé
temasénda se °Jrenc |l er en -o0ok el t tremes
f z ksel bel rt Il erden s°z etm klerd r.
Bu alt temal ar a I Kk n farkl é& °jJrenc g°r ¢k
"Evde syéinkasvedkannot al mam gerekt J s¢r ekl s©
cz¢l ecej n dekendeg] ¢m -  n sénavlardan ©°nce
"Annem ve babamén benden bekl ent s -ok y¢
stem yorum. " (¥11)
"Séamaval ékmék olsam b | e sénav Dbakl ayénca
hatérl ayaméyorum ve pan k yapéyorum." (¥8)
"Ne kadar -alékéersam -al ékayém, sank hep b
"Bazeée derslerde ne Y¥atarl|l -abbEmayaeamkmak égalp
y¢zden sénavdan °nce kend me pek g¢gvenem yor
"Sénav g¢ne¢g geld J nde kalb m -ok heéezl é atey
"Sénav baxklarken eller m wwakadralran®@kotumr Yo

4. TARTI k MA
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4.1 Ortaokul ¥Jrenc |l er n n Sénav Kaygéseée D
Araktermada ortaokul °fJrenc |ler n n sénav Kk
bel rirenm kKt r. Bul bBukegw,nempednkl eer nn 88an:¢
°Jrenc de ayne d¢zeyde kaygeéeya y ol a- madée]
°Jrenc |l er n a | e beklent s | hata yapma kor
g b -ek tl nddarl grolre; | kmegykg &, ry. a kBaucheukn | a b r |
okul yakaménén ol ajan b r par-asé ol arak de
anl améen, sénav deney mler n n ve b reysel ° z
ortt@zedde bulunmasénda et k | ol muk ol ab | r.
El de ed | en buP szoanrur-o," nAime n(g2uCa2 2 ) -al ekxmaseéeyl
Arakt ér macé, °Jrenc |l er n b¢gyek bol ¢megnegn or
sénav performaerdsédna °lnekk érktendene bel rtm kKt
°neml b r késmé hata yapma, s¢irey yet Kkt r
etm Kkt r Her k araktéermada da °jrenc | er
yée¢ksekyedgde ul akmadejée g°r ¢l mekted r.

€ D¢zeyler n n

<

o
=S XXQ
o9 »w X XN

< - aw
- —c >
® >SN

a °Jrenc |l er n sénav kaygéseé puan
b - mde farkl él akmadEé
er arasénda benzer dyg¢
-l er nden ge-mel er ve ay m s st
sénda etk | ol ab | ecej dée¢kKenegl mekt ed

o >
3

—
@ =

— =5 =

L)
D -

ear y a K l erl ed k-e S
dej kKken n n sénav Kk
Bu durum, sénav kaygdg

uwooL$LY X" T TO

—
0OQo+< O
=)
-
3
@
® oo

ON " —

_¢
Q
~

rmada °jrenc |l er n g¢nl ¢k ders -al é

€] &€ bel rifenm kt r. ¥zel
puan R2r t adadmxlaaar énjémencl | er e ger
T a b r| kte daha wuzun
arénén g°rece daha d¢kegk ol duju g
- kendrll er hns s edtanmeal ey e ne n bu dur um
| mekted r.

xr—rr—rﬂ¥<l
o oo @
SoO——o3g ~
X g0 aom

araktér mal ar da d¢zenl -al eékma al éx
rab | ece]j ve sénav kaygéséné azaltab

YW QvoQ@QXTPP Q™ >
—:m c\,—:—com

— N
D D
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Bunun yanénda yalnézca -alékma s¢res n n de
czer nde et k | ol ab | ecej n bel rten -al éex
Arakt ér mada akadem Kk bakar éséne de¢ K¢k ol ar
puanl ar &rkéne kd aonad uyj u bel rienm kt r. ¥jJrenc |
ol ma kor kusunun v e kend | er n yeters z h
ge°r ¢l mekted r. N tel bul gul arda da banee°jre
hazér h ssetmed kler n ve bakaréséez ol makt a
akadem k bakaréséné d¢kegk dejerlend ren °jJre
et k | ol muk ol ab | ece]j S °zyleetneernl Il rk. al Ba&n
perfor manseéna I Kk n dejerl end rmeler nde

araktermal arda y¢ksek bakareée beklent s n n

arterab | ece]j fade ed | mekted r.

Arakt ér madar an bakaréeya verd ] °nem d¢zey
puanl arénén anlamlée b - mde farkl élaktejeée L
a |l eler n n bakaréya daha fazla °nem wmerd ]
g°rece daha yé¢ksek ol duju go°r ¢l megkt gr. ¥7
beklent s n n °Jrenc |ler ¢zer nde baskeé ol uk
bul gul arda baze °jJjrenc |l er, a ded emr m ke b Kll
kaygeya yol a-tejene fade etm kKt r. Bu bu
°Jrenc | er taraféndan destekley ¢ , bazeée °Jr
g°stermekted r. ¥zel Intklleer bak ayrog yuan hl  skske dn
°Jrenc |l er n sénav sg¢grec n daha stres| den
Al anyazénda a | e beklent s n n °jJrenc | er n
-al ekxmal ar bul unmaknwrdléa K Zrel dintee , bdA® 83 a Bl
uygun b - mde sunul masénén °jJjrenc |l er n kayg
durum, a | e tutumunun n tel J n n sénav kayg
4. 3 ¥] rSeémca vl eKrayngés éna KiI Kk n Deney mler ng¢
Arakt érmada °jJrenc | er n sénav kaygésé dg¢zey
N tel bul gul ar ncelend J nde bu sonucun ort
g°r ¢l mekted r ¥Jrenc |l er a |l e beklent s | z
korkusu ve yeters zI|l k h ss g b nedenl er |
b r | kte ayné etkenler n bg¢tdonl € Jjogetncecr |leme niee
kaygéeésénén y¢ksek d¢gzey yer ne orta d¢gzeyde
¥Jrenc g°r ¢kl er nde en fazla vurgulanan term
a | e bekl ent s vV e Zaman baslk ds& ] r émcs klée
h ssetmeler ne neden ol ab I mekted r. Ancak g
fazla etk |l en rken bazée ©°Jrenc | er n sénavl a
dejerlend rd kil er g9rehmegkegrn Bendwr klaglg e
yakamamal arénda et k | ol muk ol ab | r.

N tel bul gular b | «ksel engell er temaséneén o
gestermekted r. ¥Jrenc | er sénayv sléegrasre nda
topl amakta zorl andékl aréné ve hata yapmaktan
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bazée °jJrenc |l erde el t tremes , kalp -arpeént
ortaya -ékté]é g°r ¢l mpkegrenAndak bhwarkadlée ndtan
sénav kaygésénén her ©°jJrenc de ayné yojunluk
Bu y°n¢gyle n tel bul gul ar, n cel anal =zl erd
destekl emekted r. €hmaend Ik&kr nn fsa&adrkdw kaeyead
durumun °jJrenc yakaménda d kkate dejer b r
kaygeé nedenler n n ve bel rt Il er n n °jJrenc
d¢zeye ul akmamaslemdrm eft &b | r. Benzer «kek 1|d
yalnézca b reysel ©°zell klerle dej |, °Jrenc
deney mler yle de I Kk | ol ab | ecekjl en e,bel
b I'd J n unut ma ve f z ksel bel rt | ere I
kaygéeéseénén b | Ksel ve duyuksal boyutl ar éna

5 SONUC¢

Bu araKtérmada, ortaokul °Jwenbul kraymg éry é s &n
faktorler karma y°ntem yakl akéméyl a ncel enn
dejerlend r | d J nde, °Jrenc |l er n sénav kay
ol duju g°r¢gl megkt ¢r.

Arakt ér maémav gkapgeésémseéen baze dej Kkenlere g
Bu dojrultuda, kéz °jJjrenc |l er n sénav kaygeés
ol duju bel rifrenm Kkt r. Buna karkél @k aYjasémd a
stat st ksel olarak anlamlée b r farkleéeleéek b
G¢nl ¢k ders -al ékma s¢gres |l e sénav kaygéseé
kaygéeseé puanlareéenéen g¢nl ¢k ders -al mgma ¢s¢ér e
¥zel l kle ge¢nl ¢k 1 saatten az ders -al exkan °
yé¢ksek ol duju bel rlenm kt r Bununla b rl
d¢zeyler n n g°rece dahadudrdJKrrz,,k °g lrdeunjcu | beerl nr |
d¢zeyler n n artmaseéeyl a I kk | ol ab | r.
Araktérmada el de ed Il en b r d jer °neml b
czer ndek etk s d r. Kend s n akadamglk a- e
d¢zey ne sah p ol duju bel rienm kKt r. Bu s«
algel arénén sénav sg¢rec ndek duygusal dur um
Araktérmada a | eler n bakare§mavekay jéeéseéngme
ol duju bel rirenm kKt r. Ortalama puanl ar nc
durumlarda ©°jrenc | er n sénav kaygésé puanl .
N t el bul gul arda da n°j rPennecmll erb nr ab alsek éb euknl seun
d kkat -ekm kt r

Arakteéermanén n tel bulgul aré ncelend J nde,
ayne zamanda f z ksel vV e duygusal boyutl ar
°© 7d kle z h nsel dajélma, b I d kler n unutn
fadel er kull anméxkter. Bunun yanénda a | e be
de sénav kaygéséenée artérab | d J bel rfienm K
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Arakt emurmar bBulbg r | kte ele aléndejeéenda, Sénayv
ol madejeée; °jJrenc |l er n akadem k yeter]l k al g
I Kk | -ok boyutlu b r s¢gre- ol duju georélm
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¥ZET

Bu arakter manén amacé, yapay zek© dest ekl

°Jretmenler n n °jJret m s¢rec nde karkél akt e
ncel emekt nrn.el Araakatké&rémama n°ntemler nden dur
yeéereéetéel megkt or. ¢a2|0e2K6maejgrtukrmnu1,reZOZT5 yél énda
yapan ve Kng | zce dersler nde yapay zek© de
°Jretmeémr moktukwr. Arakteéerma ver | er yar é ya]
topl anmék ve temat k anal z y°ntem yle -°z¢m
Arakt érma bul gul ar e, jretmen g°r ¢kl er n n &
Bu temalar; °yre¢ekmeynadey®nelyalpagenel yakl akeéen
°Jret m ne katkel ar é, °Jretmenler n hazérbul
sénéf y°net m |l e -evresel fakt°rler n yapa
yapaekOyé °jret m s¢grec n destekl eyen b r é
altyape eks kil kl er , yapay zek© ara-1|1areéné
y°net m nde kar Keél akeéel an gé¢-1 ¢kl er meaktueydg url.a
¥ retmenler ayreca, yapay zek© wuygul amal ar e
ej t m, pedago]j k destek ve okul y°net m t
duydukl aréné bel rtm klerd r.

Ar akt ér ma sonu- | atreékl y a’pjaryet zmk @Quygelkamal ar
s¢rder el eb | mes - n °jJretmenler n mesl ek

gé¢-lend r | mes ve yapay zek© kull anéména y?©°
pl anl anmasét@ggraektoymakt adér .

Anaht ar K¥ap anye | zeerk: ©, Kng | zce °Jret m , dur i
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1.GKRKKk

Yapay zek®© teknol o] l er n n e] t mde kul |l an
yaygénl akmaseéeyla b rl kte yemu Wber ebaymti kaz
bu ara-lar °jJretmenlere ders hazérl ama, mat e
konul arénda -exk t| mk ©nl ar sajl amaktadeér.

°Jret m s¢rec n o n hk@lned dgelje cnedje n admlhameéentak d el

aracén ders n amacéyla ne °I1-¢de °rt ¢kt ] ¢,

uygunluju °Jretmen n dejerlend rmes ne bajl e
Yabance d | °jret m , yapayl aek©Oabr bhdl aréenén
Bu ara-larla °jJjrenc |ler n d | d¢zeyler ne uy
ve yazma etk nl Kl er hazéerl anab | mekted r.

aracel ej éyl af ahzeldae f° rdn d kdlee dkaahrak €1 akab | mekte
b I'd r m alab | mekted r. Kohnke, Moor house Vv
ara-1|l areénén d | °Jret m nde etk | ek m ve Kk
ol &lxel] n bel rtmekted r. Ancak arakteéer macé|
dojru ol mayab | ecej ne ve °jJretmen denet m

-ekmekted r.

Yapay zek© kull anémé ©°jJretmen nakssé méf t°akr etrm
yen sorumlulukl ar y¢kl emekted r. ¥ ret men n
et mes gerekt J nde dej kKt r mes ve °jJrenc
gerek r Hockl y (2023) yapatyl zek®nlkeal Engs un
karkeéel ek ver géevenl | akadem k d¢gr st ¢k
sorunl arén g°z ardeée ed | memes gerekt J n

b g s , kuhmlman®zalnl tlkelkkem|l mgen daha bel rl ey
Kl kokul d¢zey nde yapay zek© dest ekl uygul g
gerekt rmekted r. K¢-¢k yak grubundak °Jren
becer 9jrenne hézlarée b rb r nden farkl éder
kat él emené arteéreéerken bazé ©°jJrenc ler n d ¥k
°nces nde -er j ncel emes séneéf - nde
amacéndan uzakl akmaséné °nl emes gerek r. Do
teknol o] k b r aracén séneéefta kull anél maséyl
m¢dahal es gerekt ren b r s¢re-toor.
¥Jretmenler n e dharzeace onaukl arée da ©°nem t
Kohnke (2024), d | °Jret men yet Kt rme s¢r
y°nler yle dej |, pedago]j k ve et k boyutl a
¥ retmenl|l egulnamiaye kwl |l anab | mes , o] uygul
I Kk | end reb | d J anl aména gel memekted r.
sret | en -er kler n tekrar kontrol ed | mes
Zoue vMoor house (2024) da ¢retken yapay zekEC
kaynakl e stres olukturab | ecej ne d kkat -ek
Yapay zek© dest ekl °Jret m n uygulanmaseéneée
bajl ant eésé&,k an, hatzd kar ak edest ek, okulun konuy
tutumlarée ©°jJretmenler n uygulamal aréné dojr
bul unmadéej é duruml ar da °Jretmenl er hang a
kul | analkolnaucsseuknldear kar ar séz kal ab | r. Vel l er
veya -ocuklar a-éeéséndan r skl b r teknol oj
yanséeyab | r
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énda yapay zek©O©nén yadratnrcad we | °J°1are
ecej kat kél ar a I Kk n -al ékmal ar
I °Jretmenler n n g¢é¢nl ¢k sénef
r¢él mekted rk© ¥desetterkelnl eet k rnyla pkalyerz
sérasénda hang gé-1 ¢kl erl e karkél
n n ger-ek sénéef kokull aréndak yer

~Q 0oT /o

aktéermanéneamakE,
| kokul Kng | z
nler n yapay

gayamak@)re{n kul | ané

c °Jretmenler n n Kkar
e e a y°nel k genel y a
argenrae K lle rk k nhazé l unukl ukl ar e, Sséne
ar b rl kte ele al mektér. Araxkter man
| kokul Kng | zce °jJretmenl eakt @darezo
nde bel rienm Kkt r.

ya
e
k ©y
rbu
én

W A< XX oK@ tcCcox<un>
~T X~ O

C DY OoOOTC O TO O —

ana problem dojrultusunda akaj édak sor ul
¥]Jret menl rr-rn yapay zekO©ya y°nel k genel

¥J ret menl apay zek©nén Kegelrl z2od % med&t

A W DN P

.Yapay zek st ekl uygul amal ar seéneéf -

e
€ y
¥ retmenler n yapay zek© kull anéména y°ne
© e
t ?

etk | emek

» o Q
—

-5 O
(]

e
5.Tekn k alty
é

vel tutumlapraay ve kdk ul po
kull anémén d r?

asél etk | emekte

2. YONTEM

2.1 Arakt érmanéen Deseni

Bu arakteéer ma, a-eéeklayéecé tek durum -al ékmasEé
bir ol gunun kendi ger-ek yakam Ibajll améarn a®em
ilikkilerin ayrénteéelé bi-imde a-éeéklanmaséna
incelenen dur um, yapay zek© destekli uygul g
Kngilizce dersleridiri202A6atefmer°marnetni ns éyné&lrd a
il kokul kademesi vV e bu kademede g°rev yapeé
ol uktur maktader .

A-éklayeéece durum -alékmasénén tercih edil me
il i kkin gor ¢kl ernmesi nyal ngecar |l bet g gl meme
¥Jretmenlerin yakadékl aré g¢-1 ¢kl erin séneéef
tutumlarée ve okulun uygul amal aréyla birlikte
destekl Kinigmilnaee k&8fKél akeéel an sorunl ar én h
°Jretmenlerin bu sorunlara nasel m¢dahal e e
el de edilen veriler, dok¢man i ncel emesi ve a
dg erl endiri |l mi ktir

2.2 ¢al @ékma Grubu
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Arakteéermaneén - ali2&2aa ejriutbiummu® j r2e0t2i5m y él énda
kademesinde g°rev yapan 10 Kngilizce °Jr
belirlenmesinde °I|-¢(tapsaekdbemat ebEmaséhbmenrnt
°Jretmeni olarak g°rev yapmasé, derslerinde
ol masée ve araktéermaya g°n¢gll ¢ ol arak kateéel ma

¢al ekxkma grubundakii ncir,et¢gmnegdceg Vvd rdnrcd ¢ nadgk s
ver mektedir. Araktérma raporunda °jJretmenl e
kimlifjJini ortaya -ékarabilecek bilgilere ye

n

bi-im nde kodl haméel aeéegtlasgkmekadl ar kull ané
2.3. Veri Kaynakl aré ve Veri Toplama Ara-| ar

rmada yareée yap
me s i ve alan vy
|l ardan el de ed
[ Kngilizce °
an, uygulama °rnekl eai énea

2.3.1. Yaré Yapeéelandérél mek G°r¢kmede Kull an

~—+

menl erin yapay zek© destekl:] sénefl ard
yla a-ék u-lu sorulardanfotmuakulylaa®ély
hazerl anér ken arakteéer manén amacé Ve a
me n | rin yapay zek©ya y°nelik genel y a k
°Jretmenl ertn bggeat bmhunwe | 8kh
i, °Jrencilere ilikkin g°zlemler
irl emeye y°nelik olarak d¢zenl en

©Oaox oMo K
r—rmm‘—)og‘—)
X O+ S
DO X®D®3O00
M
—

w< o~
3

rul ar uygul amadan ©° ncreanladaran uzn
t Jrultusunda anlam bakeéménc
é ¢l en 1 fadel er yeni den dg¢zenl e
k [ Kt éer . Gor ¢kmeleed ars@&m asamac
€ i -in gerekl:i g°r ¢l en duruml arda
enel dejerlendirmelerini dejil, sé
er

TS 9 C O DD

n<YswoQ T
DY SO0 — DY
‘—)———;3—[\1
DX —TQ S

N
w

2. Dok¢man Kncel emesi

Gor ¢kdneet el de edilen verileri sénef - uy o
amacéyla dok¢gman incel emesi yapél mexkt ér . Do
yazelé ve dijital materyall erin belhbirwdrii o1 - ¢
toplama y°ntemidir (Bowen, 2009). Bu arakter
s¢recinde kull andekl ar é der s pl anl ar e, et k
incelenmi ktir.

Dok¢manl ar ; kul | anél anhayzaépralya nzaenk @ -a&rmradadédménde

ilikkisi, °Jrenci d¢zeyine uygunluju, °jJretm
karkéel akélan g¢-1 ¢kl oer a-éséendan dejerl endi
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bil giler tek ybnaakjéen ao lba rra kb ukl uglul aknaé | ma mé « ; °Jr
getirdifji deneyimlerin séneéef - uygul amal a
verileriyle birlikte ele alénméexkter

2.3.3. Alan Yazéen Tar amaseé@

Arakterma kapsamgnda mdep aaye zyeakh@mére di |l °Jr el
alan yazén incelenmixktir. Tarama s¢recinde
yapay zek®© okuryazarl ej e, pedagoji k hazérbu
altyapeée Ivedesutraukmskaonul ar éna odakl anan akademi
Al an yazeén taramasé, go°r ¢ Kme verilerinden
kull anél maméexkt ér . Kl gili -al ékmal ar , arackt el
ge°ré¢kmeneasmr klapsaméneé belirl emek ve arackter
-al ekxmal arl a karkeél aktérmak amacéyl a dejerl e
yapay zek© destekli di | °Jretimine i i kKKkin

yorumlanné K t € r .

2.4. Veri Toplama Sureci

Arakt ér maneéi2 0v2er idjeirtii mM20°2j5r et i m yél énén g¢z
toplama s¢recine baklamadan ©°nce °jJretmenle
g°n¢él I ¢l ¢k esaséna daeyrainnd éyjaél nvéez ceal doei |eidmsleeln &
belirtilmiktir. G°r ¢kKmel er , °Jretmenl erin de
zamanl|l arda bireysel ve y¢z yéze ger-eklexktir
Her °J ret menl e bir go°r ¢ Kme y adpaékli nkéak svier mg R
Kat él eémcél ar én onayeé al eénar ak go°r ¢é¢kKkmel er S
°Jretmenlerin yanétlaréné belirl:i bir y°nde
durumlarda anl ateéel an deneyilmiyrecedale& isyir udmlr e
YakIaKék é - haftada tamamlanan g°r ¢kmel erin
yazéya aktareéel méxkteéer. Yazéya aktarélan metir
veya yanl ek aktmolel adni l miaktil er ko

Dok¢man incel emesi g°r¢kmel erl e aynée d°nemd:é
dest ekl derslerde kullandékl aré ders planl a
araktéermanén amacé dojrelyvabubeddei pnaphgnmiekt
amacé, ders kazanémlareéeyla ilikkisi, °jJrenci
d¢zenl emel er dikkate al enméxkteér

Al an yazén taramasé araktérmanén planl anma .

surdb, r ¢ | m¢ekt ¢r . Ul akél an akademi k -al ekxmal ar ,
araktéerma bul gul arénén yorumlanmasénda kul |l a
yazén taramaséndan el de edilen bilgtilril rira;
byl ece incelenen durumun birden fazla ver.i

2.5. Verilerin Analizi
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o

— N NO® =

icKkmel erden el de edilen veriler temati k an
risinde t ekbreari reldennmeasn lnaemlvaer éoni r bi ri yl e i |
enl enmesine i mk©n ver mektedir (Braun & C
anma, il k kodl areé ol uktur ma, ol asé temal
anderbal gul aré raporl ama akamal areé izl ene

DX o
oo !

ol arak g°r¢kme kayetl arénén yazeleée d°kge¢nm
K Kil. i ol duju d¢kegneglen 1 fadeler belirl enn
aséynal nézca °nceden belirl enen kavraml a
atémlarénda ortaya -ékan farkleée duruml ar
araya ogetirilerek alt temal ar ol ukturu
bl emleriyle ilikkileri dojrultusunda beck

-*—':cnu——
o=~ —=—x

sonucunda belirl enen ana t emal ar ; °
ml ar &, yapay zek en Kngilizce °Jret.i
uygul ama ve sénéf y°%°neti mi Il e -evre
etmen taraféndan l' e getirildii]i be
nin ifadesi birden kambhakeoed!| aopl a m&
e
r

z
K

OCXUVWK P TOTO M —X
=X

e
a
r
akabil mektedir. Bu nedenl e bul gul a
czerinden genell eyici yoruml ar yape

O w”wW~ o—Q —
D >5D® = — M

QU T TR s
— o 3=

N =
o M @

el emesi kapsaménda el e a°ljérneatni nder
de arakteérma sorularé dojrultus
ém amacé, ders kazanéemlareéyl a il:/
r Ve uygul ama &éeas énzdear i kdek éd uar
an elde edilen bilgiler, g°r ¢ kKme
d s e]

aki karkel éjené d erl endirmek a

isman i n
eryalle
| a
I

© kul

enl eme
i manl ar
ul amal ar

c
r
n
e
d

cCgaNgg <o

< O MDY O
Q XN X~ x

tamamlandéektan sonra t enmmé ven lkaondd atra k
birlexktiril mik, t e ma kapsaméyl a °rt
areén °Jretmenl erin deneyimlerini doj |
mceél ar én dojrudan i fadelikrtiimdenAl -t ié
enl erin Kk¥InOl iakrlaesré n dyaekrii nkea t¥éll e mcé kodl

°CxX WX >
— o c O >
=~ — 0

o oK — —

[
a
u
I
t

Bml——‘N

2.6. Gecerlik ve Guvenirlik

Arakt ér maneén niteliJini g¢é¢-lendirmek amacey
dojrul anabiliate kal°dnrnmpéd@uitedn @dLiikkcoln & Guba
araktermanén amacé ve alt problemleriyle uy.!l
al an uzmanl ar eéneén g°r ¢Kyg | énméxkteéer . Uz man|
i fadel eri beeizext sorbumak, birlextirilmik ve g°@°
G°r ¢kmel er tamamlandéktan sonra yazeéya akt a
payl akél mékt eéer . Kat él émcél ardan, I f adeeil er i ni
i stenmik ve b°ylece kateéelémcé dojrul amasé ya
ses kayeétlareyla karkel aktérélarak ver.i kay

edi |l mi ktir.
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Arakteéermada yalnézchalgénmpamek vedet erphanbaié
dijital ©°jJretim materyallerinden elde edil en
dok¢man i ncelemesinden el de edilen verileri
getirdi jeir idhe nsegynienfl i - i uygul amal ar daki kar ke
Bul gul arén yorumlanmasénda ilgili alan yazén
Analiz s¢recinin izlenebilir olmasé i-in kod
a-ékl anmé&w,dl bheenernasél bir araya getirildi]
araktéermacénén yorumlareéeyla °jJretmenlerin ke
edi | mi K vV e her ana tema dojrudan kat €l @ mc €
yarg t ¢ 1 d¢gj ¢ okul t er ¢, -al ékma grubu ve arackt
bajl amda dejerlendiril mesi gerekti i ortaya
2. 7. Eti k Kl keler

Arakt érma sg¢recinde goenegll ¢ ¢k, gi zlidti k ve
edi | mi ktir. G°r ¢kmel erden °nce °Jretmenl er
yereteleceji ve el de edilen verilerin hangi
arakter madan i stedi k1l er i Zzaman aryir ehabskEada
her hangi bir olumsuz sonu- dojurmayacajé& bil
Ses kaydé alénmadan ©°nce her kat el emcénén ¢
d°k¢mler yalnézca araktérma amaceéeyla kull an
sémnéeflive kimliklerinin anlakél maséna yol a-a
¥Jretmenler ¥1, ¥ 2, e, ¥10 bi-iminde kodl an
veril mi ktir. Arakt érmaneéen ye¢r ot ol degdlgarkaur uwma
kurumun gizlilijini koruyacak bi-imde raporl
3. BULGULAR

¢ zelge 1 ¥Jretmenler n yapay zek©ya y°nel k gen

TEMAO¥] retmenler n Yapay ZekO©ya Y°nel k Genel Ya

Alt Tema Kodlar f %f
Yapay ZekOyeé Destekleyici bakeéck 8 381
ADestekl eyici

Konuml andér ma Kol ayl akt érécé ar a- ol a7 333

Bireysel °jrenmeyi dest6 286

Toplam | 21] 100

o %f
Kokul |l u Kabul Dikkatdaj énéekl éjée ve risk 20 323
Al géseé

(o]
D
=~
QD
-

¥Jrenci farkl é vi17 27,4

M
3
(7))
(o]
>
M
-
o}
-
(o]
<

Kul | an e k14 22,6

Ger-ek etkilekim ve di |l 11 17,7
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Toplam | 62] 100

f %f

Teknolojik Ka Kontrol kaybé ve hata y18 39,1
Guvensizlik

Teknoloji k yetersizlik 15 326

Teknol ojiye karké kaygé€1l3 283

Toplam | 46 | 100

¢ zelge 1 ncel end ] nyd°n €l] rke tgreemnd le ry ank |yaakpéanyl
altéenda toplandéjé g°r¢l mekted r. ¥Jretmenle
dejerlend rm K ve bu yaklakémé destekl ey c
(7, %33,3fFPjvenmeyeysdelstekl eme (6, %28, 6) koc
kabul ve seénérl élek algesée alt temasénda d
farkl el éklarée ve uyum g¢-1¢7¢ (17, 02K, @8)4ve
%22,6) ©°ne -ékan kodl ardér. Teknol o] k kayge
hata yapma r sk algese (18, %39, 1), teknolo
teknoloj ye karké kaygé eemérl g?s¢crl ek M sg.
bul gul ar ol arak bel rienm kKt r.

Yar é yapél andér él mex g°r ¢Kme yapeéel an °7r e
yakl akéml ar éna I Kk n yorumlaréndan bazeéel ar
¥JretméNapRay zek© °zell kl e kel me ve tekra
sajl eyor; ©°jJrenc n n sev yes ne g°re etk nl
¥JretmenBdzée °jJrenc |l er yapay zek© etk nl k|
a € headd awyauma ds ] é - n ver m d¢gkKéeyor. o
¥Jretmémeknol oj de b r hata olursa ders to
h©ok m ol madéej ém - n kend m gésvende h ssetnm

¢ zelge 2 ¥Jretmenler n yapay zekOnkheKng( N=kQ)e

TEMAOAI 6n n Kng | zce ¥Jret m ne Katkéséna KI KKk
Alt Tema Kodl ar f %f
D | Becer Kel me °jJret m 6 31,
Destekl emc¥jrenc d | sev yes ne g°r 5 26,
Hezl e tekrar 4 21,
Telaffuz geribildiri mi 4 21,
Topl am 1910
f o %f
Késm Etk ¥Jrenc | er n yapay zek© et 4 19,
Mot vasyol Konukma etk nl kl er ne y°nd4 19,
Rahat konukma ortamé sajla4 19
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Ders n hézlée ve akeéecé l er 3 14,
Mekan k ses al geéeseé 2 9,!
Ger - ek | et K m eks kil ] 2 9,!¢
Yazmada y¢zeysell k olukma:2 9,6 !
Topl am 2110
f  %f
B reysell ¢tAnénda ger b I'd r m 5 33,
K k sellexkxm kK etk nl k ¢re'5 33,
¥ renc d | sev yes ne g°r 5 33,
Topl am (1910
¢ zelge 2 ncelend J nde, °Jretmenler n yapa
g°r¢kler n n ¢- alt tema baelcteérndaert onp | adnedsétjeék |
k el me °jret m (6, %31, 6) , °J renc d | sev
tekrar (4, %21, 1) kodlarénén ©°ne -éktéejé bel
yapay zek®© et k nbulknhaesré n( 4,e]j%leh,c), speak ng
%19, 0) ve rahat konukma ortamé sajlamasée (4,
temasénda se anénda ger b I'd r m (5, %3 3, G
°Jrelnd sev yes ne g°re -er k wuyarlama (5, 9
Yaré yapeéelandérél méek g°r¢kKkme yapélan °Jretm
Il kk n yorumlaréndan bazél aré akajéda sunul
¥Jretmé@iKeB: me °jJret m nde yapay zek© -o0ok he
sev yes ne g°re etk nl ]J anénda uyarl ayab |
¥Jret mkomukma etk nl kler nde °jJrenc | er n

yapmaktan daha az korkuyorl ar. o

¥ tenmeniBapay zek© °Jrenc n n sev yes ne g°r
°Jrenc n n ht yacéna ayré ayré cevap vereb
¢ zelge 3 ¥jretmenler n hazérbulunukluk duru
TEMAO¥]Jretmenler n PBPBaréembalrénukl uk
Alt Tema f '

Ders ©°nces teknol o} k a7 29,
Tekn k D j tal ara-Ilaré kullanm6 25,
Hazér bul ¥Jrenc |l er n teknol o] k 6 25,
Eks kI ] hezl e kull anmasé

Dj t al uygul amal aré kull 5 20,

Topl am |2z110(
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Kademel D j tal uyguyamal maéydEkn
¥ renme Yapay zek®© ara-1|ar én k ¢
Uyum Sg¢r uygul ama

(]l

(o]
(®x

Evde d | tal ara-1ar

Topl am 510

Z

Tut ums al
Hazér bul

——~ e

N
E

1
f | %f
4

h nsel ek®© ara-1laréené ku 50,

o
ol e]

a
k
ara-|l agel kat

z
k
I K
nol oj s ne y°ne

_m
3
~®

= >09 <
| o~ —<
3| X0 D
0o  w

zel ge 3 ncelend J nde °jJretmenler n yapa

ruml ar @énén (,- al t t ema al théanzdear btud pulnaurkd éqg
masénda der °nces teknoloj k ara-1I|ara
I ' anmaya y°ne| k kaygeée y akama ( 6, %25, 0

(= 10

c y

r

ke

h

)

z s

€ Ve uyum sg¢groe temygaared anad yjol wygll auy @
yapay zek© ara-|laréné k¢-¢k adémlarl
€ b reysEed3, o%al0,ak) pd akk &t e-tankeen Kkodl ¢
I uk temasénda yapay zek© ara-1Ia
al ara-lara karké olumlu tutum
lko&l arénén °ne - ger ¢l me

retmenden daha hé é kmldzlaélkmaé]éé(lﬁel%QISe
ér

I I

n z

Knol oj k ara-larda b r sor uner-sé&kénc
€z yakalanmék g b h ssed yorum. 0

mBvMer6: d | tal ara-laré genel de deneme
ta daha rahat wuygulayab | yorum. o

retmavMapgay zek© ara-|laréné merak datrt -jokm
Il ansam o kadar rahat h ssed yorum. o

|l ge 4 ¥jretmenler n yapay zek© uygul amal
0
s)

> ®

z g
= )
M 4Jygul ama ve Sénéf Y°%°neti mi

t

Te ma Kodl ar f %°f

(0
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Uygulama D |j tal aracé dersten °nce6 35,
Hazéerl ék Yapay zek© aracéné dersten6 35,
Yakanan ZDers planéne Al aracéna g°5 29,
Topl am 1710 ¢
f %f
Sénef Y°nD jethlInl k séraséenda °jJjre6 50,
Ge¢-1 ¢kl er Al gerevler sérasénda sén2 16,
¥Jrenc |l er n rastgele buto2 16,
Sék 6éekranlar akajédé uyare 2 16,
Topl am 11210
f %f
¥ renc ¥ renc | er arasénda Al kul 7 38,
tek t| I Bazé °jJrenc |l er n uygulama6 33,
Kaynakl an ¥jrenc |l er n b reysel °jJreb5 27,
ZOrIukIarToplam 1810
f | %f
¥ retmen Yapay zek© etk nl ] séras|8 |42,
M¢dahal essaj |l ama
Anénda DeD j tal g°revlierde °jJrenc |6 |31,
Khtiyacé
Uygul ama s¢recinde °jJrenci|5 |26,
Topl am 1910
¢ zelge 4 ncel end ] nde ©°jJretmenler n yapa
doert alt tema altéenda toplandéjée g°r¢l mekte
zorl ukl ar temasénda d | ytaaclé a(r6ac €%3d5e,r3s)t,e ny a&pn
dersten °nce deneme gereks n m (6, %35, 3)
yapélandérma (5, %29, 4) kodlarée ©°ne -ékmakt ¢
et k nl k séraséndaaj’glrmaaxcé | €6, n%S0 kk)at Al ng?o
kaot k ortam olukmasé (2, %l16,7) ve °Jrenc |
-eken kodlardér. ¥Jrenc -ex tl Il J nden kay
Al kul Ifaanrekné hoélzmasé (7, %38,9), bazé °jJrenc |
b reysel °jJrenme farklaréenén s¢rec et k | eme
¥ retmen m¢gdahal es ve anénda desséehdahs¢yak
senéfta dolakarak destek sajlama (8, %42, 1)
sunma (6, %31,6) ve uygulama s¢rec nde °jren
bel rl ey c ol duju g°r ¢l mekted r
Yaré yapel grder glapéd ag°r°jretmenler n, yapa)
y°net m ne Il kk n yorumlaréndan bazél aré acxk
¥ ret nreher3ds bakl amadan °nce mutl aka uygul ama)
derste aksama yakanéyor. o
¥ retmebt pl: et k nll kl erde bazée °Jrenc | er he
kontrols¢zlekeb | yor. o
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¥ ret ntej rfenc |l er n b r késmé -ok hézl é I er |
yanl arénda olup y°nlend rme yapmam gerek yor

¥JretmdNapgday zek© etk nl kl er nde sénéfta d
kal eyorum; °jreeom rehberiokubadémyad.
¢ zelge 5 ¥jJretmenler n -evresel fakt®°rler n yap
(N=10)
TEMAORX evresel Fakt°rler n Etk s
Al't TemKodl ar f %f
Tekn Kk Ders séradvafndantretséemreeat kes | n4 36,
Al tyape _ .
Sorunl a Yapay zek®© uygul amasénén ders 4 36,
Kull anéelan ¢ hazlarén uygulan3 27,
Topl am 1110
f %f
Vel Vel l er n ekran s¢gres konusu 4 40,
Tut uml a : -
Et k s Vel teknml oj k ara- kull anéeme 3 30,
Vel | er n yapay zek®© etk nl k 3 30,
Topl am 14010
f %f
Ok ul Y°net m n yapay zek© kull aném8 66,
Pol t Kk
Et k s Okul un Yapay zek® kull anéména 4 33,
Topl am 1210
f %f
¥ retme Yapay zek© ara-1laréné kullanm9 42,
Dest ek o o
Kht ya_Yapay zek© kull anemepedagenek 7 33,
' ht yacé
5 23,
Sénéef y°net m konusunda Yapa
rehberl k ht vyacé
Topl am 2110
¢ zelge 5 ncel end ]

de °jJretmenler n yapa)
o _
,

n
I Kk n g°r¢kler n n d t al t tema alténda
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ers seéraseénda nNtepagtzdkPl ang eéls &
nda - °kmes (4, %36, 4) ve kull anié
aré ©°ne -ékmaktadér. Vel tut uml
ayge duymaskRulMandh®nd)destedhoVer
k© et k nl kl er nden y¢ksek bekl en
kal arénéen etk s temasénda y°net
7) vek®Kkludn apyamaywazda r y¢iksek bek
n °ne -éktéjé g°r¢l mekted r. ¥] r
€ kull anmaya y°nel k tekn k e]j
t eygprnaus - n pedago]j k dest ek ht Yppage
stiekgul amal ara y°nel k rehber| k ht
rél mekted r.

e
ret
m
©

O

t
A e’k
y a

K gCervgkensee |y af pagklt&®mnr | °ejrreet nme
nNul muktur .

ret memBa%:é vel |l er ekran s¢res nden k
n

yg
nl kler nden -ok y¢ksek bekl ent - e

a
d

ret memOKuUl y°net m ey adpeasyt exkd ke@ ek uwlel aunyégnuél na
hberl Je ve tekn Kk ] t  me ht ya- duyuyor

retmémdséenef - nde yapay zek®© uygul amaseée
dagoj k destek ol madéejénda s¢,¢re-te zorl ane

TARTI k MA

ar aktpaynazleak © ychest e k | uygul amal aré Kkul | a
ey mler bek tema alteénda ncelenm kKt r.

mseme ya da reddetme y°n¢gnde ortak b r
ent | neer bu ara-larén ders hazérl ama, -er
d r m sajlama g b avantajlaréné kabul ec
trol¢ konusunda -ex t| -ek nceseéencéfdt dk
S n n yalnézca kull anél an uygul amaneén
r

erl J , °jJrenc grubu ve okul kokul |l ar éné

|

B r nc Al't Probl eme KI Kk n Tart ékma
ret menl er { nelyiakp agye nzeel k Gyyaak |ya°kné ml ar &)

et menler n -0ju yapay zekOye

ec n kol ayl aktéran yardémcée b r ar a-
enc dé¢zey ne wykgumr --adré kkmad metéme jv e
|l aném al anl arédeéer . Bununla b rl kte ©°
ol megkt g, Por
unl uj unun de
et menler n ©°n

~ 3

~

et | en -er ] n dojrul ujunu
jveer | airydy ud almaen € n ders n ama
em verd ] konul ar araséndad

= =S —= = =

sonu-, cretken yapay zek©nén d | °Jret
et m n duyul an ht vyaceée ort atdanmelkda ledé rr

u

en e

Hockl y, 2023; Kohnke vd., 2023a) . Araktérm
e k y e

nol o] bér akmak stememel er yapay ze
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sorumlul ukl ar éne koruma - abaséncollarrakn dejgeer
°czell kl er d kkate al éndéej éenda °Jretmenl e
kazanmaktader. ¢t¢enke yapay zek© tarafeéendan
dojrudan kull anéelab | r n tel kte ol mayab I
¥Jretmenler n b r b°l ¢igmgneégn hata yapma, t ekn
karKésenda ne yapacajéné b |l ememe y°n¢gndek

zek© kull anéména y°nel k tutumdaeékhayamagaca
g°stermekted r ¥Jretmen b r uygul amanén f a
kontroll ¢ b - mde kull anab | ece]J] nden em n ¢
Dol ayéséyla olumlu tutumun -sémeée9]r et meknullelrann
pedago]j k a-édan destekl|l enmes gerekmekted r

4. 2. Kk nc Al't Probl eme KI Kk n Tart ékma

(Yapay zek©nén Kngilizce °Jretimine katkeéseén
¥ retmenler yapay zek© destekl meyfpulamamar €
tekrar, telaffuz -al é&kmal ar é, ger b I d r n
al anl arénda gzl emlem kKt r. ¥Jrenc n n sev
cret |l eb | mes | °czell kl e rayreea Dand afntdar] @ a rdk
°J ret mene kol ayl ék sajl amaktadeéer. Bu sonu-
k kK sellexkt r | m kK -er k ve ger b I'd r m s
g°®stermekted r (Kohnke vd., 2023a; Law, 20214
Bununl a b r| kte °Jretmenler n dejerlend r me
°] -¢de katké sajlamadéjénée g°stermekted r. |
et k nl kl er nde daha rahat davr arkd éskel sa,r ég ebre-
l et Kk m eks kI j ve yazélée anl atéemén yg¢igzey
durum, yapay zekOyl a ger-ekIeKt rr- len b r ko
b rb r n n yer ne gk-reme¥pcepcnn m° kaggme kyte
yapmasé yararl é& olsa da d | ger-ek b r k K
destekl enmel d r.

¥ ret men ge°r ¢kl er | yapay zek©neén sajl adej
kull anél déjodydlug unlu kdka lortaya koymuxktur. Ayneé
artéerérken bakka b r °jJrenc n n d kkat n d
et k nl kl er n °Jrenc yakeée, d | d¢zelymes d kk
gerekmekted r. ¥Jretmen n hazeéerl adéjée y°nerc
teknol o] n n °Jret m s¢rec ne sajlayacajeée ka
4. 3. I -¢nce Alt Probl eme KI Kk n Tart ékma

(¥ retmenl erin vyaapye®yn ezl dkk® hkawzlélrabnud ménnu k | uk dur

ret menl er n yapay zek© kull al

d¢ € bel rlenm kt r. Bazé °jJretnm
ve deneme yoluyl ®&@aderé&ehedaklédrare t efkamde&k sor
kend | er n yeters z h ssett kler n bel rt
°Jretmenden daha hezlée kull anmasé, baze ©°jr
end Kesmawrt §o.l a-

55



HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

ay zekOya I Kk n merak ve
ma-1| aréyl a I Kk | end reb |
Il l anél anaagrmretnl €&rzeldeklier
rk et me, et k sorunlaré g°z
e vd. , 2021) . ¥ retmen e]j
b rl kkte elyénaghéelmaséejgerleend r m
destekl emekted r (Luck n vd., 2022

y a
n

< T O C O =
—

cow — x-S

€l émcel arén yen ara-laré -panonal m&al ayobuy
end kler n belenr timeklleerr e, k°ajpraeltémeonl|neard enj &y
°Jrenme b - m zaman kaybéna ve uygul amal
nedenl e mesl ek gel Kk m - a

t ml eddreélsmanndarsléanger ek r ¥ retmenler n Kk
etk nl Kkl er dened J ve karkél akteéejé so
evsel ol acajée de¢e¢gkegnegl mekted r.

- —

|l ekmal ar énén vy

OO WT X TOTOXO0O0 9D K

~TCcT/cc/o

4 . 4. D°rd¢nceg Alt Probl eme KI Kk n Tart ékma

( Yapeaky© zuygul amal aré ve sénéf y°neti mi)

Yapay zek© dest ekl uygul amal arén seénéfta Kkt
s¢rec dojurmaktadeér. Kat el éemcélar wuygul amay
ve ders planénég°kel yanétlacall;,;aenakame ht yac
Bu bul gu, yapay zek®©nén °jJretmen n K n her
b - mde planlanmayan b r uygul ama, °J ret mene
ol ukturab | mekted r.

Séeneéf - ndek g¢-1 ¢kler n yalnéezca tekn k
¥Jrenc |l er n rastgele d¢j melere basmaseé, uy ¢
et k nl Kk séraseéenda d kkatler n mrl daj°glrmaasxé \
m¢dahal e et mes n gerekt rm «kt r. ¥zell K1 €
uygul amayé bajémséez kullanab I d J n var sayt
sénéfta s¢rekl dol akarak amaké ampapaypmaskO:
et k nl kl er n °jJretmen rehberl J ne duyduju
Teknol o] kull anéménén °jJretmenlerde oluxktur
durulan b r konudur. Ara-Vvar@eyguslekmaledr amesyg
ed | mes °Jretmenler n teknol o] kaynakl|l & st
2024). Bu araktérmada °jJretmenler n uygul ama
karké hazérl ék yaemaergebeks durmlmar KGae eb e
°Jretmenl ere yalnézca ar a- Kkull anéménén °7
durumunda uygulanab | ecek alternat f ders pl
stratej] |l er memekenekdledktr.r | mes

4. 5. Bek nc Al't Probl eme KI Kk n Tart eékma

(¢evresel fakt°orlerin yapay zek© kull anémeéna
Arakteéerma bul gul ar é, yapay zek© kull anéméne
d¢e¢kenegl emeyecek -evresel rkno kkutl lrar aKnbtagjrinéet o
kes I mes , kullanélan ¢ hazlarén uygul amayl a
-al ekmamasé °Jretmenler n °nceden hazeéerl adé]j
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, °Jretmen nkoeksaohodoa ystda&kil |l ammayeter
I ol madejéné ortaya koymaktader.

y°net m n n yakl akéeme da ° t

n yapay zek© kull an ekt ejmes
anél masé
et menl er
ki

e
z 0
n I
a kull anél acaj éna I K ém we -8
a 0
S

o
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o

Jjrenmeye -al éktéjeée ve zamanla bu s¢rece uyu
yen | klere tamamen &kapalé ol madékl areéné; E
duydukl aréné g°stermekted r.

Senef y°nan daej arlés@adr | d J nde, yapay zekO
- n hem destekl ey c hem de zorl ayécé y°nl e
et k nl Kl er °Jrenc |l er n derse kateéelkméene
aksakl ékl ar ve d kkat dajénéekl éjé sénef -
°Jretmenler n, yapay zek© uygul amal aré séra
rehberl k sajl ama ht yacé duyduklaré g°r ¢l m
Arakt érma#dan®°ber d jJer ©°neml sonu-, -evres:¢
bel rl ey c b r rol oynadejeder . Okul un tekr
°Jretmenler n yapay zek© uygul amal arré.naBw®°ne
dur um, yapay zek© dest ekl °Jret m n b rey:
d¢zeyde planl anmasé gereken b r s¢re- ol duju
Genel ol arak araktérma sonu-1ar é, yapay zek:¢
zol ukl arén yalnézca tekn k boyutla sénéerl é& o
y°nl ¢ b r yapé serg led J n g°stermekted r.
°J ret men mer kezl , b | n- | vegedermgdleceijb
déekegndegrmekted .
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KKTAP FUARI BKR DERS ORTAMI OLABKLKR MK? OKI
ADAYLARI NIN ARG} MAN VE KARkKkI ARG} MANLA

Dr . Ga mz-SEYBAN. KR
Ege | niversitesi, Ej

gamze.bilir.seyhan@ege.edu.®RCID ID: 0006:000298888612

OZET

Bu -al ékmanén amaceé, okul °ncesi °Jretmen a
dersi kapsaménda ger-eklexktirilen kitap fuar
argé¢gmanl aré incelemektir. Erken adavkhuo&ndfn
kitaplarénée tanéma, nitel i kIl -ocuk edebiya
pedagoji k ve estetik-eUlebitylaer i gelkikk tsiimne ev &
bajl aménda dejerl endi rdme .b eBoue rdielresriinnik i d easpt  k
°Jrenme ortaménda y¢ireéeteéel mesi, °Jretmen ada
yayénlaré, yayeénevlerini, kitap te¢rlerini, ot
piyasaséndaldioj ejuidlainmlgérzl eml eme f érsaté sunab
kal abal ék, daj eneéek, ticari y°ng¢ belirgin ve
ol mas e, bu deneyimin pedagoji k dejerirnin el
Ar akt ér ma, nitel arakter ma yakl akéme doj rt
desenl enmi ktir. ¢al eékmanén dokg¢gmanl ar éné, er
Kz mir Kitap Fuaréeéna kateéelan okul °snecnedsai ° ]
hazeéerl adékl aré raporlar olukturmaktadeér. ¥jr
yanét vermel eri i stenmi ktir: AEr ken -ocukl uk
Kekilde ye¢regtel melidir?d0 ve ii Brekdeem -ka c uakpl uf ku
Kekilde y¢regteéel memelidir?0 Bu dojrultuda rap
deneyimine ilikkin yalnézca g°r ¢k bildirmel
cretmelerini, ol asénaséemer lkalr&lelt a rbéa ktéear taé-kémaz
sajlayacak bi-imde yapélandéreéel mexteéer. Ver i
analiz s¢recinde °jJjretmen adayl arénén ar g¢ ma
el e alentmegyke. - Bué ywma, °Jretmen adayl ar énér
y°nl ¢ bi-imde olumlamak ya da reddet mek yer.i
dejerlendirebildi klerini ortaya koymayé am
uyguamaya ilikkin hem arg¢gman hem de karké ar
ejiti msel uygul amal ar é - ok boyutl u dejerl e
beceril erini g¢é¢-lendirmel erine katké sajl aya
Anahtar Kelimeler: erken cocukluk domai edebiyat é, okul déke ¢

°Jretmen ejiti mi
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1. GKRKK

Erken ¢ocukl uk D°nemi Edebiyateée dersi, okul

°Jretmen adayl arénén -ocuk kitaglndregnait ary&n
ve cocuke debi yat il i kKkisini erken -ocukluk ejit
gel i kKtirmey.i ama-1|layan bir derstir ( Y¥K, 2 C
°Jretmen adayl aréenén yalinadzda |- o0oawk ékiztaamalnalra
g°zetil mesi gereken pedagoj ik vV e estetik .
alanyazénda -ocuk edebiyaté dersini alan ©°jJ
tanémadeéekl| ar & ve bsué nkéornluéd ak adl edrésj és aya°tnl ¢enrdi en i bnu |
ve y°ntem a-éséndan zenginlexktiril mesi ger ek

Bu dersin sénéef déké bir °Jrenme ortaménda vy

bir pedagog i°r tysakknteakkteenmd i r . Dere ve ¢if - nin
yeéerettejeée -al éxkmada, okul déké °Jrenme ortam
ve g°zlem becerilerine katké sajladeje,; bu
yaparaky ak ayar ak ©°jJrenme il kel eri a-eéséendan °j
belirl enmicktir. Benzer bi-i mde, okul °ncesi
-al ekxmada, okul déké °Jrenme ortamlamave t e me
dejerl endirme becerilerini geliktirdiji,; ad
-ocuklarén il gisini canl e tuttujunu ve ger -
d¢e¢kendegkl eri saptanméxkt ér daWalrar, &€ 2 02¢6V) e n [Ainkc ac
yetersiz hazeéerl ek gi bi sénérl el ekl ara da di k
dékeée °Jrenme ortamlarénén pedagoji k dejerini
sénérl el ékl ar@sn@&ng dri eltiikjtienit agd £tkeerl me kt edi r .
Kitap fuar é, bu -er-evede °zg¢n bir seénéf dié
ortamée, ©°jJretmen adayl aréna -ocuk edebiyate
terl erini ve garseek dojaudmnobambakinl eme f ér
dajéenek ve ticari y°ng¢ belirgin bir mek©n o
i nceleme yapmayé da zorl aktérabilir. Bu i ki
kul |l anél nazscean éonl uypdlamacak ya da reddedil ecek
ol anakl aré ve sénérl éléeklareé birlikte 1-ere
ol dujunu g°stermektedir.

¥ retmen adayl arénén ayné uy geaekcalenérgtracleiinini kK ki n

i stenmesi , arg¢mantasyon kuraména dayanan bi
kl asi kl ekmi kK -er-evesinde bir argg¢man; i ddi a
bu bilekenlerin birn abriardak oknulylua n-d knab éy utbliu
kapasitesini yanséteéer. Driver, Newton ve Osb
yalnézca bilgiyi savunma dejil, kar két go°r ¢k
s¢re- ol dujlktnaud &ru.r geld manear bi - i mde Kuhn (1992
bir bi-1i mi ol arak el e almakta ve karkeée argge¢n
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°neml i bir g°stergesi ol duj unu il eri S¢é¢r mel
adayl gaezeée arge¢ man gel i ktir me s¢re-1leri i
dejerl endir mesi gi bi desteklerl e arg¢man ka
adayl arén °zellikle gerek-e ve -¢r¢gtectsi bil e
( Metin Pet en, 2019) . Bu bul gul ar , °7 ret me
savunmal arénén dejil, ayné zamanda karkeéet ba
onl arén mesl eki gerek-el endi r me Ugleerdirebiledek boy ut
bir yaklakém oldujunu d¢kegndegrmektedir.

Al anyazéndaki bu bulgular birlikte dejerlenc
°ncesi °jJretmenliji °Jretmen yetiktirme prog
ortamlpedcagoji k dejerinin genellikle tek y°nl
ge°r ¢l mektedir. ¥jJretmen adayl arénén ayneé den
gel i ktirmelerinin i stendi Ji, dok¢ manen i ncel
-al ékmal arén ise sénérl é& sayeéda ol duju s°yl
°ncesi °J ret men adayl aréeneéen Er ken ¢cocukl!l ul
ger-eklexktirilen kitap fuaré deneygomare| arlé
I ncel emeyi ve ©°Jretmen adayl arénén sénef d é
dejerlendirebil me becerilerini tartéekmayeée aim
2. YONTEM

Bu nitel arakteéerma, okul ©°ncesi PBPdJdealkityretné ade
kapsaménda ger-eklextirilen kitap fuaré den
arg¢gmanl ar én derinl emesine i ncel enmesini anmn
nitel 7] takémaktader . Ar aktyd ramamé&ém d duak  rde
sonrasénda hazeéerl adéklaré raporlarda payl akt
Arakt érmanén -al ékma grubunu, bir devl et én
Programé' nda Erken <¢ocskhuk aDa@nemie Hceelsi ykaat]
2026"'"da Kzmir Kitap Fuaré'na kateéelan °jJret.
°Jrencili k sénéf | istesinde yer alan °Jret me
araktérma kapsam&n&kenORiolcullduk miD® tniem. Edeb
edebiyatéena ilikkin kuramsal i -eriklerin yan
- tartékma ve uygulama etkinlikIleri il e a
kapsaménda d&izampl dhuaar & zi yareti, °Jret men a
g¢éncel yayénl ar , yayénevl!l eri ve kitap te¢rl e
ArakKkt ér maneén verileri, °J ret men adayl arenér
hazekéaHlHlaar e raporl ardan el de edilmiktir. ¥Jre
yanét ver mel er.i I stenmi Kt ir: "Erken -ocukl!l uk
Kekilde y¢regtel melidir?" ve " Er Kemp -facau kelnudka
Kekilde y¢regtel memelidir?"™ Bu yape, °J ret mer
ilikkin yalnézca g°r ¢k bildirmelerini dej il

ol asé séneérl él ekl aréatanéeéékeméhbreénéi vmekar ka
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tasarl anméexktér. S°z konusu dok¢gmanlar; ©°jJret
ol anakl ar éna i li kkin dejerl endirmelerini,

g%zl emlerini &sénmnéu tiekme lblaeknédki ramek i -1 n ¢rett
arada baréendéran zengin bir veri kaynajé nit
yoluyl a -%zeéeémlenmi Ktir. ¢°z¢ml eme s¢recinde
birimleri arge¢gmanl ar ve karke arg¢gmanl ar ol mak ¢
alténda kodl anméxkt ér . S¢re- arakteéermanén v
kategor.i t emel al énarak t¢mdengel i ms dal bir

°Jretmen adayl arénén raporlaréndan el de edil

adayl arén raporlaréndan dojrudan al éntél ar a
amaceéeyla bu aléenteélar kodl anar.ak aktareéel méxt

3. BULGULAR
Bu b°l ¢mde, °Jretmen adayl arénén kitap fuar
bul gul ar ; arg¢manl ar ve karke arg¢gmanlar ol

alténda sunul maktader.
3.1. Arg¢manl ar: YRerggign meistiagGekwe&krntdnpdae Kl ik
Arg¢manl ara il i kkin bulgular Tablo 16de sunu

Tablo 1. Argimanlar Tablosu

Tema Kategori A- ékl ama Kat el
3.1.1. Birincielden Ki tdagl a_rlen doj " OA1, OA3,
deneyim ve somut gbzlen ortamda deneyimlenmesi ve OA6, OA9

gOzlemlenmesi '
31 3.1. 2. ¢eKit822f";taaef§'ngH‘C‘)Al,oAa
Arg[]mamar t anéma i mk ©r 9 . y y ~ ’ OA10
(Dersin —exkitliliJiyl
[
ﬂij?trjq[glmesi 3.1.3. Motivasyon, ilgi ve Elcj) ? Ir v g ; t 2 rr?ﬁ n Z ? ‘ OA4, OA6,
y kal ece °jrer,. y _~ OA9, OA10
ger ekt °Trenmeyi kal éc
il i kKki
0 " Py Iy
gerekgeler) 3. 1. 4. vYapel Y Nergel"hazinees,syag
geziyiama- | & Dbir i -
yoluyl a ama- 37, , , . OA10
do°n¢Kt ¢r mesi
3.1.5. KkbirGrup -al eékmaseér OAl OA4,
fikir alékvea-élaréné bir ¢ OAS8

63



HATTUSWMWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CDRUM
| SBN NE6.2-8:7 58 8

3.1.1. Birinci elden deneyim ve somut g6zlem

Jjretmen adgymanEaéa arasénda en sék tekrar.l
|l atél an bir konu olarak dejil, dojrudan de
| mal arédér . ¥A1l, Aforada bulunup -ocbhuk edetl
nuya ilikkin fikirler:. daha da -ok gelikt
i kKtirici etkisine dikkat -ekmiktir. ¥A6 Db
bi bir deneyi mdo benzet mesicyll erd oamukt It awtl &amraé
l ukt uj u, yazarlarla iletikim kurabildifj.i

I tapl ar e sadece séneéft a g°rmekten -0k C
jerl endirmesiyl e sénétfé romat aynaépymeéak tdéorj.r ud an

O ST oK Q@ X T K
® X & —TM® O © >

3.1.2. ¢exitlilik ve kapsamlé tanéma i mkoné

¥ retmen adayl aré, fuar ortaménén sénéfta er
-eki tlL il ifJi sundujunu vurgul améexteéer. ¥A1l, f
edebiya¢ ¢r ¢n¢egng¢ bir araya getiren °nemli bir d
verilen g°rev sayesinde Afuaréen -ok farkl e b
ve kitap te¢grlerini i ncel eme f érrsigindeoderdinu |l duj L
fuarda yapél masénén Abir-ok farklé& yayeénevin

3.1. 3. Motivasyon, 1ilgi ve kaleéecé °jJrenme

Raporl arda, fuar ortaménén derse y°neli k mot
hal e getngndd g i t ekrarl ayan i fadel er e rastl a
i stemeyecejim bir g¢no olarak tanémlamék ve
katéléem d¢eg¢kerdi 0 dejerl endirmesinde bul unmuk
daha cejllien kal ecée ve sosyal hale geldi o der
i Kl enmesinin sénéefén genel motivasyonunu ol
Afsadece ders i-inde anlatélanl arl a kajyisaydek

desteklemektedir.

3.1.4. Yapélandereéel mék g°rev yoluyla ama-168&
¥ retmen adayl ar e, fuar ziyaret.i séraseéenda
g°revlierin geziyi ama-séz bir dol akmaktan -
vur gul améxkteéer . ¥A10, Ahocamézéen gruplara ayeér
planlé& ve ama-1é& gezmemize yardémcé ol duo i
Ahazine ave etkinlijJi dersi dakatapl anadBj én
not aldejemez i-in derse aktif ol arak kateéel
byl e bir g°rev veril meseydi b¢eyek 1 hti maldl
ayrélabilirdik?o di yer ek yi°kleatg e nierk miy® tnil re.n d
yapeélandéreéel mék g°rev yoluyla ama-1€é& incelem
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3.1.5. Kkbirl i kl:i -alekxma ve fikir aléxkxverik
Grup halinde -aléekmanén farkleée bakék a-¢€el ar ¢
r ¥A1l, grup incelemel erir

olarak® ne - ékmakt ade
getirdijinio belirtirken, ¥A4 Agrup ar kad:
dejerl endirmenin farkl e bakéek a-€el ar énikkazanm
sonunda tekrar bir araya gelip. .. dijer gr t
yardémceé ol dujunud vurgul améxkteér .

3. 2. Karké Arg¢manl ar : Dersin Kitap Fuar énda
Gerekceler

Kar ké a

-

g ¢ nhaun lgaurlaa ri ITiakoklion 26 de sunul muktur .

Tablo 2. Karké Arg¢manl ar Tabl osu
Tema Kategori A- ekl ama Kat el
3.2.1. Zama P . . OA4, OA7,
y . Ay r &iliremin derinlemesine -

ve ylzeysel inceleme .~ 0T L OAS8,

riski OA10
3.2. Ka s 3y y
(Dersin fuardad @ €t €C& Or "ot ermase OA8
ylratilmemesi )
ger ekt izsa Fiiksel yorgunluk Uzunstre ayakta kalma ve OA1, OA5,
il i kKki e -evresel ol umsuz hava_k AAL0
gerekceler) yorucu ol masé

3'.2'4.' E.ri.K Ul akém gg,-l(;](;OA-Z’OAB'

eKItSI_ I_|J| ve dengesiz gr QAQ,

farkl él ekl a OA10
3.2.1. Zamaruzgysetireelesnerskii j i ve
En sék tekrarlanan karké argg¢man, ayrélan
yetersiz kal masédeéer. ¥A4, As¢re o kadar keées
acele yetikmeye - al exjtréelkkdoani fdaidleesi gé tei rbmi kgar
tamamlayabil mek adéna kitaplaré hézla g°zden
i -eriJini yeterince dejerlendiremedijimizio
bazée ©°Jrencidektent kiimdeljaemekdaren -ok tamaml a
dejerl endirmesinde bulunmuxktur. ¥A10 ise bu
arar ken Zzaman Zzaman acel e et mek zorunda k a
keséetl adéo «kiekl i AdmarR zeel emsikz!l i 7] i ve Yy¢zeys
taraféndan sékl ékla dile getirildiji g°°r¢l mg
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3.2. 2. Kal abal ek ve di kkat dajéteéeceée ortam
Fuarén kal abal ek, gereltel ¢ ve di kkat daj et e
dleget i rdiji bir dijer séeneéerl éel ékter. ¥A3, 0nf
odakl anma ve verimlilik a-éséndan sekteye u]j
da birlikte orada ol maseé kallaebalrak dliwktkdrréy y
-ekerken, ¥A8 dAfuar ortame, di kkat dajetece
dejerlendirmeler sérasénda di kkatimizi topl
kull anméxkt ér .

3.2.3. Fiziksel yorgunluk vee e s e | kokul |l ar

Uzun s¢re ayakta kalma ve olumsuz hava Kkoku

ékmaktadeér . ¥A1l, gezinin As¢r ekl ayakt a
gerektirdijini... bir s¢redeén bedmnra mget i ekt o
ger-eklextirildiji g¢n hava ol duk-a sécakt e.
dol akmak bir-ok ©°jJrenci i-in yorucu ol duo d
artan sécakl ek, dkiiktkaaptliamiéz ia ytroépnltaémaék tian cveel e me
i fadesiyle benzer bir g°zlemde bulunmuxktur.
3.2. 4. Erikim, kateéelém exkitsizliji ve bireys
¥ retmen adayl aré, fuarén herkes i-1inmmeemxit Kk
dengesi z dajeéelabilecejine dikkat -ekmi«ktir.
okulumuza ol an uvuzakl éejé ve... ulakéménén zor
gereklilijinedo ikaret etuoiireini, ¥A®]) vAbgonh]j
ayné ol mayabiliro diyerek etkinlijin zorun|l
yetiktiril mesi gereken bir ©°dev gibi al gél ar
esneko bir uygul amanén °dahai kutyigruun ¥YoA8 capeé
-al ekxmal arénda fdAher bireyin ayné d¢gzeyde ak:
kat el emcélaréen pasif kalabildijini vurgul amé

4 . GENEL DEJERLENDKRME VE SONU¢LAR

Bu- al ékmada, okul °ncesi °Jretmen adayl ar éné
kapsaménda ger-eklextirilen kitap fuaré dene
i ncelenmi kKtir. Bul gul ar, °jJretmen aldayalklr&ame

ve sénérl eléeklaré bir arada dejerlendirerek

Arg¢manl ar kategorisinde en sék tekrarl anan

g°zlem, Dere ve ¢if-i"nin (2022) obhulgllarl® ncesi
°rte¢kmektedir; bu -al ékmada dyaakyhrd&keée]?er
destekl|l eyer ek °Jretim s¢grecine °nemli kat ké

°Jretmen adayl arénén fuareén igumduijbui ry a°yjérneenvn
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ol arak dejerlendirmesi ve bu deneyimin motiyv
okul °ncesi °Jretmen adaylaréeyla ye¢ereotteég ¢
ortamlarénén yaratécekéeyackamstekleeédi]i°qjir ene
de¢kendegkl er i yon¢gndeki bul gularla tutarl éder
g°revlieri sayesinde geziyi ama-I|l¢e& bir incele
Franklinin (2014) alange zi | eri nin ejitsel dejerine il ik
noktayla dojrudan °rt¢kmektedir: bu araxktéer
etkisini b¢gyegk °1-¢de °Jretmenin °n planl ama
belirlemé&k t edi r. Bu - al ékmadaki bul gular, yapeéel ani
bi-i mde yerine getirdiijJini g°stermektedir.

Karké arge¢manl ar kategorisinde ©°ne -ékan za
yorgunl uk temal amé | eflabiarl agyazeglma stugi |l e me
-al ekmasénda °jretmen adayl arénén okul déxke
yané séra g¢venli k endi kel erii ve yetersiz l
-al ekxkmadakecadbhgkargonrgunl uk ve di kkat daj én
bir kaygé °r¢gnteéegséeneg yansétmaktadeéer . Behrend
eksi kl i7Ji durumunda °jJrenme deneyi mini Zzaye
°jert men adayl arénén zaman keéeseéetl éeléjé ve g°r
i nceledi klerini belirtmesi, bu riskin somut
katéeléem exkitsizlijine ilikkingmutpguémci i se, i
kokull arda erikilebilir ol mayabil ecejine di
°fJrenme ortamlarénén uygulanabilirlijine il:@i

¥Jretmen adayl arénén hem kektebhémi al ey maeé

kuramé a-éséndan da anlamleéedér. Toul min"in (
gerek-e Ve -t oécg bilekenl erini bir ar ad
-ojunl ujunun arge¢mana-vek -lkaarxyérar gednalnebi | ir
adayl arén bu bilexkenl eri b¢e¢yek °1 -¢de kull ar
ve ¥A6'nén raporl arénda karké ar g¢ maknaérnk ét e k
arg¢man ayr emam&kn bii--i mde genul masé, Met i n
adayl ar énén gerek-e vV e - et écg bil ekenl er
bul gusuyl a °rt¢kmektedir. Bu dur um, Driver,
argumantasyon becerisinieln di | i i nden geli ken yet: ol made
s¢re- oldujunu déegkegndegr mektedir .

Bul gul ar be¢tencel ol ar ak dejerlendiril difji.
kull anél masénén ne kesin bir bi k birmghbelama |l u ml a
ol madej é; °Jretmen adayl arénén bu deneyi mi
bi-imde dejerlendirebildif]i s°ylenebilir. B
-ocukluk °jJretmen ejitimingteceraen agm¢ Mécel iadligarty
vV e ¢cif -, 2022, Mart , 2026) uy uml u ol makl a
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°Jretmenlerin dejil, °Jretmen adayl aréneéen dz¢
koymasé bakeméndan aktbadéPzge¢gn bir katké sun

Bu bul gular dojrultusunda birka- ©°ner.i gel i
°J7 renme deneyi mlerinin der s kapsaménda k ul
y°netimi, grup b¢yeéekl ¢] ¢ ve gPlerseiv °snaeyréislée bgiilbi
ol ar ak, °Jret men adayl aréneén arg¢mantasyon
y°nl endirmelerin rapor hazérl ama s¢recine e
beceril erini daha da gelrrmal aetdal Ffar kBeénseéhaea
ortamlar énén (m¢ ze, k¢t e¢phane, sanat gal er
-er-evesiyle karkeéel akteérmal é ol arak incelenn
bazé séneéerl el ékl amaé, bhuilrundakitatdérni Merasgit &€es
°Jretmen adayéndan seénef l i stesindeki ik 1
bul gul ar geni kK bir genel |l emeye temel ol ukt t
arg¢gman ve karmiet argksmahl @te¢sgnegmegne dair der i
Ayréca veriler tek bir fuar ziyaretine (Nisa
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OKUL ¥NCESK EJKTKMDE G! N DEJERLENDKRMESK:
ADAYLARI NIN UYGULAMA S! RECKNDEKK YANSITIC
! ZERKNDEN BKR KNCELEME

Dr . Ga mz-SEYBAN. KR
Ege | niversitesi, EJ

gamze.bilir.seyhan@ege.edu.®RCID ID: 0006:000298888612

OZET

Bu -al eékmanén amacé, okul °ncesi °J ret men
kapsaménda hazérl|l adéeklaré g¢n dejerl endir me
dejerlendiril mesi boyutl aré a-éséndan i ncel
yalnézca -ocuklarén geli ki msel ozelli klerin
uygul ama dejil dir; ayne zamanda °J ret menin
etkilekimlerini, uygul anan etkinliklerin n
gereksinimleriyle uyumunu g°zden ge-irmesin:
bajl amda g¢n dejerlendirmesi, °jJretmenlerin
°Jrenme yakant él aréené -ok y°nl ¢ nbé -viemdtee pakniallsé
anl amlandér mal ar éna, kendi °Jreti msel tercilt
ilikkin d¢zenl emel er yapmal aréna kat ké sunan
el e al enabi | ir. Araxkt éroma,ul husehdar deak g mana
y°ntemiyle desenlenmiktir. ¢tal @ékmanén dokg¢m
Programédnda yer alan ¥jJretmenlik Uygul amasé
i ki °fJretmen adayénén haperl ade] @l gghudmilet
adayl aréndan her wuygulama g¢n¢ sonunda ge¢n d
raporl arda -ocujun dejerlendiril mesi, 7 r
dejerlendiril mesi ol mma kv e¢grzmeerlee r ¢ - bteekrhesln mb akyt U t
analiz yaklakéméyla -°2z¢;mlenmiKk; analiz sg¢r
dejerlendiril mesi vV e progr ameén dejerl endiri
raporl aréneéen °J rezareen géamdiay bat € mé e me/lad rmién i (
pedagoji k farkéendal ék geliktirmelerini, uygu
s¢re-lerini g¢é¢-lendirmel erini destekl edi i S
°Jretmen erf iddajmarnilden dgi¢r mesi nin yansétécé dg¢k
ol ar ak kull anél abil ecejini ortaya koymayé E
°fJretmen ve programé birlikte dejerlendir me
yal nézcada-kacéukbi r Izl eme s¢reci ol arak deji
kapsayan mesl eki bir sorgulama al ané ol ar ak
Anahtar Kelimeler. er ken -ocukl uk ejitimi, dejerlendir
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1. GKRKK

Okul® ncesi ejitim, -ocuddlugmgaermns albi viek snelt ordigled e I
hezl e Kekillendi7Ji d°nemde ger-eklexktiril el
dejerl endirmeyi zorunlu kel an bianolulfoncesi m k ad
ejitim programlarénda dejerlendirme sg¢greci t
eksende el e al eénmaktadeéer : -ocujun dejerl en
programeén dejerl endiril mesi ( ME Birine \ifelk4 ) . B
dejerl endirmenin d¢gzenlii ol arak yapeél masénéeé
programéen etkililijini artérdéjeée vurgul anmak
sékl ékla teyit edil mektedi2i0209rn@0ill OG&lué b &k
Programé' nda dejerlendirmenin -ocuklarén dej
°Jretmenin kendini dejerlendirmesi ol mak ¢ze
Uygulamada bu G¢ boyutide j er | endi r me, genellikle ayl ek
bi-im nde somutl akmaktadeér. Gelebek | st¢gn ve
gén sonunda yapeéel an etkinlikler sonucunda
dejerl endimameélaer byapelj erl endirmeler g°zlem f
gi bi farkl e y°ntem ve ara-I|larla ger-eklexktir
géenegn betimlenmesine hizmet eden bir kayet
kararla € n e , séneéef y°netimini, etkinliklerin ni
°rt¢kme derecesini sorguladéjé bir mesl eki a
Bu sorgulama sg¢recinin kuramsal temel i, yan
dayanmaad ér . Sch°n' ¢n (2017) eyl em i --in-actibe, ve ey
reflectononract i on) kavramsall akteér masé, °J ret men
dej il , czerine bilin-11 bi-i mde d¢krtaga;, | me s i
Koymuxktur . Ok ul °ncesi ej i ti mi ve °Jretmen
kur amsal -er-eveyi destekl emektedir. Lombar c
-ocukl uk ejiti mi programénda yacersvetmeste uygu
tutumlar kazanmaséné sajlayan destekleyici b
Dincer (2019) ise erken -ocukluk ©°Jretmen a:
mesl| eki gel i kim g°steradijtiednii Jimceal eadiaw | ae éyg
czerindeki etkilerine odakl anméexkt ér . Benzer
°Jretmen adayeéeyla y¢regtelen bir -al eékxkmada,
haftal ék ol ar akuryd meué&t évcee bguelngluglkart uttetk nol o i
°J renme, deneyyuseve °§aeam@fmey°neti mi ol mak ¢ z
etmi ktir (Hojei] vd. , 2021) .

T¢rkiye' deki alan yazénda da °jJretmeydn ke tugqg

creéenlerin mesl eki gel i ki mdeki rol ¢ seéekl ékl a
¥Jretmenl ik Uygul amasé dersi, °Jretmen aday
y°nt em, tekni k ve ©°Jretim il Kaellerhianyiant émreat
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etkinliklerini deneyi ml emesi ni sajl ayan; uy g
unutul duju d¢gkegnegl deg]j ¢nde kal écé °jJrenme i -
okul °ncesi °Jretmen adayl| adayl argrgr 2itef me
s¢recinde baklangeée-ta bajl amsal d¢zeyde yan
d¢é¢ Keé nme beceril erini gel i ktirdi kIl er. Ve S ¢
yapabil dikleri g°felrthentdd m;mehu atkulagqou ,dej z2rden
gi bi ara-1ar én yanseét ece dé¢Keéenmey i gel i kKt
d¢kéegnmenin i -erijine odaklanan bir bakka - al
czerine yanséjwmal yhpar&pntim durumlaréna oda
2014).

Al an yazeéndaki bu bul gul ar, géen dejerl endir
gzl emlerini kayéet alteéna al dékl amekbaldgékEeéa&r
el exktirel bakék a-ésé geliktirdikleri, mesle
g°stermektedir. Ancak bu raporl arén -ocuk, ©°
bicimlerinin dokiiman incelemesi yoluyla sistet i Kk ol arak i1 ncelendi]i
sayéda ol duju g°r ¢l mektedir. Bu dur um, °Jr e
boyutl arda, ne d¢zeyde ve ne i-erikte ger-ek
ortaya konmalsmanket gkeadrek IBu k- al eékma, bu i htiya-
adayl arénén ¥jJretmenlik Uygul amasé der si K &
raporl ar éne -ocujun, °J retmenin vV e prograr
incelemeyi ve bu @or | ar én yanseétece dé¢Keéenmey i dest
ama-| amaktader .

2. YONTEM

Bu nitel arakter ma, okul °ncesi °J ret men a
edindi kl er i deneyi ml er i g¢e¢n dej erdlearddkeikrdl mea émn
derinl emesine i ncel enmesini ama-1| ayan bir

takémaktader . Araktérmanén odak noktaséne,

der si kapsaménda her uygul ama g ¢ nréga psoornl uanrdéean dl
-ocuja, °Jjretmene ve programa ilikkin payl ak
Arakt érmanén -al ékma grubu, ama-1l¢e& ©°rnekl er
kull aneél ar ak belirl enmiktir. Bitrmedéviet Lisi
Programé' nda ¥jJretmenl ik Uygul amaseé der sini
°fJretmen adayénén hazeéerl adéjé g¢n dejerl endi
Bu raporl ar araséndan, veriirmrimetzerignenldigjzieryii n
amaceéeyla i-erik zenginlifjgi ve ayrénteé d¢gzeyl
programén dejerlendiril mesi boyutl aréné en

raporl aré hazér |l ayangriukdiun®a] rde&thmd n eald d ym& K-td Iré€
°rneklem b¢gyekl ¢ énden -ok verinin zenginliij

takédéjeéendan (Patton, 2002), bu -al ékmada da
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uzerinden derinlemasie bir i nceleme yapél masé tercih e
dersi, °Jretmen adayl arénén haftada belirl:i
yapmal ar éneé, et kinlik pl anl amal ar éné vV e uy
adaylars ¢ r e- boyunca -ocukl arl a, uygul ama °jJretr
dojrudan etkilekim kurma ve bu etkilekimler:

bul maktadeéer .

Araktérmanén verileri, °Jrenwmedaallayéar@men
gén dejerlendirme raporl aréndan el de edi |l mi K
dejerlendirilmesi, °Jretmenin dejerlendiriln
¢ - t emel boyuta yer kenmslbedokigmaerhar xt?jrets
gzl emledi kl er i -ocuklara ilikkin dejerlendi
uygul amal aréna y°nelik °9z dejerlendirmelerin
nitelijiméedaini @9r arada baréndéran zengin
Araktérma verileri dok¢man anal i zi y°nt emiy
-%z¢éeémlenmi Kt ior . ¢°z¢mleme s¢grecinde veriler
-oawn] dejerlendiril mesi, °Jretmenin dejerler
ol mak iczere °nceden belirl enen é - ana tema
kavr amsal -er-evesini olukturan bu ¢ - boyut
yeér et el mek; her t e ma alténda °J ret men aday
beti ml enmi ktir. Bul gul ar sunulurken adayl ar
al entéelara yer veri |l mi Kk, kat @&l émceée angrakz | i | i ]

aktaréel mexkter (¥rn. ¥Al, ¥A2).

3. BULGULAR
Bu b°l ¢ mde, °7J retmen adayl arénén g¢n dejer |
-ocujun dejerlendiril mesi, °Jretmenin dejer

olmak Uzere 6nceden belirlengnr ana tema alténda sunul maktad

3.1. ¢ocujun Dejerlendiril mesi
¢ocujun dejerlendirilmesine ilikkin bulgular
Tablo 1. ¢ocujun Dejerlendiril mesine KIlikkin
Tema Kategori A- ekl ama
~ 3.1.1. Etkinliklere ¢ocukl arén somut,
3.1. ¢ocu]j _ = , . . ) : ;
A - kat él ém, I ki ki sellexktiril mik
Dejerl endi : ~ 1A o ;
motivasyon kat el é@&m g°ster mesi

3.1. 2. Gel
al anl ar éna
goOzlemler

Biliksel, di-duygusato t
alanlardakazaé m t eme |l | |
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Tema Kategori A-ékl ama
3.1.3.B|rey§el_ ¢ocukl ar arasé gel
farkl el ekl _.~ 25" . , .
_ gucluklerin fark edilmesi

al anl ar é
3.1.1. Etkinliklere kateél ém, Il gi ve motivas
Her 1 ki ©°Jretmen adayésnoému tr,a p-oorkl adruéynudlau dvae -no:
yé¢ksek etkinliklere yojun il gi gesterdii]i t e
Amakarna suyu ve iple ger-eklextirilen ©°zgg¢r
makarna, oyun hamuruveydreant | anan sayé kartlareo gi bi 3
No: 4) -ocuklarén motivasyonunu g¢n boyunca
¥Al, Akendi fotojraflaréyla -alékmak -ocukl a
cocuka r é n kendilerine ait/kikisellextirilmik
bi-imde arttéjenée vurgul amaktader. Bu bul gu,
°Jrenme materyallerinin -ocuklardonj unaéel emer
etmektedir.
3.1.2. Gelikim alanlaréna ilikkin g°zlemler
Raporlarda -ocuklaréen diulyigwseal , geilli Ki motadra
sistemati k g°zlemlere séklékla yer wverildifj
Ase@&méefbg¢y ¢k bir -ojunl ujunun hedefl enen bat
etkinliklerinde ise -ocuklarén fAhavanén it me
(Rapor No: 5) kaydetmicktir.
¥Al ise dil gel i ki mi ne celérini Kade ettikleviri wernaden o- o c u k
mesl ej i se-tiklerini a-éklamaya -aléexteéekl ar é
dair de kesm¢g apékKt érma ve boyama etkinliklerinde
°Jretmen adayl arémeélnergi¢mi dydlemdzmal genel bi
d¢zeyinde dejil, gel i kim alanlaréna °zgy¢,
goOstermektedir.
3.1. 3. Bireysel farkleéeleéklar ve zorl anma al a
Her ki kat éld émc @s &@mad a-koiculkil mey s el farkl el el
etkinliklerde yakadeéejeée g¢-1 ¢kl eri ayrentel é
hen¢gz yeterli ol gunluja erikmemi kKk-ydmaart &ronau
akamal arrléannddaé jzéon €0 ( Rapor No: 1) ve materyal

-ocukl arén nséraséné bekleme konusunda sabér

¥Al i se
desteje

bir bul maca etkinlijinin Ayakagrubur
htiya- duydujunuo (24.02.2026) g°zl

74



HATTUSWMWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CDRUM
| SBN NE6.2-8:7 58 8

-ocukl arée yalnéezca bakarée odakl e dejil, gel
izleyebildiklerini gostermektedir.

3.2. ¥Jretmenin Qe areltaredci rAidlame:ié n)

¥Jretmenin dejerlendirilmesine ilikkin bulgu
Tablo 2. ¥Jretmenin Dejerlendirilmesine KIiKk
Tema Kategori A- ékl ama

3. 2. ¥7Jr et 13.21. Pedagojik esneklik ve ¢ocuk l. aren anlé
_ uyarlanan bireysel destek

Dejerl endiibireysell exkti -
uygul amal ar €
3.2.2. Seéenéf Guovenlik, kural belirleme ve

ge-i kKlerin y%etkinlikler are

Deneyimin sorgulanarak gelecek
uygul amal ara y?°
gel i ktiril mesi

3.23.0# ar kéndal
me s | adame ©° j

3.2.1. Pedagoji k esnekli k ve bireysell exktiri

Raporlarda °jJretmen adayl arénén, -ocukl ar én
bicimdeuy ar |l adekl aré sékl ékla ifade edil mektedi:
Nfegl®z koordinasyonunu destekleyecek «kekil de
-ocukl ara Ai htiya- duydukl aré ekst.OAldeamano
benzer bi-i mde, fzorl anan -ocukl ar a birebi
bireysellexktirilmik rehberl ik uygul amal ar éna
konuda gerileyen -ocuklaréméezl i Peys$eloll aktaik
°Jretimin °nemini bir kez daha ortaya koydubo
dest ek uygul amaséneée Kur ams al bir il keyl e |
yanséttéejene g°stermektedir.

3.2.2. Seéemgéef- iyl reeatiinmiy®°weet i | mesi

¥Jretmen adayl ar e, etkinliklIler araseée ge-i«kl
sajlanmaséné kendi uygul amal arénén °nemli bi
oyunl arén planlandéjaéemiroguyhklder ah oyguak kwe atk
edildijinio (Rapor No: 8) ve atekin kull ane
kurall aréna azami ©zen g°sterildijinio (Rapc
etkinlijinde yiekadanelg¢Abeyekfarup etkinlifji
mevcudunun fazla ol maseé s¢greci zorl|l akt ér de.
di kkate alénmasénén °nemini bir 4deérxkdiahal gE

dej ernmeednedibrul unmuktur .

75



HATTUSWMWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CDRUM
| SBN NE6.2-8:7 58 8

323.0#f arkéndal ék ve mesl eki °J renmenin yanseét
Raporl arén en dikkat =-ekici y°nlerinden biri
sorgul ayar ak bur adan mes| eki -ékareml ar y af
gubuna biraz aj ér gel dijini d¢e¢kendegm. . B u
hazérbulunukl uk d¢zeyini daha di kkatl: dej e
i fadesi , deneyidneijne rdoejnrdu dame ylei rve® zgel ec ekt ek
-ékaréma d°n¢gkt ¢]éneg go°stermektedir. Ayneé r
noktal ardan biri, fiziksel hareket i -eren bi
etkinliklerle birlikte hareketl|l bietkenl d&ahar
i fadesi de benzer bir yanseéeteéeceé d°P°nge¢ye °rne
s¢relerini daha akeécé kelacak. .. ge-i kK et kir
ol acajée fark edidejiertliernod i(rRmaepsoir dNeo,: ¢g2°)zI| eml e
uygul amal ara y°neli k somut bir plana d°ng¢gkt ¢

oruntisu sergilemektedir.
3. 3. Programén Dejerlendiril mesi

Programén dejerl endirillaree isnuen ullmukktiunr .bul gul

Tablo 3. Programén Dejerlendirilmesine KIikk
Tema Kategori A- ékl ama
Farkl & gelikim a

3. 3. Progr3. 3. 1. Et kin

Dejerlendibytsnl ¢k etkinliklerin ortak tema t r af é

be¢etenlektiril mes
3.3.2. Esneklik ilkesinin  G¢nl ¢k akékeén -o0
i kKl evsellijig°re anl ek ol ar a

Hedefl enen kazan
diizeyinin ve eksik yonlerin
d e jleadiriimesi

3.3. 3. Kazan
d¢zeyinin de

3.3. 4. Ai | e Anneler Gunu etkinlikleri Gzerinden

programdaki yeri okuai l e ik birlifj
3.3.1. Etkinlikler arasé b¢gtenl ¢k ve sar mal
Programén dejerlendirilmesi bhayvklit@ndal iexni meéeéd
y°neli k etkinliklerin ortak bir yapéda bg¢t ¢t
raporl arénda sistematik Dbi-imde vurgul anméck
birbirinden kopuk vejbakEems&akammalk Yeki hay
sar mal bir yapeda bakarél é& ©bir Kekilde bg¢t ¢
etkinlikIleri organi k bir baj il e be¢gtenl ekt

dejerl endir me alkdyéwkt uolaayraék byierr bal masa da gg¢
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b¢tenl ¢k g2zl emlenmektedir °rnejin Kstiklal
etkinliklerinin tek bir tema alténda il i kki/
3.3. 2. Pr oigkr aimékne seismierk li k|l evsel | i7]i

¥Jret men adayl ar e, genl ¢k ejitim akeékénén
uyar |l anabil mesini progr ameén °neml i bir nit
etkinlijinde bazé -ocukl|l ars@n ¢(da&ha nfeadilok uz a m:
programénén '"esnekIl i k" il kesinin devreye sok
hezéeéna g°re anl ek ol arak revize edildijinio
pl anl anan bir pangyeeekisnkzijini medamayl e t an
Apl anl amada esnek ol manén ©°nemini bir kez de
bulunarak, esnekliji programén iklerlik kaza

w
w
w
A
js})

zgekbker eeupbasmard¢gzeyinin dejerl endi

¥ retmen adayl ar é, genl ¢k ejitim akékenda h
ulakéel déjéneée da program dejerlendirmesinin b
hedefl enen bid«KIlkewtli ralegdn (dsdyéal ané ve moto
al anl ar éna ait kazaném vV e g°stergel ere b ¢
dejerl endirmesini yapméckt er . Bununla birlik
kal maméxk, ¥ A2' nnetimvékurallara kyinabeceriterint destekleyecek sesyal

duygusal g°stergelerin, ©°n¢gmégzdeki haftal ar e
al eénmasé gerektijio (Rapor No: 2) ifadesinde
yonlerinei | i k-l BK® 2T el dejerl endirmelere de yer v
3.3.4. Aile kateéel éménén programdaki yeri

Her i1 ki °Jretmen adayénén raporl arénda da d°
etkinliklIler:i araceéel ej eyl aenatielger ek aetdeilledméj ii |akye
el e aléenméxktér. ¥A2, Afannel er sadece izl eyl
yojurduju, dans ettiji... interaktif bir ©°jr
¥Al de naileleyapélsgmeet biowluiniclaer den haberd
bildirimlerde -aiullaunimal Br el ijimkmwl ne kadar 0
g®sterdio (07.05.2026) i fadesiyle benzer b i

katél ememémdajyt ar e t araf éndan programén son
ol arak algélandéejéné g°stermektedir.

4 . GENEL DEJERLENDKRME VE SONU¢LAR

Bu -al exmada, okul °ncesi °J ret men adayl ar
dejerl endiri |dned seir,l e°njdri eti hameisn ve programeén
.- boyut -er-evesinde incelenmi«xtir. Ar akt ér
somut , -0k duyulu ve kikisellextirilmik mat e
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e motivasyon sergilediklerini séekl ekl
d°nemde materyal kull anéménén -ocukl
n etkileyen bir unsur ol durtumnkumeok tt eadyial
usu -al exkmada da °jJretmenlerin, doj al
rene uyandéerdéjé ve g°zlem beceriler
nmi Ktir (Zembat vd. , goflen@nen bird&sein z e r
kl ar ve zorlanma al anlarénén fark e
i n yak grubuna g°re zorluk dg¢zeyi nde
kul ©°ncesi eji-toicm]mar gdmrame kda veumaetslr
i kkilidir; ©°Jretmen adayl arénén b
, progr ameén °ng°rd¢jé¢ -ocuk mer Kk e z
ne g°stermektedir.

o

o

—>

—

c
- — o0 a — <

- T 0O 9 S5 9

_‘
c M
o — o~ — M
D QD
= = S o/ m
D M

(]

men adayl arénén kendi pedagoji k kararl ar
sé, bu -alékmanén en dikkat -ekici bulg
¢ hme f(onaedtliexn)i oknavramsall aktéerm®Bséeyl°qd raea]jm
yénén bir etkinlijJin yak grubuna wuygun o
I mlerine y°nelik bir il ke haline getirmes
cneéel erek mesl eki bil ghnget d@ktegxd&rmr.;| Buj bu
20) okul °ncesi °Jretmen adayl arénén uygu
d¢zey yansétmalara dojru ilerledijini (
et men adayl ar énén Jyiatnisnet dnad amleaEée - 0ftumat
et i mi, bir sonraki dersin tasarém kararl g
arl él ek g°stermektedir. Sénéef y°%°netimi ve
[
c

o "0 W O o K
o NN DO T
f—l-s—:c—t-oxlmx-o!-f
- 3
o]

o <
- c

mde, C°ljare@mem yaalaryézca i -eri k aktar é&ména
€ bir kekilde d¢zenlenmesine ilikkin mes
um Lombardi ve dijerlerinin (2023)kiyanseét
bil gi, becer.i ve tutum Kkazandér an dest ekl e
desteklemektedir.

QD
>~
I

e

o
c
—

Bul gul ar , °Jretmen adayl arénén farkleé gelik
etraféenda b¢gtegnlexktirilvmmi bumiu- ipmbea rr deneer [°enred
ol arak g°rd¢klerini ortaya koymuktur. Bu bul
ejitim programénda yer alan bg¢tegncgl ve sar
Gelebek Ustiin ve Uzun'un (2020)opg r amén dejerl endiril mesi bo
ejitim akéekénén g°zden ge-irilerek faaliyet/|
olarak tanémlamaseéeyla tutarl él ék g°stermekte
zaman yetersizl | i nedeniyle tamamlanamamasé gi bi du
I Kl evsel bi-imde yorumlamal aré da dejerl endi
d¢zeyinde kal mayép, programén uygulanabilirl
g°®stermektedir. Son olarak, aile katél éména
Uzerinden gozlemlenen okali | e i k birli7Ji, G¢e¢rkimekek'in
psikos o sy al gel i ki mini dest ekl amecke ka k url o1° mcee s
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programénén ail eyl ejitim s¢grecinin ayreéel ma
uyumludur.

! - boyut bir arada dejerlendirildijinde, gg¢n
birbirindenyayeek alanéadlleél, i - i -e ge- mi k
ol ukturduju g°r¢l mektedir. ¥rnejin bir °Jre
-ocuju fark et mesi (-ocujun dejerl endiril me
(°Jretmenihmdsej grVvYvenlblaurdur umun programén esn
yoruml amasé (programén dejerlendiril mesi),
al énabil diJini gestermektedir. Bu °r¢nt ¢, ar
gén cejderlimesinin °jJretmen adayl aréenén yal ng
zamanda cocuR j r epmengr am ¢-geninde be¢t éencygl bir
gel i ktirmelerine hizmet ettijini ortaya Kkoyr
bicimeriams énda g°zIl emlenen farkl élek (birinin ¢
sistemati k olarak ele al mase, dijerinin bu
b¢tenlektirmesi), ge¢n dejerl endi r measdia ypérnaétni j
kendi yansétma tarzéna g°re kKekillenen esnek
Bu -al ékmanén bul gul ar e, okul °ncesi °JT retm
kapsaménda hazeéerl adékl ar e g¢ nr edtemieenrilne nvde rpnmreo
dejerlendiril mesi boyutl aréné bir arada bare
g°stermektedir. ¥ retmen adaylaré bu raporl
-ocukl ardaki bireysekenfdar kp edd aégkd jairké kfaarrakr leatrr
progr ameén uygul anabilirlijine il i kkin - eke
dejerlendirmesinin °jJjretmen ejitiminde yalneé
kimlik inkaséna kwungkleamanamadbé rolyamaslet ke iunml

de¢kegndegrmektedir .

Bu bul gul ar dojrul tusunda birka- °ner. gel
el emanl arénén bu raporlaré yalnézca bi-imse
yanseékgrcme dd,ezeyi ni izl eyebil ecekl eri bir ge
Son ol ar ak, gel ecek araktérmalarda daha gen
okull arénda ger-eklexktirilecek karmaél aknénm
°J ret men adayéneén deneyim d¢gzeyine, uygul a
°J retmenin rehberl i k tarzéna g°re nasél f al
sajlayacakteéer. Bu -al ekxmaneén bazé devléetnér | él
chiversitesinde °Jrenim g°ren ve tek bir uy.
raporl aréyla sénérl édéer; bu nedenle bulgul ar
dejerl endir mesi pratijininsinneebikstedablgédrgun

KAYNAKCA

79



HATTUSWMWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CDRUM
| SBN NE6.2-8:7 58 8

Al t en, Gku(202@ersi °Jretmen adayl arénén °7Jr
dejerl endirme ve yanseéet éc é(Yikgklgsansmeezi).lBarsaer i | e
Uludaj | niversitesi

Gel ebek | st¢n, B. ve Uzun, H. (2020). Okuwul ©°
°Jretmen tutuml@néolmz i Magéenmasiversitesi E
392), 6480. https://izlik.org/JA32GS32AU

G¢ér ki mkek, . (2003) . Ok ul %snocseysa | KEdgramtvékmem. a i
Uygul amada Ejiti i), BRb144. ml eri Dergisi, 3

Hojeij, Z., MedalL., & Kaviani, A. (2021). Using reflective journals for analysing-pesvice,
early childhood teachers' perceptions of practicum experienssges in Educational
Research, 31), 1360148.

Lombardi, C., Bladen, A., Foley, M. T., GalasidbeAngelis, M., larrabee, K., & Robinson, J.
(2023). Promoting reflective practice in an infant and early childhood training prolgizmt.
Mental Health Journal, 44t), 45%465. https://doi.org/10.1002/imhj.22056

\Y I I I Efjitim Bakanléejé [ MEB]. (2024) . Ter ki
programé. T.C. Mill~ Ejitim Bakanleéejeée Temel

Ozbek, G. (2014¥j r et men adayl arénén yanséteéeceé d¢Ken
(Yuksek Isans tezi). Akdeniz Universitesi.

¥zdak, F. ve ¢akmak, M. (2018). ¥jretmen ada
met afori Wl wdlga&rdamrasée T¢grk-e Ede@l) 97dR766K¢ | t ¢ r
https://izlik.org/JA26EN92DD

Patton, M. Q. (2002)Qualitative research and evaluation meth@8isl ed.). Sage Publications.

Sahin, F., Sen, M., & Dincer, C. (2019). Early childhood preservice teachers' expenghces
reflective journal writingEurasian Journal of Educational Reseay&4, 122.

Schon, D. A. (2017)The reflective practitioner: How professionals think in actiBoutledge.

Zembat, R., Tosun, B., (eakrek, BkuB. °mee¥él mpa
materyall erin kull anéménumy uUpelniak Ann temen |
Bilimleri Enstitist Dergisi, @), 1932. https://izlik.org/JA66FK36RG

80


https://izlik.org/JA32GS32AU
https://doi.org/10.1002/imhj.22056
https://izlik.org/JA26EN92DD
https://izlik.org/JA66FK36RG

HATTUSWAISNBERNATI ONAL CONFERENCE ON SOCI AL ScCI EN
Augus2a, 12CORUM
| SBN NF6.2-8:7 B9 8

ORTAOKUL ¥JRENCKLERKNKN S! RD! R! LEBKLKR YAK
FARKI NDALI KLARI KLE EKOLOJKK OKURYAZARLI K
KNCELENMESK

FATMA WILLEMS
Mersin Universitesi
fatmawillems2@gmail.com0009 0005 9463 645X

Prof. Dr. CENK AKAY
Mersin Universitesi
cenkakay35@mersin.edu-t6000 0001 9892 6255

OZET

Bu araktér manén amacé, ortaokul °JTrencil eri:r
il e ekolojik okuryazar | édkjdgkenl erini -ercel
czelli klere g°re farklelakeép farkl élakmade]j
y°nel ik farkéndal ék il e ekol oj ik okuryazat
ama-|l anmexktér . Arakt ér mary i nrdiemel i | drk&ku tsérl mat
dojrultusunda ye¢r et el megkt gr . Arakt érmaneéen - ¢
[ Er deml i il -esinde °Jrenim g°rmekte ol an
uygun °rnekleme y°atmmyakubpbhaml 3&L©, °arawntci
setinde yapélan incelemeler sonucunda 4 u- d
ger-eklexktirilmiktir. Araktérmada veri topl a
Yakama Y°ndhi €k FEF keni (SYYF¥) Ve Ekol oj i k
kull anél mékteéer . Verilerin analizinde SPSS
istatisti kl er, -tesijtekmyp@la rary&ns analiki (AANOMAE ve Pdarson
korelasyon analizi uydua n mé Kkt ér . Araktérma bul gul aréna
yakama Vy°neli k farkéndaleéek ve ekolojik oku
belirl enmiktir. ¥Jrencilerin s¢grdegreglebilir
dej i kK kP°rne naenlgaml & bir farklélék g°stermedii ]I
°Jrenciler | ehine anlamlé bi-imde farkl él akt

ve baba ejitim d¢gzeyi deji kkenlkerfianrek égrPadrael éhke
de ekolojik okuryazarl ek puanlarénda anl aml

deji kkenine g°re ise s¢rdereglebilir yakama vy
belirlenirken, ekolojmkéeokiur ylharmkll ekebutaas @i
s¢rdegréelebilir yakama y°neli k farkéendal ék il
zayef ve istatistiksel ol arak anl amleé ol maya
sonu-|l aveundgraajtrtencilerin -evresel farkénd
destekl eyecek uygul amal é °J renme s¢re-1leri
déekenel mektedir . Bu kapsamda -evre ejitimi -

-al eaemanlén ve ger-ek yakam problemlerine daya
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Anahtar Kelimeler: S¢r de¢er ¢l ebi |l ir yakam, S¢rder ¢l ebil
Ekoloji k okuryazarl ék, ¢evre ejitimi, Ortaok

EXAMINING SECONDARY STUDENTSG6 AWARENESS OF SUSTAI
LIVING AND THEIR ECOLOGICAL LITERACY LEVELS

ABSTRACT

The aim of this study is to examine secondar
and their ecological literacy levels, and to determine whether these eardifier according

to various demographic characteristics. In addition, the relationship between awareness of
sustainable living and ecological literacy was investigated. The study was conducted using the
relational survey model within the framework ofaguitative research methods. The study

group consisted of secondary school students studying in the Erdemli district of Mersin during

the spring semester of 2026. Convenience sampling was used in the study. A total of 309
students participated in the resgg however, after the examination of the dataset, 4 outliers

were excluded and the analyses were carried out with 305 students. The Personal Information
Form, the Awareness of Sustainable Living Scale, and the Ecological Literacy Attitude Scale
were useds data collection tools. The data were analyzed using the SPSS statistical package
program. Descriptive statistics, independent samplestt onevay analysis of variance
(ANOVA), and Pearson correlation analysis were employed in the analysis p/asssling

to the findings of the study, student sé awart
levels were found to be at a moderate level. It was determined that awareness of sustainable
living scores did not differ significantly according tergler, whereas ecological literacy scores

showed a significant difference in favor of female students. No significant differences were
found in either awareness of sustainable living or ecological literacy scores according to grade

l evel, motmelrdsveleduacratfi @t herds education | ev
significant difference was found in awareness of sustainable living scores, while no significant
difference was identified in ecological literacy scores. In addition, a negativeyweaky and
statistically insignificant relationship was found between awareness of sustainable living and
ecological literacy. Based on the findings, it is considered important to include more practice
based learning experiences that enable students t&fdmanenvironmental awareness into
behavior. In this context, increasing projbetsed activities, observation studies, and Il
environmental practices within environmental education is recommended.

Keywords: Sustainable living,Awareness of sustainable Living, Ecological literacy,
environmental education, secondary school students
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1. GKRKKk
1.1. Problem Durumu

G¢enegmegzde hezl e negfus artexke, sanayi |l ekm
bi-imde kull anél malsésagi bnl amasnurdgiader ekrast ma
gel i kmel er , doj al kaynakl ar én korunmasé ve
y°netil mesine y°nel ik yakl akéml ar én ° nemini
s¢rdereéelebilirl,i kekawvamink, ve esnsyal si st eml
korunmaséné ama-I|layan °neml. bir model ol ar e
czerindeki etkilerinin artmaseé, doj al kaynalk
s¢rekl il iafki nyiensiajylaakylaack € ml ar én gel i ktiril mesi
konusu kavr am, yalnézca -evresel kaynakl ar é
gelikme ile topl umsal refahén -evresel deng
kapsanl € bir anl ayeéké i fade etmektedir.

S¢rdereéeglebilirli k kavramé i1l k kez Carl owi
ortaya konmuktur ve bu yaklakem, doj al kayna
teketim ile yenileamé geras&hdpidenger gut amamk
Keiner, 2005, aktaran: Yézbakéo]jlu 2025) Ay
yeni den kull anél masé, ger i do°n¢kKt égr ¢l mesi g
kavramdér ( Manlkdgfrfelved.i,|] i200 %) .k aSgramé - 0] u zeé
yakl akéme ile birlikte ele alénmaktadér. Si |
°neml i bir yer tutan s¢rder el ebilir kal kénm
Brundtland K mi syonudénun Ortak Gel ecej i miz bakl ek
yaygénl ek kazanmékteéer . Bu raporda se¢rder el etk
gel ecek nesillerin kendi ihtiya-1areiiade kar ke

eden bir yaklakém ol arak tanémlanmaktadeér.
mevcut toplumlareén gereksinimlerinin karkeél e

yakam kokull aréenén ve doj al kagaa&ksas aakmaki
¢enkeg 21. ye¢gzyeéelén daha °nceki y¢gzyéllara g°
hayaténé kol aylakteérmakla birlikte bir-ok so
& K°ybake, 2024) B u mecaveeyel lkorumaevé toplumeal tefahg e | i
araséndaki ilikkinin uzun vadeli bir perspek
olarak dejerlendirilmektedir (World Commissi
1987; Ozkan & Sevim, 2018). Dakao nr a s ¢rder ¢l ebilir kal kénma
kapasiteleriyle insanlarén yakam kalitesi a
(UNEP, 2015, aktaran:Yakékék 2023). Bu nede
pratikleriney ans @ mas é , s¢rdegreglebilir yakam anl ayéx
y°neli k farkéndal ek d¢zeylerinin artékéné ge
tevresel sorunl arén -ok y°nl ¢ yapése, dc
sureclerin birlikted e J er Il endi ri | mesi ni °n plana -é&kar mak
S¢erdereglebilirl ik, -0k de¢zeyl vV e -0k b a
toplumsal dizeyde sorumlu ekonomik blytume, adil sosyal ilerleme ve ¢evresel koruma olmak
czere ¢ - t emel boyuadé&grzeftCadegnar-cck& acmakel
-evresel ve sosyal boyutlarén ayré dejil i-
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dengel endi ] gel ecek hakkénda d¢k¢gnmeye y°%°ne
Ekonomik boyut, kay a k| ar én et kin kull anémé ve uzun vai
i fade eder ken; sosyal boyut topl umsal e Ki
yékseltil mesi ve toplumlaréen refah d¢gzeyini
Ekonomk a-édan bakél dejénda -evresel S¢erder ¢l €
faaliyetlerin gelecek nesillere -evresel oluwu
1990) . tevresel boyut i se doj al ka¥ema&kl ar é
sajlanmasé ve -evresel dengenin sg¢grder el ebi |
2015, ¥zkan & Sevi m, 2018) . S¢rder el ebi Iirl
araseéendaki ayreémen net bir Keki |l de®oplynanp €l mas
yakam prati klerinde arték g°stermekte ol an -
hal e gel mesi, bireylerin dojaya olan il gile
°neml i kel maktadeér . Bu maktaad @] -€4dvme yge | y XKmmels
edinme s¢reciyle séenéerl & kalmayeép Kkikilerin
hedefl emektedir. Ama-I|lanan dejikimlerin safjl
oynamaktadeéer .

Sardurdlebilr 1 i k a- é&séndan hem bug¢neg hem yar é
°Jrencilere nasel bir ejitim verileceji k on
kiresel bir mevzudu(Gulven et al.,, 2025)¥ zel | i kl e ejitim kuruml ar
-evreyebilllgikkiemi nmel eri ni sajl amaneéen yane
gel i ktirmelerine katké sunan temel yapélarda
ej i ti mi, bireylerin -evresel sorunl arée anl a
dejerl endirebil meleri ve dojaya karké sor uml
°neml i bir ejitim s¢greci ol arak el e al eénmak
dojayé tanémasé, sevmesi Vve kolunlmmizdegézegerelenel i n
Ai nsan ge-imini o de i-ine alacak «kekilde st
2007). Bu dojrultuda -evre ejitimi yalnézca
ki kilerin s¢grder ¢l ehilléeikr gyedk akma ryneheli Kk fwear
-evreye duyarl e davranéklar sergilemelerini
Devaménda i se, -evresel sorunl arée anl ayabiln
cevreye yonelikbiin | i davranéekl ar geliktirebil me becer
kavraméné g¢ndeme getirmektedir. Ekol oj i k ¢
i Kl eyi Kini anlayabil meleri, i nsan f akalmiyet |
kavrayabil mel eri ve -evresel sorunl arén -°z
geli ktirebil mel eri il e Pl kkio -0k boyut |
okuryazar|l éko ol arak ortaya ateéeleméekE.veRoAmén
Nin-evresel a-édan okuryazar bireyi nasél taneée
& Murray, 2024) . Bu kavram yalnézca -evreye
ekoloji k s¢re-lere y°nebekefiar&@éindaééekeveeype
al ma kapasitesini de kapsamaktadeér. okuryaz
il kel erini anl amayée ve bu il kel eri se¢rder ¢l

amaceéeyl a uygul ary(Misiana,Bepsiyana,i&fSapdhatin,e@4).
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Al anyazénda ekolojik okuryazarl ek; -evre
éma ve bu sorunlara karké olumlu tutum g
ram ol arak t amee ml&arbma kthgd 0 01QGut Ekol oj i k
eylerin -evresel davranékl aréné a-eéekl amal
|l anél maktader.Bilgi okuryazarl éjée temel b
ut uenta eitkmeerk t edi r ; bu kapsamda ekolojik bil
al kaynakl arén séneéerl el éjé gibi t emel e ko
re ¢zerindeki et kilerinin kaukrMun eteals, é né i
5) . Bu edinimin artmaseée, -evresel sorunl
usu sorunlara y°neli k Dbilin-II ve s¢rder
k kabul edi |l mektedieri Kadojaareean twd uan ar
| tusunda hareket edebil mesini sajl ayan
tedir (Pouresmaeil.i vd. , 2024) . tevr e
l erin dojaya kaza®masso&dnuanl we uk ebri ¢ $ elci s
Kém beni msemesine olanak sajlamaktader
ik aktif davraneéexl!l ar sergil emesi i se
ur maktadeéer ).(McBride et al., 2013
v
y
z
r

Q

O+ T o< X C

reye duyarl & davranéexklareén gelixtiril
an en °neml.i g°stergelerinden Dbiri o |
ca doj al kaynakl ardan yarar | eemlain bir

(]

el ebilirlijinde sorumluluk ¢stlenen ve
ol dujunu ortaya koymaktadér (Casper et
mlere y°nelik kavr xyéwloamuaem al di«kr ibn Il @ mtcii
y i korumaya y°neli k davranéxklaréen i-sel
k ©°ne -ékmaktadeéer. Ekol oj ik okuryazar/|
anl ekl aréeeinmdei skilmaceakegrket ¢fi bi -ev
bu sorunlarén -°z¢;m¢gne 1l i kKkin araxkter
davranékl|l aréenén gel i ki mOm i(1992),eekdlogkk | e r

y alziarrd yeijre - evr esel bil giye sahip ol maseén
nci gel i kKtirmesi ve bu bilinci s¢erder ¢l
ml amaktadeér . Dol ayéséyla ejitirimesioer t aml a
I i k yakl akéml ar én gé¢-lendiril mesi, Sér
klilik ol arak karkéméza -ékmaktadeéer. K¢
akl arée nasél kull anacaj énba lamml ayeévpr ek avirl a
Kekil de €Giveneaeral.,-2e2Blaklt @ajdiek si steml ere il
ranék boyutlarénéen gelikmesi, kikilerin -
s¢e¢rdegreglebiliyrfonegdk&m fpara&ttinkllaéekned g zeyl e

- = 9 9 X =~ = ~
=X 9 O DO T o D

> D @D M

r
jlamaktadér . Gel ecejin en °neml i bel irl e
é

kéendal ékl arénén artmasé ve olumlu tut uml
ml i anahrt-agveadka . ekBail 0o-je Kk okuryazarl éj én,
ayékene geliktiren temel belirleyicilerd
kendal €] én olukumunda °nemli bir yordayeéec
nsbmda ekolojik okuryazarl ek ile s¢grder ¢l
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i li kkinin ortaya konul maseé, -evre ejitimi Vo
gel i ktirilmesine katké sajl ayalmekiegrcek ©°neml.

1.2. Araktérmanén ¥nemi

Bu -al eékma, ortaokul °Jrencilerinin sg¢rd,
ekol oji k okuryazarl ék d¢gzeyl erini birlikte i
sorunl arénén dahweg®egede¢er ¢habel gel meskavr ameé
daha fazla yer bul masé, bu konularén erken vy
Ortaokul d°nemi, °Jrencilerin -evreye i K
bakl adég -t ibri.r Burnedenl e bu yak grubundaki ¢
konul aréndaki bil gi vV e farkéndal ek de¢zeyl €
gel i ktiril mesi a-éséndan anlamleée bir veri S
surd, r ¢l ebi I i y akama y°nel ik farkendal ek i1 e
i ncelenmesidir. Bu i ki kavramén birlikte el
farkéndal ek d¢gzeyl erini dej il , ay nne olcicema n d a
yansédéjenée anl amaya yardémcé ol maktadeéer. Bu
ve s¢rdegreglebilirlik temell i °Jretim uygul am
a-eédan -alékma hem araktéymaaél anélhami |Ideec e%]
nitelijJi takéemaktadeér.

1.3. Problem Cumlesi ve Alt Problemler

Araktérmanén ana probl emi; AnOrtaokul °7r
farkéndal ek d¢gzeyl eri il e ekol oji kerok-uekiatzlai
demografi k dejikkenlere g°re anlamlé farkl el
anl aml é bir i KKk var meédér ?20 kKkeklinde bel
akajeda verilmiktir.

1. Ortaokul ©°Jrenci lkamaniyr® nedrn k¢ f alr&kl@inldiarl eyka
ekol oji k okuryazarl ék d¢gzeyl eri naseéel deéer ?

2. Ort aokul °Jrencilerinin s¢grdegreglebilir ya
okuryazarl ék d¢zeyleri cinsiyet, séneéef dg¢
anl aml éabkl él ék g°stermekte midir?

3. Ortaokul °Jrencilerinin s¢grdegreglebilir ya

okuryazarl ék d¢gzeyl eri araséeénda anlamleée b

4, Ort aokul °Jrencilerinin s¢grdereglebilir ya
okuryazarl ék d¢zeylerinin anlamlé bir yor
2. YONTEM

2.1 Arakt érma Model i

Bu arakteéerma, ortaokul ©°jJrencilearainleg¢r
ekol oji k okuryazarl ék d¢gzeyl eri arasendaki i
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y°ntemlerinden ilikkisel tarama modelinde vyg¢
fazla dejikken araseéndaki eiylii kakmanil m yya°nn éam g Ku
desenl eri arasénda yer al maktadér (Creswell,
arakteéermalarda dejikkenler ¢zerinde her hangi
i ncelenmekte ve dejikkenletadeasémrRdaknkel i ek
Bu araktéermada da ortaokul ©°jJrencilerinin sg
ile ekolojik okuryazarl ek d¢zeyl eri araseéenda
tarama modeli tercih edilmiktir.

2.2 ¢al ékma Grubu

Arakt ér manén -al ékma grubunu, Mer sin Pl
ol ukturmaktadeéer . Arakter mada, ul akelabilirl:i
°rnekl eme y°ntemi (conveni encren eskal nepnhei,n ga)r atketré
eri kiminin kolay olduju bireylerden veri t

(Creswell, 2014).
Bu dojrultuda araktérmaya toplam 309 ©°jJr

i ncel emeler sonucunda-4€karéeldeiek aeali zsleean n
ger-eklextirilmiktir.
Cizelge1¥j renci l ere Ait Kikisel Bilgilerin ¢Cexkit
Dej i Kk ken|Grup Frekans (f) Yuzde (%)

Kadeéen 155 50.7
Cinsiyet Erkek 150 49.0

Toplam 305 100

1. séneéf 85 27.8

2.séenef 62 20.3
S é ezéyi 3.sénef 77 25.2

4. sénef 82 26.8

Toplam 305 100

Kl 2 0.7

KI - e Mer kez|254 83.0
Yer | e ki m Kasaba 1 0.3

Koy 49 16.0

Toplam 305 100

Cizelgeli ncel endi Jjinde, araktérmaya kateélan ©°]

daj el eme g°r ¢l mektedir ve kateéel emcél areéen %5
(n=150) ise erkek °Jrenciler oluaknsiryaktad&s
dengel i bir dajeéel éema sahip ol dujunu g°ster me
incelendijinde, °Jrencilerin %27, 8061 nin ( n:=

%25, 206sinin (n=77) 7. sémeyindewdb6d8dPunighr¢h
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bul gul ar , araktermaya farkle séneéf d¢zeyl er
d¢zeyl bakéméndan dengel!i bir yapéya sahip
deji kkenine g°re da°jéerleénnti il read e Ine nbdsiyj¢ikn d-eo Jiusnel
(n=254) il -e merkezinde yakadéj]jé belirl enmifck
k°yde, %0, 70 s (n=2) i mer kezinde ve %0, 3¢
arakter ma grubunuh-ea] emer &kkzeé @aP aeaki °Jr e
gostermektedir.

Genel ol arak dejerlendirildijinde, arakxkte
dengel i, yerlexkim yer. a-éséendan ise il -e me
Cizelge2¥jJ renci |l ere Ait Kikisel Bilgilerin ¢Cexit
Anne Ejitim D¢ zey|Frekans(f) Yuzde (%)

KI' kokul 38 12.5
Ortaokul 56 18.4
Lise 58 19.0
Universite 90 29.5
Hicbirisi 64 21.0
Toplam 305 100
Baba Ejitim D¢zey

Kl kokul 28 9.2
Ortaokul 47 15.4
Lise 67 22.0
Universite 97 31.8
Hicbirisi 67 21.9
Toplam 305 100

Anne ejitim d¢gzeyi incelendijinde °Jrenc
%18, 30¢nén ortaokul , %19, 0Obunumezlbnee ovduij?
ge°r ¢l mektedir. Ayréca annelerin %20, 96unun h
belirl enmicktir. Baba ejitim d¢gzeyine i1 i kkir
il kokul , %15, 46¢neéen ortaoknul ¢ ni%2elr,s9i6tuen ume zl u
go°r ¢l mektedir. Bunun yanénda babal arén %21, 9
ol madejée belirlenmixktir. El de edil en bu bul
ejitim d¢gzeyleri a-éagdé@rdan foartkalyéa °kzoeylmaikk laedré

2. 3. Veri Topl ama Ara-1| ar é

Arakt ér mada ver.i topl amak amacéyla ¢- far
S¢erder el ebilir Yakama Y°neli k Farkéndal ék ¥

2.3.1. Ki ki sel Bil gi For mu
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Arak t ér macé taraféndan hazérl anan ki Ki sel

d¢zeyl anne ve baba. Ejitim durumu ve yakam
bilgilere i1ilikkin sorular yer al makthdegter B
analizlerin yapeéelabil mesi amaceéeyla kull aneéel m
2.3. 2. S¢rdereé¢glebilir Yakama Y°neli k Fark
Araktérmada ©°jJrencilerin s¢rder gl ebilir y ak
amaceéeyl a Musttaafaad éAmyddo] dQuel i kKt i ril en S¢grdeér ¢l ¢
¥l -eji kull anél mékter. ¥l - ek, bireylerin sg
farkéndal ek d¢gzeylerini °]l -meye y°nelik ol a
-am@xénda toplam °|l -eje ilikkin Cronbach AIf
edil miktir (Aydojdu, 2020). Bu arakteérmada i
verilerin ge¢venirligi Cronbach Alifl®arkdtaddywés
veril miktir.
Cizelge 3SYYR¢ | - e i G¢e¢venirli k Katsayeéelaré (Cronbac
Faktorler Madde S Cronbach Al fa K-
F1 (Toplum) 8 76
F2 (Cevre) 7 73
F3 (Ekonomi) 5 ,69
Toplam 10 A7
Cizelge3 6de sunul an bulgulara g°re °l-ejin topl:
Cronbach Al fa dejerleri séraséyla , 76, , 73 v
i - tutarl el ek katsayésénén i se h, 7A1 fal &kuwjt s agCc
°] -me aracénén i- tutarl éléejéna ilikkin °nem
2012) . El de edilen bulgul ar dojrultusunda °
d¢zeyde gevenilir °l migmiter .sajl adéjeée dejerle

2. 3. 3. Ekol oji k Okuryazarl ék ¥I| -ejJ i

¥Jrencilerin -evreye ilikkin bilgi, tutum
Fat éma Bet ¢| Demir ve Sibel Ojuz Ha-at taraf
kull anél méxktyéarz.arBHkéokl,ojbiikr eoykiunr - evr ey anl ama
davranékl ar geliktirme kapasitesini i fade et

¥l -ejin geliktirme -alékmasénda rapor edi
el de edil en Cronlarcthé |Ad kpthéar éd edjéd rélnedrai, al t b
daj el emén g°zlendi]i s°ylenebilir. ¥te yanda
. 623, AUyuml uo al-t boyutunun ise .682 ol ara
geveniorlarkenkéant saiyjée r boyutl ara kéeyasla daha
°zelli kle madde sayésénén sénérl e ol masé (I
nedenl eri arasénda dejerlendirilebilir. Nite
i - tutarl él ek katsayésénée etkileyebilece]i b
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el de edilen g¢venirli k katsayélareée il gildi a
d¢zeyde Dbir - tutarl él ej akomusulbulgular @dbld dfeu nu ¢
sunul muktur .
Cizelge 4EO¥ | - e i G¢e¢venirli k Katsayéelarée (Cronbacl
Faktorler Madde Say Cronbach Al fa K-
Duyar|l 6 .759
Seneér | 5 .733
Zar ar | 4 .817
Faydal 4 707
Bilingli 3 .623
Uyumlu 2 .682

2. 4. Verilerin Anal i zi
Ki Ki sel Bil giler For mu, S¢rder gl ebilir Y ak e
Okuryazarl ék Tutum ¥| -ejinden olukan veri to
°Trenim g°r Mg kteemcalyan uy@ul anmékt er. Arakteéern
SPSS paket programé kullanélarak analiz edil
grafi kleri aracélejeyla u- dejerl er mémcetlrenm
Analizler toplam 305 °jJrenci verisi czerinde
Verilerin nor mal daj edSemmanoygteistjuiKel magcac
°rneklem be¢gyekl ¢ énegn yéiksek ol masé nedeni yl
deejr |l er i il e histogram grafi kIl eri de dejerl e

Tabl o 5'"te sunul muxktur.

Cizelge5SYYF¥ ve EO¥ ¥| -eklerine Ait Normallik T
Olgekler KS N P

SYYFO .092 305 <.001

EOO .109 305 <.001

Cizelge5 i ncelendijinde s¢grdereglebilir yakama
okuryazarl ék (EO¥) psamlraoé&naeceisiti KkiomuKodlame
gorulmektedir. Buna gore SYYFO {8 =.092; p<.05)ve EOO (R=.109;p< 05) puanl a
i statistiksel olarak normal dajéléem g°ster me
yéksek ol masé nedeniyle normalli k testlerin
verebil eceji di kkat e al é&nbnaéskétkélré.k Bdue ] ceajlreulit
grafi kl eri i ncel enmi K Ve verilerin nor mal
dejerlendirilmiktir. Bu nedenle analizl erde
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Araktérma kapsaméenda nedn dky¢ rfcalrekbéinldiarl &k a kvaemae k

puanl aré °ncelikle cinsiyet, sénéf d¢zeyi, a
yer.i deji kKkenleri a-éséndan incelenmixktir. C
baj eémséz O°trensetkil,emdiejrert deji kkenl ere g°re yap
varyans anali zi ( ANOVA) kull anél mekteéer. AyrEég
ekol oji k okuryazarl éeék araséndaki i kkKinin |
uygul anméxkter
3. BULGULAR
3. 1. AnOortaokul °Jrencilerinin s¢grder el ebi
ekol oji k okuryazarl ék d¢zeyl eri nasél der ?0 a
¥rnekl e mi olukturan orta°jretime?®jidemxdiln
puanl aré, aritmetik ortalamal aré ve standart
Cizelgpe6¥ ] renci l erin SYYF ve EO puan ortalamal ar
Olgek | f Minimum Puan | Maksimum Puan | Ortalama | Standart
Sapma
SYYF | 305 20.00 60.00 41.62 4.72
EO 305 33.00 72.00 49.58 5.73
Cizelgeénc el endjifemdiel erin SYYF °| -ejinden al i
en d¢ke¢gk 20.00 en y¢gksek 60.00 puan al deéekl ar
¥Jrencilerin EO °l-ejinden aldeéklaré orta

72. 00 puan aldeklaré geo°r ¢l megktegr .

3. 2. ANOftaakul erinin s¢grdereéelebilir yakan
okuryazarl ék d¢zeyleri cinsiyet, séeneéef d¢gzey
farkl él ek g°stermekte midir?o6 alt probl emine

¥rnekl e mi ddbkwlt uP pnemwcecitl erinin SYYF ve E
ortal amal arénda cinsiyetlerine g°re anl aml e
belirl emek i -1n ger - ekl exttiersitliens oinlui-HK kairsi zT

gosterilmektedir.

Cizelge 7¥]J rencil erin SYYF ve EO puan or tteati amal a
sonu-1| ar é
Olcek Cinsiyet N Ortalama Standart Sapme t  df p
SYYFK a d €15541,14 4,89 -1,94£302,053
Erkek 15042,22 4,73
EO Kad é15550,45 6,56 2,332 301,020
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Olcek Cinsiyet N Ortalama Standart Sapme t  df p
Erkek 15048,79 5,87

Cizelge7 ncel endi jinde, °Jrencilerin s¢grder ol e
v e ekol oj ik okuryazarl ék tutu ( EO) puanl ar
farkl él akmadéj] éné abel anl| eémg ké mat geasct & yr lreeoknlue mlae

al maktadeéer. Analiz ©°ncesinde varyansl arén hc
deji kken i-in de varyansl|l arén exit ol duju be
El de edilen bulgul @ara ¢s¢bgebelirrjyarnambaeriom

puanl arénén cinsiyete g°re anl aml é&.94bipr> f ar k|
.05).

Bu bul gu, cinsiyetin °jJrencilerin sg¢grdegr ¢
czerinde belkkkerpyobotmabéejédejg®stermektedir.
ortal amasé kadéen °jJrencilere kéyasla bir mik
ul akmaméxkt ér . Buna karkeél ék, ekol oji k okurya
g°sterdiji belirlenmiktir (t = 2.332, p < .0
tutumlarénén erkek °Jrencilere kéyasla daha
dejerlendirildijinde, cinmayegindleikkkankae@anda
anl amleée bir et ki si bul unmazken, ekol oji k ok
anlamlée bir farkl el akma yarattéjé s°ylenebil

Ortaokul °Jrencilerinin sg¢r dpeuragnleabriéniérn ys
d¢zeyine g°re farkleéelakép farkl él akmadeéej éneé
( ANOVA) uygul anmext ér . Anal iz ©°ncesinde yap
homojen ol duju g°r¢glmegkteéer (pr> .dey)e.r | BBun dd aji

Yapél an anal i z sonucunda °jJrencilerin S
puanl arénén sénef d¢zeyine g°re anlamlé bir
p>.05) . Bu sonuca g°re ©°j°nreenlciik eframk ensd adl¢érke
sénéf dejikkenine bajleé olarak anlamlé bir K
¢izelge 706de sunul muktur.

Cizelge 8¥ ] renci |l erin seéneéf dé¢zeyine g°re se¢egrder
ortalamabr énén tek y°nl ¢ varyans analizi (ANOVA)

Varyans Kareler Serbestlik Kareler F p

Kaynaj Topl arn Derecesi Ortal a
Grupl ar 106.035 3 35.345 1,528 0,207

Grup K 6964.476 301 23.138

Toplam 7070.511 304

Ortaokul®° j renci l erinin ekolojik okuryazarl ek |
farkl él akmadeéej éné belirlemek amaceéeyla tek y?°

92



HATTUSWMWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CDRUM
| SBN NE6.2-8:7 58 8

°ncesinde ger-eklexktirilen Levene tedti S 0
edil miktir (p > .05). Bu nedenl e ANOVA sonu-

Anal iz bulgularéna g°re °jJrencilerin ekol
g°re anlamlée bir farklelék g°stermedil].i bel i
ekolojik okuryazarl ék d¢zeyl erinion séneéef dej i ¢
deji kKmedi Jini g°®stermektedir. El de edilen so
Cizelge 8¥]J renci l erin seéenef d¢zeyine g°re ekol o
yonlivar yans anal i zi ( ANOVA) sonu-1 ar é

Varyans Kareler Serbestlik Kareler F p

Kaynaj Topl arn Derecesi Ortal a

Grupl ar 147.547 3 49.182 1,253 0,291

Grupl a 11778.423 301 39.261

Toplam 11925.970 304

Ortaokul ©°ggrechgridlegbinliinr yakama y°nel ik f
yerine g°re farklelakép farkl élakmadeéej éeneé f
( ANOVA) uygul anméxkt ér . Analiz ©°ncesinde yap
homojen oédmijwutbel {(pl> . 05) . Bu dojrultuda a

Yapélan anali z sonucunda °jJrencilerin s
puanl ar énén yerl ekim yerine g°re I stati sti
belirl en2ni3l;r g<F. 05) . Ancak gruplar arasénd
sayésenéen yetersiz ol maseéehoncedenmisytlie g-eok-leuk | kear
Bu nedenle farkl el éjén hangi gr upl aulgularn kayn

¢i zelge 1006da sunul muktur.

Cizelge10¥ ] renci l erin yerlekim yerine g°re sg¢rdyg
ortal amal arénén tek y°nl ¢ varyans anali zi ( A

Varyans Kareler Serbestlik Kareler F p

Kaynaj Topl arn Derecesi Ortal a

Grupl ar 204.643 3 68.214 2,991 0,31

Grupl a 6865.869 301 22.810

Toplam 7070.511 304

Ortaokul °Jrencilerinin ekol ojik okurya:z
farkl él akep farkl@&hmhaxenald&] ére& Ilyé€Iinil rgl evreerky an ¢
yapeéel mékteéer Anali z °ncesinde ger-eklextiril
ol duju g°re¢lmegktegr (p > . 05) .

ANOVA sonu-laréna g°re ©°jJrencilerin ekol
yerine gorest at i sti ksel ol arak anlamleée ©bir far kIl
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p>.05). Bu bulgu, °Jrencilerin ekolojik okur
anlamlé bi-imde dejikmedijini g° stveerrmd knti exd ii rr
Cizelge11¥ ] renci l erin yerlexkim yerine g°re ekolo
y°nl ¢ varyans anali zi ( ANOVA) sonu-1ar e

Varyans Kareler Serbestlik Kareler F p

Kaynaj Topl ain Derecesi Ortal a

Grupl ar 163.409 3 54.470 1,389 0,246

Grupl a 11762.561 301 39.209

Toplam 11925.970 304

Ortaokul °Jrencilerinin s¢grdegreglebilir y
ejitim d¢zeyine g°re farklelakeép fwayand €1 akm
anal i zi ( ANOVA) uygul anméexter . Analiz ©°nces
varyansl ar én homoj en ol duju gor ¢l megkt ¢r (p
dejerlendiril miktir.

Yapél an ANOVA anali zi sgrodarcalnal@ai [ 9jrr eynaH ¢
farkéndal ek puanlarénén anne ejitim d¢gzeyin

g°stermedi ] i belirlenmiktir (F = 1.585; p >
bul unmaméxkt ér . E4 edleg ee d1 4 Geche bsud mgwll mu Kk t¢u r .
Cizelge12¥jJ renci l erin anne ejitim d¢zeyine g°re

puan ortalamal arénén tek y°nlg¢ varyans anal.i

Varyans Kareler Serbestlik Kareler F p

Kaynaj Topl ain Derecesi Ortal a

Grupl ar 117,964 4 29.491 1.273 0,281

Grupl a 6952,548 300 23,175

Toplam 7070,511 304

Ortaokul °Jrencilerinin ekolojik okuryaze
far kl fedralkkle®wl akmadéj eéne belirl emek amaceéeyl a
uygul anméktér. Analiz °ncesinde ger-eklexktir
ol duju g°re¢lmegktegr (p > .05). Bu dojrultuda

Yapé NOVAAanalizi sonucunda °jJrencilerin e
ejitim d¢gzeyine g°re istatistiksel ol arak ar
1.273; p > .05). Bu nedenl e grupl ar ilear asénc

bulgularCizelgel 36 de sunul muktur .

Cizelge 13.¥J renci l erin anne ejitim d¢zeyine g°re
ortal amal arénén tek y°nl ¢ varyans anali zi ( A
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Varyan Kareler sd Kareler F p

Kaynaj Topl ai Ortal a
Grupl ar 199.281 4 49.820 1,270 0,282

Grupl a 11726.690 300 39.220

Toplam 11925.970 304

Ortaokul °Jrencilerinin s¢grdereéglebilir y
ejitim d¢zeyi nfeargkllréel afkaraldleg lean€épbel i r 1 emek ¢
anal i zi ( ANOVA) uygul anméxkt ér . Analiz ©°nces
varyansl|l ar én homoj en ol duju gor ¢l megktgr (p
dejerlendirilmiktir.

Yapélan anali z sonucunda °jJrencilerin s
puanl arénén baba ejitim d¢zeyine g°re istat
belirl enmiktir (F = 1.273,; p > . O05ypnelik Buna
farkéndal ek d¢zeylerinin baba ejitim d¢gzeyin
Elde edilen bulgular ¢izelge 146te sunul muxkt
Cizelge14¥]J renci |l erin baba ejitim d¢gzeyine go°re
puanortalamh ar énén tek y°nl ¢ varyans anali zi ( ANO

Varyans Kareler Serbestlik Kareler F p

Kaynaj Topl arn Derecesi Ortal a
Grupl ar 117.964 4 29.491 1,270 0,282

Grupl a 6952.548 300 23.175

Toplam 7070.511 304

Ortaokul® J rencil erinin ekolojik okuryazarl ék
g°re farklelakep farkl élakmadéjéné belirl emé
uygul anméktér. Analiz °ncesinde ger-ekl extir
ol madejé g°r¢lmegkter (p < .05). Buna raj men

Yapél an analiz sonucunda °Jrencilerin ekt
ejitim d¢zeyine g°re istatistiksel ol arak ar
.814; p > .05). Bu nedenle gruplar araseénda

¢izelge 150te sunul muktur.

Cizelgel5¥J renci l erin baba ejitim d¢gzeyine g°°re e
tek yonli varyans analifif ANOVA) sonu-1| ar é
Varyans Kareler Serbestlik Kareler F p
Kaynaj Topl ar Derecesi Ortal a
Grupl ar 128.418 4 32.105 0,814 0,517
Grupl a 11837,012 300 39.457
Toplam 11925.970 304
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3. 3. NROrtaoksfbrd@greghebilerinyakama y°nel ik

okuryazarl ék d¢zeyleri arasénda anlamlé bir
Ortaokul °Jrencilerinin s¢rdegreglebilir ya
okuryadazéglker. araseéendaki il i kKki oyl belirl en
yapél mékter.
Anali z sonucunda s¢rdegreglebilir yakama y°©

puanl aré arasénda negatif yo°nl ¢ mléoll mayahn ¢
il i kki ol duj u-0%gpl>i.06)l enmi ktir (r =

Bu bul gu, °Jrencilerin s¢grdereéelebilir y a
ekol oji k okuryazarl ékl arénda da anlamleé bir
edilenbulgh ar ¢i zel ge 150te sunul muktur.

Cizelge 16 SYYF ile EO DuzeylerinirPearson Korelasyon Analizi Sonucu

SYYF EO
SYYF Pearson Correlation 1 -,096
Sig. (2tailed) -,095
N 305 303
EO Pearson Correlation -,096 1
Sig. (2tailed) ,095
N 303 304
3. 4. Ortaokul °Jrencilerinin s¢rdyg

ekol oji k okuryazarl ek d¢zeylerinin an
bulgular

Cizelge 17. S¢rdeéer ¢l ebi lir YakKkama Y°nklUur Ka
Yordamaséna Klikkin Regresyon Model i :
R R? D¢zeltil mi k |F p
.093 .009 .005 2.669 .103
Cizelge 18. S¢r de¢er ¢l ebi L ir Yakama Y°nel ik
Yordamaséna Klikkin Regresyon Katsayeéel
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Yor daDyegjciek k e |B SH b t p

Sabit 54.639 |3.119 |- 17.521 |<.001

SYYF -121 .074 |-.093 |-1.634 |.103
Ortaokul °Trencilerinin s¢grderegl ebil i
okuryazarl ék d¢e¢zeyl erini yordayapi tyo
regresyon analizi yapeél méktér. Anali z
olarak anlamlée ol madeéejé belirlenmi«kt:i
s¢rdereéelebilir yakama y°meliikk okaryanzad

t

oplam varyansén yaklakék %0, 96unu a-

Regresyon katsayeéelareé incelendijinde
okuryazarl éjén anl aml é& birr (1093rtd-4.638 p 2 .85
Buna go°re °Jrencil erin s¢rder el ebi |
okuryazarl ék d¢gzeylerini anlamleé bi-ir

T

o

© o X o

O 5 T Y T T

ablo 176de sunul muktur .

.TARTI kMA VE SONU¢
Bu araktérmada ortaokul °Jrencilerinin s
czeyl eri ile ekolojik okuryazarl ek d¢zeyl e
emografik ©°zelliklere g°reddlair kil leil mikiepv dé ab]
nlaml & birer yordayécésé olup ol madéejé orta
4. 1. Birinci AlIt Probleme Y©°neli k Tarteékm
Arakt érma bulgularéna g°re ©°jJrencilerin
czeylerinin orta dgteyde Bal dwjrwmbel®ijrrileanrcm |
avraména tamamen yabancé ol madékl areéene anc
czeyde gel i kmedi Jini g°stermektedir. Bu a
arkendal ék d¢zeyimaise, o Akag ¢ de xey dAeggdofi ldwd nun
| -ejJin -evresel, ekonomik ve topl umsal boyu
Benzer «kekilde °jJrencilerin ekolojik okur
el irl enmi kotkiurr.yaEkol 6] ek orta d¢zeyde bul u
alnezca -evre bilgisiyle a-éeéklanamayacaj] éné
oyutl arénén birlikte dejerlendiril mesi ger e
I , 2013) . Bu bul gu, °Jrencilerin -evreye |
irlikte, b u bil gileri davranéka d°n¢gkt é¢r me
oktaséenda -exitl:] séneérl el erk.l abolyaykésyéylid e
ejikkenin de orta d¢zeyde Dbul unmasé, °J ren
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bel ir i bir farkéndal ék d¢zeyine ul akté] éne
i htiya- duydujunu g°stermektedir.

4. 2. KRi ocbli edétY°neli k Tart ékma

Arakt ér mada cinsiyet deji kKkenine gore y
s¢rder gl ebilir yakama y°nel ik farkeéendal ek
belirl enmicktir. Buna kar kK éinn ssikyod tog i k° ro&k ua rylaa
gesterdii]i ve kadén °jJrencilerin erkek °jJre
gor¢él megktgr . Bu bul gu, T¢rkiyedde ger-ekl ekt
-evre okuryazarl éje& odifadbyl eciefimidamna ayak oy
g°stermektedir (Teks©°z et al., 2005; Cavak e

S¢rder gl ebilir yakama y°neli k farkeéndal ék
g°®ster memesi , s¢rder ¢l ebkhddend i ke kemhislkindjak e n
benzer d¢zeyl erde gel i ktiJini d¢kegndegr mekt e
okuryazarl ék puanl arénén daha y¢ksek ol mase,
-evresel davranéewi gedaka i gmel £€] ol atmi eecej i
Nitekim -evresel tutum, farkéndal ek ve okury
ve cinsiyet farkleléklaréenén °1|-¢len boyuta

2013; Ha etl., 2022).

Sénef d¢zeyl deji kkenine g°re yapélan ar
yakama y°neli k farkéndal ek hem de ekol ojik
g°stermedi ] i belirl enmicktir. B ladikch ¢dvrg we O Jr ¢
s¢rdereglebilirl ik al anl ar énda belirgin bir
T¢rkiyedde yapélan -al ékmal arda da -evre eji
bi-imde ele alénmasé ger ek2005).i vurgul anmakt a

Yerl ekim yer.i deji kkeni a-éseéendan s¢rd,
d¢zeylerinde anlamlé farkl él ék bulunurken,
farkl él ek belirlenmemiktir. Ancakmbaz2éngdepli
farkl el é@éjén hangi gruplardan kaynakl andéj e
deji kkenl erine g°re yapélan analizlerde ise
de ekoloji k okuryazar |l ékkl gluammmad &jné& ng °arnd lammd

4 . 3. i -¢é¢nce ve Do°rdegnce Al Probl eme Y©°ne

Araktér maneén en di kkat -ekici bul gul ar é
farkéndal ek ile ekolojik okuryazarKuragmsal ar as é
ol arak bu i1 ki dejikken arasénda pozitif ye°nl
edilen bulgul ar bu beklentiyi dest ekl ememek
konusundaki farkéndal ekl arré@mén deol oluodjaink yoaknus
g°stermektedir. Hines ve arkadaxkl are (1987)
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dej il ; tut um, kontr ol al gese, sorumlul uk ve
ol dujunu belirtmekjtreaenai | eBrui ndo-jeewrlesuedla konul
ol mal ar énén, t ek bakéna ekolojik okuryazar/|
soylenebilir.

Arakt ér mada ger-eklektirilen regresyon
desteklemektedir. Analiz sonutitd a s ¢rder ¢l ebi lir yakama Yy°n.
okuryazarl éjén anlamlé bir yordayécésé ol mad
s¢rdegre¢elebilir yakama y°neli k farkéendal ék dyg¢
bicimdea - ekl ayamamaktadeéer . Bu dur um, ekol oji k
farkéndal ej éndan dej il ; -evresel bil gi, tut
unsurl ardan etkilenen karmakék bir yapé ol du

Bu sonucun ortaya €é k mas énda -ekKi tli faktorl er et
arakteéermanén yg¢r¢gtel deg] ¢ yak grubunun gel i ki
biliksel farkéndal ekl aré ile davranéksal yet
her 1 ki deji kkende de puanlaréen orta d¢zeyd
ortaya -ékmaséné sénérlandérmék ol abilir. B
boyutl arénda el de edilen g°reeki dikxnglkerg ¢area
ilikkinin belirlenmesini zorlakteérméxk ol abil
5. ¥NERKLER

5.1 Uygulamalara Yonelik Oneriler

Arakt érma bul gul ar é, °Jrencilerin s¢grder ¢
bel irli bir fearkahdpl éokl ddkkayéene ancak bu
d°n¢g¢kmesinde sénérl él éklar yakandé] éné g°st ¢
kavr amsal bil gi edi nmel erine dej il , edi ndi
yansét mal ar &ma&k i°mkr@m meadéeyneeyi ml erine y°nl enct
¥zelli kle proje temell.i °J renme, okul - \
uygul amal ar e, doja temel i gzl em -al ekmal
uygul amaédjagy laar acjérenci l erin aktif kat el emeé
°Jrencilerin -evresel konul ar a y°nel ik bi l
destekl emel erine katké sajlayacakter.

Bununla birlikte, ©°7rené-illeenrdiinr meekv raensaecl € yd
d¢ Ké nme, problem -°zme ve karar ver me becer
fazl a yer veril mesi gerekmektedir. ¥Jrenci
tartékmal ar yg¢regtmel etimel @i eveatiuf - 2%z ey o
-evresel okuryazarl éjén -ok boyutlu yapéseéene
ara-1ar, -evrimi-i platformlar ve etkil exki ml
konul arégal efamim artéerél masé ve bu konul ar
ol mal aré destekl enmelidir.

¥te yandan, cinsiyet temell.i farkl él ekl ar
al éendej éenda, °Jrencil er i nr kblier e®yjsred n nfez eil H ti ikyl &
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eden esnek °Jrenme ortamlarénén oluxkturul mas
de duyuksal al ané kapsayan dengel/ °JTretim
s¢rdereglebilirl ik vet¢e¢rwgle IKkKiomulged éxdan d&ls
sajl ayacakteéer.

5.2 Araktérmacélara Y°nelik ¥neriler

Bu -al ékmada s¢grderel ebilir yakama Yy°nel
arasénda anlamleée bir i1ilikkinin tegsipemeésinedi | em
ve -0k y°nl ¢ bi-imde ele al énmaséné gerektir
yalnézca nicel °]l -me ara-Ilaréeyla dejil, ayn
i ncel enmesi, el de edil en b uy grud mlr&gmmadca&ma
sajl ayacakteéer. ¥zellikle g°r ¢Kme, odak gru
kull anél maseé, °Jrencil erin -evresel bil gi,
ayrenteleé bi-imde ortaya koyabilir.

Bunun yanéeémaémnadaakaktanél an °1] - me ara-1I a
daha g¢-1¢ bi-imde test edi | mesi ve farkl é& ¢
ar z et mektedir. ¥| -ekl erin geveniorl ik vV e g
araséendédkierin daha sajl éklé bi-imde ortaya
deji kkenl er araseéendaki PP kkil erii a-ekl amak
veya karma y°ntem desenl eri gi bi damas &g,el i
|l iterat¢re daha derinl i kli kat kel ar sunabili

Ar akt ér ma bul gul ar @&nén séneéf d¢zeyine g
boyl amsal -al exmal arén gerekIl il iJini de ort e
gel i ki mlerini uizzuine me y eelyi°naltakt er mal ar , S ¢
okuryazarl ék alanéndaki deji kKim s¢gre-1lerini
sosyek ¢ | t ¢r el bajl aml ar da, far kl é okul terloer
karkeéel akéemaladae, -al de edil en bul gul aréen gene

Son olarak, -evre ejiti mi kapsaménda gel.i
test eden deneysel ya da yaré deneysel ar a
-al exmadair ,°jJretim yakl akémlaréenéen °jJrencile
daha et kil bi-imde geliktirdijini ortaya ko
y ol gesterici nitelikte ol acakteér.
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OZET

Bu araktér manén amacé, ortaokul °JTrencilerir
°Jrencilerin bu algélara i1likkin deneyimler
yontemdesenl erinden a-éklayéecée séralé desen do
boyutunda ilikkisel tarama model i kull anél mé
ili kKkin g°r¢klerinden yararl|l arn®lz2mewtfaért.i mMrguw
yél énda °jJjrenim g°ren 126 ortaokul °Jrenci l
Ok ul Kkl imi ¥|-eji araceéel éjeyla toplanméx, n
kull anél arak el de elditztmndéi baj] &mese tek Wmin e k e e n
varyans anali zi ( ANOVA) , beti msel I statistik
Nitel veriler ise i-erik analizi yoluyla -°z
i k1l i mi negéil lair €lniem a@lenel ol arak olumlu d¢zeyd
°czellikle gevenldod °J renme ortame, ol uml u €
davranéxkl aréna y°nelik olumlu g°r¢kloer i f ac
dej i ekegrirre anl amlé bir farkl el éek bulunmazken
belirl enmicktir. ¥zellikle al t séneéf °JT renc
dejerl endirmel erde bul unduj u gor ¢l megktgr . |
°Jretmen desteji, séneéf I -i ndeki géeven duyg
edebi |l me duruml ar éeéné okul ikl i minin °neml
anl akéel mékt ér. Bunun yanénda ¢(st eéepé&titpeten
boyutl u dejerl endirmeler yapt éj é gor ¢l megkt
°Jrencilerin yal nézca akademi k yakant él ar é
deneyimleriyle de il ixkkild@ -okt ®oyutl u bir vy
Anahtar Kelimeler: Ok u | ikl i mi, Ortaokul °Jrencileri,
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MIXED-METHODS STUDY ON MI DDLE SCHOOL STUDENT S«
OF SCHOOL CLIMATE

ABSRACT

The aim of this study was to deter mdinme mi ddl
and to explore their experiences related to these perceptions in depth. The study was conducted
using an explanatory sequential design, one of the nmettiods research designs. A
correlational survey design was employed in the quantitative plbse the qualitative phase

drew on studentsd views regarding their expsc¢
126 middle school students enrolled during the 20026 academic year. Quantitative data

were collected using the School Climate Scafeereas qualitative data were obtained through

a semistructured interview protocol. The quantitative data were analyzed using descriptive
statistics, normality tests, an independsamples test, and ongvay analysis of variance
(ANOVA). The qualitatve data were analyzed through content analysis. The findings indicated

that students generally had positive perceptions of school climate. In particular, students
expressed favorable views regarding a safe learning environment, positive peer interactions,
and supportive teacher behaviors. No statistically significant difference was found based on
gender; however, a significant difference was identified across grade levels. Specifically,
students in lower grade levels evaluated the school environment msitvghp. The

qualitative findings revealed that students regarded teacher support, a sense of safety in the
classroom, peer relationships, and the ability to express themselves freely as important
components of school climate. In addition, students ihdrigirade levels tended to provide

more critical and multidimensional evaluations of the school environment. Overall, the findings
suggest that school climate is a multidi mens
academic experiences but algith their social, emotional, and psychological experiences.

Keywords: School climate, middle school students, mixed methods research
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1. GKRKEk

Ok ul i k1 i Aij;r efhjcri etemekn | exki ml eri ni , akran
akademiko ekl ent i | er i kapsayan, °Jrencilerin akac
-0k boyutl|Bubkaviyampeédyalnézca okulun fizikse
kikiler araseé ilikkileri, noratakét apédtkepamh
(Cohen vd, 2009) . Benzer kKekilde, Thapa vd.
uygul amal ar é vV e kur umsal -evre gi bi birbi
vurgul amaktadér . ¥]-? et eekmeldewitmljar iv,e By ryeapxé
belirleyicidir. ¥Jretmenli k bireylerin yakan
(Tun- kahin vd., 2021) Aile bireylerinden s
derinl i kl:i sosyalont acrenbelogarumy akt aatkdrmar @énée ¢ s
(Aydén, 2009). ¥jretmenkerieciaji Pimencilerin
bul undurarak d¢zenl emesi, °Jrencilerin birey
sajl amanéek i-Ii s¢re-lerin sorunsuz bir Keki
takémaktadeéer (Bal kar, 2008). ¥jJretmenlerin
i -1in y ¢ ksek ancak ul akeéelabilir beklleam,i | er
motivasyon ve bakareé d¢zeyleriyle yakéndan i
vd. , 2018). Ayreéeca etkild@ il etikim beceriler

yané séra °jJjretmenlerin kBeandcdbal geenrksvei mesft i
ger-eklektirmelerine de ol Alr&n sialfil ki I( €ril eyp

da okul Ikl iminin °neml:@ boyutl arédér. Motiywv
motivasyon ne kadar yikseksepeor mans da o derece y¢ksek ol
°] -¢de bakareéel é ol maktader (Vatansever Bayr:
bakaréeseéezl éj e, °Jrencinin kendisi, ail esi V €
takémakhadeepg Bae Mekeci Giorgetti, 2015) .
ortameéeneén sajl ekl e °7 renme ortamlar éneé da

ortamlarénén olukturul maséna da zemin hazér|l
Araktérmalrdal ek ve déklanma gi bi ol umsuz de
°Jrencilerin okula bajl éléeklaréne azalttejeé
Gevenl i bir okul ortaménén ise °Jr ekoljkl erin
Iy olukl aréené destekledijiThbrekiyeddenehgerdek
-al ekxmal ar da benzer bul gular ortaya koymakt
geliktirilen okul i k1 1 mi k%Ii-l ejrii, v°] roektunhe no rdt
algelaren okul Ikl i minin temel bil ekenl eri (
okul ikl i mi il e °Jrenci bakarésée arasénda an
ikl iminin °Jrehckl eanitumblaunleaecy -1 endirdiijir
Alténkurt 2012;BAy£€&l & alaaxr @ldK4)i kIl i mi nin

ortaya koysa da °J ret men destej i, akran

deneyimlerindeki y ans émal ar eéneé be¢t egncegl bi -i mde i n

duyul maktadeér .
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2. YONTEM

2. 1. Araktérmanén Amacé

Ok ul Ikl imi, °Jrencilerin akademik, SOo0Sya
unsurl ardan biridir. ¥Ju eknickiilleerri nargassvée ni,| iakikdi
okul ortaménén nitelijiyle yakéndan il ixkkil:
ni cel y°ntemlere dayanmasé, bu al gélaréen al't
sénérl ayabnédeht edarakB@&r mada a-ékl ayéecé seér
ni cel bul gul ar én °J renci ger ¢kl eriyle dest
dejerlendiril mesi ama-|l anméxkt ér . El de edil e
ejitidmkpay éeéna katké sajl amasé bekl enmektedir

2.2. Problem Cumlesi ve Alt Problemler

Arakt érmanén ana probl emi AOrtaokul °Jrenci |

Keklinde belirlenmiktir. Alt problemler kKunl
1. Ortaokul® j rencil erinin okul Ikl imi al gél areée n
2. Ortaokul ©°jJrencilerinin okul k1 i mi al geél
farkl él ek g°stermekte midir?

3. Ok ul i klimi algélaréna ilikkin nicel bul g

a-ékl ammakt adé

2. 3. Arakt érmaneén Tg¢r ¢

Arakt ér mada, ni cel ve nitel verilerin bi
y°ntem yakl akémé beni msenmiktir (Creswell &
il k akamada nicel edermélere,toptdaegamnili bul
a-eékl anmasé amaceyl a nitel veriler el de ed
°Jrencilerin okul 1 klimi algélaré °nce °1| -ek
ni cel b ulagnuntaasréé na naa--élkaln me Kkt ér .

2.4. ¢cal exkma Grubu

2. 4. 1. Ni ce

¢cal eékma Grubu

Arakt érmanén ni cel20-2&6l éejmat i g ulbjurneut i 210 2y5€ |
sénéflarda °jJjrenim g°ren 126 ortaokul °J renc
ul akabel gPpnigl | ¢ bireylerden ver.i topl anmaseér
belirlenmiktir (Creswell, 2014). ¥Jrencileri
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Cizelgelt al ekma Grubundaki ¥Jrencilerin Kikcki g
Deji kkenl e f %
Cinsiyet Kadén 64 50,8
Erkek 62 49,2
Toplam 126 100
Séneéef D¢ zel5. Sénef 37 29,37
6 Seneéef 31 24,60
7. Sénef 18 14,29
8. Séeneéf 40 31,75
Toplam 126 126
Ayné Okul d|l1 Yéldan A 37 29,37
¥Trenim G°
Yél Sayeéseé
1-2Yé |l 32 25,40
3 Yel dan F|57 45,24
Toplam 126 100

2. 4. 2. Ni t el ¢cal ékma Grubu

Nitel -al ekxma grubunu ayne okul da 7 r e

ol ukturmaktader. Her sénéf d¢gzeyi ngdraililik ki s
esaséna g°re araktérmaya dahil edi |l mi ktir. b
ver mi Ktir. Kat él émcél arén dajéleme Tablo 26d
Cizelge2¢ al ékma Grubundaki ¥jrencilerin Kikisg
Deji kkenl e f %
Cinsiyet Kadén 8 50

Erkek 8 50

Toplam 16 100
Seneéf D¢ zel5. Sénef 4 25

6 . Sénef 4 25
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7. Sénef 4 25
8 . Sénef 4 25
Toplam 16 100
2.5. Veri Toplama Ara-1| are
Arakt érmada nOkul Kkl i mi &rl awet] @ roma ckéi Kti asre
hazérl anan a-ék u-lu soru formu kull anél méxkt
2.5. 1. Ni cel Veri Toplama Ara-1ar é

2.5.1.1 Kikisel Bil gi For mu

Araktérmacé tarafeéndan hazeérl anan f or mda
okulda °Jrenim g?ndpkl giiesgrgee vVerkl mi ktir

2.5.1.2 Okul Kklimi ¥I-eji

Ni cel verilerin el de edi |l mesinde ¢cal ek
maddel i k, 561 Likert tipi AOK ul Kkl i mi ¥1 -¢€
Davranékl|l Odak,| eiB&kwawve nAGsigvenli ¥Jrenme Ort e
ol mak iczere é - al t boyuttan ol ukmaktadeéer .
kodl anmexktér. ¥|-eje ilikkin g¢venirlik deje
Cizelge 3. Okul Xlkdejmine KIlikkin G¢gvenir
¥| -ejin BoyuMadde Si¢¥l|l -ejin OrjjCronbach A

Cronbach AIllTutarl ék K
Destekleyici|8 .79 .836
Davraneéexl ar e
Bakare Odakl|4 g7 .733
G¢evenli  ¥7r el 10 .85 .546
ve Olumlu Akran
Et kil exki mi
¥l -ejin Topl|22 .81 q72

Bu araktérmada °l -ejin toplam Cronbach a
Cronbach alfa katsayésénéen .70 ve ¢zerinde
edildijinden (4°ztg¢rk, 2020), °l-ejin toplanm
ol duju s°ylenebilir.

2.5. 2. Nitel Veri Topl ama Araceée
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Arakt érmaceée taraféndan Okul Kkl imi ¥I-eji
sorudam | ukan bir form hazérl anméxktér. Sorul ar ¢
°Jrenme ortamé ile akran ilikkilerine y°nel

yazél é& ol arak al énméexkter.
2.6. Veri Analizi

2.6.1. Nicel Veri Analizi

Nicel ver i | er SPSS paket programéyl a anal i z
kontrol ¢négn ardéndan °1 -ejin alt boyut ve t
Cronbach alfa katsayeés®mi rnnoorvmatl & 9 tki ii-li em -Karl |
dg er | er i i ncelenmi ktir.

Cizelge4 Okul Kkl imi ¥I| -eji ve Alt Boyutl aréna KIiKk
Deji kken KS sd p tarpéekl ekBaseéekl ék

Faktor 1 .089 126 .016 -.613 .300

Faktor 2 144 126 <.001 -.901 .189

Faktor 3 .093 126 .009 .485 -.219

OK¥ Topl am .055 126 .200 -.078 -.035

Alt boyutlarda KolmogorosS mi r nov t est i anl aml é& ol maseén
basékl ek dejerlerinin N1 séneérlaré i-erisin
nedeniyle parametrik testlerirk ul | anél mas éna kar ar veril mi k
Tabachnick & Fidell, 2019) . Varyansl|l arén ho
¥Jrencilerin okul i k1 i mi algel arée betimsel
orneklemlerttes t i , séneéf d¢gzeyi ve ayné okulda °Jrer
varyans anali zi ( ANOVA) il e incelenmiktir.

yararl anéel méxt ér .
2.6.2. Nitel Veri Analizi

Nitel verilerin analizinde tematik anali ve i -eri k analizinden ye
anal i z, veril erdeki anlam °r¢nteéeglerinin sist
& Cl ar ke, 2006) ; i -eri k anali zi i se benzer
getirilerek yorumlanms éné i - er mektedir (el derém & kim
analiz edilerek tema ve alt temalar ol ukturu

3. SONUCLAR VE DEJERLENDKRME
3.1. Nicel Bulgular

3.1.1 ¥jJrencilerin OK¥ D¢zeylerine KIlIikKki
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¥Jrencil er i¥n -@KuldnKlelni mie alt boyutl ar énda
beti msel Il statistik sonu-1laré ¢izelge 50te s
Cizelge 50k u | Kkl imi ¥I-eji ve Alt Boyutl aréna
N En D¢ K { En Yuksek L ss
Destekleyici 126 8 40 28.25 7.11
¥Tret mer
Davr aneéx
Bakaré (126 4 20 14.42 3.99
Guvenli
¥7 renme
ve Olumlu 126 17 50 32.12 7.62
Akran
S4Et kil g
OK¥ Topl 126 34 106 74.81 14.47
Tablo 5 incelendijinde °Jrencilerin Okul
xXx=74.81, SS=14.47) ol duju g°r¢l mektedir. ¥ -
puanén ise 106 olduju belirlenmiktir. Alt bo
°Jrencilerin Destekleyici ¥] r eXx28.85) SSB7all)y an é kK |
Bakar é Odakl el ek Xbld.42uSSu3of) aenGleerfiff aleaama Or t amé
Ol uml u Akr an Et kil eki ME32bady2ut uS88aid. 6a2r)t ap ace
go°r ¢l mektedir. Bu bulgular, ©°jJrencilerin oku
d¢zeyde ol dujunu g°stermektedir.
3.2. ¥JrerK&illierii D¢Qlewll erinin ¢exkitli Dej i
¥ rencilerin okul i k1 i mi al gel arénén cir
gestermedi]Jini belirl emekt easmtaic éyy @qu |lbaarf manxstéeéezr
okul i k1l i mibo°ylu-teljairnéi ni lael tt opl am puanl areée di
°Jrencilerin puan ortal amal ar é kar kel akt ér
sunul maktadér .
Cizelge 6¥jJ renci l erin Okul Kkl i mi AreklénleaiTestn én Ci nsi vy
Sonu-1ar e
Cinsiyet N L Ss sd t P
Faktorl kadén 64 29.18 6.60 124 1.503 135
Erkek 62 27.29 7.54
Faktor2 Kadén 64 14.95 3.83 124 1.507 134
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Erkek 62 13.88 4.10

Faktor3 Kadén 64 32.43 7.86 124 463 .644
Erkek 62 31.80 7.42

Toplam kadeéen 64 76.57 13.89 124 1.339 164

72.98 14.93

erkek 62 228,64

¢izelge 6 incelendijinde ©°jJrencilerin ok:i
deji kkenine g°re anlamleée bir farkl el ék g°st
Kekilde ©°l-ejin alt boyutlaré ol@man. @e)st elkd s
odaklelek (t=1.507; p>. 05) ve g¢ésvenldii °Jren
p>.05) boyutlarénda da cinsiyete g°re anl aml
kez °Jrencilerin okul i ki é@émén °érleé¢hk Tjopermani |
yé¢ksek ol duj u¥jgPernéclineekrtiendiak ul ikl i mi al gel a
d¢zeylerine g°re anlamlé bir dejikim g°steri
il e test edil mieni fakAfAalezei tdahPl -e@i genel
varyans bilexkenlerine ilikkin bulgular ¢izel
Cizelge7¥j rencil erin Okul Kkl imi Algeélarénén
( ANOVA) Sonu-1| are
Var yans Kareler Kareler
Kaynajétoplamsd ortal alF p Anl aml & f ar
Faktor 1 Yok
Grupl ar 247.683 3 82.561 1.654 .180
Gruplar ici 6088.190 122 191.349
Toplam 6335.873 125
Faktor 2 5 Senéef ve
Grupl ar 263.269 3 82.561 6.197 <.001
Gruplar ici 1727.588 122 49.903
Toplam 1990.857 125
Faktor 3 5 Sénef wve
Grupl ar 601.694 3 87.756 3.667 .014
Gruplar igi 6672.274 122 14.161
Toplam 7273.968 125
Toplam 5. Sénef il
Grupl ar 2830.827 3 200.565 4931 .003 Séneéefl ar
Gruplar igi 23344.602 122 54.691
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Toplam 26175.429 125
¢izelge 7 incelendijinde, °Jrencilerin Ol

séneéf d¢ziegi aei sgCirkes el ol ar ak anl aml e bir
Varyansl|l arén homojenliji varsayéeméneén karkEéel
d¢zeyleri arasénda ger-eklexktijini tTekeypi t et
HSD (Honestly Significant Differenceé) e s t | uygul anméktér. Yapeéel an
sunul muktur .
Cizelge8¥jJ renci l erin Okul Kkl imi Al gél arénén
¥Jrencilerin Okul Kk IniemiG°Aleg éPloasrt &€ 'Hoorc SAénrad f
Boyut Sénéef D¢zeyl|Ort. Far kp
Faktor 2 5. ve 8. S é n| 3.545 <.001
Faktor 3 5. ve 6. S é n| 5.363 .018
Toplam 5.ve 6 8.957 .043

5.ve7. 10.721 .039

5. ve 8. 11.054 .004

¢izelge 8 incel pnuainjliam e d@K¥» .t s@lna&rh °J r en

°Trencil eri arasénda anlamleée farkleéleéek ol duj
5. sénéf ©°jJrencilerinin okul i k1l i mi al géel ar €
belirrenBakbaré odakl|l él ek boyutunda ise 5. seé
anlaml e farkl élék olduju saptanméxteer. Bune
d¢zeylerinin 8. sénéf ©°jJrencilervarl ig®tjer @marr
ortamé ve olumlu akran etkil eki mi boyutunda
araséeénda anlamleé farkleéléek olduju belirlenn
°Jrencilerinin bu boyuttakiandlage&l aa&n a@m € dah
°Jretmen davranékl aré boyutunda ise séneéef dg¢g

3.3. Nitel Bulgular

¥Jrencilerin okul ikl imine i1ilikkin g°r ¢kl
uclusorulardaneldedi | en veriler tematik analiz y°ntenm
sonucunda °jJrenci ger ¢kl eri bel irli t ema, al
bul gul ar Tabl o 86de sunul muktur.

Cizelge 90Kk u | Kkl imin°KgkkkirnnsgneBtbde Edil en

Tema Alt Tema Kodlar

Destekleyici|l]Anl akél ma Hissi|Etkili dinl emg¢

Davranéxkl ar e fikirleninin 6nemsenmesi
Akademik Rehberlik
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(¥J ret men i |I|Duygusal Gluven A-ékl ayecée anl
geven temel | almak
Yargéel anmamak
Bakaré Odakl|Bakar ma Ksteji Hedef Koyma, Kendini
gel i ktirme ar ;
(¥Jrenmeye y|¥]Jrenme Heyecan
motivasyon) Derse Kateéel ém
Takdir G°r me Ks
Odaullendiriime fark edilme
G¢egvenli ¥ reSenefta kendini|Rahat Ort am, ¢
ve Olumlu Akran hissetme aidiyet
Et kil exki mi
Akran DayanékmaYar déml ak ma,
(Aidiyet ve Sosyal Glven
Al géseé) Ol umlu Sénef AtSayg.ésédnoélfu ort
memnuniyet
¢izelge 9 incelendijinde °jJrencilerin oki
altenda toplandéejeé g°r¢l mektedir. Bu temal ar
AR¥] renmeye Y°%°nelik K-yet Weot Soagpbndeiven i Al
belirl enmicktir. ¥Jrencilerin g°rg¢kleri doj r i
°Jrencilerin ©°zellikle anlakeéel ma, destek g°©
dayanékmasé ve °jJasyane ygei byi°® nied s kr Imeortéd vok ul i |
ol arak dejerlendirdikleri g°r¢l mekt-®jdi enciAyr
i kkil eri Il e ge¢venli senéf ortaméenén °jJrer
ortayaky makt adér .
3.3.1. ¥jJrencilerin Okul Kkl imine KIikkin
3.3.1.1. Destekl eyici ¥Jretmen Davranéxkl a
¥Jrencilerin destekl eyici °jJret men davr a
i fadelerin anlakélma hissi, akademi k rehber/|
go°r ¢l mektedir. ¥Jrencilerin b¢yeék -ojunl uj
fikirlerine °nem vermesinin ve tfedmesiyederiniduydu
ol uml u etkilediJini i fade et mi Ktir. ¥zell
°Jrencilerle bireysel ol arak 11l gil enmesi vV e
sergil emesi °Jrencilerihi denser lkaart ehEmedared a
Bununla birlikte bazé °jJrenciler °jJretmenler
s¢resinin yetersiz kal masénén derse kat él émeé
konuya ilikkiaréedgar gklanij @dean sunul muktur :
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O7:fi¥jretmenlerimizin bizi di nl emesi °neml i h
O6:iAnl amadéjéméz yerlerde yardémcé ol mal ar é
O9:i¥zellikle hata yapt éj émeéleidsas eti tziir iyyaagrg.ed am
O4:fi¥jretmenimiz sinirli@ olunca derse kateéel ma

3.3.1. 2. Bakaré Odakl el éja Klikkin ¥Jrenc

¥ rencilerin bakare odakleleja ilikkin g°
°Jrenme heyecané eye ®8nakditremg?ame nstéenda t
¥Jrenciler, °jJretmenlerin a-éeéklayécé anl atén
ve anl amadékl aré konularé tekrar anl atmaseéne
etmi ktimnéeBdaumgrwyp etkinlikleri, beyin feéert
yapélan etkinliklerin °jJrencilerin °Jrenmey
go°r ¢l mektedir. Ayréca °jJretmenlerdenkiomhuml u
Kurul maséneén vV e ar kadack destejinin °J renci
a-éeékl anmexktéer. ¥jrencilerin konuya ilikkin g

O7:fiAnl amadéjéméz konularé bize teksajrl @aynoratdan
O122iGrup etkinliklerinde fikir ¢retmek beyin

O8:fi¥jretmenimiz bize Oharikad ya da oO6aferind
katéel mak istiyorum. o

O6:AAnl amadéjéeméz yerl er dnd Yaorl hgrha& t@lrmyloar. &

3.3.1.3. G¢gvenli ¥Jrenme Ortamé ve Ol umlu
Gor ¢kl erii

¥Jrencilerin ge¢venli °Jrenme ortamé ve o
i ncelendijinde ifadelerin seéealerfdam &aeyadn kK mays
séneéf at mosferi al t temal arée alténda topl an
yardém al abil di kl eri ve kendilerini rahat k
sajlayabil di kl erimiyanfénddea egtrmipKt étr ki nBluinkul er i
°Jrencilerin hem motivasyonl ar éné hem de d
et kil edifji go°r ¢l mektedir. Ayréca °jrenciler,
sénéf i - et &i il edmi i ol ummebuirtirken, °JTret mel
kat él émen zorl aktéjéené ifade etmiktir. ¥Jren
sunul muktur :
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Ol:iRahat bir ortam olunca derse daha iyi kat
O5:iArkadawmBEzl a birlikte yaptéjéméz grup et ki

3.4. Okul Kkl imi Algélaré D¢gzeyine Klikki

Nas él A-ékl anmaktadér? Araktérma Sorusuna K
Arakt éer mada elndiet eddibluelnguniacrel av-e k|l ay éceé
dojrultusunda birlikte dejerlendirilmicktir.
nicel bulgular ile nitel temalar araséndaki
naaéelekl adejé ve derinlextirdifji ¢izelge 106d
Cizelge 1I0Ni cel ve Nit el Bul gul aréen Birlikt
Tablosu
Alt Problem | Nicel Bulgular Nitel Bulgular Entegrasyon
¥Jrenci¥jrencil eg¥jJrencil er|Nitel bul gul
okul iklimi Ikl i mi al|jdes tgaveni okul iklimini olumlu
a | djizeyleri | dizeyleriningenel |° J r enme orlal gél amal ar é
nas el d(olarak yiksek ol umlu arka-éekl amaktad
ol duj u ili kkilerijgéegvenl i °Jre
belirlennortaména ijolumlu akran
¥Jrencil golumlu ge°rl°Jrencilerin
°czelli kl getmiktir. |[olumlu al geél
¥ renme (dbg¢y ¢ k - o] u desteklemektedir.
Olumlu Akran okulda kendilerini
Et ki | ek i ngivendeve mutlu

boyutundan daha | hissettiklerini
yé¢ksek pubelirtmikt
gor ¢l mekt

Okul iklimi Cinsiyete gore Kéeéz ve er K Nitelbulgular, cinsiyet
algel at®jrencile®°jrencilerildejikkenine
kateéeleéeti klimi alldeneyim vebulgul areé de
i li kkitlarasénda |[ifade ettijsénéf d¢zeyl
deji kk(¢farkl el ekg°r ¢l megkt ¢gfarkl él akmay
gore bul unmamgyanénda 5./derinlektirm
farkl élBuna karkKk®jrenciler(¥zellikle ¢s
mé d é r ? | dlzeyine gore ol uml u, ail°Jrencilerin

anl aml & f|veheyecanigceren ortaméena il

bul unduj uyi fadeler KkKelexktirel de

belirlennsénéf °jJregbulunduju g°

¥zelli k|l egokulot a ména

°Jrencil gdaha el ekt

iklimi puan ayrénteéel e
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ortalmaenallde]j erl endi
daha y¢ksyaptéjé be
g°r ¢l mgkt

¢izelge 10 incelendijinde nitel bul gul ar én
a-éekladeéejé g°r¢l mektedir. ¥] r gred ialremiém d keure
destekl eyici °Jretmen davraneéexkl ar é, gevenld o
aldeje anl akél maktadeéer . Bunun yanénda ¢st S
el exktirel dejerl endirmetderde butehdbplbggPargd
sénéf d¢gzeyine ilikkin farklelakmayé derinl e

4 . GENEL DEJERLENDKRME

Araktérmada el de edilen nicel ve nitel b u
°Jrencilerinin akgél arkdnem ngendli k&l arak ol u
¥Jrencilerin ©°zellikle °Jretmen desteji, g ¢
czerinde yojunl akteéekl ar é; okulu yalnézca ak
dejer |l i viei sgewerbdd di kI er i sosyal bir y akal
belirl enmicktir. Bu dur um, ol umlu okul ikl i mi
okula bajleéeleéeklar e, motivasyonlaré ve sénef
goste me kt edi r . Benzer bi-imde Cohen, Mc Cabe,
ikl imi, ©°Jrencilerin °Jrenme s¢re-leri, sosy
-ok boyutlu bir yapéedeéer . ¥Jrencilerkknndebuan
go°r ¢kl eri araxktéermanén di kkat -eken bulgul ar
anl ayéexkl é& ol malareéenée, gerektijinde konul ar é
sergilemelerini °jJrehmeyeéerap davsankrl aft émk a
Roorda ve arkadakl|l arénégama(20@1Xk) -qdrekenaldaxk toil
°JT renci ilikkilerinin °fJrencilerin akademik
et kil eri oltdaudiur .beBemzdarl me&«kki | de Goodenowda
erken ergenlik d°nemindeki °Jrencilerin sén
czerinde °nemli bir etkiye sahiptir. ¥J]retme
okuabajl él ékl aréené ve seénef I davranéxkl ar én
2008), °jJrenomenilixkkilerinin okul deneyi ml €
belirtil mektedir (Pianta et al . vedufll&kman Went z
il ikkileri de °jJrencilerin okul Ikl imi al gel
desteji g°rd¢klerinde ve kendilerini g¢vende
okul a daha i steklitigel dOktl errmenn 6 ai f(@2d®0 08t ng ¢
°Jrencilerin motivasyonu ve okul kat él éme ¢
Hamm (2005) ise °Jrencilerin akran ilikkiler
arttéejené iRedrei cekk mektardkadak!|l aréna (1997) g
kendil erini dejer |l i ve bajlé hissetmel eri roi
ol ukunu destekl eyebil mektedir. Bunun yanenoc
dayamélej éyla il i kkild@ ol duju da belirtil mek

Araktérmada cinsiyet deji kkenine gere anl at
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°Jrencilerin okul ikl i mine 11 i kKki nRubdasilhzer d:
Snyder, Levinson vV e Adel sonoda (2018) go°re
czerindeki et ki si cinsiyetten -0k °Jrencin
bajl antél édeér . Bununla birlikte &eu(2Whahbh) Dah
okul i k1 i mi algese okul t er ¢, kel t ogrel yape

d¢zeyine g°re ise anlamlé farkl éel ék belirler
algel arénén daha ol bubml séenbetibpudagRir¢? mgenegr!l e
desteji ve etkinliklere odakl anér ken, ¢ st S
motivasyon gi bi konul arén daha fazla °ne - @&k
ergenlik donemine gei K s¢é¢recinde °Jrencilerin okul

dejerl endirmelerinde dejikim yakanabil mekt ec
(2016) , ortaokul d°neminde °JTdeygiulsati ngeodk
surecleriyle birlikte dei k ebi | di J i ni i fade etmektedir. Su
(2012) g°re °jJrencilerin okul yakant el ar eénd:
psi kolojik 1vyi oluk ¢zerinde etkild. ol abil me
e ki sinin azalabil difJi de belirtilmektedir (F
Son ol arak nicel ve nitel bul gul arén birbi
farkl él ekl arén nitel veriler af facelgejregyl lmeg K¢
Fetters, Curry vV e Creswel | 6e (2013) g°re }
araktérmanén en °neml. akamal aréndan biridi |
daha derin yorumlar Uretebilmektedir. Benzer bicimde Ilvankava VSt i ck (2007) ,

sérale desenlerde nitel verilerin nicel bul
oynadéejéné belirtmektedir. Bu dojrultuda ar
yakantéel arénén yané béyjyaksdsesgaVi mdeyigulsal i vi

yapé ol dujunu ortaya koymaktader.
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Bu arakteéer mada, Tcrklyeodekl 13 ¢nivers
mtmIBerl b¢nye
minln me¢zi k °jJre

°Jret meni adayl a
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nél an arakteéer mada, S
aréna anket uygu2@aén
S ' é
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t en
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Ik °Jretmeni adayé Kk r. Araxkt e
mi ne i loil kmkaikn ¢ogzlerréek |teapel ay? n28 i &Kor u
a topl anmecxk; el de edil n veriler
Araktérma sonu-1I| ar éna °re m¢ziok
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bul dukl ar é; ancak okul m¢zijine uygu
de¢kendegkl er i ger ¢l megktegr. Ayréceae lkhytr@&ll amcec &slga
ve haftal ék ders saatinin yenide d¢zenl enme
duo, trio ve quartet gibi oda m¢zi ] i uygul a
bil dirdi kIl er:i sonucuna sualnask éfllngétk tegri.t i Bui nd onj r
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Anahtar Kelimeler: Bi r eysel -algé ejitimi, fl ¢t ejitim
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PRESERVI CE MUSI C TEACHERSGO VI EWS ON BHOPLUTE EI
IN MUSIC TEACHER TRAINING INSTITUTIONS

ABSTRACT

This study aimed to evaluate the undergraduate flute education provided in music teacher
education programs at 13 universities in Turkiye from the perspectives of preservice music
teachers. The studysonsi dered i mportant in terms of r
views on undergraduate flute education and identifying the current state of its implementation.
Conducted using a descriptive survey design, the study involved 49 preservice musis teache

who were studying flute as their individual instrument in the first, second, third, and fourth

years of their undergraduate education during the spring semester of tii@@R2&cademic

year. The data were collected through a questionnaire consis@agquiestions, six of which
focused on demographic information and 19 ol
flute education. The data were analyzed by calculating frequency and percentage values.

The findings indicated that the preservice musachers generally evaluated the flute education
they received positively. A considerable proportion of the participants regarded flute education
as necessary for music teacher training, believed that the education provided was oriented
toward the preparatn of music teachers, and considered it sufficient in terms of technical and
musical competence. The participants also viewed the flute as a functional instrument for
teaching school songs; however, they stated that repertoire appropriate for schoshouldic

be studied more extensively. In addition, they expressed the view that the amount of time
allocated to flute education within the annual curriculum and the number of weekly lesson hours
should be reconsidered. They also emphasized that flute edushtiuld be supported through
collaborative piano studies, piano accompaniment, and chamber music activities such as duos,
trios, and quartets. In this respect, undergraduate flute education should be strengthened in
terms of professional functionality @mpractical application.

Keywords: Individual instrument education, flute education, preservice music teachers

123



HATTUSWAISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EN
Augusz, 12CPDRUM
| SBN NF6.2-86:7 B9 8

1. GKRKK
Niteli klI: bir m¢gzik ejitimi, bireylerin esi
makKtankeyed me¢zi k ejitiminin nitelifJini
t meni yet i iren Kkurumlarén °jJretmen ad
M¢zi k © t meni adayl arénén | igisians e]
[ mesl eki yeterliklerinin ve ejitimc
2004; U- an, 2005) . Bu s¢re-te
Ktirilmik bil ekenl e rinibic@gnmuizdkser i bir
ma, yorumlama ve yarateéeceéel ék
sistemati k bir s¢gre-tir (¥zmen
°neml i bfiak ¢d dydteuduwr nveng Bj K e
énda °neml. bir yere sahiptir. B
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FIl ¢t ejitiminin °nemli boyutlaréndan biri
K1 i kIl i - al danim&k uyam, entofasyore mizikal bétinlik, dinleme ve birlikte

al ma becerilerinin gelikmesine katkeée sajl a:
eren kuruml ar da ekl i kIl -al exmal ar én uy gu
estienj iwne Kur umsal ol anakl ar én Kuruml ar a g °
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ol aséel éksez °rnekl eme y°ntemlerinden uygun
kull anél mékteéer . Araxktérmaya katéléem i-in mg¢
kayeéetl é& ol ma, biftlkyse¢] il pe &lamaawmenamakt ér
°l -¢tleri belirlenmicktir.
Araktérmacél ar taraféndan hazérlanan -evrim
flet ejitimcilerine vV e °Jretim edaerdoam| ar én
bajl antésénée bireysel -algé olarak fl ¢t ejit
Formu g°n¢ll ¢ olarak dol duran 13 ¢niversited
-al é@ékma grubuna doOhi |l leirohai, likmei, kiglincti ve dBrduhc& | & mc é
sénéflarda °Jrenim g°rmektedir. Arakt ér mada
ama-| anmamécx; cniversitelere i1 1likkin bilgile
g°stermek amaceéyla sunul muktur.
CizelgelM¢ zi k ¥Jretmeni Adayl arénén Ejitim Al déekl ar ¢
Efjitim Al déklarée Kuruml ar f %
tanakkal e Onsekiz Mart | niv 9 %18,37
Sanatl ar EJiti mi Bl ¢m¢g Mg z
Gazi 'ni verfraktédiesk] iGtgizm | S 8 %16,33
B°l ¢m¢g Mezi k EJi1 ti mi Anabi |
Bursa Uludaj | niversitesi G 6 %12,24
Ejitimi Anabilim Dal é
Mar mara | niversitesi Atategr 4 %8,16
Ejiti miMBPilk mEgj i timi ¥Jret m
Trabzon | niversitesi Fati h 4 %8,16
Ej i ti mi Bl ¢m¢g M¢egzi k EJitim
Bal éeékesir | niversitesi Neca 4 %8,16
EJ i ti mi BOIl ¢ m¢navgizliikm EDalté m
Mani sa Cel al Bayar | niversi 3 %6,12
Ej i ti mi Bl ¢m¢g M¢egzi k EJitim
Necmettin Erbakan | niversit 3 %6,12
Ej i ti mi Bl ¢m¢g M¢egzi k EJitim
Dokuz Eyl ¢l iniversitesi Bu 3 %6,12
Ej i ti mi M¢zi k Ejitimi Anabi
Ondokuz Mayés [ niversitesi 2 %4,08
Ej i ti mi Bl ¢m¢g M¢ezi k EJitim
Pamukkale | nivakgsglitesi &GJ§7edl 1 %2,04
B°l ¢m¢g M¢ezi k EJiti mi Anabi |l
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Nijde ¥mer Halisdemir | nive 1 %2,04
Sanatl ar EjJiti mi Bl ¢m¢g Mg z
Mujl a Setké Ko-man | niversi 1 %2,04
Sanat ar EJ i ti mi Bl ¢m¢ M¢zi k
Toplam 49 %100
¢izelge 1 incelendijinde, me¢zi k °Jretmeni
Mar t i niversitesi Ejitim ake¢l tesi G¢zel Sat
Dal énda, %16, 336¢negn Gazi 'niversitesi Ejit
M¢zi k EJ i ti mi Anabilim Dal énda ve %12, 240¢ny
Ej i ti mi Bl ¢m¢g Mezi k EJiti mi AnabllimkDaIém
°JTret meni adayl arénén %8, 1606sénén Mar mara |
Sanatl ar Ejiti mi Bl ¢m¢g M¢egzi k EJjitimi ¥Jretm
i niversitesi Fatih Ejitim Fakg¢l t esAnabligz el S
Dal énda ve %8, 1606sénén Bal éekesir ''niversite
Ej i ti mi B°l ¢m¢g Megzi k EJiT ti mi Anabil i m Dal én
adayl arén %6, 126sinin Manisa Celeal SBRawail alrniE
Bl ¢m¢g M¢egzi k Ejitimi Anabilim Dal énda, %6, 12
Fake¢l t esi G¢zel Sanatl ar Ej i ti mi Bl ¢m¢ Mgz
Dokuz Eyl ¢l i niversitesi BuUuERpi Ef mti BI° Fghke¢l Mg
Anabilim Daléenda °jJrenim g°rd¢',]¢', go°r ¢l mekt
adayl aréenén %4, 0806inin Ondokuz ayeées | nivers
BO1l ¢ my¢ M¢ zi k Ej i ti mi AnabllklarheDdInén/deaS|%és
Fak¢l t esi G¢zel Sanatlar EJiti mi Bl ¢m¢g Mg zi
¥mer Halisdemir | niversitesi Ejitim Fakg¢ltes
Anabilim Dal énda ve %2, 040egngnt ®dMsjl &) Set mé F;
Sanatl ar EJjiti mi B°l ¢m¢g Mezi k EJ i ti mi Anabi |l
Cizelge2M¢ zi k ¥Jret meni Adayl arénén Okudukl aré Sénéf
Séenéf D¢gzeyi f %
Lisans 1 11 %22,45
Lisans 2 18 %36,73
Lisans 3 8 %16,33
Lisans 4 12 %24,49
Toplam 49 %100
¢Cizelge 2 incelendi]ind®6 m¢gZdkkn p%%jir estémmeenfi (aLc
%24, 49" unun d°rd¢nce¢g sénef (Lisans 4), %2 2, ¢
¢-¢é¢nce¢g séneéefta (Lisans 3) °Jrenim g°rmekte o]
Cizelge3M¢ zi k ¥jJret meni Adayl arénén nMeDagrel @nmdukl ar é

Lise TUru f %
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Anadolu Lisesi 20 %40,82
Gulzel Sanatlar Lisesi 21 %42,86
Genel Lise 4 %8,16
Meslek Lisesi 1 %2,04
Mesleki Anadolu Lisesi 0 %0
Dijer 3 96,12
Toplam 49 %2100
¢izelge 3 incelendijinde m¢gzik °Jretmeni a c
%40,82 si nin Anadolu Lisesi, %8 . 16" sénén Genel
%2, 04" ¢n¢é¢n Mesl ek Lisesi mezunu ol duju g°r ¢l
Cizelge 4Miuzik¥] r et meni Adayl arénén Yaklaréna KIlikkin I
Yak Daj él emé f %
1821 Yack 35 %71,43
22225 Yack 10 %20,41
2629 Yacxk 0 %0
30 ve Uzeri 4 %8,16
Toplam 49 %100
¢izelge 4 incelendijinde m¢gzi®R1°grat mgenda
%20,41'inin 2225 yak aralejeéenda ve %8, 16' 2&nénak30
aralejéenda ise katél émcé ol madéjé anl akeéel mak
Cizelge5M¢ zi k ¥Jret meni Adayl arénén FIl ¢t ¢al géséneée

Daj él em

¢talge Se-me Durum f %
Kendi Kstejiyle S 48 %97,96
Kendi Kstejiyle S 1 %2,04
Toplam 49 %100
¢izelge 5 incelendijinde m¢gzik °Jretmeni €
i stejJiyle ana %23I1004é sdlndrnak sse -kteinjdii, i st ej iyl e

Cizelge6M¢ zi k ¥Jret meni Adayl arénén FIl ¢t EJjitim S¢r e
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FI ¢t EJjitim S¢gres f %

1-4 Yel 31 %63,27

58 Yeél 13 %26,53

9-11 Yel 3 %6,12

12 Yeél ve ¢zer.i 2 %4,08

Toplam 49 %100

¢izelge 6 incelendijinde m¢gz#HdkyEjlrnretodénib3ad
8 vel, %8l1l19%¢éesinien%d, 08" inin 12 yél ve ¢zeri
2.2 Verilerin Toplanmasé ve Anal i zi
Araktérmdfdaetmeni kadayl aréenén | isans ejiti ml
flet derslerine ilikkin g°r¢klerinin dejerl
taramasé yapél mektéer. Bu kapsamda komwaynlmae ki |
ve yayémlanmamék arakteéermal ar i ncelenmi ktir
araktérma verilerinin elde edil mesi amacéyl
formu hazéerl anméckteéer.

Hazérl anan anket fortmu,enmeazuirku mdjam eltamegrfir ewe ty
el emanl aréna iletilmik ve °jJretim elemanl ar
d°rd¢nc¢ sénéflarda °jJrenim g°ren, bireysel
adayl ar éyl a rpxyléawml mBk2id redrjilde t2M0n2 5y é1 € bahar
MariNi san 2026 tarihl eri araséenda toplanméext ér
13 farkle ¢niversitenin mgzik ©°jJretmeni yet
gorg I 1 ¢l ¢k esaséna g°re araktérmaya kateéel mayé
Anket araceéeleéejéeyla m¢gzik °Jret meni adayl ar ér
flet derslerinin i-erifji, k a pisfaiméme sulyegjuil raen éy
i Kl evsel li7]i gi bi konul ardaki gor ¢kl eri al e
bil gilerin belirl enmesine y°nel ik al teé sor
belirlenmesine yonelik 19 soru olmak Uzere toplaln 2s or udan ol ukmakt adEé
ejitimine y°nelik sorularda kateél émcél ar én
¥l -¢s,deodo ve ATamameno bi-imindeki bek derecel
3. BULGULAR

M¢ zi k © jardeatyrhearriénén bireysel -alge f1l ¢t der s
amacéeyla katelemceélara y°neltilen sorulardan
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Adayl ar éneén
Y°nel ik

Gor ¢kl erii

ne

Sorular

Hic

Az

Orta
Olciide

Buyuk
Olciide

Tamamen

Toplam

%

%

f %

f

%

%

%

S =

musunuz?

%0

%6,1

12 %245

19

%38,8

15

%30,6

49

%100

Verilen flut

® — o
x =
"™ 33
-7 =
=~ 5>

-

musunuz?

%2,0

%8,2

8 %16,3

15

%30,6

21

%42,9

49

%100

Derslerinizde
me¢zi k °F
yetiktir
y°nel ik
yapabild
i nanéeyor
musunuz?

%4,1

%10,2

7  %14,3

16

%32,7

19

%38,8

49

%100

Derslerinizde flit
ej i ti mi
gerekli temel
teknik becerileri
kazandéj
inanéyor
musunuz?

%2,0

%0

7 %143

%18,4

32

%65,3

49

%100

FIl ¢t efj i
verilen teknik
donanémé
°J ret men
yetiktir
a-ésénda
ol duj una
musunuz?

%4,1

%0

6 %122

17

%34,7

24

%49,0

49

%100

Fl ¢t efJi
verilen mizikal
donanémé
°Jret men
yetiktir
a-éseénda
ol duj una
musunuz?

%2,0

%2,0

6 %122

15

%30,6

26

%53,1

49

%100
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Verilen flat 1
ejitimin
-ok icra
iceren ileri teknik
d¢zey bi
ol maseé v
uzmanl ak
Uzerine verilen bir
ejitim o
gerekti]j
i nanéyor
musunuz?

%2,0 10 %204 8 %16,3

14 %28,6 16 %32,7 49 %100

I ¢t eji 2
jretim
I

%4,1 4  %8,2 9 %184

°m

emanl a
J]ret men
yeti ktir
perspektifiyle ders
i Kl edi i
d¢Keéenhegyo
musunuz?

° o

13 %265 21 %429 49 %100

Ok ul kKar 1
°Jreti mi
uygun bir

ej i tveriimesi
gerektif]

i nanéeyor
musunuz?

%2,0 4  %8,2 6 %122

16 %32,7 22 %44,9 49 %100

Ok ul Kar 7 %14, 13
°JTreti mi 3

uygun bir
repert
-al ékter
inanéyor
musunuz?

%26,5 10 %20,4

7 %143 12 %24,5 49 %100
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kar kel ar
kar kel ar
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Ok ul Kar 2
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Li sans e 8 %16, 12
a-ésénda 3

%24,5 12 %245
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program
cercevesinde fllt
der sl eri
surenin yeterli
s¢re ol d
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musunuz?

Haftal ek
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ol dufj un
déekengey
musunuz?

o C

11

222,
4
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9 %184
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10
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4

7
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11 %22,4
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Fl ¢t efji
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paralel olarak
korrepetisyon
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i nanéyo
musunuz?

=35

3

%06,1

%6,1 15
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10 %20,4
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Flit dersi
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anoyl
él mas
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DO Y DY D D
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_o<K =

3
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10
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%26,5
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14

%28,6
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Flat derslerinize
ek ol ar a
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me¢zi k to
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me¢ ziJi
ejitimle

musunuz?

0

%0

0

%0 2

%4,1

17 %347

30
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49
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Sézkonusu oda
me¢ziji d
ya da muzik
grubu

-al ekxmal
yéll ék d

8

%16,3 9

%18,4

12 %24,5

12

%24,5

49

%100
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beceril eri czerinden de geliktirilmesi gerek
-al ekxmal arénéen fl ¢t ejitiminin tamamlayéeéc é b
Cokkuner (2016), ej eremkazaedéenéé madageene m
par-asé holine getiril mesi bekl enen m¢zi kal
bi-i mde uygul anmaseéyl a desteklenebil ecejini
Sonu- olarak bu araktérmayumlimgrzd& VY §mielt ene nf |
genel -er-evede olumlu dejerlendirildijini,;
kull anél masée, yeéelléek programda fl ¢t ejitimin
dejerlendiril mesi odkomgepétii ssyadmekmal ar @&nén
gel i kKtirmeye a- ek al anl ar én bul unduj unu or
kull anéména i|iKk n go°r ¢kl erin I s e kat él ém
dojrultuda fall pttzeji tiamig®i A ay ma beceri si k aze
m¢ziji alanénda teorik ve uygulamalé kazaném
al enmasé gerektiji s°ylenebilir.

Bu nedenl e bireysel - a | gygun fepeguvaraddehe fadlaegyeri n d e
veril mesi, korrepetisyon vV e ekl i kIl -al ex
destekl enmesi ve toplu -alma deneyiminin gel
arteéeréel masé ©°nem t akeéenma’kjtraedtéme n Bedyd yel abriérn éyna |
dersl erindeki tekni k ve m¢gzi kal yeterlikleri
yakamlaréenda daha ikl evsel bi-imde kull anmal
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ABSTRACT

The 2024 UppeSecondary Chemistry Curriculum does not confine chemistry teaching to
concepts within the discipline alone; rather, it foregrounds a holistic understanding of learning
connected with sustainability, technology, mathematics, physics, biology, and sotgatson

This makes it important for preervice chemistry teachers to develop both theoretical and
pedagogical understandings of interdisciplinary teaching. In response to this need, the elective
course Alnterdisciplinary ddmsirytesatchereducht®m c hi n ¢
programs, aims to supportpgee r vi ce teachers6é ability to re
disciplines. This study examined how js@rvice chemistry teachers made sense of
interdisciplinary teaching at the beginning astbourse and how they viewed the significance

of this approach in the context of chemistry education. The study was conducted using a
qualitative descriptive design. The participants were 14ereice chemistry teachers enrolled

in the course. Data weoellected through an opeanded written response form and analyzed

using inductive content analysis. The findings showed that most participants understood
interdisciplinary teaching as linking different disciplines, using them together, and
approaching t&ching in a multidimensional way that goes beyond the boundaries of a single
subject. They explained the significance of this approach for chemistry education in terms of
chemi stryds connections with other cidatesci pl i
learning, support the understanding of abstract concepts, and enable transitions between
concepts. However, some responses remained limited, vague, or reflected an inability to
provide a view. Overall, the findings indicate that-pesvice chemisy teachers had a basic
awareness of interdisciplinary teaching at the beginning of the course, but that this awareness
needs to be further developed in terms of conceptual depth and pedagogical application.

Keywords: Interdisciplinary chemistry teachingre-service chemistry teachers; chemistry
curriculum

1. INTRODUCTION

Today, chemistry education has transformed into a fdirtiensional structure that can
no longer be limited to the transmission of indiiaciplinary concepts. Chemistry can be
consideed a central scientific field with strong connections to physics, biology, mathematics,
environmental sciences, technology, engineering, health, and social life. Therefore, in
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chemistry education, students are expected not only to know chemical con¢eg$® o be

able to relate these concepts to different disciplines, everyday life problems, and scientific and
technological developments. Hardy et al. (2021) state that chemistry is located at the interface
of science, technology, engineering, mathemsatnd medicine; and that multidisciplinary,
interdisciplinary, and transdisciplinary teaching can support students' cognitive and affective
learning, critical thinking, and the construction of a broad knowledge base. This increasing
importance of the intdisciplinary approach is directly reflected in the curricula in Turkey, and
when the Chemistry Curriculum updated in 2024 is examined, it is seen that the program is
structured in a way that centers on skdised, holistic, interdisciplinary relationsfipnd
connections to daily life (MEB, 2024). The program clearly states that care is taken to relate
chemistry concepts to physics, biology, mathematics, health, and environmental sciences; and
that topics requiring interdisciplinary contexts such as swidity, green chemistry, and
nanotechnology are included. In his study examining the 2024 Chemistry Curriculum, Demir
(2025) concluded that, unlike previous programs, the new structure "adds interdisciplinary
relationships and inters killsased relatinships,” emphasizing that the program has a more
holistic component structure. The interdisciplinary nature of chemistry teaching is not limited
to curricula but is also reflected in textbooks, the main material of the course.

Studies in the literature dreattention to the permeability of boundaries between fields.
For example, Bezen et al. (2018), in their comparative study of physics and chemistry
textbooks, revealed that common topics such as states of mattaerhpatature, and energy
occupy a largelace in both disciplines and that it is important to address these concepts from
an interdisciplinary perspective. Similarly, Kurt (2023) examined common concepts in
secondary school biology and chemistry textbooks and identified 56 common concepis such
enzyme, protein, carbohydrate, and cell membrane, emphasizing that the subjects cannot be
taught in isolation.

The fact that curricula and textbooks have such an interdisciplinary vision necessitates
that chemistry teachers and teacher candidates, whborimg this vision to the classroom,
develop their competencies in contextualizing their subject knowledge with other disciplines.
However, studies in the literature show that although teacher candidates are aware of the
importance of interdisciplinarieaching, they experience significant difficulties in conceptual
understanding and transferring it to practdi
chemistry, biology, and science teacher candidates were successful in subjects belonging to
their avn disciplines, but struggled with interdisciplinary subjects requiring the connection of
fields and were unable to transfer their knowledge to other areas. Cura and Ercan Yalman
(2019) revealed that preservice science teachers strive to incorporateeralisciglinary
approach into their teaching, but they cannot transform it into a conscious and effective
pedagogical strategy because they laettepth knowledge of the approach.

These findings explain why interdisciplinary teaching should be a specia o teacher
education. In this context, determining how preservice chemistry teachers understand this
concept and explain its importance in the context of chemistry education at the beginning of the
"Interdisciplinary Chemistry Teaching" course, which an elective course during their
undergraduate education, is critically important both for structuring the teaching process in a
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goaloriented way and for identifying the conceptual readiness of the candidates. Accordingly,
the aim of the study is to reakehow preservice chemistry teachers understand the concept of

interdisciplinary teaching and their views on the importance of this approach in the context of
chemistry education at the beginning of the "Interdisciplinary Chemistry Teaching” course.

Within the framework of this main objective, the following questions were addressed in the

research:

1. How do preservice chemistry teachers (PSCTs) understand the concept of
interdisciplinary teaching at the beginning of the "Interdisciplinary Chemistry
Teaching" course?

2. How do preservice chemistry teachers explain the importance of
interdisciplinary teadng in the context of chemistry education?

2. METHOD
2.1. Research Design

This study was conducted usingjaalitative research approadio reveal preservice
chemistry teachers' initial views on the concept of "interdisciplinary teaching” and its
importance in the context of chemistry education. The research was designed based on a
qualitative descriptive design. According to Sandelow&ki0Q), a qualitative descriptive
design is a suitable research approach when direct descriptions of phenomena are intended.

2.2. Study Group

The study group consisted of 14 PSCTs in their third year of study in the chemistry
education department of a fagulof education, taking the "Interdisciplinary Chemistry
Teaching" course. The study group was determined using criterion sampling within the scope
of apurposeful sampling approa¢Ralinkas et al., 2015Purposeful samplings an approach
based on seléag participants who can provide information directly related to the research
guestion (Palinkas et al., 2015). The criterion is that the PSCTs are taking the relevant elective
course. However, the study group also has the characteristic of conveniepiaghecause
the researcher can directly access this group within the context of the course (Etikan et al.,
2016). Participants were coded as PSCT1l, PSC

2.3. Data Collection and Analysis

Research data were collected through an -@reted witten opinion form administered
at the beginning of the course. Opamded questions are frequently used in qualitative research
because they allow participants to express their views on the subject in their own words, rather
than choosing from a limitedumber of options (Merriam & Tisdell, 2016; Patton, 2015;
Yél dérem & kimkek, 2021).

The data were analyzed through inductive content analysis. In qualitative data analysis,
the inductive approach relies on developing codes and themes based on partatgaenss,
rather than placing data into predetermined categories (Creswell & Creswell, 2023; Merriam &
Tisdel |, 2016 ; Yél dérem & ki mkek, 2021) . I n
preservice teachers were first read holistically, and #ach response was broken down into
meaning units. Initial codes were created from these meaning units, and similar codes were
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grouped together at the theme level. During the coding process, the statements of preservice
teachers regarding interdiscipligaeaching were evaluated separately, considering meanings
such as linking different disciplines, integrating through common topics and concepts,
multifaceted teaching that transcends course boundaries, prebleimg, and connecting with

real life. The indings are presented in tabular form, with the theme criterion, representative
student statement, and relevant student codes given for each theme. To increase the credibility
of the study, the analysis process adhered to the participant statementg toais were

directly derived from student responses. In qualitative research, it is important to support the
findings with participant statements, clearly define the data analysis process, and present
interpretations based on data to strengthen therokseaality (Merriam & Tisdell, 2016;

Yél derem & ki mkek, 2021). Accordingly, direc
findings, and it was clearly stated which student codes supported each theme. This ensured that
the coding decisions wereatteable. In addition, short and limited responses were not over
interpreted; for example, statements that only listed the names of disciplines were evaluated as
limited examples, not as interdisciplinary linking. This approach was adopted to protect the
boundaries of the data, to keep researcher interpretations consistent with participant statements,
and to strengthen the confirmability of the study.

1. FINDINGS

The findings of the study are presented below under separate headings, answering two
research qusgions.

3.1. Findings Regarding R&ervice Chemistry Teachers' Views on the Concept of
Interdisciplinary Teaching

The responses of preservice chemistry teachers to the question "What do you understand
by interdisciplinary teaching?" were analyzasing inductive content analysis. Since some
responses contained more than one meaning, multiple coding was performed. Therefore, the
sum of the frequencies given in the table may exceed the number of participants. The findings
related to the analysis dié first question are presented in Table 1.

Table 1. Preservice chemistry teachers' initial views on the concept of interdisciplinary
teaching

Theme Theme Criterion Representative Student Codes | f
Statement

| understand it as

teaching the common

topics of different

PSCT1, PSCT2,
PSCT3, PSCT4,

IT is explained as
establishing connections

Relating and among different courses, disciolines. as well as PSCT6, PSCT7,
integrating branches, or scientific concpe ts :;md definitions PSCTS8, PSCT9, 11
disciplines disciplines, and addressing € 1 PSCT10,
common/similar topics that influence one PSCT11
pICS, another, within the !
concepts, or content togethe PSCT12

scope of a single topic.

142



HATTUSKWISNBERNATI ONAL

Augusz,
| SBN NF6.

2-8:7 359 8

CONFERENCE ON SOCI AL
12CORUM

Drawing on the
knowledge base,
methods, and
perspectives of
otherdisciplines

IT is viewed not merely as

placing fields side by side,

but as a process of drawing
on the knowledge, methods
perspectives, or disciplinary
knowledge bases of differen
disciplines.

A topic is addressed no
within the boundaries of
a single carse, but
together with the
knowledge, methods,
and perspectives of
different courses and
fieldsé

PSCT2, PSCT3,
PSCT7,
PSCT12

Relating
interdisciplinary
teaching to the
instructional
process and
lesson planning

IT is implemented by
establishing conneas with
different disciplines within
classroom instruction,
teaching methods, or lessor
planning.

Preparing the lesson
plan by referring, during
instruction, to the
relations of the course
with other disciplinary
fieldseé

PSCT6, PSCT8

Reatlife,
problemsolving,
and application

IT is explained in terms of
relating teaching to redife

problems, contributing to

problem solving,

Knowledge is taught no
separately, but
holistically through real

PSCT4, PSCTY7,
PSCT12

Supporting
learning, transfer,
and interest

oriented focus discovery/invention, or life problems.
applied situations.
IT is viewed as an approach Through

that helps students relate
what they have learned in
different courses, facilitates
their learning, or increases
their attentionaward the
lesson.

interdisciplinary
teaching, students can
relate the topics they
have encountered in
different courses to one
another.

PSCT2, PSCT6,
PSCT7

Limited or vague
conceptualization

IT is not clearly explained;
the responseemains at the
level of merely listing
discipline names, confusing
the concept with general
teaching models, or limiting
it to chemist
disciplines.

| understand different
teaching models. / The
disciplines of chemistry
such as Analytical,
Orgaric, Inorganic
Chemistry, etc.
Mathematics, science,
social studies,

technology.

PSCTS5,
PSCT13,
PSCT14

IT refers to Interdisciplinary Teaching.

SCI EI

Table 1 shows that the vast majority of preservice teachers primarily understand
interdisciplinary teaching as relating and integrating disciplines. Those who think this way
explain interdisciplinary teaching as addressing different courses, branches, or scientific fields

together through common topics and concepts. For example, RSQjiHasizes teaching the
Ainterdependent

ficommon

topicso and

concepts

a single subject; while PSCT10 draws attention to examining the connections between each

scientific field. This finding indicates that agsificant portion of the PSCTs view

interdisciplinary teaching, at least conceptually, as establishing connections between fields.
However, some PSCTs' explanations point to a more advanced understanding. In the responses

of PSCT2, 3, 7, and 12, interdiglknary teaching is considered not only as bringing different

courses together, but also as a process of utilizing the knowledge, methods, and perspectives of
different disciplines. In particular, PSCT3's statement that a topic should be addressed "withou

143



HATTUSWAISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EN
Augusz, 12CPDRUM
| SBN NF6.2-86:7 B9 8

remaining within the confines of a single course" but by incorporating the "knowledge,
methods, and perspectives" of different fields demonstrates a more holistic and epistemological
understanding of interdisciplinary teaching. Similarly, PSCT12 emphSmroblemsolving

and lesson integration” by utilizing the knowledge base of different disciplines. Some PSCT
responses directly linked interdisciplinary teaching to the teaching process. PSCT6 explained
interdisciplinary teaching as a planned teachiegigh, emphasizing the establishment of
connections with other disciplinary fields during lectures and the preparation of lesson plans
accordingly. PSCT8 used the phrase "teaching method" created by combining different
scientific disciplines. This findinghows that some PSCTs view interdisciplinary teaching not
only as a conceptual linkage but also as a pedagogical approach that can be applied in the
classroom teaching process. Some responses also focused on the functional dimension of
interdisciplinary taching. PSCT4 stated that information should be taught holistically, not
individually, but "through realife problems." PSCT7 evaluated interdisciplinary teaching in

the context of application and production, noting that it is difficult to progress withome

field when working on a new discovery or invention. PSCT12 stated that utilizing different
branches contributes to problesulving. These responses show that interdisciplinary teaching
gains meaning not only in establishing connections betweeacdsittjut also in the context of

real life and problersolving. In terms of studemriented contributions, the responses of
PSCT2, PSCT6, and PSCT7 are noteworthy. PSCT2 stated that students can relate topics they
have seen in different subjects, while ASGtated that this approach can facilitate learning.
PSCT7 emphasized that interdisciplinary teaching is necessary to attract the student's attention.

Finally, the responses of three candidates were evaluated as having limited or vague
conceptualization®?SCT5's statement of "different teaching models" remains vague because
it does not directly explain interdisciplinary teaching through interdisciplinary relationships.
PSCT13's response reduces the concept to the relationships between analytical,amganic,
inorganic chemistry, which are sibanches of chemistry itself, rather than the relationships
between different disciplines. Therefore, this response has been evaluated as-an intra
disciplinary reduction. PSCT14's expression "mathematics, scienesal ssciences,
technology" mentions the relevant discipline names but does not explain how these disciplines
are related or reflected in the teaching process, thus remaining at only a limited level of
illustration.

3.2. Findings RegardingreSer vi ce Chemi stry Teachersd Vi
Interdisciplinary Teaching in the Context of Chemistry Education

The analysis of the responses of preservice chemistry teachers to the question, "What is
the importance of interdisciplinary teachinn the context of chemistry education?”, also
involved multiple coding due to the fact that some responses contained more than one meaning,
similar to the first question. Therefore, the sum of the frequencies given in the table may exceed
the number of articipants. The findings generated to answer this research question are shown
in Table 2.
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Table 2. Preser vi ce chemistry teacherso6é6 views
teaching in the context of chemistry education
Theme Theme Criterion Representative Student Codes | f
Statement
From the
Recognizing | Itis stated that chemistry is gﬁ;s;giesglve of §2g$§ Eggi
the connected | related to physics, biology, chemistrg’is PSCTS’ PSCTG’
gﬁé%?s?r; with gﬁrs%?aélgii’a?zgégg uepveryd‘ connected with PSCT7, PSCTS, 13
other life, or, more generally, other ;nsag%/;ls?(l:(;s such E§g$ilpggg'll'22
disciplines courses/sciences/branches. biology. PSCT13
mathematics, etc.
. In chemistry
The need to Itis expressed that the education, while
draw on other knowledge and resources of teaching some
o other disciplines should be ching ; PSCT2, PSCT5,
disciplines d h laini topics, it is also
during the rawn upon when explaining of necessary to draw PSCT6, PSCTS, 5
. . teaching chemistry topics, or . PSCT12
instructional when orovidina chemist on fields such as
process b 9 Y physics, biology,
education .
' and mathematics.
Learning about
Facilitating Interdisciplinary connections |c hemi st r
learning and | contribute to learning chemistry interaction with PSCT1PSCT4,
supporting more easily, making sense of | these fields PSCT6, PSCT11, |5
meaningful chemistry, supporting learning,| enables us to learn PSCT13
learning or facilitating learning. chemistry more
easily.
In this way, it
Relating to IT relates chemistry to removes chemistry
everyday life | everyday/daily life and enables from being an
yday ydayreaty abstract course an PSCT3, PSCT4,
and chemistry to be seen as a enables us to see | PSCT11 3
contextualizing) meaningful field connected with naful
chemistry life as a meaningiu
' field connected
with life.
Supportin Knowledge/skills acquired in
pporting other courses provide a .
cognitive foundation for learning The f_oundatlon of
foundatl_ons, chemistry; in particular, a topic may have PSCT7, PSCT9,
prerequisite : . been laid in 3
) mathematical operations, . PSCTB
skills, and . ) another subjeet
comprehension skills, or
conceptual ” area course.
" transitions between concepts
transitions - ) :
facilitate chemistry learning.
gl(\)/'ﬁeevi;pressmg No explanation is provided. I do not know. PSCT14 1

IT refers to Interdisciplinary Teaching.

SCI EI

on 1

Table 2 shows that the vast majority of PSCTs primarily explain the importance of
interdisciplinary teaching in the context of chemistry education through the interconnectedness
of chemistry with other disciplines. PSCT1 stated that chemistry is connedteltls such as

145



HATTUSWAISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EN
Augusz, 12CPDRUM
| SBN NF6.2-86:7 B9 8

physics, biology, and mathematics; while PSCT2 emphasized the intertwining of chemistry
topics with physics and biology. Similarly, PSCT7 stated that chemistry can be related to verbal
fields such as social studies, in addition to matheEsiand biology.

This finding indicates that a significant portion of the PSTS view chemistry not as an
isolated subject, but as a field related to different disciplines. Some PSCTs did not limit this
relationship to a purely conceptual level, but diselihked it to the teaching process. PSCT2
stated that attention should be paid to interdisciplinary teaching when teaching chemistry; while
PSCTS8 stated that fields such as physics, biology, and mathematics should be utilized when
teaching certain chentry topics. PSCT12 also stated that other branches of education can be
used when providing chemistry education. Although the phrase "explaining using fields such
as mathematics and physics" in PSCT5 is short, it was evaluated under this theme because it
reflects the idea otitilizing other disciplines in chemistry teaching. This finding shows that
some PSCTs see interdisciplinary teaching as a pedagogical approach that teachers can use in
their lectures and subject matter development. Another emphasikeoimportance of
interdisciplinary teaching emerged in the dimension of facilitating learning and supporting
meaningful learning. PSCT1 stated that learning about the interaction of chemistry with other
fields would make learning chemistry easier. PSCified that interdisciplinary teaching
would facilitate and assist students in their learning. PSCT13 said that learning would be easier
and transitions between concepts would be smoother when connections are made.

These responses reveal that PSCTs sedlistglinary teaching not only as establishing
connections between disciplines but also as an approach that supports the student's learning
process. Some PSCTs explained the importance of interdisciplinary teaching by relating it to
daily life. PSCT3 stad that chemistry is directly related to daily life and other sciences,
emphasizing the importance of an interdisciplinary approach in chemistry education. PSCT4
indicated that establishing connections between chemistry and mathematics, biology, physics,
and daily life allows chemistry to be seen not as an "abstract subject,” but as a meaningful field
connected to life. PSCT11 emphasized learning by connecting topics with daily life and
different subjects. This finding shows that some PSCTs consider gdiptaiary teaching as
an approach that reduces the abstract nature of chemistry and makes it more connected to life.
Another notable dimension in the PSCTs' responses is cognitive background, prerequisite skills,
and conceptual transitions. PSCT7 stated teaching chemistry would be difficult for students
who cannot perform mathematical operations nor have difficulty understanding what is being
taught, highlighting the prerequisite nature of skills from other fields in chemistry learning.
PSCT9 emphasel the importance of interdisciplinary connections in terms of knowledge
transfer, stating that the foundation of a topic not covered in chemistry can be laid in another
subject. PSCT13 stated that intemceptual transitions would be easier when conmestvere
established. These responses demonstrate that the importance of interdisciplinary teaching in
chemistry education is not limited to bringing different subjects together, but also has
significance in terms of students' prior learning, prerequs&ités, and conceptual transitions.
Finally, PSCT14 did not express an opinion regarding the importance of interdisciplinary
teaching in the context of chemistry education, giving the answer "I don't know".
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4. CONCLUSION AND DISCUSSION

The study'sindings indicate that a significant portion of preservice chemistry teachers
understand interdisciplinary teaching as the linking and combined use of different disciplines,
and multifaceted teaching that transcends course boundaries. This suggestsdidatesa
possess a basic awareness of interdisciplinary teaching at the beginning of the course. However,
the responses are not at the same level in terms of depth. While some candidates explain the
concept with more advanced dimensions such as the ihtegraf disciplines, multiple
perspectives, problesolving, and learning transfer; others address the concept within a
limited, vague, or intralisciplinary framework. This indicates that candidates have varying
levels of readiness regarding the subjeédha beginning of the "Interdisciplinary Chemistry
Teaching" course, and that the course should focus particularly on the conceptual foundations,
pedagogical design, and application of interdisciplinary teaching to chemistry education.
Regarding the secdnresearch question, the findings show that candidates justify the
importance of interdisciplinary teaching for chemistry education primarily through the
interconnectedness of chemistry with physics, biology, mathematics, other subjects, and daily
life. Furthermore, some candidates stated that this approach facilitates chemistry learning,
contributes to understanding abstract concepts, and supports transitions between concepts.
These results are consistent wi t h fi2ldofi r and
chemistry is related to physics, biology, astronomy, earth and environmental sciences in the
science curricul um. Al so considered alongsi
teachers may struggle to establish interdisciplinary relships, it becomes clear that
awareness alone is insufficient; this awareness needs to be transformed into pedagogical design
and conscious application skills.

In this context, the study's results demonstrate that the "Interdisciplinary Chemistry
Teaching" course should be structured not merely as an elective course introducing
interdisciplinary teaching, but as a field education course that practically addresses how
chemistry topics can be related to different disciplines, daily life, sustainabilityeeamuoiogy
contexts. The findings also align with the skiised and holistic structure of the 2024
Chemistry Curriculum. Demir's (2025) emphasis on the importance of teacher training faculties
structuring new programs to support a holistic educationakoapp strengthens the
significance of this study for teacher education. Therefore, as a result of this study, it can be
suggested that this course, which is currently offered as an elective in chemistry teacher training
programs, should be made a mandatame course for all preservice chemistry teachers
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ABSTRACT

Among the main aims of science education today are to raise scientifically literate individuals,

to ensure that individuals understand scientific and technological develtgnaad to

contribute to their ability to relate these developments to daily life. In this context, chemistry
teaching aims not only to provide subject matter knowledge but also to support the individual

in making sense of their environment, nature, &edetvents they encounter in daily life. This

study aimed to determine pseer vi ce chemi stry teacherso vi
education, what science is and why it exists, and the aims of chemistry teaching. In the study,

the data were collected thiglu group work carried out at the beginning of the chemistry
curriculum course. A total of 23 secoegdar preservice chemistry teachers studying in two
different semesters and taking part in nine groups participated in the study. As a data collection
tool, a group activity form consisting of three opemded questions was used, and the group
discussions lasted approximatelyi 20 minutes. The obtained data were analyzed through
content analysis. At the end of the study, it was determined thaeprieece mi st ry t each
views on the aims of todayodés education were
individuals with knowledge and skills, individual development, socialization and social
benefit, and the teaching method process. It is alsotkeépres er vi ce chemi stry
views on the concept of science/natural sciences were grouped under four superordinate

t hemes. These superordinate t h e-makiag amde r e d e
explanatory functi on olfe msthod, structiee, and haiureaof SCi
scientific knowledge, 0o fAthe individual, soci
sciences, 0 and Athe scope and disciplinary

concluded that prservice chemisty t eacher sé views on the ai ms
grouped under five superordinate themes. These were determined as the function of chemistry

in making sense of daily life, the environment, and the universe; the function of applying
chemistry knowddge to daily life and problem solving; understanding chemical concepts and
scientific explanation; developing scientific, social, and learning skills; and production,
interdisciplinary relationships, and academic development.

Keywords: Preservice chemistiteachers, aims of education; chemistry education
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1. INTRODUCTION

One of the fundamental functions expected of education today is not only to equip
individuals with knowledge, but also to raise them with the knowledge, skills, attitudes, and
values that will enable them to adapt to changing social, scientific, and ligicabconditions.

In the OECD reporThe Future of Education and Skills: Education 208& also emphasized

that individuals of the future should be raised as individuals who can cope with uncertainties,
adapt to new situations, and possess multidgioeal competencies (OECD, 2018). Similarly,
UNESCO (2017) states that educat i eemotisnaloul d d
and behavioural competencies in line with the Sustainable Development Goals. Science
education holds an important plasgthin these general educational aims. This is because
science education contributes to individual
technological developments, and the events they encounter in daily life on a scientific basis. In

this context, bemistry teaching is also a fundamental field of science that enables students to
explain daily life and scientific phenomena through matter, the structure of matter, its
properties, and its changes. This situation is stated in both the 2028 and 202a8eSohool

Chemistry Curriculum. In the 2018 Secondary School Chemistry Curriculum, it is aimed that
students relate their chemistry knowledge to daily life, use scientific processes, and evaluate
the knowledge and skills they have acquired in a wayhaefits humanity (MEB, 2018). In

the 2024 Secondary School Chemistry Curriculum, on the other hand, it is aimed that students
acquire the fundamental concepts of chemistry, develop science field skills, and construct
chemistry concepts by using theselskiMEB, 2024).

Demir (2025), in her study comparing the 2024 curriculum with the 2018 curriculum,
examined the two curricula in terms of their basic approach, aims, content, implementation, and
assessment and evaluation dimensions, and revealed th@2thericulum includes various
innovations. This situation shows that the aims of chemistry teaching should be reconsidered
in line with changing educational understandings over time. The nature of the aims and learning
outcomes of chemistry curricula isportant in terms of determining the direction of the
teaching process. Ayyeldéez et al. (2019) exa
School Chemistry Curriculum according to the
showed that evaluati curriculum outcomes in terms of cognitive levels is important for
understanding the aims of the curriculum. Such studies indicate that not only content knowledge
but also cognitive processes and skill development should be taken into consideration in
chemistry teaching.

Relating chemistry teaching to daily life, society, and different contexts contributes to
making learning more meaningful for students. Hofstein and Kesner (2006) state that
instructional materials developed within the context of indalsthemistry aim to make
chemistry concepts more relevant and meaningful for students and the society in which they
live. Therefore, chemistry teaching should be considered not merely as the transmission of
abstract concepts, but as a field of learning@sased with daily life, production, technology,
and society. Pre er vi ce chemi stry teacherso6 views on
regarded as an important variable in the teacher education process, as these views may shape
their future teachingpproaches. Uzuntiryaki and Boz (2007), in their study examining pre
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service chemistry teachersdé beliefs about t
asked the candidates questions about the importance of chemistry teaching and why chemistry

Is taught in high schools. In this respect, determiningspeer vi ce teacher so \
justifications for chemistry teaching constitutes an important research area in chemistry teacher
education.

Within this framewor k, 0 n srienoefeducation istomgs® r t a n
human resources who can adapt to the changing world and follow scientific and technological
developments. In this context, scientific literacy is at the centre of science education in general
and chemistry teaching in partienl It is also seen from the explanations above that this
situation is emphasized in various dimensions in both the 2018 Secondary School Chemistry
Curriculum and the 2024 Secondary School Chemistry Curriculum. Therefore, it is important
to determine to wét extent preservice chemistry teachers have developed awareness, as early
as the second year of their undergraduate ec
the function of science, and the justifications for chemistry teaching. For thisspuipahe
present study, studentsd views on these issu
Curriculum course. The striesearch questions of the study are given below.

2. Whatispreser vi ce chemistry teacher sachingande w on
education carried out today?

3. Whatispreser vi ce chemistry teachersodéd view on
sciences and the purpose of the existence of science/natural sciences?

4. Whatispreser vi ce chemistry t elensrygtealinghyi ew on

2. METHOD
2.1. Research Design

The study was conducted in accordance wigjuaitative descriptive researakesign.
Qualitative descriptve t udi es aim to present participants
regarding a partidar phenomenon in a way that remains close to its natural context. According
to Sandelowski (2000), the main purpose of qualitative descriptive studies is to provide a
comprehensive summary of events and situations in a manner that stays close to the
partc i pant s6 own expressions. Therefore, since
service chemi stry teachersé Views on t he é
science/natural sciences, and the aims of chemistry teaching, the qualitativeidestzggn

was considered appropriate.
2.2. Study Group

The study group consisted of 23 fm@rvice chemistry teachers who were enrolled in
the fourth semester of an undergraduate chemistry teacher education program and took the
Chemistry Curriculum coursa two different semester€onvenience samplingas used in
determining the study group. This sampling method is one of themtability sampling
types that enables the researcher to work with participants who are accessible and suitable for
the purpse of the study. Etikan et §R016)state that convenience sampling is a sampling
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approach based on collecting data from participants whom the researcher can access. Data were
collected from the participants not individually but through group work atudah of nine

working groups took part in the study. Therefore, during the analysis process, the data were
coded as Group 1, Group 2, é Group 9, and th

2.3. Data Collection and Analysis

In the study, a group acttyi form consisting of three opeanded questions was used
as the data collection tool. This form included three questions directed to tkeryice
teachers regarding the fundamental aims of teaching and education carried out today, what the
concept of sience/natural sciences is and why it exists, and what the aims of chemistry teaching
might be. The data were collected through group work at the beginning of the Chemistry
Curriculum course. The students discussed the-epdad questions directed to thenthin
their groups and expressed their shared views in writing. The discussion process lasted
approximately 1620 minutes. The written group responses obtained at the end of this process
constituted the main data source of the study.

Content analysis wassed in the analysis of the data. During the analysis process, the group
responses were first read carefully, and the meaningful statements in each response were
identified. Then, statements carrying similar meanings were brought together to form codes.
Considering the relationships among the codes, categories and themes were determined; where
necessary, the themes were organized under more comprehensive superordinate themes. The
analysis process was generally carried out through the following stages:

1. Reading the group responses and identifying meaning units,
2. Forming codes from the meaning units,

3. Bringing similar codes together and transforming them into themes and superordinate
themes,

4. Determining the relevant group numbers under each theme,
5. Calcuhting the number of groups related to the themes,
6. Presenting the findings in tables.

In frequency calculations during the analysis, the number of groups expressing the relevant
view, rather than the number of individual students, was taken dsagi® Therefore, the
findings were reported with the columns AGro
views of the preservice teachers were evaluated both in terms of content and in terms of their
distribution at the group level.

5. FINDINGS

The findings of the study are presented below under separate headings in a way that
addresses each research question.
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3.1. Findings ConcerningR&er vi ce Chemi stry Teacherso Vv
Aims of Teaching and Education Carried Out Today

The findings obtained from the analysisof{fgee r vi ce chemi stry teac
regarding the fundamental aims of teaching and education carried out today are presented in
Table 1.

Tablel.Preservice chemistry teacher soenmbamséadnat i ol
teaching and education carried out today

Theme Statement Group | Number
No of
groups

Skills and Providing the necessary knowledge and skills 1,4,6 10
Knowledge Providing 21stcentury skills 2,3

Raising productivéndividuals 1,2

Increasing knowledge and developing cognitive skills 7

Providing the necessary skills and characteristics 8

Cognitive, affective, and psychomotor skills should be 9

developed.
Individual Preparingndividuals for the outside world and providing 4 8
Development | guidance

Developing and questioning their behaviors 4,5

Ensuring that individuals who know themselves are raise( 1,3

Aims to help them gain sefwareness 1

Creating procesbasedehavioral change 5

Creating desired behaviors 7
Socialization Raising individuals who will adapt to social values 1,3,5,7 7
and social Raising generations useful to the country/society 2,3
benefit Integrating the individual inteociety 8
Teaching Adopting studententered education 2 4
method process Creating a planned learning environment 6

Ensuring that the student is active in the process 9

Learningby-doing and learninghroughexperience model 9

Somegroups may have expressed multiple opinions under the same theme.

When Table 1 is examined, itis seen thatprer vi ce chemi stry teacl
fundamental aims of teaching and education carried out today are grouped under four themes.
These thems were determined a8 ki | | s and knowl edge, 0 Ai nc
Asoci al i zat i o dandfieathing methodprocebseha moktiemphasized theme
is skills and knowledgdJnder this theme, it was stated that the fundamental aim of teaching
and education is to provide individuals with the necessary knowledge and skills, develop 21st
century skills, raise productive individuals, and support cognitive, affective, and psytohomo
skills. This finding shows that pigervice teachers view education not merely as the
transmission of knowledge but as a comprehen
areas of skill. The second thenmagividual developmenfocuses on th&nctions of teaching
and education such as preparing individuals for the outside world, providing guidance, helping
individuals know themselves, helping them gain -aglareness, and creating behavioral
change. This theme reveals that-pegvice teachserregard education as a process that supports
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SCI EI

i ndividual s6 personal devel opmen tsocalizations hap e s
and social benefitpoints to the aim of integrating individuals into society and raising
individuals who adapt to s@l values and are useful to the country and society. This indicates

that preservice teachers do not view education as limited only to individual development;
rather, they also consider it an important process in terms of social order, values, and benefi

The final themeteaching method processicludes elements such as a studmsritered
approach i n teaching and educati on, a
participation in the process, and a learAnygdoing and learninghroughexperence model.
This theme shows that pservice teachers evaluate the aims of education not only in terms of

pl an

outcomes but also in relation to the quality of the learning process.

3.2. Findings Concerning R&2er vi c e

Natural Sciences

The findings obtained from the analysis ofpr& r vi c e
regarding what science and natural sciences are and why they exist are presented in Table 2.

Che mi

stry

c hemi

Teacher so

stry

Table 2. Preser vi c e ¢ he mieglamatons regaadindg scierse and natural
sciences
Superordinate Theme Meaning of the content Group | Number
theme No of
groups
The meaning Making sense Science/natural sciences are 1, 3, 4, 7
making and of/explaining the viewed as a means of 5,7,8,
explanatory universe, nature, and | understanding/explaining life, 9
function of life nature, the universe, order,
science/natural everyday events, and the unknov
sciences Concretizing abstract | It is stated that science/natural 6,7 2
concepts sciences helponcretize
imperceptible or abstract concepi
Satisfying curiosity It is stated that science has the 5 1
function of satisfying curiosity.
The method, Scientific process and Experimentation, observation, 1, 5, 6, 6
structure, and | method reasoning, logical explanation, 7,8,9
nature of research, learning, and verifiabilit
scientific are emphasized.
knowledge The changing and It is emphasized that scienceisa 9 1
developing nature of | body of knowledge obtained
knowledge through ifelong experiences and
that it continuously changes and
develops.
A body of laws Itis a body of laws and principles] 1 1
The individual, | Facilitating life and Science/natural sciences are 1, 3, 4, 4
social, and social benefit expressed as a field that improve 5
technological quality of life, meets social needs
functions of and facilitates life.
science/natural | Innovation, It is associated with new ideas, | 1,3,5 3
sciences technology, and new products, technological
development development, anthe level of
development of society.
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Problem solving It is stated that science enables 6 1
people to solve the problems the)
encounter through reasoning.

The scope and | The scope and Science is described as 4,9 2
disciplinary disciplinary structure | encompassing natural sciences;

structure of of natural sciences natural sciences are described as

natural science discipline that includes physics,

chemistry, and biology and helps
make sense of life.
Some groups may haexpressed multiple opinions under the same theme.

When Table 2 is examined, it is seen th
science/natural sciences are gathered under four superordinate themes. These superordinate
themes were determined g meaningmaking and explanatory function of science/natural
sciences, the method, structure, and nature of scientific knowledge, the individual, social, and
technological functions of science/natural scieneasithe scope and disciplinary structure of
natural seences.The most emphasized superordinate theméhés meaningnaking and
explanatory function of science/natural sciencese thememaking sense of/explaining the
universe, nature, and lifeyhich falls under this superordinate theme, was expressed/éy se
different groups. This indicates that the groups primarily view science/natural sciences as a
means of understanding and explaining life, nature, the universe, everyday events, and the
unknown. The themesoncretizing abstract concepémd satisfying ariosity, which are also
included under the same superordinate theme, reveal that science/natural sciences are perceived
as a field that contributes to individual so
second superordinate thentiee method, sticture, and nature of scientific knowledgdows
that the groups view science/natural sciences not only as a field of knowledge but also as a
process based on certain methods. In this context, the duemtific process and methads
expressed by sigroups; elements such as experimentation, observation, reasoning, logical
explanation, research, learning, and verifiability were highlighted. In addition, the thigenes
changing and developing nature of knowledgda body of lawsupport the percepticiat
scientific knowledge has both a dynamic and a systematic structure. The third superordinate
theme,the individual, social, and technological functions of science/natural scieslcews
that science/natural sciences are associated with everyday life, society, and technology. Under
this superordinate theme, the thefaeilitating life and social benefivas expressed by four
groups. Accordingly, science/natural sciences are regasia field that improves quality of
life, meets social needs, and facilitates human life. The thenmvation, technology, and
developmenshows that science/natural sciences are associated with new ideas, new products,
and technological developmenthielthemeoroblem solvingalso reveals that science/natural
sciences are viewed as a functional field tfF
they encounter through reasoning. Finally, the thémescope and disciplinary structure of
natural sciences which falls under the superordinate theme of the scope and disciplinary
structure of natural sciences, was expressed by two groups. This theme points to the relationship
between science and natural sciences and to the structure of naturalssthemdacludes
disciplines such as physics, chemistry, and biology. This finding shows that some groups
understand science/natural sciences not only as a general process of understanding and
explanation but also as a systematic field consisting of spedstiplines.
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regarding the aims of chemistry teaching @mesented in Table 3.
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Teacher sb

stry teac

Table 3. Preser vi ce chemistry teachersd explanatio
teaching
. Number
Superordinate Theme Meaning of the content Group of
theme No
groups
It is stated that chemistry teaching
Making sense of daily enables individuals to make sens 123
The function of life, the environment,| of events occurring in nature, the 4’ 5’ 6’ 3
X . nature, and the environment, daily life, and the o
chemistry in : . h chemi 8,9
making sense o universe universe througlehemistry
o knowledge.
daily life, the - - —
. It is emphasized that individuals
environment, . . . .
and the universt Recognizing chemicyg recognize the _che_mlcal subsf[ance
substances and the | they use in daily life and realize 4,9 2
basis of materials that chemistry underlies the
materials used.
It is stated that chemistry teaching
Adapting knowledge | enables individuals to better
s - 1, 2, 4,
The function of to c_iglly_llfe _and under_stand daily life, ada|_ot _ 5 6 5
aoblvin facilitating life chemistry knowledg to daily life, ’
Cﬁg%isg and facilitate life.
y It is aimed that individuals solve
knowledge to the problems they encounter in
daily life and | Developing problem | -\ o P y ence
. . .| dally life through chemistry
problem solving| solving and analytical . 2,6,7 3
: knowledge and develop their
skills o
ability to analyze th@roblems they
encounter.
. It is stated that chemistry deals
Understanding th_e with fundamental topics such as t
structure, properties, structure properties, and states of 1 1
and states of matter prop !
matter.
It is stated that chemistry is a
Understanding - branch of science that includes
. Concretizing abstract
chemical abstract concepts and that these | 6, 7 2
concepts X
concepts and concepts need to be concretized
scientific that students can understand ther,
explanation , It is emphasized that individuals
Making sense of . . .
; with basic chemistry knowledge
science and X
. can make sense of science and
preventing non . o 4,6 2
C avoid explaining events they
scientific X
. cannot make sense of in Ron
explanations L
scientific ways.
. - It is stated that chemistry teaching
Developing Providing . . . )
S . . . | aims to provide experimentation 2 1
scientific, experimentation skilly _ .
. skills.
social, and - —
| . . Developing team It is aimed to develop team
earning skills ) 2 1
awareness and awareness and cooperative learn
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cooperative learning | skills through group work in the
skills laboratory.
Providing intuitive It is aimed to provide intuitive
oviding I thinking skills through the 6 1
thinking skills A
concretization of abstract concept
Contributing to the | It is stated that chemistry teaching
production of new contributes to the production of 3 1
products new products in various fields.
P rodu_ctl_on_, Esta_bllshl_ng the It is stated that establishing the
interdisciplinary| relationshipbetween . . .
. . : relationship between chemistry a6 1
relationships, | chemistry and other S A
: s other disciplines is aimed.
and academic | disciplines
development : . i i [
p Supporting academic :;c If s'_ta'(tjgd_ (;ha‘i che,;]mlst_ryhteachmg
advancement in the | 1< Pomnaviduals who wis 0 . 2 1
: : advance academically in the field
field of chemistry .
of chemistry.
Some groups may have expressed multiple opinions under the same theme.
When Table 3 is examined, itisseenthatprer vi ce chemi stry teache]

of chemistry teaching are grouped under five superordinate themes. These superordinate themes
were determined dke function of chemistry in making sensdaly life, the environment, and

the universe, the function of applying chemistry knowledge to daily life and problem solving,
understanding chemical concepts and scientific explanation, developing scientific, social, and
learning skills,and production, nterdisciplinary relationships, and academic development.
The most emphasized superordinate therttesigunction of chemistry in making sense of daily
life, the environment, and the univer3ée themanaking sense of daily life, the environment,
nature,and the universewhich falls under this superordinate theme, was expressed by eight
groups. This indicates that pservice teachers view chemistry teaching as a fundamental
process that contributes to indivi cuthe s 6
environment, daily life, and the universe. The theeawgnizing chemical substances and the
basis of materialswhich is also included under the same superordinate theme, reveals that
chemistry teaching helps individuals recognize the substaineg®hcounter in daily life and
become aware of the chemical foundations of the materials theyhessecond superordinate
theme the function of applying chemistry knowledge to daily life and problem sqlgimyvs

that chemistry teaching is not viewasd being limited to providing theoretical knowledge, but
that this knowledge should also be transferred to daily life and used in solving encountered
problems. In this context, the theméapting knowledge to daily life and facilitating lifeas
expressedy five groups, while the thenteveloping problersolving and analytical skilleas
expressed by three groups. This finding shows thas@nace teachers regard chemistry
teaching as a functional and ligiented field of learningThe third superordete theme,
understanding chemical concepts and scientific explanatemeals that chemistry teaching is
intended to ensure the understanding of fundamental chemistry topics such as the structure,
properties, and states of matter. In addition, since gtgms a branch of science that includes
abstract concepts, it was stated that these concepts need to be concretized. Thekiregne
sense of science and preventing +sorentific explanationshows that chemistry teaching
contri but es plaming emedts onia dciergific a®is anck moving away from non

me
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scientific explanationsThe fourth superordinate themeeveloping scientific, social, and
learning skills points to the function of chemistry teaching in developing skills such as
experimenation, team awareness, cooperative learning, and intuitive thinking. This theme
reveals that prservice teachers view chemistry teaching not only as a process that provides
content knowledge but al so as a ficiaedisacialof | e:
skills. The final superordinate thenprpduction, interdisciplinary relationships, and academic
developmentshows that chemistry teaching is associated with contributing to the production
of new products, establishing the relationship betwehemistry and other disciplines, and
supporting academic advancement in the field of chemistry. This indicates trserypce
teachers consider chemistry teaching important in terms of both scientific production and
academic and interdisciplinary déspment.

6. CONCLUSION AND DISCUSSION

At the end of the study, whenpsee r vi ce chemi stry teacher so
fundamental aims of teaching and education carried out today are evaluated in general, it can
be said that prservicechemistry teachers addressed the fundamental aims of teaching and
education within the framework of providing knowledge and skills, supporting individual
development, ensuring social benefit, and creating effective teaching processes. These findings
revealthat preservice teachers view education as a multidimensional process with individual,
social, and pedagogical aspects. When the findings obtained from the analysiserivipe
chemistry teachersd explanati oesareandglgthaeyi ng w
exi st are evaluated in general, it can be sai
of science/natural sciences is concentrated on making sense of nature, the universe, life, and the
unknown. In addition, views regardjnthe scientific method, social benefit, technology,
problem solving, and the disciplinary structure of natural sciences are also noteworthy. This
situation shows that the groups evaluate science/natural sciences both as a process of producing
and explaimig knowledge and as a functional field that improves individual, social, and
technological life.

When the findings obtained from the analysis of-prer vi c e chemistry
explanations regarding what the aims of chemistry teaching are evaluatedbé said that
pre-service chemistry teachers addressed the aims of chemistry teaching within the framework
of making sense of daily life and the environment, applying chemistry knowledge to life,
problem solving, concretizing abstract concepts, develogemntific explanations, providing
scientificsocial skills, and supporting academic development. These findings show that pre
service teachers evaluate chemistry teaching as a multidimensional field of teaching that both
contributes t @ sengsedfidailylitt anal buppdrts sceektificthinking, problem
solving, and interdisciplinary development.

The findings of Uzuntiryaki and Bozb6és (200
study. In the aforementioned study, it was determinedtki®agreat majority of prservice
teachers stated that chemistry should be taught in order to explain daily life events. However,
it was revealed that only a very small number ofg@evice teachers considered chemistry
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teaching important in terms of ddwping general skills such as critical thinking or creating
curiosity and interest. Based on this finding, the researchers stated that chemistry should be
taught both in high schools and at universities in a way that emphasizes the importance of
developingscientific skills. This result is similar to the way gervice chemistry teachers in

the present study largely addressed chemistry teaching in the context of making sense of daily
life and applying chemistry knowledge to life. Nevertheless, the fattitheensions such as
problem solving, scientifisocial skills, interdisciplinary relationships, and academic
development were also expressed in the present study shows thatjice teachers evaluate

the aims of chemistry teaching within a broader mmdtidimensional framework.
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OZET

Arakt ér manén amaceé, okul °ncesi °Jretmenl er
Okul ¥ ncesi Ejitim Programé' nda yer al an oku
deneyi mlerini derinlemesine incelemektir. N |
ol gubilim (fenomenoloji) deseni kul | adaél meé«x
g°rev yapan vV e TYMM OKkul ¥ncesi Ejitim Pr
y°ntemiyle belirlenen 20 okul ©°ncesi °jJret me
geliktirilen Ve uzman go°r ¢¢keyl e s oformuk e K | i

araceéelejéeyla topl anmeéecx, i -eri k anali zi y°nt
TYMM' deki okuryazarl ék beceril erini b¢yeék (
gereksinimleriyle uyumlu bir y a poyun,ataraa, a k d e
hi k©Oye anl at eme vV e genl ¢k yakam deneyi mle
yanséttéeklaréné g°stermektedir. Dijital ve
°ne -ékarken, finansal v e tmenkenini materyaluve yraek ar | é ]
uygul ama eksi kIl i7ji yakade]j e belirl enmikti
somutl aktérma ve -ocuklarla iletikim kur ma
bireysel farkl el ékl ar ai jyietg&leimetmer mey enad €&k a
edil miktir. Sonu-Ilar, TYMM'in okuryazarl ek -
ol duj unu, ancak uygul ama boyutunda hizmet

duyul dujunu ortaya koymaktader.

Anahtar Kelimeler: T¢r ki y e Y¢ézyeéel e Maar i f Model i, o k
becerileri, °Jretmen g°r¢kleri, nitel aracxkt e
ABSTRACT

The aim of this study is to examine in depth the views and experiences of preschool teachers
regarding the literacy skillsicluded in the "Century of Turkiye Education Model" (TYMM)
Preschool Education Program. Adopting a qualitative research approach, the study utilized a
phenomenological design. The study group consisted of 20 preschool teachers working in the
province of $ras who were implementing the TYMM Preschool Education Program, selected
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via criterion sampling. Data were collected using a s&roictured interview form developed

by the researcher and finalized based on expert opinion, and were analyzed using content
analysis. The findings indicate that teachers perceive the literacy skills within the TYMM as a
structure that is largely holistic, interconnected, and aligned with the requirements of the era;
they incorporate these skills into their activity plans blitig them to play, drama, storytelling,

and daily life experiences. While digital and visual literacy emerged as priority areas, it was
determined that teachers lacked materials and examples of practical application regarding
financial and data literacy. Ihough teachers considered themselves competent in
gamification, concretization, and communicating with children, they identified overcrowded
classrooms, the inability to address individual differences, and a lack of materials as areas
requiring improvemet. The results reveal that, while the TYMM literacy framework is
theoretically upto-date and comprehensive, there is a need fseiwice training and material
support regarding its implementation.

Keywords: Turkey Century Maarif Model, preschool eduoat literacy skills, teacher views

1. GKRKK

Er ken -ocukl uk d°nemi, -duiyrgaiysian lviel i fkiszil k s ec
temel |l erinin atel dej e kritik bir evredir;

-ocukl arén il kpkanuavearéerbuluakebdemi k bakar
(Shonkof f ve Phillips, 2000; Heck man, 2006) .
yalnézca akademi k hazerl ejée dejil =-ocuklIl ar én
guncellenmek edi r ( Senemojlu, 2022).

T¢rkiye' de bu gencell eme s¢grecinin en kapsa
(TYMM) . Model , °Jrencilerin akademik bil gi
gel i kmel eri ni hedef |anyleany élx &th&jpeeyp e ol imrb ¢ € j¢ int |
czerine temellendirmektedir (MEB, 2024a). TY
al enmecx; beceriler alan béececygusalri 2] kavmamB e
okuryazarl ék keeerdi®lrar igrallpmaak eJdJze al énméexkt éer
Sezer ve Dedeojlu'"nun (2024) I I kokul birinc
okuryazarl ék becerilerinin, alan becerilerin
belirilrenmbut veri, okuryazarl ék becerilerinin
etmektedir.

TYMM Okul ¥ncesi Ejitim Pr ogr aynaz mao kaunrlyaayzéakr
°tesinde -o0ok boyutlu bir yeterl ikl kiltiralnée ol a
vatandaxkl!| ék, veri, s¢rdegr el ebilirl ik, finans
kapsamaktadéer (MEB, 2023; MEB, 2024b). Bu -o0
el extirel dejerl endi r mel |vaen aybai Kl ameé nb efcaerrkilsé aol
-ajdak yaklakemlarla °rt¢kmektedir (Gilster,
¥Jretmenl er, programlarén séneéef i-indeki doj

dejerl endirme s¢re- | er i nlebeamkerShitkiiekl, 2@07).rAncake r | k
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alanyazén incelendijinde, TYMM ¢(zerine yapel
yapéséna ve °Jrenme -éktelaréna odakl andéj é,
°Jretmen g°r¢klkeeinkbéddygpéée-al akmél @arén i1 se
Kapsaml é program reformlar éneén sahadaki y
bekl enmeyen sonu-1ar dojurabil ecefji bil i nme
ger-eklexktirilesattehewrtri mmes ingifm edlmadéndan °]
yakanmekt er (Takayama, 2008) . Bu dur um, TY
yansémal arénén erken akamada sistemati k bi -
Bu dojrultudaacaé,akdkulmahreme saim °jJjret menl erini
Programé' nda yer alan okuryazarl ek beceriler
i ncel emektir. Bu ama- dojrultusunda aracktern
Okul ©°neéesmenteprinin, TYMM Okul ¥ncesi Ejitin
becerilerine ilikkin g°r¢k ve deneyimleri na
aranmecxkter:

1. ¥Jretmenler, TYMM' de vyer al aakveokulwncgsa z ar | €
ejitim a-éséndan ne derece °neml.i bul makt adeé
2. ¥Jretmenlerin, okuryazarl|l ék Dbecerilerini
becerileri etkinlik planlaréna yanseétma bi-i
3. ¥Jretmekhuler®engé@sie d°nemde hangi okuryazar
onceliklidir?

4. ¥Jretmenler, okuryazarl ék becerilerinin -
yoruml amaktadeéer ?

5. ¥Jretmenlerin, o0 k u r y asiédrecinde ékkndildrimi o/eterliivie e r i n i
gel i ktirmeye a-¢eék g°rd¢kleri y°nlere i 1ikkin
2. YONTEM

2.1. Araktérma Model i

Bu arakt ér mada, °fJretmenlerin TYMM Okul ¥n (
becerilerine ilikkihamgdlarimal ademeyidrervenl a me:
amaceéeyla nitel araktérma desenlerinden ol gu
bireylerin bir olguya ilikkin yakantél aréné
-ékarmayé amaxlta&yara kierseni dir (Moustakas, 1
araktéermada el e alénan ol gu, °Jretmenl erin
becerilerin ejitim s¢grecindeki uygul anabilir
2. 2. ¢al ékxkma Grubu

Arak t ér manén - al ékma grubunu, Sivas ilinde g
Programé' neé uygul ayan 20 okul °ncesi °Jret
°rnekl eme y°ntemlerinden °I-¢t °rnekl erme kul
okul ©°ncesi ©°Jretmeni olarak g°rev yapma, TY
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ve araktérmaya g°n¢ll ¢ katéel émée kabul et med
durumu ve okull ardan se-il mesimay@& zeal geaslt e
2.3. Veri Toplama Aracé ve S¢reci

Veriler, araktéermacé taraféndan geliktirile
toplanméekteéer (Yeldéerém ve kimkek, 2021). For
ge- er loikjuil i°-nicresi ejitimi ve nitel arakteér ma
bakvurul muk ve araktérma kapsamé déekeéndaki 2
verilmiktir. Son holiyle form, 7 sindegkrekli-| u s
eti k kurul ve uygulama izinleri al énmex, k a
edil miktir. G°r¢kmeler katél émceéel arén g°rev
ortal ama 25 dakika s¢repga,akanméemece yaneélyé el
O1¥20 bi-iminde kodlanméexkteér .

2.4. Verilerin Analizi ve Gegerlik-Guvenirlik

Veriler i -erik anal i zi y°ntemiyle -°2z¢;mlent
metinler.i tekrar t ekr &odlaralktemalardaadit teatad iseaanamé K
temal arda bir araya getirilmiktir. Araxter ma
Guba'"nén (1985) inandér écél ek, aktarel abil i
al enmexk; a,zmaat gl°édémxé dojrul amasé (member ch
stratejiler Kkullanél méexkter. Kodl ayécél ar ar ¢
kodl amal aré karkél akteéerélarak Miles ve Hube
o arak belirlenmicktir.

3. BULGULAR

Bu b°l ¢mde, g°r¢é¢kmel erden el de edilen veril

sunul muktur.

3. 1. Okuryazarl ék Becerilerinin B¢gtegnegne KIi

¥Jretmenlerin okuryanerlidk kkeaaerdieljerrrilreindi b g
sunul muktur .

¢izelge 1. Okuryazarl ék Becerilerinin B¢gtegngne K

Tema ¥ne ¢ékan Kodl ar Kat él émc e

B¢t encel ve BiitBecerilerin birbirii0108, 013 014,
yeretel mesi gerekti 019

tocujun B¢tenc Bil isesgpalluygusal gel i 04,06, 07, 08,
Destekleme desteklenmesi 012, 016

tajén Gereksini2l. y¢zyeéel beceril eir01,06 07, 08,
Uygunluk uyum 010, 017, 019

165



HATTUSWAISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EN

Augus2, 12CDRUM
| SBN NE6.2-8:7 58 8

Tema ¥ne ¢ékan Kodl ar Kat el émce

Gel i ki me Katke Elektirel d¢kenme, 01,03, 05,09,

Hazérl ek cbzme 010, 011, 013,
014, 016, 018,
020

Uygulamadaki Giiclikler ve Program y¢ke, mater 02 0, 015 020

(

Al tyapé Sorunl i

Kavramsal GeniiOkuryazar laiadanote k u mi 05, O7

Dejerl endir me gorilmesi

Dejer ve KimlilMilli/ manevi -D&é¢-FEgeml (019, 03

Yakl akém cercevesi

¢Cizelge 1" de g°r ¢l dej ¢- ofjzuenrleu] Uj rTevt M ndl eekrii no
becerilerini be¢etencel ve birbirine bajleée bir
bil isasy@d by gus al gel i Ki mini bir arada dest ekl
gereksinimleriiyrltemelkrttesdkitre.] ¢Biacz éb e®lj ret menl er
akademi k t emel a-éséndan dejerlendirirken,
i1 i kkil endDejeEyelke mEr-deerm ev e s i bajl aménda yor
materyal 9sekhiifyadé e&krarlayan bir bul gu ol
"Be¢toéen okuryazarl ék beceril eri birbiriyle
sorununu " Okul °ncesi a-éséndan okuryazarl é
ornekk aynak yetersizliiji mevcut" s°zleriyle di
3.2. Okul ¥ncesi D¢zeye Uyarlanabilirlik ve
Bu alt probleme ilikkin temalar ¢izelge 2'de

Cizelge 2. Okul Oncesi Duzeye Uyarlanabilirlik ve EtkinlikP| anl ar éna Yansét ma

Tema ¥ne ¢ékan Kodl ar Kat él eémc é
Oyun, Deneyim ve Drama Dramati zasyon, rol 106,07 09, 011,
Temel li Yaklaktilikkilendir me 012, 017, 019,
020
Gelikim D¢zeyiilYaka g°re sadélae ki iei0O4, 05,08, 09,
gbzetme 011, O16, 018,
020
Uyarlanabilir Bulma G¢-1 ¢k yakanmadéj ée, 03014
kol ayl akt érdejée g°r,
¥n Hazérl ék ve Bazé beceriler i-in 015Q7
GerekIlilifji Karté
Kaynak ve MatelAltyapé ve ©°rnek/ ka02 010
Hikaye ve Kitap Temelli Hikaye okuma, gorsel/resimli kitap inceleme O3, 05, 09, 014,
Etkinlikler 018, 019, 020
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Tema ¥ne ¢ekan Kodl ar Kat él emc é

Ses ve Dil FarlISes o ytakerlenerhas es e k| €04, 08,011, 013,

Etkinlikleri 014, 018

Dijital Ara- KiTablet/akéllé taht a, 01016 019
oyunlar

B¢t enleki k PlaiBirden fazla okurya:06, 012 017
ele alma

SanatFen ve Matematik Temeli Sanat eseri ol ukt ur 105, 06,010,015

Etkinlikler

Kulturel ve Geleneksel Miize/saha gezileri, geleneksel oyun ve 02, 013, 015, 017

Etkinlikler, Geziler bayram etkinlikleri

¢i zel ge 2' de jJgrlert¢nedniljeir ¢ozkeurrey a®°zar | ék beceri |

temel | i etkinliklerle okul °ncesi dé¢zeye b
d¢zeyine g°re sadelexktirilerek sunul maseée ger
bir uyarlana gé-1 ¢ ¢ yakamadeéj ene belirtirken b
okuryazarl ékta ©°n hazeéerl ék ve aile destejir
pl anl aréna yansétmada hi k©ye/ ki tap itdgitale!l | i -
ar a- kul |l anémé, b ¢t ¢ #iehmatematik vel ldlttidetelemakseli | e S
etkinlikler/geziler °ne -ékan somut uygul a

zorl amaséna karké erken okuryazar lodakharfodak]| &
yazdérmak veya heceletmek onlarén °jrenme me
sunmuktur : "Yer |l i mal é etkinliklIler:i kapsam
veriyorum. . . kitap okuma, seskUdray&zZardlad l€]lEe @
yer veriyorum."

3.3. ¥ncelikli G°r ¢l en Okuryazarl ék Becerile
Bu alt probleme ilikkin temalar ¢izelge 3'te
¢izelge 3. ¥ncelikl:i G°r¢len Okuryazarl ek Beceri
Tema ¥ne ¢ékan Kodl ar Kat él eémc é
Dijtal Ok ur yazar | ekTeknol oji -ajénda zn(::)2,0§,05',_06,(")7

kull aném 010, 018, 019
G°rsel OkuryaziDijer becerilerin t1(::)1,(")§,(")5',_(")10,

anl amlandér ma 012, 015, 019
Dil ve KletickiilHer Keyd)lanakdiil,ekemdimiifadeetm((::)9,010,013,614

020

K¢l tegrel ve VatKimlik/ aidiyet gel i 0102 010,012,
Okuryazarl ejeé 016, 018, 019

B¢etensel Yakl aitHi -birinin dijerind 04 017
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Tema ¥ne ¢ekan Kodl ar Kat él emc é
Yazélpaér | ék ve Kalemtutma, ehoz koordinasyonu 08, 011
Beceriler

¢Cizelge 3'te g°re¢ldeg] ¢ ¢zere °jJretmenler ar e

ger ¢kl er dijital, -vgetrasnedak Idék /vid egta aeéeyey hkaszl ét
arasénda daj el maktadeér. Dijital okuryazarl é
"¢ocukl arén teknolojiyle i- 1-e b¢gyeéimesi bu
°nemlidir"), g°rsel okuryxazezar| &k | yakén | =daklk
°ncel eyen °Jret mgmlzemandmunurre melkiumal duj unu,
okuryazarl éjéné ©°nceleyenler kimlik ve aidi:)
(¥4) i se herhangi big° robmeedcirjiiyni db g leirri tnedreenk ¢
sergilemiktir: "Bir b¢gten ol arak dejerl endir
3.4. G¢nl gk Yakam Becerileriyle KIlIikki

Bu alt probleme ilikkin temalar ¢izelge 4'te

¢izelge 4. GCegmndriikl erraikyalme BKI i K Kk i

Tema ¥ne ¢ékan Kodl ar Kat él émc e

G¢nl ¢k Yakamén Yakayarak kazaneéel an, 03, 05,06, 010,

Par - asé Ol ar ak soyutlanamayan beceriler 012, 014, 019

Somut G¢nl ¢k YiMar ket al é«kverdemem, 01,04, 05,07,
tatbikate 013, 015, O16,

018

Sosyal ve KI et iKendiniifade etme, problem ¢cézme, empati O1, 09, 010, O11,

Kat k é 012, 017, 020

Aile ve Okul KiKaleécéleéek i-in ev 01020015

Gereklilifi

¢Cizelge 4'"te gre¢ldeg]é¢ é¢zere °Jretmenlerin b
yakamdan ayr élmaz bir par-a ol arak g°rmekte
tatbi katé gibi somudegteaeklgkngiakiami °balkt eme k

"Okuryazarl ék becerileri. .. -ocujun ge¢nl gk oy
Keklinde °zetl erken, bu becerilerin -ocuklar
gibi sosyali | et i wiihebéeoe katkeé sajl ad&ué, i andaklk
ger ekl i ol duju vurgul anmécxkter .

3.5. G¢g-1¢ ve Geli ktirmeye A-ék Y°nler

Bu alt probleme ilikkin temalar ¢izelge 5'te
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¢izelge 5. G¢-1¢ ve Geliktirmeye A-ék YO°nl er
Tema One¢ékan Kodl aKat él emcel

Oyun ve Drama Yontemlerini Ef | encel i /i | g06, 07, 010, 011,

Kullanma etkinlikler, 012 014,019
G..l..Y__SomutIaKtérma Soyut kavr aml 01,03, 04, 06010,
ueid orMateryal | ekt i 1dizeyine indirme 011, 014

tocuklarla Kl (Senéf y°neti n09 016, 020

di kkat sajl an

Bireysel FarklKal abal ek seénoOe,09, 010,011,

Yeti Ke meme gereksinimli cocuklar 014, 015, 018, 620

_.Materyal ve AIDijital ara- 01,02 06 017
Zayéf . S L o~ o
] Yetersizlifji séneéerl el eje
Ydn

Et kinlik ¢exi tOzelliklefinansal ve veri 05, 07, 012, 016,

Olukturmada G,okuryazarl &j e019

d¢ Kme

¢izelge 5'"te°pgPetgmdpier ckeneéil erini oyun ve
soyut kavraml ar é somutl akt érma/ materyall ext
konul ar énda g¢é-1| ¢ g°rmektedir. Buna kar Kén
yeti kememe,almaytaeprey afletveer si z | i J i ile °zell ikl
soyut alanlarda etkinlik -exitlilif7gi ol ukt ul
-ékmexkter. ¥11 zorluklare "her -ocujun °jr
daj Eagk olan -ocuklaréeén odaklanmaséné sajla
etkinlik -exkitlilijJi sorununu "Farkl éé etkinl
teknijini fazla kullanar ak. " s%zleriyle if
4. TARTI KOMUCV E
Araktérma bul gul ar é, °Jretmenlerin TYMM deki
dejerlendirdijini ve okuryayazmha ka rklaavyr GKmeEmeésn
ge-erek -ok boyutlu bir yeterIbiud gaul,a m&mua yd°zm
- ok boyutl u yapéséneée vurgulayan i terate¢er |
okuryazarl éjén 2024 programénda bir °jJrenme
ve Dayan'"én (2025) -al éxmasa@aylkaz° ntkyw yaktae d
birbirini tamamlayan b¢t ¢gncgél bir yapé ol ar a
(Avgerinou ve Pettersson, 2011) ;DepEyera °j r e
-er-evesiyle ilikkilemdierfmetsiimiinse pT¥é¥dMaimén d
yapéséyla (MEB, 2024a) paralellik g°ster mekt
¥nceli kIl g°r¢len beceriler incelendijinde d
ve Dedeojlu'"nun (2024) TYMM il kokaft!l @y égr ame

1Bucel f PIOyNzBM ikinci yazar daR 6 Y | yid hB EPPtdzS RIGEK lisans projesindekretilmidir.
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yer alan t¢rler ol duj u, finansal okuryazar |
bul gusuyla °rt¢gkmektedir. Di kkat -ekici bi -
finans okuryazarl éj] é Te¢r ki ylemasé na- ¢kneacrgk éen

°Jretmenlerin bunu sénéf wuygul amal arénda °nc

tam yansémadéejéené de¢gkegndermektedir . Bununl a
etkinlikIler:i gi bi somudn uyagwtlaamhi aaas dlak e ku
vadel i ekonomi k davranékl arée destekledi]ini
bul gul aréyla uyumludur; bu durum Piaget' nin
zira okul o©ncesi donemdeki cocakt soyut kavraml ar é somut
anl amlandér maktadér .

¥Jretmenl erin okuryazarl ék becerilerini oy u
deneyimleriyle etkinlik planlaréna yansét mas
yakl akémlarl a destekl enmesi gerektijini wvurg
¥Jretmenlerin kendilerini il eti ki m, oyunl aki
karkéen kalabaléek seéenéefl ar ve °maeeir yalPl] yet me
yeterlijinin uygul ama kokul |l aréndan baj éms.
(TschannefMo r a n vV e Wool fol k Hoy, 2001) °rt¢kmel
becerilerinin ge¢nl ¢k yakam-dkecexilbemilylfe niilni
bul unmasé, ebeveyn katél éménén TYMM' in geniKk
ve Uyanéek Aktulun'un (2024) -aléxkmaseéyla par
Sonu- ol ar ak, TYMM kapsaméndakilaraklgiineceyvaz ar | €
kapsamlé bir -er-eve sunduju, ancak °zell ikl
°Jretmenlerin materyal desteji ve hizmet i -
séneéf mevcutl ar é ve erietineatkinavé surdleilelailir biginzdé i | i ,
uygul anmasénée sénérlandéeran temel fakto°orler

5. ¥NERKLER

A Okul ©°ncesi °jretmenlerine, °zellikle dij.i
hi zmet i1 -i ejitkmhrehbee mabhekyat kienl sajl anma
A Okul °ncesi Kurumlarén teknolojik ve fiz
mat eryale eri ki mi kol ayl akt éréel mal edeér .

A Okuryazarl ek becerilerinin ge¢nl ¢k yakaml a
kat él emené arteéran uygul amal ara daha fazla vy
A Kal abaléek sénéflarén azalteéel maseé, bireyse
sajl ayacakteéer.

A Veri, finansal vV e s¢rdegreéelebilirlina okur )y
y°neli k uygulamal é& arakteérmalar ile farkl e i

onerilmektedir.

KAYNAKCA
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OZET

Yabancé dil olarak Tg¢rk-e °jJretimi, son yeéell
yanénda heéz kazanmécx,; bu héza palanaldwdlan ol ar a
akademi k il gi de giderek artméxkteér. Yabanceé
en -ok g¢-1 ¢k yakadéejée beceri al anl aréendan
yapma i mk©né bul unmayan gdmlr&kndlaa aérl lbé d gé = el
s®zc¢ksel a-édan zorl anél maktadeéer. Al an yaz
°Jretiminde konukma becerisine y°nelik -al éx
karkeéel akélan g¢-1 ¢lkdread | a-  agrkd &n akar kdéilla kg reu
-al ékmal arén séneéerl e kaldeéeje g°r¢l mektedir .
Soylu diller olan °jJrencilerin yabancé dil
karkeéel akte] kagkél gkt érmal e ol arak incel enme
araktéerma y°ntemlerinden i-erik ve hata anal
grubundan toplam 90 °jrenci kat el méxtnar . ¥7J
ait transkripsiyonl ar topl anmécxk, el de edil e
kull anél arak kodlanmék ve kategorize edil mi
di Il bil gi si yanl éxkl ar &, sesl| et imak Ozaenllc emdl ar &
gé-1 ¢k tegreg belirl enmi ktir. Bul gul ar , di | bi
grubuna g°re farkleéelaktéjéne g°stermektedir.
(- grupta da benzet awebkieytla dpangrlé skahdahna,
bir hazeéerl éeékséz konukma sorunu ol arak dejerl|l
di | olarak Tg¢grk-e ©°Jretiminde konufRmaethiemer
sureclerinin planlannrmé na kat ké sajl ayacak niteli ktedir.
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ABSTRACT

As climate change becomes an increasingly urgent global concern, language education has the
potential to foster learners' ecological awareness through meaningful content. This study
examines how ecocritical themes related to climate change are represeBtaglish as a
Foreign Language (EFL) textbooks developed under the New Education Model in Turkiye.
Focusing on textbooks for the 2nd, 5th, and 9th grades, the study investigates the extent to
which ecological discourse is incorporated across differartagubnal levels. A corpdsased
approach is employed using AntConc 4.4.2 to analyze the selected textbooks, comparing the
compiled corpus with the British National Corpus (BNC) to identify the frequency and
distribution of ecological vocabulary and disceeipatterns. The findings are discussed in line
with ecocriticism related to climate change, with particular attention to representations of
environmental sustainability and ecological awareness. Ultimately, the study highlights how
integrating ecocritida content into EFL textbooks may raise learners' environmental
consciousness while supporting language development, offering insights for evaluating

educational materials and strengthening ecological literacy within the New Education Model.

Keywords : ecocriticism; corpus linguistics; EFL course books; climate change; New
Education Model; ecological awareness.
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1. INTRODUCTION

Ecocriticism is defined as an interdisciplinary field that focuses on the study of environmental
themegPoole, 2022)Similarly, ecolinguistics is an interdisciplinary field of linguistics aiming

at exploring the role of language in the interactions between human and envirgAmeaint

2025; Poole, 2022, 2025; Stanlaw, 2020; Stibbe, 2020Dm an ecolinguistic perspective,
flanguage does not passively reflect reality; language actively creaes | i t y 0 ( Hal | i
[1990]: 179).Therefore, the content of the language bodiksctly influences how students
perceive their relationship with the environméhit-Jamal & AFOmari, 2014) EFL texbooks

expose students to vocabulary, narratives, values, and representations of the world, including
ideas about nature, wildlife, climate change, pollution, resource use, and environmental
protection (Al-Jamal & AFOmari, 2014; Awal, 2025; Beach, 2025; Poole & Shen, 2026;
Sahayu et al., 2025; Wild et al., 2013 a result, the frequency of ecological vocabulary in
EFL textbooks might reveal whether environmental issues are considessdraseducational

concerns or peripheral elements of language instruction.

1.1.Problem Statement
As is aforementioned, educational materials contribute not only to language development but
also to | earnersd wunder st and.iissges(Anval, 2626)ci al ,
However, the inclusion of ecological vocabulary alone does not necessarily indicate meaningful
ecological engagement. Eneimmental vocabulary items may occur only in isolated vocabulary
exercises, repeated headings, or-aoalogical contexts. Therefore, it is necessary to examine
both how frequently ecological vocabulary items occur and how they are represented within

theirlinguistic contexts.
1.2. Significance of the Study

This study examines Grade 2, 5, and 9 EFL textbooks developed as early examples of the
Maarif NewEducation Model. As these newly introduced materials have not yet been widely
studied from an ecolinguistperspective, the study offers a timely evaluation of how ecological

values are represented across grade levels.

EFL textbooks can function as a peripheral source of ecological learning by introducing
climaterelated vocabulary and ideas alongside languagtruction. Getting new things
unconsciously may prepare learners for peripheral learning, which may foster awaryeness

new information from environment. Since language users are surrounded with climate change,
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foreign language learners should be esqubto written or oral texts about climate change.
Therefore related vocabulary may be essential for EFL learners, as well.

It also contributes to the relatively limited use of corpasisted ecolinguistics and ecocriticism
in languagetextbook research. By compiling a specialized corpus and identifying ecological
vocabulary, collocations, and concordance patterns, the study may provide a basis for an

ecological glossary and thematic index for future researchers, teacheesgtandk writers.
1.3. Scope of the Study

This study is limited to the EFL textbooks designed for Grades 2, 5, and 9 within the curriculum
of Maarif Education Model, as they are the first language textbooks under this model. The
analysis focuses only on theitten textual content extracted from the abgween textbooks.
Therefore, only frequently detected ecolaglated vocabulary items such as nature,
protect, water, forest, safe, environment, energy, climate,fight, pollution, sohdienbeen
analyed respectively according to distribution, concordance, and collocation analyses.
Additionally, they have been compared with their frequencies in the British National Corpus

with regard to their representative examples.

The vocabulary items have been st&dd purposively from the environmental vocabulary list
informed by (Wild et al., 2013) Selectbn is based on four criteria: their inclusion in the
established environmental vocabulary framework, their occurrence in the textbook corpus, their
relevance to the research questions, and their ability to represent different dimensions of
ecological discarse. More specificallynature and forestseem to represent the real natural
world and terrestrial ecosystem&terrepresents natural resources and aquatic environments;
environmentfunctions as a general ecological concegdimate and pollution repregnt
environmental problems;protect indexes conservatieoriented action and human
responsibility; ancenergyrepresents resource use and technological responses to ecological
challengegWild et al., 2013) As is seen in the classification it can be split in three parts, one

is natural sources, natural problems, protection of nature. When the laygalbems are
analyzed with reference to the nature, it becomes obligatory to conduct an analysis of the four
classical el ements defined by Aristotl e, s u

following research questions emerge.

1.4. ResearcRuestions

This study addresses the following research questions:
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1. How are ecological vocabulary items distributed across the categories of Nature and Natural
Sources, Natural Problems, and Protection of Nature in comparison with the British National

Cormpus?

2. How are the four classical eleméntair, water, earth, and fiderepresented in the selected

EFL coursebooks?
2. REVIEW OF LITERATURE

Ecolinguistics might be defined as an interdisciplinary field of linguistics which explores the
role of language in the interactions between human and environment involving an ecological
discourse analysis including texts about the environment and thalghislanguage contact
(Alexander & Stibbe, 2014; Awal, 2025; Poole, 2022, 2025; Stanlaw, 2020; Stibbe, 2021)

Hal liday (1990) emphasizes t haylampjlageragivelg ge do
creates realityd (cf. Hal liday and Matthie:
experience and transforms our perceptions in

three Oprobl emati c s phdrdaagaape gasning, the egstered b | e
scientific discourse and of language and prejudice, involving the deployment of resources
within the system that constructs sexism, racism, growthism, and classism; and highlights the

role of future applied linguist$ 6t o use our t heory of gr amma
understanding how grammar functions as a t he
educate five billion children ... at such a time it is as well to reflect on how language construes

t he wiD90! 9d)Hong that contains numerous ecosystems essential to the human survival.

In the light of this fact the following components are considered in ecolinguistics:
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” A giant tree shaped like a human brain at the center
| i ; Birds, butterflies, forests, oceans, mountains, and wildlife connected by
s k. language

Bu.l:l);lfea' % Branches transforming into speech bubbles, words, and many languages

Roots intertwined with rivers, fungi, soil, and Earth's ecosystems

[ m=dll ~ semi-realistic educational infographic style with vibrant greens and blues

ﬂ v & contrasted by muted grays

& | The other side showing ecological restoration, clean rivers, renewable energy,
) thriving wildlife, and sustainable communities

One side showing climate change, pollution, biodiversity loss, and
environmental injustice

Figurel Ecolinguistics: connecting language, people and the natural world
Previous research in the field of corpus linguistics and ecocriticism mostly emphasizes the need

for an ecolinguistic approach in designing EFL textbg@4slJamal & AFOmari, 2014; Awal,
2025; Beach, 2025; Ekasiwi & Bram, 2023)

Al-Jamal and ADmari have conducted a research on the presentation of ecological themes on
Jordanian EFL textbooks (Alamal & AFOmari, 2014). They express that Jordanian EFL
textbooks for 1t grade learners have major issues on integrating natural problems in EFL
curricula, resulting in the lack of meaningful language use through EFL legAiidgmal &
Al-Omari, 2014)

Similarly, Awal (2025) has examined the integration of environmental themes dhra@
ecological vocabulary items in a secondary level EFL textbook in Bangladesh. Based on his
analyses, he proposes that ecological elements need to be included comprehensively in EFL
textbooks(Awal, 2025)

Consistent with this perspectivEkasiwi and Bram (2023) emphasize the need for stronger
integration of environmental content into EFL materials through their study on five Indonesian
goverrmentpublished English textbooks using qualitative and cogssssted analysis
(Ekasiwi & Bram, 2023)

According to Beach, language education should treat climate change not only as a topic for
transmitting information, but also as a tool to build relationships with ecosystems, discuss
environmental problems, question harmful social systems, and imagieetigelaction. It also

of fers Al anguagingo as a way of conn-thant i ng |
humano worl d, including f of(Beah 225 | and, water
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3. METHODOLOGY

3.1. Research Design
This study employs a corpassisted ecolinguistic approach combining quantitative and
qualitative methods. Quantitee analysis has been used to identify the frequency and
distribution of ecological vocabulary, while concordance and collocation analyses have been

conducted to illustrate how ecological concepts are presented in context.

3.2. Corpus
The corpus consistd three English textbooks developed for Grades 2, 5, and 9 within the New
Education Model. The textbooks have been converted into-f@airformat and analyzed as
separate files, allowing comparison across grade levels. Together, the three text$8difdin
tokens. The analysis focuses only on written verbal content. lllustrations, audio materials,

teachersdo books, workbooks, and classroom pr

3.3. Selection of Ecological Vocabulary items
Firstly, 100 environmental vocabulangims defined by Wild(Wild et al., 2013) have been
listed and analyzed based on tHeggquency in the textbook corpus, their relevance to research
questions. Therefore, only frequently detected ecotetpted vocabulary items such as nature,
protect, water, forest, safe, environment, energy, climate, fight, pollution, and solution have

been analyzed respectively according to distribution, concordance, and collocation analyses.

The vocabulary items represent the categories defined by Wild (2013) such as, natural
environments and resources, ecological problems, consergaieried action, and
technological response®Vild et al.,, 2013) Therefore, the selected vocabulary has been

organized into three analytical categories:

Nature and Natural Sources: nature, forest, water, environment
Natural Problems: climate, pollution, energy

Protection of Nature: protect, safe, fight, solutions

Zerofrequency vocabulary items such @&xycle and sustainablehave also been recorded

because their absence is considered analytically meaningful.

3.4. Data Analysis
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The corpus has been analyzed using AntConc 4.4.2. (Anthony, 2026). Firsfreguency

lists have been generated to identify the frequeritlye selected ecological vocabulary items.
Raw frequencies and normalized frequencies per million words have been calculated to enable
comparison. Then, concordance lines have been reviewed to distinguish ecologically relevant
uses from headings, glosgaentries, duplicated exercises, and unrelated meanings. The
normalized frequencies of the selected items have been compared descriptively with their
corresponding frequencies in the British National Corpus in order to determine their relative
prominence Second, the vocabulary associated with the four classical eléma&intavater,

earth, and fir@ has been analyzed through frequency and concordance examination. Broader
cover terms, such amtureandenvironmenthave also been considered where they nedetio

more than one element. The BNC comparison has been treated as a descriptive nermalized

frequency analysis rather than as a formal keyword or statistgraficance test.
4. FINDINGS AND DISCUSSION

The findings have been presented in accordande thié two research questions. Firstly,
frequency analysis is used to analyze the distribution and frequency of ecological vocabulary
across the categories of Nature and Natural Sources, Natural Problems, and Protection of
Nature. The raw and normalized dreencies of the vocabulary items are then compared
descriptively with their corresponding frequencies in the British National Corpus. Secondly,
vocabulary associated with the four classical elendeais water, earth, and fieehas been
analyzed through fopiency and concordance examination, together with broader cover terms

such as nature and environment.

Since some textbook items occur in headings, vocabulary lists, repeated exercises, or non
ecological contexts, frequency and statistical association hete been interpreted
independently. Concordance lines are consulted to determine the contextual and ecological

relevance of the patterns.

4.1. How are ecological vocabulary items distributed across the categories of Nature and
Natural Sources, Natural Pleims, and Protection of Nature in comparison with the British
National Corpus?
This section examines the distribution of ecological vocabulary in three categories of Nature
and Natural Sources, Natural Problems, and Protection of Nature. Raw and narmalize

frequencies are used to identify the most prominent items in each category, with comparison to
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the British National Corpus indicating whether these terms are more or less frequent in the
textbook corpus. Concordance lines are also considered to erefuttestreported occurrences

are ecologically relevant.

4.1.1. Nature and Natural Sources
Based on the frequency analysis, the results show that all four ecological terms are more

frequent in the textbook corpus than in the BNC, as in Table 1 below.

Table3 Frequency cross table of the nature words with BNC

Ran Vocabul ¢ Raw fre L kel h BNC |
t em m | | m | |

1 nature 4 2 722. 176.
2 water 2 8 481. 340,
3 forest 1¢€ 275, 70 .
4 environi 11 1809. 127.

It is clear from Table 1 above that nature is the most prominent item (722,99), occurring four
times more frequently than in the BNC (176.76). Forest also shows a strong relative prominence
(275,43), occurring about four timesore frequently than in the BNC (70,86), while water and
environment are moderately more frequent. Overall, the textbooks place greater emphasis on
naturerelated vocabulary than general English usage in contrast with the research in Indonesian
English tetbooks, in which ecolinguistic context and related vocabulary items are very low
(Ekasiwi & Bram, 2023) On t he ot her hand, foll owing Be
high frequency of such vocabulary may provide learners \uithuistic resources for

developing relationships with ecosystefBsach, 2025)

4.1.2. NaturaProblems
Based on the frequency analysis, it has been found that all three terms listed in Natural Problems

category are more frequent in the textbook corpus than in the BNC as shown in Table 2 below.
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Table 2 Frequency cross table of the natural problemsis with BNC

Ran

Vocabu Raw fre
t e
ene| 9
clir 7
pol I 6

L

k el h
m ||

154.

120.

103.

27.

40 .

SCI EI

As seen from Table 2 above, climate shows the strongest relative prominence (120.50),

occurring over four times more frequently than in general English (27.54). In addition, pollution

is also notably overrepresented at 103.28 per million in textbooks Whib6 per million in

the BNC, while energy is only moderately more frequent, 154.93 in textbooks, while 119.55 in

the BNC. Overall, textbooks give particular emphasis to climgtded environmental

problems. In contrast to these findings, in the Baagthi context, the textbook prioritizes

6energybo

(11.56%) wh

il e

6cl i

mat ed

appears wi

ecological termgAwal, 2025) On the other hand, in the U.S., political strategists urge the use

of climate related vocabulary more oft@rundmann & Krshnamurthy, 2016)

4.1.3. Protection of Nature

When the vocabulary items related to the Protection of Nature, protect, safe, fight, solutions,

analyzed, it has been found that all four protectaented terms are more frequent in the

textbook corpushtan in the BNC as shown in Table 3 below.

Table 3 Frequency cross table of the protection of nature words with BNC

Ran

Vocabu Raw fre L kel h
t e m ||
prot 3 8 654.13

s a 14 241.00
fi 7 120.50
solu 3 51.64
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As is seen from the Table 3 above, protect shows by far the strongest relative prominence
(654.13), occurring over thirteen times more frequently (49.81). Safe is also strongly
emphasized in textbooks with 241 per million in textbooks, while 65.80 inNi: B addition,

fight and solutions occur about twice as often as in general English. Overall, the textbooks
foreground protective action, safety, and probksiving. These results are in line with the
idea of ecolinguistics, aiming to identify linguistpatterns that harm the environment and to
help develop "new stories to live by" that encourage people to protect therdifgEning
interactions between humans and the natural WBddle, 2022; Stibbe, 201/Based on these
findings related to the Protection of Nature, it is also highly recommended for textbooks to
incorporate "Green Pedagogy" and Project Based Learning to encourage active ecological
participation, such as school gardening, recycling programs, andpltayéng to encourage
active ecological participation, collaboration, and the meaningful use of environmental
vocabulary in realife contexts(Awal, 2025; Beach, 2025)

4.2.How are tte four classical elemerisair, water, earth, and fiderepresented in the
selected EFL textbooks?
This section presents how the four classical elerdeaits water, earth, and fideare
represented in the selected EFL textbooks. Raw and normalized freq@eaaissd to identify
the relative prominence of each element, while comparisons with the BNC show whether these

terms occur more or less frequently than in general English.

4.2.1. AirRelated Ecological Vocabulary in the Textbook Corpus and the BNC
The Air category is more prominent in the textbook corpus than in the BNC across all five

vocabulary items as presented below in Table 4.

Table 4 AirRelated Ecological Vocabulary in the Textbook Corpus and the BNC

Category Vocabulary item Raw frequency Likelih ood per million BNC per million

Air air 13 223.78 181.09
weather 25 430.35 56.17
sky 11 189.36 46.53
climate 7 120.50 27.54
pollution 6 103.28 40.56
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Weather shows the strongest relative difference, occurring more than seven times as frequently
as in the BNC. Climate and sky are also markedly overrepresented, while pollution appears

about two and a half times more frequently. Air itself shows the sshaliiference, although

it is still more frequent in the textbook corpus. Overall, the results suggest that the textbooks

give substantial attention to atmospheric and climnel&ed vocabulary, especially everyday

weather and broader environmental conser

Air is identified asaprimary keyword for diachronic analysis by ecolingu{§tsole, 2022)By

tracking the construction and representation of 'air' over time, researchers can observe shifting
socketal attitudes and the emergence of either beneficial or destructive ecological worldviews
(Poole, 2022)With reference to ecolinguistias, language textbooks air related vocabulary is
frequently emphsized to promote ecological sensitivi§yahayu et al., 2025J his approach is

also clear in this current study.

4.2.2. WateRelated Ecological Vocabulary in the Textbook Corpus and the BNC
The Water cegory is consistently more frequent in the textbook corpus than in the BNC, as

shown in Table 5 below.

Table 5 WateiRelated Ecological Vocabulary in the Textbook Corpus and the BNC

Category Vocabulary item Raw frequency Likelihood per million BNC per million

Water  water 28 481.99 340.98
sea 27 464.78 124.80
fish 26 447.57 107.04
ocean 12 206.57 19.81
river 11 189.36 91.03

Ocean shows the strongest relative prominence, occurring more than ten times as frequently as
in the BNC. Fish and seae also strongly overrepresented, while river appears about twice as

often. Water itself shows the smallest difference, although it is still more frequent in the
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textbook corpus. Overall, the findings indicate that the textbooks place considerable emphasi

on water vocabulary in terms related to seas, oceans, and aquatic life.

Similar to the category and vocabaprimaryy it em
keyword for diachronic analysis by ecolingui@®®ole, 2022)T he r epr esent ati on
discourse varies from being a vital "Hgeistaining” element to being framed as a commodity

or a site of crisigPoole, 2022, 2025)in terms of the EFL context, 'water' related items
frequently appear in English as a Foreign Language (EFL) textbooks, for example, in a corpus
analysis of secondatievel texbooks in Bangladesh, "water" has been found to be the third

most frequent ecological word, appearing 40 tinjgw/al, 2025) Besides, in Jordanian
textbooks, oOwater shortage6 and oOnatur al re
under ecological sensitivity, accounting for 28.58% of the corf@nRtiamal & AFOmari,

2014) Similar to theesearch conducted By-Jamal & AFOmari (2014), \kile the frequency

of water related items is similar, when collocations are analyzed, it has been found that the
current corpus of the textbooks has zero instances of providing specific examples of water
pollution within their ecological knowledge sections, focusing instead on abstract definitions
(Al-Jamal & AFOmari, 2014)

4.2.3. EarthRelated Ecological Vocabulary in the Textbook Corpus and the BNC
Being the third natural element defined by Aristotle, the Earth category is strongly

overrepresented in the textbook corpus compared with the BNC as shown in Table 6 below.

Tablo 6 EarthRelated Ecological Vocabulary in the Textbook Corpus and the BNC

Category Vocabulary item Raw frequency Likelihood per million BNC per million

Earth earth 13 223.78 91. 37
garden 48 826.28 107. 26
habitat 22 378. 71 9. 66
forest 16 275. 43 70. 86
wildlife 16 275. 43 19. 79
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Habitat shows the greatest relative prominence, occurring nearly forty times more frequently,
followed by wildlife at about fourteen times the BNC rate. Garden is also frequent, while forest

and earth occur around four and tamod-a-half times more ofterespectively. Overall, the

textbooks give substantial attention to terrestrial settings, habitats, andumam life,
suggesting a strong focus on ldmch s ed ecol ogi c al t hemes whi ch
emphasi s -tharrh ufn@o 0 e wo r | drests, ilandg Wated plantg, arid species

(Beach, 2025)

4.2.4. FireRelated EcologicaVocabulary in the Textbook Corpus and the BNC

Fire category presents a more mixed pattern than the other elements as shown in Table 7 below.

Table 7Fire-Related Ecological Vocabulary in the Textbook Corpus and the BNC

Category Vocabulary item Raw frequencgy Likelihood per million BNC per million

Fire fire 3 51.64 134.15
hot 22 378.71 86.33
oil 15 258.21 100.35
light 12 206.57 223.68
energy 9 154.93 119.55

Hot is the most strongly overrepresented item, occurring more than four tifneguently as

in the BNC. Oil is also significantly more frequent, while energy shows a smaller increase. By
contrast, fire itself is less frequent in the textbook corpus than in the BNC, and light occurs at
a broadly similar but slightly lower rate. Ovbydt is clear from the Table 7 that ecological
vocabulary items related to fire category are not emphasized in textbooks. These results prove
that fire is a theme discussed in disaster discourse and en emerging site for ecopedagogical
analysigPoole, 2025; Poole & Shen, 2026)

To sum up, the inclusion of classical elements, air, water, eardhfiran in textbooks is
characterized by their role as eogywords used to describe environmental themes, promote
emotional awareness, but not to frame ecological crises. While these elements are highly

frequent, research indicates they are often usedster ecological awareness rather than
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practical problensolving skills(Al-Jamal & AFOmari, 2014; Poole &hen, 2026; Sahayu et
al., 2025)

5. CONCLUSION

This study has examined the distribution and representation of ecological vocabulary in Grade
2, 5, and 9 EFL textbooks developed under the New Education Model through alzaspds
approach to ecolinguiss. The findings suggest that ecological vocabulary is generally more
frequent in the textbook corpus than in the British National Corpus, in the categories of Nature
and Natural Sources, Natural Problems, and Protection of Nature. Based on the selected
vocabulary items, nature, protect, climate, pollution, and habitat show significantly stronger
relative prominence. These findings suggest that ecological context is not completely peripheral
in textbooks and learners are exposed to vocabulary relatesl natural world, environmental

problems, and protective action.

The analysis of the four classical elements also shows a mixed representation. The vocabulary
items related to the categories of air, water, and earth are generally more prominent #an in th
BNC, especially weather, ocean, habitat, wildlife, and garden. In contrast, the fire category
presents a more limited and mixed pattern, since fire itself occurs less frequently than in the
BNC and is represented mainly through items such as hot,ghit, and energy. Overall, the

four elements function as e&eywords used to describe nature, ecosystems, weather, and
living beings; however, they are used more frequently to foster ecological awareness than to
frame ecological crises or encourage probfaiving (Al-Jamal & AFOmari, 2014; Poole &

Shen, 2026; Sahayu et al., 2025).

Furthermore, the findings support the view that language education should not treat climate
change only as a topic for transmitting information, but also as a means of breldiranships

with ecosystems, discussing environmental problems, questioning harmful practices, and
imagining collective action (Beach, 2025). Based on the findings, it is recommended that future
EFL textbooks include a more systematic and balanced ecaldgamework. An ecological
glossary may be prepared to define important vocabulary items and provide meaningful
examples. In addition, a thematic index based on ecocriticism may help teachers and learners
locate units, texts, and activities relatedatune, environmental problems and the four classical
elements. Such an index may also support future researchers, curriculum designers, and

textbook writers by making ecological content more visible across grade. levatilition, a
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comprehensive ecolagal lexicon might be prepared through corpased research so that the
selection, frequency, contextual use, and gfadel distribution of ecological vocabulary

might be systematically identified.

The preparation of such a lexicon requires interdistpyi collaboration of specialists in
lexicology, corpus linguistics, ecolinguistics, education, curriculum design, and the natural
sciences. Researchers working on climate change and environmental education should share
their findings through interdisciplary conferences, workshops, and meetings so that scientific

knowledge can be transformed into @ag®ropriate vocabulary, texts, and classroom activities.

In addition, ecological vocabulary should be integrated into the curriquiagnessively rather

than appearing as isolated words or occasional themes. Vocabulary related to climate change,
pollution, recycling, sustainability and water protection may be distributed across different
grades according t o nitivelavelsr €he ze® orllimitedgfrequentyiofc a n d
terms such as recycle and sustainable indicates that some significant ecological concepts require

more attention (Awal, 2025).

Forthehighee ducati on | evel, student s Onizedshadditioal par
to their academic achievement. In addition to academic transcripts, undergraduate students
might receive a social or arurricular transcript documenting participation in elective courses,
climatechange projects, environmental clubs taumbility activities, community service, and

related sociakkills development. Such recognition may encourage students to regard
ecological responsibility not only as academic knowledge but also as an important form of civic

and social participation.

In addition, the forthcoming COP31 conference in Antalya offers an important opportunity to
bring together curriculum development, language education, cbgaesl ecological research,

and public awareness of climate change. Universities, schools, ressaantercurriculum
specialists might use this event to organize panels, student projects, vocabulary studies, and
awareness activities. The results of these activities may later be included in ecological
glossaries, textbook themes, elective courses, acidl doanscript systems. Therefore, the
present study may provide a useful source for COP31 panels, educational projects, and

interdisciplinary discussions.

Finally, it is highly recommended that textbooks incorporate Project Based Learning through

activities such as school gardening, recycling programs, environmental clubs, local ecosystem
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observation, and rolplaying to encourage active ecological participation, collaboration, and
the meaningful use of environmental vocabulary in-ligalcontexts (Awal 2025; Beach,
2025). Such practices may help learners move beyond getting familiar to ecological vocabulary
and to use language for discussing problems and proposing solutions. As a result, EFL
textbooks may contribute not only to language developmerdlboitto ecological awareness,
responsibility, and more sustainable relationships between humans and the natural world.
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ABSTRACT

This study discusses A2 | evel EFL | earner s
supported by visuals. Thwimary focus of this research is to find out how A2 level EFL- test

takers perceive the visuals integrated into an administeredeli(A2 level English language

exam which examines their listening and reading skills along with the English grammar. The
seond aim is to propose <criteria for t he s
comprehension in tests. Therefore, a questionnaire of 20 items was given to A2 level students

at a public highschool in Turkiyeand 36 responses were analysHie quantitative analysis

revealed an overwhelmingly positive perception among students regarding the use of visuals in
exams. Specifically, most of the respondents reported that cemasgd visual signs helped

them grasp word meanings and understand narrplote in reading passages. Additionally,

89% of students affirmed that visuals facilitated listening comprehension, while 94% noted
improved sentenekevel understandinglhe students also reported that visuals increased their
engagement and made abstlacguage concepts easier to understand, with somewhat lower
agreement on reduced test anxiety. At the same time, the study acknowladigesoncerns

that visuals can hinder performance when they are merely decorative, culturally inappropriate,

or unrdated to the textTo address this risk, the study outlines several key principles for test
designers: visuals should be authentic, clear, leam®red, directly relevant to the target task,

and integrated purposefully rather than ornamentally. Ultilyatiee research concludes that
thoughtfully implemented visuals can make language assessments more authentic, valid, and
communicatively meaningful.

Keywords: Visuals in English Language Tests, Foreign Language Assessment, Criteria for
Visuals

A @he B3 6f VisuBISIRA2 éevel EFL High School

iKS3&
YR21dZ alé&Pa | yASSNEAGEST DNI Rdz i
Fft Ny YPIPtialry

9ElFYaéeg O2YLI SGSR I

* This study iexpandedrom a part of the maste@
h
2T 1343200 t NB Tn®01B.NIP b

193



HATTUSWMWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CDRUM
| SBN NE6.2-8:7 58 8

1. INTRODUCTION

Visual materials have become an increasingly important component of language teaching and
assessment, reflecting the multimodal nature of communication in contemporary contexts. As

| anguage assessment ai ms t ehendardsuserlamgudgeiar ner
authentic situations, the integration of visual input has gained considerable attention.

Both theoretical and pedagogical considerations support the use of visuals in laegtiage
Froma theoretical perspective, they conttibdio the authenticity of assessment because real
life communication typically involves the integration of verbal and visual information. From a
pedagogical perspective, the inclusion of visuals in language tests is justified by their
widespread use in lgnage classrooms, making them a familiar and meaningful component of
instructional practice (Gruba, 1999).

Advantages and Disadvantages of Using Visuals in Language Testing

CanningWilson (2001) highlights several benefits of using visuals in languagedekirst,

visuals contribute to the authenticity of test tasks. They also help test takers focus on either the
overall meaning of a task or on specific elements within it. In addition, visual materials provide
contextual support, enabling learners tenptet linguistic structures more effectively. Another
advantage is that visual clues encourage learners to make predictions, draw inferences, and
deduce meaning from the available information. Furthermore, they allow teachers to evaluate
whether learnerbave correctly grasped structures and syntactic relationships. Vissed
assessments also promote the use of botda@m and bottorup processing strategies during
comprehension. Overall, learners are often able to understand the accompanying éext mor
accurately when it is supported by appropriate visual input.

Beyond these advantages, visual stimuli can also increase learner engagement. According to
Jensen (2005), they activate a greater number of plesdated structures in the brain, thereby
stengt hening | earnersd positive emotional att
of visuals improves the face validity of tests, as learners tend to feel more comfortable and
experience lower levels of anxiethen the assessment format resemblest they are already
accustomed to in classroom instruction.

On the other hand, visuals can have some drawbacks. Suvorov (2008) notes that visual

i nformation that does not match | earnerso6
comprehension hardeather than easier. Suvorov (2008) also notes that when a visual carries

no meaningful information and has no clear relationship with the text, it can distract learners

from their purpose and mislead them.

Determining Visuals for Testing Purposes

Because students do not necessarily perceive visual images as intended, teachers need to
incorporate them strategically to maximize the reliability and validity of test outcomes.
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According to Wright (1989), visual materials selected for classroom usdédstatisfy five
essential criteria. These principles are equally relevant when choosing visuals for language
tests. Specifically, visuals should be easy to prepare, easy to organize, interesting for students,
meaningful and authentic, and capable of priogjeenough language input.

Schriver (1997) outlines a fiveategory framework to describe how text and visual modes
interact. In this typology, the relationship may feelundant(expressing identical content),
complementarywhere both modes provide difeart content, both of which are necessary to
understand the intended message/key Measupplementarywith one mode conveying the
primary message while the other reinforces or elaborgteBhieir relationship may also be
juxtapositiona] where meaning arises from the semantic tension between the two modes,
stagesetting in which one mode foreshadows the context or theme in the other

CanningWilson (2001) emphasizes several additional considerations for the setéctisual

materials. Visuals should be designed to mee
teachersé preferences. They should al so poss
Chung (1994)who argues that visual representationsifal i t at e al | | earner s
word meanings. In additiow, i s u a | materials need to be appr

educational backgrounds and be closely aligned with the contentaddbmpanyingext.

CanningWilson (1999, pp. 89) proposes eight questions to guide the effective selection and
use of visual materials in language assessnt&ath question addresses a distinct thematic
dimension, as shown in Table 1:

Table 1. Criteria for the Selection and Use of Visuals in Language Assessment

Dimension Guiding Question
Purpose Why are you using this particular visual?
Contribution How will it enhance the lesson or test the item?

What are different methods for using the pictures on exams or as part of a

Range of Methods
language lesson?
Practice How can this picture be best tested or taught?
Future How could this picture be used in a testing or teaching situation in a future

Reinforcement lesson as reinforcement?
Interpretation How could the picture be interpreted?

How will you assess the meaning of the language used with the picture if

Assessment . . . .
used in a different form, but remains grammatically correct?

What is the relationship between the item being taught or tested and the
visual prompt?
Adapted from Canning-Wilson (1999, pp. 8-9)

Relevance

Although the facilitative role of visual support in language teaching, and to a lesser extent in
listening assessment, has received considerable research attention (e.g., GOZheev2® &

Lentz, 1982), comparatively little is known about how young EFL learners themselves perceive
the use of visuals when these are integrated into a language exam rather than into classroom
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instruction alone. This gap is particularly evident inThekish stateschool context, where the

visuals used in exams tend to be |imited in
on this practice have rarely been sought.
Building on this gap and to i ncwofvsaaluaeire | ear

language testing, the present study seeks to answer the following research questions:
RQ1. What are A2 | evel EFL | earnersdé percept
RQ2. What can the criteria of visuals be in EFL exams?

2. METHODOLOGY
Research Design and Data Collection Instruments

This study adopted a descriptive survey design within a quantitative research paradigm to

portray A2 | evel EFL | earnersd perceptions t
exam.Two ingruments were used to collect the data reported in this study: an achievement
exam and a perception questionnaire, bot h de

article is derived (Kayacan, 2018).

The achievement test comprised 100 itemsa s ur i ng participantso | i s
as well as their command of English grammar. The visual illustrations accompanying the test
items were selected in consultation with an ELT expert and based on criteria discussed in the
literature, inclding relevance to the accompanying text, clarity, authenticity, and learner
centredness.

In addition to the achievement test, the experimental group was given a short questionnaire
containing 20 items to assess Viduasinghetestie nt s 6
and the students were asked to agree or disagree with each statement. Based on the related

|l iterature, the questionnaire items were des
opinions on the impact of visuals in the Hslg exam. To establish content validity, the
guestionnaire was reviewed by an expert in ELT. Since all the participants were Turkish
students, the questionnaire was developed and administered in Turkish to reduce the risk of
misunderstanding and to incesathe likelihood that the responses reflected their actual
perceptions.

Setting and Participants

The study involved 80 A2 level EFL students from a public high school in Turkiye.
Convenience sampling was used because the researcher had access tathetessds. The
experimental group consisted of 40 students who completed the visually supported achievement
tests and were then asked to complete the perception questioBeamese the questionnaire

was administered after the tests, students weretalbespond based on their own t&sking
experienceA parallel intact class of 40 students served as the control group and completed a
textonly version of the test. Achievement data came from both groups, but perception data
came only from the experimtal group, so the two analyses are based on different sample sizes.

Data Collection Procedure and Analysis
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Of the 40 questionnaires collecté@dm the experimental groug, were excluded from the

analysis due to neresponse or extensive missing dakae final sample consisted of 36
guestionnairesThe collected data were analysed using frequency counts and reported as
percentagedNo composite or subscale scores were mated at any point, and all results are
reported at item | evel. As this paper focus
performance, the achievement scores have not besmmatgsed, and only the figures reported

in Kayacan (2018) are presedteere.

To address the second research question, the questionnaire items were subjected to an inductive
content analysis. Each item was seen as an implicit statement about a desirable quality of visuals
in a test and was labelled accordinglfis processesulted in 11 criteria from the 20 items.

Some items refer to more than one quality and were therefore placed under multiple criteria.
For the negative Items 13 and 14, disagreement was interpreted as a positive view of visual
materials. Iltem 12 (on eyé&ain) was excluded because it describes a potential drawback rather
than a desirable feature.

3. RESULTS AND DISCUSSION

Research Question 1: Wh at are A2 | evel EFL
visuals in EFL exams?

For ease of presentation, the twenty questionnaire items are reported below under four headings:
cognitive, affective, desigrelated, and authenticitand engagemenmelated:

Cognitive Aspects of Visual Assessment

The first set of items addresses tlgmtive dimension of visual support, that is, the extent to

which visual input helped students process and understand language during the exam, including
comprehension (vocabulary, sentence, reading, listening) and the understanding of abstract
conceptsTabl e 2 presents the studentsd responses

Table 2. The Studentsd Perception Questionnaire:
Item Statement Agree Disagree
f % f %

The use of visual signs for the concepts helped me get a sense 35 97% 1 3%

of the words.
2 The use of visuals helped me to remember the words. 31 8% 5 14%
4 I understood the plot in the reading texts through the visuals. 35 97% 1 3%
5 Thej- visuals helped me to understand the listening texts more 3 89% 4 11%
easily.
6 The visuals helped me to understand the sentences. 34 94% 2 6%
19  The visuals made the abstract units more concrete. 33 92% 3 8%
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On Item 1, almost all the participants agreed that visual depictions of concepts helped them
understand the meanings of unfamiliar words. This result indicates that students viewed visual
support as beneficial for vocabulary comprehension. In a studyieéraity EFL students,

Wang et al. (2024) similarly found that representational pictures resulted in significantly higher
learning judgements than decorative pictures in a testing context.

For Item 2, 86% of the students reported that visual imaga®ved their ability to remember
vocabul ary. Paiviobés (1986) Dual Coding Theo
alongside an image, it is encoded twiceonce verbally, once visually. The learner ends up

with two connected memory traces ireleof one, which means there is a second way back to

the word when recall is needed. Teng (2023) observed the same effect among EFL learners.
Students in the visually supported condition scored higher, and they also reported that the words
were easier toemember.

Item 4 drew the highest agreement: 97% of students said the visual illustrations helped them
understand the plot of reading texts. Altune
scored higher on comprehension, and they also feltshialg had helped them. In their review

of 55 experiments, Levie and Lentz (1982) found that illustrations enhance text comprehension

by supplying context, clarifying examples, and offering redundant cues that reinforce
understanding and recall.

On Item 5,89% of the participants reported that visual clues made the listening texts easier to
understand. This aligns with previous research on visual support in listening comprehension
(Beydek, 2023; Gi nt her The guedich has Klsod@taken upSin Bi r i a
video-mediated listening assessment, where researchers have looked at both widiletriest

report and how they actually perform (He & Suvorov, 2026; Kwon & Yu, 2024; Lesnov, 2022;
Progosh, 1996; Suvorov & Li, 2023).

As to Item 6, 94% of thestudents agreed that visuals facilitated their understanding of
sentences. As CannikWilson (2001) suggests, visual cues can help learners make sense of the

target | anguageds syntax and structure. Ho w
those reported for vocabulary and text comprehension. Qadha awwhgy (2024) found that

visual tools improved | earnersd6 performance,
structur e. By contrast, Bal | édaj scorgsOo2 @) rep

grammasbased cloze test. This may be because pictures are most useful when they can clearly
represent the content of a test item (Schewior & Lindner, 2024), whereas abstract syntactic
relationships are much harder to show visually.

For Item B, 92% of the students considered that visuals made abstract concepts more concrete.
This finding is congruent witlrarley et al. (2012), who found that attaching metaphorical,
emotive, or symbolic imagery to abstract L2 words significantly improved nmgaadall on

both immediate and delayed passts. On the other hanéllesandrini (1984) argues thtite
effectiveness of a visual depends on the level of abstractness or amount of detail in the visual.

Affective Aspects of Visual Assessment
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The second set of items focuses on the affective dimension of visual assessment, namely
student so emoti onal and motivational react
difficulty, enjoyment, confidence, and attitudes towards the English course. Tatdsehis

the studentsdé responses to these seven items

Table 3. The Studentsd Perception Questionnaire:

Item Statement Agree Disagree
f % f %

I did not get bored because of the visuals while reading the

3 texts 33 92% 3 8%

7 The use of v1su'als in the English exam helped to reduce the % 1% 12 33%
level of my anxiety.

8 I did not feel any anxiety during the English visual exams. 22 61% 14 39%

9 I did not feel any difficulty in the English visual exams. 25 69% 11 31%

10 I think the English test with visuals is enjoyable. 28 78% 8 22%

1 I beh'eve I will take higher scores in English exams thanks to 21 S8% 15 42%
the visuals.

18 The visuals enabled me to have a positive perception towards 25 69% 11 31%

the English classes.

With respect to Item 3, 92% of the participants stated that the inclusion of visuals prevented
them from becomingpored while reading. This may be attributable to the affective functions

of visuals that generally heighten enjoyment and serve affective aims such as attitude change
(Levie & Lentz, 1982).

The responses to Item$ /1 further highlight the motivationakllue of visual support. Most
participants perceived visual aids as making exams more enjoyable and engaging, which
suggests that they evoke positive affective responses when used appropriately. These findings
support Levie and L e retnotivationdl Yau® @f )llusteatiopshaads i s o0
Kar i mi and Biriads (2014) finding that Vi sl
However, the percentages relating to emotional responses were notably lower than those
associated with comprehension. Wher84597% of the participants indicated benefits for
understanding vocabulary, sentences, and plot, 67% stated that visuals reduced anxiety, 61%
reported feeling no anxiety during the visually supported exams, and 58% believed that they
would obtain highercores. The learners thus appear to have credited visuals with helping them
understand the test more readily than with changing how they felt about it or how they expected

to perform. Incorporating visual materials into language tests may accordingly tsuppor
comprehension more dependably than it reduces test anxiety.

As for Item 18, 69% of the participants indicated that visual support contributed to a more
positive perception of English classes. This outcome may be associated with the motivational

and affective benefits reflected in the responses to Itarhs. 7This & consistent with the
concept of washback, whereby the nature of &
and practices beyond the testing event itself (Alderson & Wall, 1993). The finding should be
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read as evidence ofrrdatherahamoéwashidackaon dasstoenopemstice, h o w
which Alderson and Wall argue requires observational rather tharepelft data.

Aspects of Visual Test Design

The third set of items concerns specific desiglated features of the visual material lirting
its usability, effectiveness, and appropriatenédsa bl e 4 presents student
three items:

Table 4. The Studentsd Perception Questionnaire:
Item Statement Agree  Disagree
f % f %
12 Coloured visuals made my eyes tired. 2 6% 34 94%

13 Ido not think the visuals may affect the results positively. 9 25% 27 75%
14  Visuals must certainly be deleted in the English exams. 0 0% 36 100%

On Item 12, only 6% of the participants reported t@lbured visuals caused eye strain,
whereas the remaining students expressed positive attitudes towards the use of colour. This
finding supports Lamberski and Dwyerds (1983
device by helping learners identiéind distinguish essential information in visual messages.

For Item 13, 75% of the students believed that visuals had a positive impact on their
performance, which indicates that visuals provide clarity to both the questions and the texts.
Anglin et al. 004) found that static illustrations combined with text facilitate knowledge

acquisition, and Suvorov and He (2022) found that suitable visuals in L2 listening tests yield a
positive effect on examineesd performance.

For Item 14, all the students disagtdkat visual illustrations should be removed from English
exams. In this respect, Petrie (2003) points out that overlooking the visual dimension of
communication means neglecting an essential aspect of language and culture learning.

Authenticity and Engagement in Visual Assessment

The final set of items focuses on whether the use of visuals makes English exams more

authentic, interesting, and distinctive from
responses to these four items:
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Table 5, The Students6é Perception Questionnaire: Au-
Acqcpcameaent
Item Statement Agree Disagree

f % %

15  Ithink the English visual exams are more authentic. 28 78% 8 22%
16 I think the English visual exams are more interesting. 30 83% 6 17%
17 The visuals took my attention. 33 92% 3 8%

20  The visuals made the exams extraordinary. 29 81% 7 19%

The results for Items 15 and 16 indicate that most students perceived visually supported English
exams as more authentic and more interesting tharomdxttests. Tis finding supports
Shabiralyani et al. (2015), who argue that visuals contribute to creating assessment tasks that
more accurately reflect rebfe communication.This also aligns with Bachman and Palmer
(1996), who identify authenticity, the degree ofrespondence between test tasks and real
world language use, as one of the core qualities that make a language test useful. In this light,
given that language use outside the classroom is characteristically multimodal, visual
information is itself one athe task characteristics that a test must correspond to.

Regarding Item 17, 92% of the students reported that visual stimuli effectively captured their
attention, and on Item 20, 81% of them stated that the inclusion of visual materials made the
tests moe distinctive than conventional tests. This latter perception may be attributed to the
fact that the students are generally accustomed to monochronimsext exam papers with

little or no visual support. The findings suggest that visuals can make asse&ssnore
engaging for learners and highlight the need for teachers to consider the visual presentation of
test materials carefully.

Overall, the findings show that the A2 level high school students in the experimental group
seem to have highly positive pgeptions towards English language tests supported by visuals.

The achievement scores reported in Kayacan (2018, pp. 47, 52, 59) point in the same direction:
They were higher for the experimental group than for the control group in every section
(listening 22.48 vs. 18.43; reading: 18.83 vs. 16.48; use of English: 27.45 vs. 20.20) and in

total (68.75 vs. 55.10); the difference in total scores was statistically significant, t(78) = 5.62, p
<.001, d = 1.26, as were the differences in listening, t(78) 5 #.91001, d = 1.10, reading,

t(78) = 2.85, p = .006, d = 0.64, and use of English, t(78) = 5.28, p < .001, d =Thel8.
achievement data thus c or thaughdhe avo datatsdtseconet u d e |

from different sample§heséd i ndi ngs al i gn with Bowmandés (20
brain is naturally drawn to visual stimuli, which tend to elicit an emotional response. The results
al so support Jensendés (2005) view that incre

attentive, ultimately leading to better learning outcomes, as visual input activates a greater
number of pleasureelated structures in the brain.

Research Question 2: What can the criteria of visuals be in EFL exams?
When the student $héused visuats ;m EFL exarss ate takea intalascount,
the criteria and their constituent items are presented in Figure 1:
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facilitator
unconventional (1, 2,4,5,6,9) entertaining
(20) (3,10)

concrete
(19)
clear
\ (4)
lowering

-

\*_“——_
/ (7,8)
interesting \
beneficial

motivating
(18)

VISUALS

(16)

(11,13)
authentic functional
(15) (11,14, 17)

Figure 2. The Suggested Criteria of Visuals

The eleven criteria in Figure 1 can easily be matched with the taxonomy of illustration functions
by Levie and Lentz (1982, p. 218). Their framework suggests that visuals must attract attention,
manage affect, and support comprehendimierestingandunonventionalcorrespond to the
attentional functiongntertaining motivating,andlowering anxietyto the affective functions

of enhancing enjoyment and shaping emotions and attitémightator, clear, concrete,and
authentic to the cognitive functionf aiding comprehension and supplying additional
information.

The present findings also reflect a caveat raised by these authors: the functions are not
independent, and a single illustration may serve several functions at once. Items 4 and 11 were
therefae assigned to more than one criterion, and the remaining two critenaficialand
functional could not be linked to any single function. This overlap appears to reflect the
multifunctional nature of visuals.

As illustrated above, these criteria msgrve as useful guidelines for teachers and test writers
seeking to enhance the reliability and variety of achievement tests.

4. CONCLUSION
Concluding Remarks

This study examined the role and effectiveness of visuals in language testing, drawing on both

| earnerso6 perceptions and empirical findings
were also associated with more positive attitudes towards English lessons and exams. Students
also found the test more enjoyable, more engaging, and easieroiw Yatien visuals were

included, and most said they would want them again. As learning materials have become
increasingly multimodal, texanly tests are arguably out of step with classroom practice.
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The results of this study also support several principfessing visuals in the language
classroomin the light of these principles and the findings, Table 6 preffsmtationale behind
the use of visuals in language testing, supported by Géleceia et al. (2014):

Table 6. Rationale for Using Visuals in Laguage Testing

Principle

Visuals can be used to test the four skills, vocabulary, grammar, and pronunciation.
Visual representation makes tests more authentic by reflecting the outside world.
Visual aids add variety to tests and motivate students.

Visual support facilitates comprehension by making exam questions more meaningful.

Students prefer to see visuals in language tests.

[ S T S B e I

Visual media are not limited to conventional types, such as photos and drawings.

Visual materials can be easily accessed through various sources (e.g., the Internet,
newspapers).
Visual stimuli increase student engagement by developing critical thinking skills.

9 Visual input serves as a means of contextualizing test content.

Furthermore, using visuals in English language tests offers several specific advantages.
Carefully chosen and wetlesigned visual materials appear to help many students access the
intended meaning of test items: visual clues servprasipts when students are unable to
recognize a particular word in the text, and the participants reported that visuals supported
vocabulary and sentence comprehension. Whether such support also encourages deeper
processing rather than surfdesel underganding, as the multimedia learning literature
suggests, could not be established here, since the questionnaire did not measure processing
depth. These benefits, however, hold only when the visuals are appropriate for the task.
Altunékek (23@2¥atofcf wmay @fsynaking this judg:e
which helps teachers and test designers identify visuals that convey ideational, interpersonal,
and textual meanings appropriately.

Limitations and Suggestions for Further Research

This studyhas several limitations. It was based on a convenience sample of 36 A2 level students
at a single public high school, so these findings should be tested with larger samples and at
other proficiency levels. The questionnaire itself has limitations. It askchotomous agrée
disagree format with no neutral option, and most items were positively worded. It was also
admi ni stered by the researcher, who was the
desirability bias is possible. Finally, agreermemnas noticeably lower on the anxiety items than

on the comprehension items. Measuring test anxiety with an established instrument, rather than
relying on selreport alone, would allow this pattern to be examined directly.
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TARKHK FREJ APARTMANI 6NDA CEPHE KURGUSU °

FACADE DESIGN AND AESTHETICS IN THE HISTORICAIEREJ APARTMENT
BUILDING

Prof. Dr. Ali Murat AKTEMUR
Ataturk Universitesi,
murataktemur@atauni.edu-td 0 @M @B 9D 1 7

OZET

Kstanbul dun tari h’ kent mer kezl erinden bir
karakterlerin bir arada g°r ¢l ebil difji ©zgén
sonl aréendan itibaren ticar.i h ayraexkaert I hiil-iikml err
yaygénl akmaséyla birlikte yeni bir yapél akn
apartman yapéelar é, yalnézca konut i htiyacén
sosyal ve esteti k dejerl drfingikmyahgetarnr emj me
Gal atadénéen bu d°n¢gkem dPnemine ait °neml i 0
Yapée; cephe d¢gzeni, dekoratif ayreéentel aré v
Kstanbul unda g°r ¢l ent axlelma&d laddtécaanbalgeén, I K
modernl ekme sg¢recinde farkl @ mi mari yakl akeéer
ol uktur muxktur . Bu -evrede yer al an Frej Ap
mi mari sinin estnet iyka nvsee ttaenmstinle nd e] eyraip €l ar dan
oran ilikkileri, s¢sl eme yakl akemée ve mi mar.i
anl ayéekénén °zelliklerini takémaktadeéer . Bu

tanemeaemas8tesi nde, mi mar i bi-i mleni ki sczeri
d¢ keyt ay denge, a-ékl ekl arén yerl exki mi, deko
yapéya katteéejé anlam dejerlendiril mektedir.

Anahtar Kelimeler: Gal at a, Frej Apart mané, cephe anal.

ABSTRACT

Galata, one of Istanbul's historical city centers, is a unique urban environment where
architectural characteristics from different periods can be seen together. The area uraderwent
new development process, particularly from the late 19th century onwards, driven by
commercial activity, population changes, and the spread of Westkrenced lifestyles. The
apartment buildings that emerged during this process evolved from strustilelgsfulfilling
housing needs into architectural indicators reflecting the social and aestheticofaheesra.
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The Frej Apartment is considered one of the important examples of this transformation period
in Galata. The building bears the tracestled eclectic approach seen in late 1&htury
Istanbul in terms of its facade design, decorative details, and architectural approach. The Galata
region formed a unique urban environment where different architectural approaches came
together during Istdnul's modernization process. Located within this environment, the Frej
Apartment is one of the important buildings reflecting the aesthetic and representative value of
late 19thcentury Istanbul apartment architecture. The building exhibits the characseois

the eclectic architectural understanding of the period in terms of its facade design, proportional
relationships, decorative approach, and architectural details. This study examines the Frej
Apartment building not only as a historical structureddsiv through its architectural form. The
facade organization, vertichbrizontal balance, placement of openings, use of decorative
elements, and the meaning added to the building by its ornamental language are evaluated.

Keywords: Galata, Frej Apartmentacade analysis, eclectic architecture, ornamentation.

1. GKRKKk

Kentler yalnéezca fiziksel yapélardan ol
d°nemlerin yakam bi-imlerini, ekonomi k il iKk
hafa&lzan!| ar edeéer . Kstanbul 6un Gal ata b°l gesi b
mi mar i izl erini bir arada baréndéran °zel bi

Kstanbul 6un tarih’ kent merkezlerinden b
karak er |l erin bir arada g°r¢lebil difJi ©zgeé¢n b
sonl aréndan itibaren ticar.i hareket!l il ik, n
yaygénl akmaséyla birlikte yenie-btiea oyratpaylaa K 1
apartman yapéelar é, yalnézca konut i htiyacén
sosyal ve estetik dejerlerini yansétan mi mar

Frej Apartmané, Galataodonén bu d°mrk¢ :;zm d°
dejerlendiril mektedir. Yapé,; cephe d¢zeni
bakéméndan 19. y¢zyél sonu Kstanbul unda g°r

19.y¢zyéléen i kinci yaréséndan iniirbadeéemn
d¢nyayla i likkilerinin yojunlakteéejeée bolgeler
belirgin etkiler ol uKtur muxktur . Avrupa kent
apartmanl ar, gel eneksel k o nmé kK taenrl a(y @®0Einke,n YA

Frej Apart maneé, bu dejikim s¢grecinin ¢r ¢
ve mimari zevklerini yansétan yapélardan bir
°czelli kleri, cephe kur gudsouk,us s8¢ sil-einmed e bk h' s uyrelr
incelenmektedir.

2. FREJ APARTMANI

2. 1. Frej Apartmanédédnéen Tari h-esi
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Kstanbul 6un Beyojlu il -esinde, k Giksbla ne Me
1 , Osmanl e Devlietiodénin son d°nemlerinde or
yanséyan °neml. °rneklerinden biridir. Yapé
bakl arénda Kstanbul 6da et kil ol aanhpgekmaneé
kent dokusuna yansémaseéne g°ster mesi bakeém
Godoli,E.,1997: 149 50; Akt ak-75.d., 2021: 23

Gorsel1:Fr ej Apartmané kuzey ve baté cephel

Frej Apartmanéedédnén yapém tarihi kesin ol
g°ren go°r¢kly@peypeinl drd5arasénda inka edil di
k°kenl. Levanten iK insané Selim Hanma Fre
anl ayekéeéné yanseétan yape, Rum aséll e mi mar
Konstantinos Panagiotis Kyriakidis -20&r af énd
Aktemur,2013:8192;Kulttr Envanteri, 2026: 134).

Frej Apartmané eyadliké 2zca ymiemareij i 1z sosyal

-ekmektedir. Osmanl|l é6nén son d°nemlerinde E
toplulukl ar ve yabancé tg¢gccarlarén yojun ol a
Bu nedenle apartman, diné n mo der n Kehir yakam bi-imini
atmosferini yansétan yapél ardan bitlr7i9; o lArkd ratku
vd., 2021:3463).

Selim Hanna Frejo6in ardéndan yape, far kil
gecmk t i r . 1983 yelenda Sarkuysan tarafeéendan s
dejerlendiril mik; daha sonra -exitl:@ restor
yapénén tarih’ nitelijJinin koruremdsé oMenugd n
( Akt ak v €l), 2021: 78

Genegmegzde Froej Apart maneé, Kstanbul un tar
°neml i yapeéelardan Dbiri ol arak dejerlendiril m
Kstanbul un mi marekménggeeghpi wmedlkght ;r el -
kent hafézasé unsuru nitelijindedir.

2.2. Frej Apartmanéodédnén Tari h”™ ¢evresi ve
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Gal at a, Osmanl é d°neminde ticaret faal.|
grupl arén ®Bijre &mnadmopyhkadbir b°lge ol muktur
bi-iml enmesinde °neml i -56)0l oynamekteéer (Akeén,

19. y¢gzyél da apartmanl arén ortaya -ékeke,
Ayné zamanda kent yarkaeméseéesydPnbkegmgelbigmetde
bir yakam d¢gzenini, Kehir merkezinde yojunl:
etmiktir (K@Bban, 2010: 53

Frej Apartmané da bu tari hsel ortam i-eri
birpar -asé ho©line gelmiktir.

2. 3. Frej Apartmanédénéen Plan ¥zelliklerdi

Frej Apartmané, Osmanl e Kmparator|l ujudnui
dokusu i -erisinde ortaya -ékan @apndenbirdianl| ak ma

Beydkilkmhane b°l gesinde Konuml anan yapeé,
anl ayekeéene yansét ér ken ayne zamanda gel ene
organi zasyonu ortaya koymaktadeéer.

Frej Apart manédneén pl ankenetmais énadhbael edrPinn
gereksinimlerine cevap verecek genik ve nit
konut d¢zeninde odal arén belirli bir kull ané
il e servis Db°l ¢mllemmeikntiend iay r eBut éd werl Wm,] éa pgefrrien
amacée takeéeyan bir yapé ol madéjéné; ayné zama
eden bir yakam -evresi olarak tasarl andéj éneée

Yapénén planl ama anl ay éykeérn ddau tsmankettardi ékr .d ¢Dz¢
el emanl aré, katlar araseéndaki bajl antéyé saj
dejerlendiril mik; dairelerin kullanéem al anl &
bi-i mde ku6Gagslldanmékt éer (

Gorsel2Fr ej Apartmané zemin kat planée (Kstanbul
Koruma Kurulu Arkivibdénden ikl ener
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Frej Apartmanédnén mi mar.i pl anénda di kka
Kurduju ilikkidir. kikhane Meydanédna ve -ev
yapénén yalnézca bireysel bir konutpayap&ege
ol maseéne sajl amexkt éer . Zaman i -erisinde far
karakterini b¢e¢yek °1 -¢de koruyarak geé¢negmgze

Sonu- olarak Frej Apartmanéodneki pBatné ltéalsa
hareketlerinin konut mimarisine etkisini, ap
kent k¢l teregneg yansétan °nemli bir °rnektir.
Ve kent i -erisindeki kowdemu Kitmahbkit & unde me
s¢recindeki mi mar i d°n¢kemegneg belgeleyen nit

2.4. Frej Apartmanéedénda Cephe Tasar émeée, M

Cephe, tarih” yapélarda yapénénridikkFrenl i J i ni
Apart manéedneén cephe d¢zeni nde, d°nemin mi m;
yakl akém hissedil mektedir.

Cephede kull anél an mi mar i el emanl ar , y
belirl eyerek be¢t éencgl bir ag°érkignééknh aoEunrenur-ne
bi-i msel dé¢zenl emel er cepheye ritim kazande

etkisini guclendirmektedirGorsel 3 Gorsel 4.

Gorsel3:Fr ej Apartmané girik akseée \&rsltaklbairl & née |
Koruma Kurulu Arkiviodénden ikl ener
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Gorsel4:Fr ej Apartmané girik cephesindei

Bu °zellikler, 19. ye¢zyeél apartman mi mar
kull anmao anl ayékeyla °rt¢kmektedir.

Apartman gi r ikwlnartil,ar®2f.day yayp&nén presti]j
olarak tasarl anméexter. Girick d¢zeni Ziyar e
bolumdar.

Frej Apartmanéénén girik ve cephe il i«kk
unsurl adepeasemdar il ebilir

198721989 yéll aré arasénda tamamen yenilen
takémayan Frej apartmanénda en g°sterikli <ce
ol duk-a b¢ye¢k °I1 -ekte ve agmearilkert,utg vdu! eprrio
yivlierle dekore edilmik plasterler, konsoll a
bar ok mimar.i sl upl arénén sentezinden m¢t eke
guruplarée kKeklandk basatrtrbbhméegzeei be si metri
heykell eri cephedeki akeré plastik etkiyi
karakterini d e Gosasel &,]Garselver) r. masSkitlaidnedri r(i k g°vdel i
sutunlay bakl ékl arénée dekore eden akéré kabar ék
arasénda yer al er. Cephedeki, konsol , kor kul
tam anl akél amayan nebati motiflek,°aeltl npuve
karkéeméza -ékar.
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K cephesindei

Gorsel6Fr ej Apartmané girik cephesinden ayreéent
Varl ekl aréné Koruma Kurulu Arkiviodonde!

Gorsel 7:FrejApart mané giri kK cephesinden

ayrenteée (
Varl ekl aréné Koruma Kurulu Ar ki v n

i 0

Frej apartmanénén bateé ve doju cephel eri
pl asterl er ve k o n s pénteeeler dikkhticcekerd i kd°rt gen t as

Kuzeydoju cephe d°rd¢nc¢ katta dar tutu
ol ukturul muck, k°kel er ise dairesel tasar éml

Pencere kemerlerinin ¢zengi vreu nidialkiit ame&k
plastik barok ve art nouveau sentezi -elenkl
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ve g°steri k kérzead de rBmalkat akd°ékrel (eri nin daire f
tasarl anmék ol masé ve kulilerayellenmeg, lOdaeAvrupa e Kk u t

bar ok mi mar.i tarzénée akla getirmektedir. Bi
boyunca devam eden yapeéseée, cephe be¢gtenl ¢ ényg
ejrisel hatl ar én- lemdhsaegrkedd inedem wlrmaktaade

Gorsel8Fr ej Apartmanédbnda at nalée formlu barok

K°ke kubbelerinin yuvarlak formlu pencer
nebat. mot i f 1l i - el enk | emektedibh 86z kokusungelankanmotifleric, s | u b
ile birlikte cephelerde b¢yek madal yonl ar ,

anl ayekéna katke s@gsel§yan barok unsurl ardér

Gorsel9:Fr ej Apartmanédnda artnknouveau ve

Frej Apart manédnén estetik dejerini ol u
anl ayéekédeéer. D°nemin mimarisinde s¢sl eme, ya
belirleyen temel ara-|lardan biri ol arak kul I

Yapénén mimade Raebhkt &te Art Nouveau ( Ye
g°r ¢l mektedir. Cephede kull anélan kevreémlé s
d°nemin estetik anlayékéné yanseéeter. Bunun
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yapénéal gRirmlijJini gé¢-lendirmi ktir. Deéexk c e
ayrenteéelarénén d°nemin uluslararasé mal zeme
(keker GYO, 2026) .

19.y¢zyél mi mari sinde dojadanr.al¥Y¥apel afra
kull anél an bitkisel karakterl. s¢sl emel er
1998).

Bu t¢r bezemel er , yapénén sert geometri

geré¢negm ol uKtur muktur .

Cephede kul | anél ayna pkéarbéamr tynyazl eey aeytrkéinstiénlia ra,
el emanl ar , d°nemin ince sanat anlayéekéneé ve
(Gorsel 10.

Gorsel10:Fr ej Apartmané kuzey cepheden ayr é

Dek cephede g°r ¢ | e etkisp@Bossel £l i¢ mekan di2enimde d¢o u v e a
temsil g¢c¢ yéeksek ve prestij odakl é bir tas

—d

Gorsel11:Fr ej Apartmané kuzey cepheden ay
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Kargir mal zeme il e yapékluan awee | ppint rFerlelji Avpc
cephel erindeki heykel ve dijer s¢sl eme uns
y°nt emi il e olukturul muktur .

3. DEJERLENDKRME VE SONUG¢

Frej Apart mané, Gal at aénén mi manrbiridir.- e ki t |
Yapénéen eklektik karakteri, cephe d¢zeni vV e
d°nemindeki estetik anlayékén mimariye yanse

Frej Apart manédnén mi mar.i karakteri, 19.
kentler nde de et kil ol an eklektik anlayéxkla il
d°nemlerin Dbi-imsel °czelli kleri yeni yapeéel atl
,1997:1481 5 1 ; Bozdoj an, 2002) .

Yapénén mimari-&kehi pandecdi kkaltl i kl er K

9 Cephede d¢zen ve simetri anlayéekénén ko

1 Kat seviyelerini belirleyen yatay mimari vurgular,
T Pencere -evrelerinde kullanélan -er-eve
T Cephe y¢zeyine hareket kazandeéeran dekor

Bu®zelli kler, yapénén yalnézca iklevsel Db
temsil dejeri takéyan bir kent yapésé ol arak

Frej Apartmané, Galataénén tarih” dokusu
donemi n yakam bi-imini yanseétan k¢lterel bir b

Yapé; Osmanl eéénén son d°nemindeki kent |l e
tercihleri ve Kstanbul éun -ok kg¢lterl ¢ yapeés

Tari h’ yamabkaerémekmiunn fiziksel izl er i
kimlijinin devaml él éjé a-éséndan da gereklid

Yapé, yalnézca mimar.i bi-imleriyle dejil
dejerlendirilmelidir . KBu ameddmmluen Rraeji hAp &retnm
gereken dejerli par -alaréndan biri ol arak g°©°

KAYNAKCA
Aken, N19(1p@Byeéle

n
Akt ack, B., Aydén, A., Sert , BeB.ojQ.u, htadlkiekn,é nA.
Fr ej A pBilkenttd@iversitesi.

Aktemur, AM.(2007) Bat @ Et ki sinin Tg¢grk Mimarisine Yans
Karak®°yodédeki AvrubPramuimar EeefBbi Of eMi Mat baaceéel é

I Ki nci Kysatraénsbeunlda LGatleartaat ¢

216



HATTUSWMWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CDRUM
| SBN NE6.2-8:7 58 8

Aktemur, A. M. (2013). Tari hi F rBengl B&lpkgAhmenha n € 6 n é
Bi can Ercil 8AnkKamaj anégnk K¢l teregneg Arakt er

Barillari,D.,Godoli,E.(1997)K st an b ul 1900maAntsi Nowev &au MMik anl a
AAtadv) Kst anbul : YEM Yayénl ar é.

Bak, k.FrE20 ADJEnansiMan é

Bozdoj an, MoSernisih @@ riattohn building: Turkish architectural culture in the early
republic. Seattle: University of Washingtdiress.

Celik, Z.(1996)1 9. y¢zyéel da Osmanl e DbKasktkaennbtuil:: Dlegriikhe
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ASSKCURAZKONK GENERALK HANOGI N CEPHE DEKC
FACADE DECORATION OF ASSICURAZIONI GENERALI HAN

Prof. Dr. Ali Murat AKTEMUR,
Ataturk Universitesi,
murataktemur@atauni.edu-td O @M @B 9D 1 7

OZET

Osmanl & Kmparatorl ujudnun son d°neminde Kst a
KarakbyGal ata b°l gesi, e k on ofmd rkk | fea arhii meertil eanha
ger¢é¢ldegj ¢ bir kentsel alan ol muktur . Bu d°ne
ettikl er.i Kuruml ar én ekonomi k gécCceéng yanseé
Gener al i Han, bu b ajddakordtibozetlildepyte @ikkdt geken drleralime s |
yapélardan biridir. Bu -al ékmanén amacé, Gen
bezeme anlayéké ve d°nemin k¢glterel bajl ame
cephe el emanl| aarei v&kKlekk érh, mklmasi k °J el eri
organi zasyonu ¢zerinden dejerlendirilmixktir.
yalnézca &estetik bir unsur ol madej e, ayne
modernl ekme s¢gerchini miemasnil i fade aracé ol du
Anahtar Kelimeler: Assicurazioni Generali Han, Karakody, cephe dekorasyonu, eklektik

mi mari, Giulio Mongeri i, Kstanbul mi mar | éj] é

ABSTRACT

The KarakdyGalata district, which became one of Istanbedsmercial centers during the late
Ottoman Empire, was an urban area where diverse architectural styles were evident alongside
economic activity. The commercial and financial buildings constructed during this period were
designed to reflect the economicwer of the institutions they represented. Assicurazioni
Generali Han is one of the significant buildings in this context, notable for its facade design and
decorative features. The aim of this study is to examine the facade decoration of Generali Han
in terms of architectural form, ornamentation, and the cultural context of the period. In this
research, the building's facade elements are evaluated through the lens of eclectic architectural
approaches, the use of classical elements, and the organizatiorawfentation. The study
concludes that the facade of Generali Han is not merely an aesthetic element, but also an
architectural expression representing the commercial prestige of the period and the
modernization process.

Keywords: Assicurazioni Generali Ha Karakoy, facade decoration, eclectic architecture,
Giulio Mongeri, Kstanbul architecture
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1. GKRKEk

19.y¢zyeéel én i kinci yaréséndan itibaren K
Gal ata ve Karak®y - egvir-eseindiAvir wpea yielna iylaipkék it
°neml i bir kentsel b°l ge ol muktur . Bankal ar ,
yapéelar, i Kl evlierinin yanénda temsil dej er |
takéméwrteér 2(0AKA N

Assicurazioni Gener al i Han, bu d°nemin n
sahiptir. Ktalyan sigorta «kKirketi Assicurazi
Mongeri 0nin Kstanbul 6daki - alléenxenkat leadriérn.d a iY a p
cephesinde g°r¢len klasi k mi mar. g°nder mel er
d°nemin ekl ekti k mi mar i anl ay e kEfAktemyrans ét
2007:134143; Aktemur,2013:786; Ozkan Tekneci, 2023).

KstanbdadBdéduy¢zyel sonu ve 20. yézyeél bakée
-al exmal ar , °czellikle Gal at a vV e Kar ak?®y b o
anlayeéexklarla kKkekillendiJini g°stermektedir.
klask mi mar i °jJelerin yeniden yorumlandeéej é, c
bi-i mde tasarl andej e b e l-144;t Aktemmue, 2007€18443; ( Akt

Aktemur, 2013:78 6, Akéncé, 2019) .

Giulio Mongeri 6nin Kstanadbnul deéalkr | eynadpiérl na
mi mar én Avrupa mimar.i gel enejini yer el kent
i fade edil mektedir. Mongeri dodnin tasareéemlar én
cephe anlayéekée beléergahma@kebtdékl| ¢El dems200da
2023).

Gener al i Han ©°zelinde ise -aleéekmal ar dahe
s¢reci czerine yojunlakmaktadeéer . Yapénéen cep
temsil bicimlerindenbiro | ar ak dejerl endiril mektedir (Sisk

Bu -al exkma, Gener al i Hanoén cephe deko
inceleyerek yapénén Karak®y tarih” -evresi i

2. ASSKCURAZKONK GENERALK HAN
21.Assicurazi oni General i Hand6én Tari h-esi

Osmanl & Kmparatorlujudnun son d°nemlerinc

kesiktiji ve farkle ¢l kelerden gelen ser maye
mer k ez konumundaydrec & Bsui go°rnteamdkei rykaebtd er | de
faaliyet alanl aréné genikletmik ve kentteki
Kkoymuktur . Bu bajlamda Assicurazioni Gener ¢
mi marinin biapé&lkandan °miemil iolyarak dejerl endi

Assicurazioni Gener al i Han (1909), Kt al
Gener al i taraféndan Kstanbul 6daki kur umsal
ettiril mixktir. Kt aliywdanoad®inige&r | énant esemi ma
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sonlareée ile 20. y¢zyélén baxklarénda Gal at a
yapélakmanén bir ©°rnejini olukturmaktadeéer. B
takéyan y;apayae demahda finans, sigorta ve
yeér et el deg ¢ mer kezl er ol ar ak da ©°ne?2;, kazani
Nas ér ,-132;Eem®PB800:88; Celik, 1996; Aktemur,2006:1138!; Aktemur,2007:134
143).

Assicurazio i Generali 6nin Osmanl & toprakl areér
mer kezl i ekonomi k yayeélém politikal arénén bi
Triestebde Kur ul muck Ve késa s¢re i -erisind

yar ar|l anarak farkleée ¢l kelerde sigorta hizmet/
I se Osmanl| e ekonomi sinin déck ticaretl e dah
rastl amakt adSgrett, 10R;r AkiegnarR(0&13B14; Aktemur,2013:786;
Aktemur,2007:134143).

Han yapéseéneén mi mar i czell ikl eri i ncel e
yapélareyla benzerli k takedeéjé g°r¢l mektedir
uygun d¢zenlemeler ve ceplketbadbalt émhakdalie- B &
mi mari sinin karakteristik czell ikl eri arase

Osmanl e han anl ayekendan farkl e ol ar ak mo
gereksinimlerine cevatpérv e(rkeuheakn ,k e2k0 0 7d;e B ladseann.

Assicurazioni Gener al i Han, vyalnézca bir
ayné zamanda Kstanbul 6un ekonomi k d°ng¢gKeémeén
takémaktadéer. Yapeée, Oqmamleecbdckarn ;Clemh umrdiey Kts t c
ticar.i kimlijinin devamleéleéjéné yanseétan ©°rn
banka, sigorta kuruluklare ve yabanceée «kirket
tarinsel konumu dikkt - ekmekt edir (El dem, 1994). Han e
2026 yélénda ot el i kKICaevi ok&pahmeki en. bkalHi ||
otel olarak hizmet vermektedir.

2.2. Assicurazioni Gener al i Han6één Pl an

Sigorta yapeéelaré, °czellikle 19. vV e 20.
faaliyetlerin ye¢regteldeg] e yapeéelar dejil, ayr
t emsi | edi | di Ji mi mar i °rnekl er ol arak ort ay
Hané, bulunduju kentsel -evre i-erisinde he
d°nemin mi mar i anl ayekené yansétan ©°nemli \
Yapénén plan tasarémé; dol akeém sdizenlenmesive Kk at
kamusal alanla kurduju ili«kki a-eéséendan i nc
°neml i i pu- | @arsell,Garseia kt adér (
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Gorsel1:Assi curazioni GeneKalianBah ZeNulebeak at ép Ka
Varl ekl aréné Koruma Kurulu Arkivi ddndel

Gorsel 2: Assicurazioni Generali Han kuzey cepheden genel goriiniim.

Assicurazioni Gener al i Handéén plan Kkurg
veri mli bi-i mde daj étréd@lnmais & omd riloull lga kéekd | da
Yapéda genell i kle merkezi dol akem el emanl ar ¢
i kK, gel eneksel han tipolojisinin modern
yapél arda pl ankama k @ ma | amacé, farkl é k ul
karkélamak ve yapeé i-indeki I Kl eyi Ki s¢r ekl
2007).

Han yapélaréenda avl u, hol veya ortak dol
dejayné zamanda sosyal etkilekim alanlaré o
Generali Hanédédnén plan anlayékénda da mekoOnl
kimlijini destekleyen °nemli birtekraneslenkad m y ak
planlaré, ofis kullanéména uygun esnekl ik sa
bul unmuktur (Roth, 2006) .
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Yapénén plan tasarémé, cephe d¢gzeniyle d
a-ékl ekl ar vV e ri t mmeko©htagkl efmenlkesn yonel da
geliktirilmiktir. Bu durum, ticari yapélare
bakéméndan da temsi |l gésceéene sahip ol masé ge
Ozellikle ku r u ms a | yapéel ar , pl an ve cephe bg¢gtenl ¢
2015).

Assicurazioni General. Handén tasar éménd
ekonomi k ve Kk¢glterel kokul l aréyla ilikkil:@
pl anénda g°r ¢l en rasyonel yakl akém, -al ékma
-ékarer ken, mi mari temsi |l a-eéséendan da g¢-1 ¢

Bodrum kat tzerine, zemin kat, asma kat, birinci normal kat, ikinci normal kat ve
cincimr mal kat ol mak ¢zere bexk katl &, bodruml ¢
ve -atée kate sonradan il ave edilen Assicuraz
mi mari sinin ticardi ofis yapesehbhedUdepk pimr s gi
me k ©n s al organi zasyonu,; i Kl evsel daj él eém, C
dejerlendirildijinde, plan kararl arénén yalnn
kimlije de hizmetuernddgn!| g°ygpdane krhierdarri. @Bl an
ticari yapé anlayeéekéené yansétan °zge¢n bir ©r

2.3. Assicurazioni General:@ Handéén Cephe

Gener al i Han6én cepapebayékémadak mzimarit d
dengel i bir kurguya sahiptir. Cephede kull ar
kazandeér ér ken, katl ar araseéndaki d¢zenl eme ¢

Sutunlar,k e me r | i a- ekl ek ldazenlemes Gose 13i,r gy a p &gn &n
gel eneksel Avrupa mimarisinden al énan bi-i ms
gostermektedir  (Eldem,2000:8B; Aktemur,2006:138.44; Aktemur,2013:786;
Aktemur,2007:134. 4 3; Akénceée, 2019).

Gorsel3:Ass curazioni Generali Han kuzey ce
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Yapenén cephe s¢sl emesinde kull anél an Kk
hareketl eri, cepheyi durajan ol maktan -ékar
dekorati f yakl akeéem, i d&@miemanl| aAw& wéerad aet ki g1 em
ili kkilidir. S¢sleme el emanl|l arée yalnézca est
gi bi gé¢-1 ¢ ekonomi k kurumlarén g¢ven ve proe

gormektedir.

Gener alén Haenpehden t asar é mé, Osmanl eéénén sol
vV e Batél él akma s¢grecinin fiziksel bir yans
kopyal ama ©°rnej.i ol maktan ziyade, Avrupa ka
icinde yenidenyou ml andéj é& bir °rnek ol arak dejerl end

Cephedeki dekorati f yojunl uk, géneégmegz mi
farkl é& olarak yapénén temsil géceéng artér may
ticar.i yap&uadtanemabmazreg!l a dejil, Kkurum ki
olarak tasarl andéjené ortaya koymaktadeér. Ge
yapé grubu i-inde dejerlendirildijinde Karak
biri di r. Cephedeki g°rkemli tasarém, d°nemin f

°rnejidir (Nomadic Niko, 2025) .

Yapénén g¢ney, baté ve doju cepheleri, gi
sade tasarl anméxktér . r @8ui lcleiphegdteayle kkia k laarall
Digd°rtgen pencereler tem katl arda benzer
kademeli ol arak genikleyen plan tasaréména u
géeneye dojru krodisroil ll mirk ¢lzeelrk cmres bi- eékmal ar g°

Assicurazioni Gener al i Hanéén kuzey ceph
neobarok unsurl arén uygulandeéejeée eklektik bir
cephe d¢gzeni semmakmadé&ezi Bdecgphft profille
yer al er. Bu kapénén her i ki yanénda g°vdel
bakl ekl e plasterl er bul unmaktader. Kapéenén
uzananRé@es ans mi mari sine °zg¢ kapélarée hateéerl at

Kuzey cephedg r i ft prof il |i yatay kukaktan son
ol arak uygulanméek basék kemerl. pencereler d

kat pencerelerliecek akakbkiehde dekhkmagre ya da per
akant yaprakl ar éyl a sGirsdl 4, Antikevunamvk Roma domemine i k1 e
kadar Uuzanan bu neokl asi k s¢sl eme unsurl ar é
motiflerlmér blumhageée ekl ektik bir s¢sSsl eme @

d¢zende ve d°rt grup halinde tasarl anméek ol a
betenl ¢7 éné sajl amaktadeér . Bu s¢tunl ar cepl
Pence el erin baseék kemerl erinin y¢zeyleri, alk
Roma k°%kenl i bir kukakla dekore edi |l mi ktir.
altéendaki konsol yé¢zeylerinde d o] la dagvian bitk
uzuvl arénéen stilize edil mesinden olukan ve
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-ekmektedir. Bu tarz dojadan stilize edilen
mi mari ¢Sl ubunuorselthki | eri ni yanseéetér (

Gorsel 4: Assicurazioni Generali Han kuzey cephe slislemelerinden.

Gorsel5:Assi curazioni Gener al.| Han kuzey ¢

Yapénén girik (kuzey) cephesinde uygul ana
fiyonk (girland) ve perde motifli dekorasyonjar - el e n k , papatya -i-¢€]
yumurta dizileri anti k Roma k°kenl. ol up, n
ol arak uy@dasel®,cioréekt .€er Yatayda profilli sa-ak|l
cephesinde matematiksel orah okt ur ul duju ve b°ylece dengel
gorulmektedir.

Gorsel6:Assi curazioni Gener al. Han kuzey ¢
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Gorsel 7: Assicurazioni Generali Han kuzey cephe girland ve ¢elenk motifleri.

Assicurazioni Generali Han cepheleringle;, t unl ar én  bi r i birine
yerlexktirilixki, sa-akl ardaki dal gal & hatl ar
g°ré¢negme yol a-mexkter. B°yl ece yape, neobar
Girikin soluma@dwpw&i kimekeneirnl|l avmasé ol @orsalk i K1 e
8) , gé - ve kudret sembol ¢ ol up, yapénén gir

sajl amaktadeéer

Gorsel8:Assi curazioni Generald@ Handda kKirket

3.SONUC

Assicurazioni Gener al.i Han, Karak®°yobé¢gn ot
nouveau ve neobarok mimari ¢sluplaréndan izl
°neml . °rnekl erinden biri ol ar ak klasik mimdrie ndi r i
°jJ el er, s¢sl eme detayl aré ve dengeld] kompozi
atmosferini yanseétmaktadeéer.

Arakxtérma sonucunda, Gener al i Hanb6én cep
ol madej é; ayné z aneatn dvae nkoudreur mmsl aelk mee mstiilc akra v r .
bir il etikim aracé olduju belirlenmixtir. B
korunmasé ve dejerlendiril mesi gereken °neml
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Sonug olarak Assicurazioni Gerr a | i Han, Kstanbul 6un mode:]
-ékan ticar.i mi mar i °rneklerinden biri ol u
il i kKkil erini ve sigorta sekt°r¢gnegn kent eko
mi mar i nitelai dPnemipyap&osemi k ve sosyal d°ng
unsur ol arak dejerlendirilmelidir.
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RESKM SANATI NDA DOKUNUN MONOBASKI TEKNKJK
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OZET

Bu arakteéer mada, resim sanaténda y¢zey ve dok
ge-irdifji -aj dack d°n¢kem incel enmektedir.

- 0] aldadartel err ken; monobaskeée tekillif7Ji ve biri
monobaskéyé geleneksel prati kl erden ayérar ak
terk edilerek mal zemenin ontol oji k ekplejik - ek i ]
s¢re-lerion gel i ktiril mesi vV e teknijin ser a
hibritlekmesidir. Arakxteérmanén temel amac é;

bir grafik aracé ol madejéeneriaksknenyazegdn

devri mci bir i fade bi-i mi ol dujunu kaneéet !l ame
monobaské teknijinin dokusal izl er yoluyl a Kk
ve bu benzersiz yapémeal gtt@amel | erainyaltee nn as é |
Barbara Rae, Philip Reeves, Al fons Bytautas,
prati kl er| czerinden matbaa presinin ve alt
edi |l mi ktir.

Sonuco |l arak; dijitallekmenin ve maddesi z| ekmen
monobaskénén, dokunma duyusunu ve mal zemenin
gé-1 ¢ bir fenomenolojik ara- ol dujau as a@a mtka&rdrmag

sonucuna vareél méexter.

Anahtar kelimeler: Di si pl i nl erarasé pratikler, doku, g,
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THE TRANSFORMATION OF TEXTURE IN PAINTING THROUGH THE
MONOPRINT TECHNIQUE

ABSTRACT

This research examines the concepts of saréad texture in painting, contemporaryly, within

the context of the continuity of monotype printing technology. While aiming to replicate the
proliferation of traditional printing methods, monotype printing centers on singularity and
uniqueness. Howevemyvhat distinguishes monotype printing from traditional practices in
contemporary art is the abandonment of traditional smooth matrices, the reproduction of parts
of the material's ontological reality, nooxic ecological pieces, and its hybridization with
different disciplines such as technological ceramics, sculpture, and textiles. The main objective
of the research is to prove that monotype printing is not merely a graphic tool requiring
preparation, sketching, or expertise; it is a fundamental andutexwdry form of expression

that constructs volume, layering, and depth on the surface. While aiming to replicate the
proliferation of traditional printing methods, monotype printing centers on singularity and
uniqueness. The fundamental problem of thelysis how the monotype printing technique
contributes to systematic and aesthetic expression through textural traces in contemporary art,
and how this unique approach intersects with the intellectual foundations of contemporary art.
This study analyzes thextural reflections of the printing press and alternative age through the
practices of artists such as Barbara Rae, Philip Reeves, Alfons Bytautas, Bob Cornelis, and

Peri han kan Asl an.

As a result, it was determined that in the Zdsttury art environnmé dominated by
digitalization and obijectification, monoprinting is a powerful phenomenological tool that re
centers the sense of touch and physical reality, and that it has been taken to new hybrid

dimensions of painting.

Keywords: contemporary art, intdrsciplinary practices, monoprinting, surface construction,

texture
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1. GKRKKk

Baské restémeéenbibri zzanatkendi si taraépddakaleé)
hazérl anéep | i mitl:i b as e |°&ayn bir sanatndesipliaid randi e e d @ r
2016) . Sanat tari hi boyunca resim ve ©°zg¢n
etkilekim halinde ol muk:; génegmegz -ajdak san
bi-imerine zemin hazérl| amé&wtsé@m., Bioljiandiejme
mekani k bir cretim disiplinidir (Robertson,
monobaské tekniji, dojasé gereji yalnézca bi
bir yontemdir. Purlzsiz yuzeylere uygdan anl ék m¢gdahal el er, j es
eylemleriyle elde edilen bu baskeélar, resir
-ékmaktadeéer (Dartar ve | nal Gerdan, 2024).
G¢ncel sanat anl ayexkeée; k¢resell ekmevrilenh et ki
d¢kKeéensel olanen estetik kaygénén °n¢gne ge-ti
doku bir i1l ¢zyon veya s¢sl eme 1 ken, yani
kompozisyon kullanarak olmde ualug@ahamam dahad
doku, Izl eyicinin, sanat eserinin yézeyindi
°czelli kleri gz¢yle gorép, fiziksel ol arak

-ajdak resimde dokusi lkasleagjiink ydharainmmeéikjl iéfjié nee
ger-eklijini dojrudan izleyiciye aktaran bir

ol arak manip¢le ederek dokuyu ol ukturur .,

Bu noktada sorul masée gereken tam&le sekwni kludéd

tari hsel Dbir k°kene sahip monobaské zaten va
olan nedir? Bu makal enin amacé; -ajdak monot
ve kavramsal aktaréem badkégammeéegned-ai rndaisjéilnid eovrrtiam

230



HATTUSAISNBERNATI ONAL CONFERENCE ON SOCI AL SCI E!
Augusa, 12CDORUM
I SBN N¥6.2-8:7 B5% 8

2. GELENEKSELDEN G} NCELE: MONOBASKI DA YENK O
Tari hsel s¢re-te monotip ve monobaskeée, sanat

Ppérézséz bir yeéegzeyi boyayeégnlkédy éwdea g pamtsd ree

KI'k °rnekl eri 17. yé¢zyélda Giovanni Benedet
sonrasénda ise 19. yézyeél én sonl arénda Edgar
uygul amal arénda g°)¢l ¢r (Doksanojlu, 202
Ancak ge¢neémgz -ajdack monobaskesé, bu tari hsg
kavraméneée, esteti k algeyé ve malzemenin kull
salt bir baské ikl emi ol makt any a-kél kaakréenpl agr¢ nkcue
bakl ekl ar alténda incelenebilir:

21Matri sin Par-alanmasé ve Alternatif Y¢gzey
Gel eneksel monobaské dikd°P°rtgen ve p¢ré¢zseéz

kal erken, g¢ncel s an atdetngektedir (Bdstiam,R0R8).al | ar & b ¢t

Philip Reeves, pérézseéz |l evhal ar yerine e
ezil mik borularée ve oluklu mukavval aré matr.i
preslerden ge-irmicktnlréej éBulyérttué kmak ereamrelna rné k
asambl aj teknikleriyle k©jeéeda g¢-1¢ bir ¢- b

E

'f.: HH HMUHH”

|

Gorsel 1.Abstracts of Buildings, Philip Reeves, mixed media collage, 30 x 56 cm, RSA Academicians
Gall eryb6dan al éenméexkt ér .
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DanTi r el s, ekonomi monobaské adenée verdiiji
pl astik poketl er.i vV e PVC | evhal ar é kal ép
deformasyonl aréné organi k bir doku ol arak vyg¢

Gorsel2Print Set 1, Dan Tirels, Glossy prints, 1!

Robin Sesan, mat baa m¢rekkepl erini v
déklayarak dojrudan kil I evha kull anméxk; ren
son derece topraksé ve hacimli ye202).bir orgar

Gorsel 3. ' Gorsel 4.

Gorsel34. Robin Sesan, Clay Monoprint (Kil Monopr
Genegmegzde popel erl exken J sehtetiBpolsneranat(is@ranl | i P
esnek ve tepkisel dojasé sayesinde, iczerine
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dokul arén kaléebéené fotografik ©bir netl i kl e
yumukakl ek kazandérmekteéer (Bess, 2015) .

22Disi pl inl erarasé Ge-ikkenlik ve |- Boyutlu
Monobaskéda g¢ncel ol an en belirgin kérél ma,
kurtul maséder. Yeni ol an, monobaskénén heyke

mel ez &mapél ard

Bob Cornel i s, dijital i mgelerin maddesi z
formatené reddetmik; ¢r-epthk®ji étmomiombarsikeil av e |
(¢- boyutlu geometri k i nkalay).) halinde heyke

Gorsel5.Bob Cornelis, Urban Echoes, Printmaking,
Damion Silver, crettifjgi é - boyutl u k¢-¢Kk
g°l gel eri siyanotip serilerindlei doljawuldéaya,bilr;

da heykele sunduju si mbi ydar,2026).bi r zétl ek or't

Gorsel 6. Damion Silver, Sketch I, Print, 180 x 35,5cm, 2025, Damion Silver Sculpture and

Printmakingod6den al énméxktér.
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Asl aant, | arets@ sIm ls ameat @neEemk an mon
y°nt
zi ks

Peri han kan
sol ¢syonlu dekal k©jédé ve | ak tabakase
f

etmik; b°ylece monobaskéyeée ¢- boyutlu i

han kaandsTawn, Serdmi k Monobaskeé, 64 Xx

Gorsel 7.Per i
X 25 x 22cm, Arts¢igremdbden al énméxkt é

Scul pture 25

Sky Siouki, tekstil di siplininden gel en

k©j et ve yareée saydam m¢irélekeplhreni K; ay@mnkpeestr

fiziksel olarak -amurl akmadan kO] ét ¢zerinde

Gorsel8Sky Siouki, Printing, 42 x 42 cm, Sky
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2.3Ekolojik ve Kimyasal Manipulasyon: Toksik Olmayan Devrim
Baskéresim tarihi asitler, zehirli solventl e

mat baa ki myasénén dejiktirilmesi en °nemli vy

Al fons Bytautgsasébhaské&keeinmdeimnkitoxic)er ek t

akrilik-di ren- 1 i tekni kl er i gel i ktirmik; kanser o]
kull anarak dumanséz, zehirsiz ve kadi femsi Y
or ane gyeivkkseekk b i r m¢erekkep il e sert bir m¢grek
viskozite manip¢l asyonu sayesinde, alt kat m
estetik illg¢gzyonlar ¢retmiktir (Bytautas, 20

Gorsel 9.Alfons Bytautas, Monopni t I ncubate Experi ment al Pri

= o

Gorsel 10. Gorsel 11.

Gorsel 10 11. Alfons Bytautas, Monoprint, Incubate Expeermt al Pr i nt maki ngdden a
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Barbara Rae, cok sert silisyum karbir tozunu (karborundum) akrilik medyumla
karéktéréep heykel si darbelerle plakaya s¢rm
Kekl i ni al arak ar kti k abuezZadifemsa biegofie rtkdbartma)n o | a
dokusuna ul akméxkteéer .

R e
. 5 = g =

L q¢ = s E ool . &

B o T o I e T 9

Gorsel 12.Barbara Rae, Ice Passdgd ul i ssat , Carborundum print, 3

al eénméxt er .

Bununla birlikte, UV ékénlaréna duyarl é S
at ernatif teknikler; k©ojeédén veya kumakén | i
film tabakasé ol ukturmadan, organi k ve eski

ol anak tang2®)kxkt er (Fabbr

24Fenomenol oji k ve @®a@akRresl oj i k Kayét Araceé
G¢ncecel monobaskéda pres ve boya, mekani k bir

ve psi kolojinin kaydedildiji bir |l aboratuvar
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Joyce Cairns, savak travmal ar éakt aré r-koeru;
keffaf Perspex matrisler ¢zerinde | avanta ya
s¢recine anl ek, fenomenolojik bir karakter Kk

Gorsel 14.Joyce Cairns, Bonjour Général, (Merhaba General), Monoprint,2004, 117x 47cm,

Academici ansgall erydden al enméxkteéer .

Henry Kondracki, tuval resmindeki o titr
szerine takeéemécx, Edi nburgh"un kent bell ejini
sajl adejeée rast]l ainrtléeeskatli,r noipttiikr .der i nl i kl e b

R
7l

—— Sy A

Gorsel 15.Henry KondrackiWinter Afternoon( K ¥ k | eSlcemr lizeémedia,2021,38x 28cm,
Academiciansgall erydden al énméxkt er .

237



HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

Joe Higgins, matbaa presinin 5000 psi gibi devasa mekanaiks é ncénén boyay
d¢zl ektirme sorunsal éna odakl anmék; bu d¢gzl e
Myl ar kablonlar kullanarak hibrid doku strat

o .:“.
0 F‘fr' |
Gorsel 16. Joe Hi ggi ns, The Turning ( DR n56amnme ) , N

JoeHi gginsMonotypesdédden al énméxkteér .

Robin Sesan ise eksiltme y°ntemiyle y¢ze
psi kolojisinin i- d¢gnyasénda gizlenen hi kOye
arasénda bir b&Q202026 mukt ur ( Sesan,

Gorsel 17. Sea Street Beach, Robin Sesan , Cynotype (Siyanotip), 25,4x25,4cm, (Robin, t.y.).

Robinesenartoétan al énméxkt ér .
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3. SONUC

Bu araktérmada incelenen teknik, materyal vV
-ajdak sanadgalptr akkiirk | reaz énrdleéek veya grafi k -o0]
kanétl amakt adér . Gel eneksel resimde fér-a \
monobaskéda mat baa presinin baséncé, ki mya
yéekéel makeyllaona s¢rprizli, karmakéek, deneysel
G¢éncel sanatta monobaské teknijinde yeni ol
duyan, dijitall eken d¢nyanén ekranl aréna ka
savunandvr i mci yakl akéeméedér. Dikd°rtgen metalle
dekal k©]j etl ar é al mek; zehirli asitlerin y

Monobaské artéek sadece kO] et ¢ zerikrdlyeflerdeapél an
yakayan, heykel si sanat kitaplaréna d°n¢gkKen
-ékaran fenomenolojik bir sanat dilidir. Ge -

eriten bu disiplin, resmi surekli olarak yeni hibridly ut | ar a t akémaya devam
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ULVC' NKN SKIARXKDES K N B BUMAYUR
Do - . Dr . Mur at KE

Van Y¢gzeéencye Yeéel I'n
muratkeklik@yyu.edu.tr 000000028573 772X

Ozet

1582 yeléenda I111. Murad'én o]Jlu kKehzade Mehr
s¢rdej ¢ rivayrrgm@ysimneam | se¥%rsar ayénén en g°°rken
aneéel er. Bu kenlijin Kstanbul ' da yawmyyad ej é g
kal eme al mexkter. S¥%Br n©mel er ayné mer asi mi t
siriyyelasi del eri tarih” hadiseyi kasidenin gel e
yeni den Kkuran metinler ol arak dikkat -6-ekmek
he¢mOyunun i htikaméné se-icCi bir viggwé&r lea r mif ré
b¢teéenlektiren bir metin olarak el e al énméxkt é
al énarak temati k bir y°ntemle incelenmi«ktir
altéenda tasnif edi |l midatkiir .k alyerra kb alr gimma nk erdli ink |
incelenmi ktir. Kncel eme sonucunda kasi#€dede
he¢mOyunun temsil et tifji saltanat anl ayeke

kaydetmekten ziyade devié¢te k r i f at én e, di n’ mexkruiyeti, t
i hti kaméné «kKkiirin estetik imkO©nlaréyla yeni
s%riyyesi, tarih” bir merasimin kKiirdeki d°n
tamamlayav e Os manl é saltanat s°yl emini goer¢é¢negr kK
Anahtar Kelimeler: Ulvi, sOriyye kasidesi, sGrname, sgir h ¢ m©y u n , 1582 «kenl
Abstract

ThesOr-é h ¢ nfi@pedahfestival) organized in 1582 for Prince Mehmed, the son of Sultan
Murad Ill, and reputed to have lasted fiftyo days and fiftytwo nights, is regarded as one of

the most magnificent royal celebrations of the Ottoman Empire. During thesetifestini
Istanbul, Ulvi composed a fiftgoupletqasidai striyye(festival ode). WhilesGirnamesecord

the ceremony in detail within its historical sequerstgiyyeqasidas stand out as poetic texts
that reconstruct the historical event through the caiwesl structure and aesthetic
possibilities of the gqasida. This study examines UBfiisyyeas a text that selectively brings
together the elements constituting the magnificence ofihé h ¢ na@dyiniegrates them
within the framework of panegyrito the sultan. The poem is analyzed through a thematic
approach, taking into account the conventional structure of the classical gasida. It is classified
under the headings of state, religion, soci&tighr (self-praise), and prayer, and each section

is examined in the light of historical sources concerning the festival. The analysis demonstrates
that the primary emphasis of the gasida lies not on the details of the festivities themselves but
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on the concept of sovereignty embodied indiieé  h ¢ mR&aten than recording a historical
event, UIvi reconstructs state ceremonial, religious legitimacy, social order, and the
magnificence of Ottoman kingship through the aesthetic conventions of poetry. In this respect,
Ulvi's sdriyyerepresents a significant @axple that complements tiséirnametradition by
revealing the poetic transformation of a historical ceremony and articulating the ideological
discourse of Ottoman sovereignty.

Keywords: Ulvi, sOriyye gasida, sGrname, s2ir h ¢ mO©y u n , 1582 imperi al

GKRKK

Szl ¢kte d¢jén, ziyafet ve kKkenli k anl amén
bel ge mOnaséndaki nOmenin birl ekmesinden ol
padi kah -ocukl arénén dojum ve styenlermitanlatahr enl e
manzum, mensur yada manzame nsur kar éekék eserler i-in Kkt
565). Bu t°renler vesilesiyle kaside keklind
manzumel er i de ayné ktediir-.i n8%r ndcemjedrelrenslar
t°renlerle sénérl é& kal érken s3%riyye kasidel e
de konu edinebil mektedir. Klasik T¢grk edebiy
olup bunl &vénl dekuadtésée s¢gnnet i ki si hem
kezl arénén dojumu ¢zes66).nedir (Aynur, 2009, s

1582 yeléenda |I11. Murad' én o]Jlu kKehzade
Osmanl e tarihinde g°r ¢rleemn keenn Igi®krlkeerndlein vbei rein
kenlijin s¢gresine dair kaynakl arda 51, 52,
veril mektedir. Bakl ange- tari hi ol arak da
gosterilmektedir (Boyraz, 1994,s.)13 Bu f ar k|l él eéj én, dé¢j én haz
il k ziyafetlerin bazé m¢ellifler taraféndan
belirtil miktir-3@Boyrkaez, i k994d,° ne.mi 83 en wuzun
d¢j ¢n¢ odhmayslée ssdhr n ©me , s¥%riyye kasidesi, K ¢
yel pazede kaynaja konu ol muktur (Boyraz, 19 ¢
Mustafa Al " "nin mesnevi nazém Gmiki'ltBuhyiriDer kal em
MecalisiSar u i | e Knt iSor@ama Homayoh megeslume kt edi r ; Knt i
Nakkak Osman ve -éraklarénén fér-aséndan -eék
onemli 6rneklerinden biri kabul edilir (Aynur, 2009, s. 5855; Bulbul \e Cetinaslan, 2025, s.

541; Cift¢i Cal, 2023, s. 62).

kenlijin yakandéjé g¢nlerde Kstanbul ' da
kasidei s¥%Uriyye (K. 17) D&raz @dane 'a U Ingpaetg@ntimizerk& s i d
ul akmék ve .B.Ké&led-ikén lmekM et ti ] Divan 1 -er.i
2018). kairin mahlaséna dair tevriyeli-oyun,
perver felege¢gmMOkimdi Geandm "pd@v’ | ¢k 11 e nO©mi
beytnde kair, hem felejin ayaklaré alteénda ezi
mahl aséyl a, tanéndéjéné s°yleyerek adeée ile t
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1. Derztzade Ulvi

As él adeé Mehmezhdeyd daerzx @d ¢ ,yl | &dle adanée | ér ve K

olup dojum tarihi kayétlara ge-memiktir. Kad
mensubunun oJjlu olan Ulv” "'"nin annesinin asle
Re'y” mahl aséeyl avamdé&m ahkkoehrizatigelezkidebi« ) n dek ar de
Re'y”"nin inka kurallaréné babaséndan °jJren
ejitimini babaséndan aldeje d¢kegneglebilir;g A
gelen @limle i yl e ayné mecl i st éivabouél nuennd ug iumaic ebsei | nidret
Medreseleri'"nde uzun s¢re i1l im tahsil eder ek

mensubu bir dani kment ol dujunu g°stermektedi

kairin padiugah !l ywalk éan | kewkr, -z&tle Ahned EfdndininMu al |
dani kKmentl iJini cstlendi i séralarda baxkl ar:
Turak ¢cel ebi vasétaséeyla kKkehzadeye takdi m ec
alteée ak-ielei kkabviurk ugelve kehz©de Selim' e sundu
olarak d°nemin g°zde kairlerinden biri holin
czerine kaleme aldéjé bir gazelin didmdaen di
ulaktéejé ve bu y¢gzden kKkairin hapsi il e kat/
s°yl emle nakledil se de d " voOnén tenkitl:] nekr
ayrel ekeneéen aseél sebebinin demrmiak ttededdr niol
s°yl eyerek s°z konusu rivayeti 68t &kwamhaya 20
S¢rgeéen geéenlerinin ardéndan |1 . Selim in taht
hi mayesine girmikb’'veM®lnluans ée ndii ywd et aHuébnan Mo
ol muktur (kahi n, 2014) . D" vOnb6éné ©°nce |1
yaptéktan sonra ayné eser.i [ I Mur ad' a da t
2014); bu ikinci sunk , Kairin kérk yéla yaklakan Dbir |
hi mayesinde bulundujunu g°ster mesi bakéménda
kasidei s%riyyenin de tam ol arak bu himaye il
Mehmedinsinet d¢j é¢n¢g vesilesiyle kaleme al éndéj

S¢rgéen yeéllaréndan sonra derbeder bir h
ki kil erden wuzakl akan Ul v ™, 993/ 1585"te Ksta
Kozl ar mevkiiwendephoeadi emivoOtirpnun °I ¢m¢gne "
bezmi mi hnetden" mésraéeyla tarih d¢gKegrmegkt groo |

Derzrz ©de Ul v™ " nin en °nemli@ eser i-memsirv ©n' éc
karekéek dibace, otuz k&siseke&, zsenkuisa mynaz , s gk ir 2
doksan d°rt matl adan ol ukan bu eser, B¢ Kr a
karkel akt érélarak tenkitl:i bi-imde yayeéna h
kairin ayréeca WNMé&di/idd55Behmaendil zi 'bylre -exi tli
bulunan kiirl eri mevcuttur (kahin, 2014). Te
Ahd’ | atas?®zyg kull anémeé bakéméndan Nec©t " ' n
i zindenvegigstligbuwmnun Hay©l ~'"yi andérdéjéné bel

-izgisinde sade ve O©OkeékOne «kiz&dde deenungazelzvan Db
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kasidel erini bakarél & bul ur. Ul v~ dizdanlenenl 5 8 2y
sénnet d¢j] é¢énegng konu alan bir s¥%riyye kal en
(kahi n, 2014) .

Derziz©de Ul v™ ' nin uzun yéllar 11. Selim ve
yél énda kehzade Mehmed' in emenneal dé&jed ¢ %r imey
-evresinde Kekill enen he¢ekemdarl ek anl ayeke
getirmektedir. Ulv™ s3%riyyesinde din", siyas
°vge¢egse etrafénda yenlildienb &wtrimukKkluasi Kalka diede
devl et , di n, cemiyet, fahriye ve dua baxkl ek
hangi unsurl arénén Kiire aktarél déjée g°steri

2. Ulvi'nin Kaside-i Sariyyesi

Kasidedeilksek z beyitten olukan b°l ¢mde kenl i J i
ile birlikte davet mektupl arénén h¢gkegmdarl ar
Kehzadenin s¢gnnet Kenlijine ge-ik yapeéelarak
saltanatén ihtikamé otuz dokuzuncu beyte ka
mi mar i, musi ki ve cemiyet wunsurlarée i- i-e |
edilir. Otuz dokuzuncu beyittemumdBan,bekédaymedkta
bilinmedijinden, felejin cefaséndan ki kOyete
beyit dékenda (b. 41) °vmez. Daha -ok pad.i
talihsizIlijJjine dejinir.ytKeerkka dsaerk i alianrc i b °legym
beyitlerinde padi kahén saltanaténén il el eb
temennilerde bulunulur.

Ulvi'nin Kasidei S%riyyesinin B°l ¢gmleri ve Beyit
Beyit Bolim Kkl enen Unsurl a
1i8 kenl ij i nSaré h¢emO©yunun bakl ayacsg
hazéerl @g°nderilen davetlerle d
h¢kemdaré ol arak takdi mi
i cabeti ve Osmanleée salta
9i 39 Sunnek enl kehzade Mehmed' in s¢énn
padi kah padikahén c°mertd¢gmgk vve
vesirée h¢mdsa-€él masé, saray ve kKen
i hti kapnahel ), Kevser ,-mamerngiedni
-ajréekémlar, Osmanl é& sal
¢, mer O, hal k, gul ©m ve ¢
g°sterileri, atlé oyunl g
b¢gtéen bu unsurl arén padi
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39148 |Arz-éhalvefahriyk ai rin kairl i k kudretine
talihsizlijinden yakeénm
padi kahén i hsan ve mer hd
48/ 50 Dua Padi kahén °mr¢gneégn ve sa
ve felaketlerée n kor unmas é, ol k¢
ol masé i-in dua ve temer
Ulv "nin s3%riyyesi, Kenl i7Ji ol ukturan wun
Ovgusiuni besleyen bir bitin halinde sunar. Bu bélimde kaside, saltanat, din ve eleseiylet
¢- ana bakl ék ile fahriye ve dua b°l ¢mleri e
ve tarih kaynakl aréndan el de edilen bilgiler
2.1. Saltanat
Kasidenin nesib ve methiye bolumlerinde devlet tema; padi kKah, Kehza
h¢ke¢emdarl ar davet, ferman ve saltanat kavr :
b¢teén h¢ke¢emdarl ar a (hav©k’  n ¢ -kebkl ®t én)f euina
yazél déjenée belirterek baxkl ar:

K é | maimgleahavakin U selatine haber
Yazdeéel ar-keihdl erceladk ©OnK. /3 u m34r

Bu beyitteki davet ve ferman moti fi, tari
i-in altée ay ©°ncesinden hazeéerl|l ékl aerladakea k | and
mektuplaré g°nderildiiji,; Fransa sarayeéna, Al
Rusya, Lehistan, Kran kahe, G¢rcistan, ¥zbek
ve Raguza'ya el -iler arkhagdeéedielymiaktdiavet ¥yldmr
Hammer de ayne hazerl éj é, d¢j é¢én zamanénén
bildiril diJini vV e devletin b¢teéen val il eri ne
doj r ul ar-Pufgstal, 982, 5. 104).

kar, yedinci ve sekizinci beyitlerde Leh
ejdijini, KeykOv¥%s' un mutfaja ak-¢&él ek ettif]i
ettijini s°yler:

"Alem ¢ tugueallkhk ;egeih keéer al
Kimintn efseri zern kimisintin semmar

A wpezlikler ediip matbahuna Keykavis
kerbet¢n kO©sesingn hikibti&Z8i n et s¢n Fagf %r

Burada tari h” efsanev’ Kran h¢gke¢egmdar é Key
Fagf % r " un anél maseé, met hi yeddi sékkaibakvar uh
kahramanl aré anarak b¢gteéen ci han hegkemdarl ar é
Bu imge, tarihi kaynaklarda yer alan davetli listesiee k k e h ©di mi , Tat ar Ha
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Hi nt racal ar e, Frandahiksdmpany adengdu &t grn i g

(Boyraz, 1994,s. 34k ar kél akt ér él déj enda, kasidenin tar
abartelée bir dille g°stermeyi ama-1ladéj é da
yirmincibeyy t | er de sal tanat temasé s¢grder el ¢r. Pa
boyun ejdiiji, Kran ve Turan illerinin de ont
1580 |l erdeaf@vymamicecadel esinin sg¢grde] pdakibi r do°
iddi alarené da kKiire takéemaktadeéer.

Sendedir saltanat u 'arz u salabet sende
Ol de fer mOGnunaé bealk®#r ni -e KOhOn

Her biri bekl edil er sadréne ©d©Ob ¢zre
Ni -e honl ar ni -ée vba&kn¥rar ni -e KOhON

Kullarun zabt eder Tran ile Taran ilini
Bir zaman ger i K i hekm et mi K17/1820 Frenc ¢ T %r

2. 2. Din” Mekruiyet

S¢nnet, kasidenin ele aldéejée olayén din’
i Kl enir:

S¢ennet etg®aden'Melha mimnehl HOnNeé

S¢nnet Il e gel ¢r i sl ©ma «ker ef kal be huz %r

Eh-ii s ¢nnetden olup uymaz i se Ker' e eger

Ek s ¢ k o |-isiamserandare satlr K. 17/910

kair burada s¢nnetin kehzade 1 -in -ibir K e
s¢nnetten olup Keriata uymayaneéyerektrenidinie | € - t ¢
bir zemine oturtur. Bu vurgu, sénnet ve nik
kenli kler sérasénda din adamlarénén Kur' an
ayreéel maz bir par-asé el QujtyumygrbélAirst eam,t 210i0h
din” g¢nlere denk getiril mesi de ayné -er-ev

Kasidenin on bexkinci ve on alteéenceée beyit

cennet ve Kevser imgeleriyleiige verilir:

Kasré cennet-egiblyil emidr ot @le bed’” d
tcekmestH -kekwme r-é kKtud m¥%ré mo'

Barekallah zihi také b selyv@mkian
Kasré cennet gi bi bir yel7/d546 bul enmaya kus %r

Buradaki yéksek tak ve kdesKeeere iemzetimesi, k° k|

d¢nyev’ bir yapéyé inan-la °rte¢kteéegrme gel en
beyitte haremin avl usu, S ¢ sma'gnirunagbl dhteaine v e

benzetilir; otuz bekéehei Tb®i hé&€pr g3Skgbhargmen
bir arada dejerlendirildijinde, kasidenin di
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czdekl exktiren bir s°yl em-ek urr¢gmacky uin- ibnu ksual yl eadned
Kenl ik ol madéen °béesi mégkruiyet zemini czerine
2.3. Gosteriler

Kasidede cemiyet,st& h ¢ mOyuna kateéelan z¢gmreler padi

hayaté etrafénda «kekillenir. kair, t°rene ik
bi rl1 i kte m¥%si kiyi de bu toplumsal g°%°r¢ngmen @
otuzuncu beyitte vezirlerin, ul emOnén ve ¢ me
toplanéka benzetilir:

Vizera vi 'ulema vi imera cimle nifas
Ha k r bioyere geldi nitekimvakt n ¢ k . 17/30

Bu tasvir, tari h’ kaynakl arda ayreéentel ée |
m¢bal ajayla °zetl er. 1582 KenlijJinde ziyaf e
oturduj u, Ha r e Rumelijbaykerdayickaptagademng®, yeni -eri a
bel ¢k ajalarénén, solunda ise Anadolu beyl er
yer al deje bil i nme k2B6¢ On dokuuicu =yitte de,"nice ltalBlaf nices . 2
banlarni - e -k ©h&kn%r " un padi kahén huzurunda adaba
ayné texrifat d¢gzeninin Kiire yansémaséder.
ken z©na seslenilerek onlarén gdzelilsig i mehyudral
dol duran halkén -okl uj u, g°kte kukun bile kc
anl atel ér .

M%¥%s i ki unsuru, otwuz alté, otuz yedi ve ot

S©z u s°z ile kKeref buldé kKu denl ¢ bezmg¢gn

Nagamathli hezéara dediler kim 6te tur

Anl arun kim kulagén burdé biraz mutribler
Girdiler ki mdi us %l e KIEMf3r38 -eng ¢ tanbur

Kasi dede def, -eng ve tanbur gi bi -al ge
minyat ¢rl ¢ s3%rn©Omel erde saz takémlaréeneén sék
Ritmin Osmanl é& m3¥si ki kel tegregndeki uteseiti kez”
destekl emektedir ( k eSUmama k Himaya delk e h § n kK ©h,3dme
mi nyat ¢rl erinde resmedilen kanbus, kemen- e,
Kenl i kte I cra edi |l en m%si ki nin - elodl tvd i 10 ] i
Cetinaslan, 2025, s. 541).

Padi kahén comertliji, on i ki nci vV e on é -
sa-él masé ¢zerinden 1 kKl enir:

Zer ¢ s m ile cevOhir kKku kadar bezl ol de

Sa- &l a-indestimle hiacd Kan u buh(r

D" "del erde saa&k&n hem@®her ¢n
Abdan 'aks kevakibdir eder sanki 'ubdr K.17/1213
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kair, sa-€elan g¢megklerin g°zlerde bérakt ¢
benzetir. Bu tasvir, tari h’ kaynakl ar da ay
gel eneojjiryldeand °rt ¢Kkeér: Padi kahén belirli g¢nl
dinar ve ak-e sa-teéje, bu yaj manén i ki &- 9¢
katéeldeje bilinmektedir (Arslan, 29&@ 7da s( - &8
ya] masé) benzer bir c°mertlik g°sterisi ol ar

ziyafetlerde ¢-er beker bin k©se nimetin y
Vezirlerin padikaha ve «kelheraidede Ekawpdakl ar d
bi-imde kayétleder: Sadrazam Sinan Paka' nén
I kinci vezir Siyavuk Paka'nén yir mi bin al't
Purgstall, 1992, s. 106). Kasidedelazbve ihsan imgeleri, bu tarihi comertlik gdsterisinin
Kiirsel bir yansémasé ol arak okunabilir.

Kasidenin en yojun tasvir b°l ¢m¢g, atek ve
Kenlijin mexaleleri her yetdekyakeéeldaiak gegcl
gi bi aydénl anmeéexkteéer:

Cébec © yandeée -ysirBesmertr al e
ROzé r %ken gibidgir Ot eK1Wlki nde «keb

kair, atekb©z|l arén yakteéjé mehtaplarla O©I
tecel livyi hna t yé¢r kl saet ladni jailneiv,| e;]bécenin ay, yéel deé
g°kten yeéeldezl ar do° k¢l ¢yor muk hi ssi uyandeér
andérdéejené dile getirir. Bu tasvirler, at e
yvangtt éejé kadar, d°nemin s%rnO©mel erinde ayr el
°rt¢kmektedir. kenli klerde ateke verilen kal
seyirlik bir ejlence unsur u eddnsanpolikpgosedema n| é
olarak da iklev g°rmektedir.

Yakdét Gbelhar én kKeédadzke gel ¢p ©Ot ek
Ol dée s a mehiileile @lenvplr

Remz eder 'aleme slrunda yanan cumle hisar

Ya' n’ devr ¢nde al endeéeK . h7i232d kal ' a ni -e s %r
Yedi beyzagibibiku' I e g°rindi g°z¢me

keyl e sandu®s keceah®r i her T3%r

Yenilendi gibi gerdié  k sdt& nz a mO©n

Nice mehtdb-é keb ¢ enc¢gm ¢ hvOor etdi Z uh %r

Yer yer ence¢gm do°kel ¢p kopdé kéy©Omet sandu
Sayhai k3%s u nef 4dsirol deK m#2g29r nef ha

Bu beyitlerdeki at ek vV e ékKeéek tasvirleri,
donanma ve fikek g°sterileriyle ©°rtg¢ker. Ge
-ader , kil i se, kale fige¢r wgebkulyaléead at @1 ene e
2007, s. 241) . Hammer de her akkam y¢zlerce

aydéenl|l at masénén At Meydané' nén séneéerl aréneée
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Purgstall, 1992, s. 108). Yirmi tGcincu bei e kKenl i kt e yakeéelan kal e

d°neminde fethedil en kal el er e bir sembol ¢d
boyutunun ©°tesinde bir zafer sembolizmi de t
kair, [ I Mar admen™ Sedlieyean&enkn ikteenllerkt e ku
sofralarénén bolluk ve bereketini Hz. S¢leym
kukl ar a, insanl ardan c¢cinlere kadar b¢gteéen va
s°yl emesi, paédnemdvenl eéhéma@ewengs|l amak i -1indi
Ey Stileymée z amO©n k°yl e -ekil di ni ' met
Mugtenem vahk ile tayr ik¥/31 1 e ¢c©n mOGr il
Ot uz i-¢nhce¢g beyitte meydana -ékan binici
gosterisiyle tasvir edilir. Bg a h n e, Kenli k programénda yer al ;
Kiire yansémaseéedeéer:
At bérakdée yine meydO©na -ékup fOrisler
Goresin bunda ne tozlar kopara semsiitar K. 17/33
Genel ol arak bir Kenl i k ge¢neégneégnnnmesiyleahén e
bakl adeéej é, °j 1l eye dojru ziyafet verildiji, i
dol durduju, akkam yemejinin ardéendan da fi ke
1994, s. 35). Kasidenin perjdgernacmeénrn enig® rbseeyli t\
kesémahbernéékek-°ne atéeklkormusaknwkenl|l ijin esteti
bir dille aktarer.

2.4. FahriyeArz-eé iD@al

Otuz d°rd¢ncye¢y beyitte kKair padi kaaheéen éyng kbsue
Kiiri yani "can bajéexklayan s°zg¢ "-38kBryitldri | i J i n
arasénda methiyeye dkeakh edknzkacr beépizt deok
hol ini dile getirir. Kerkenténbbyrtke] bDéldei

Kair, ayné zamanda "ulv lik" ile de tanéndéj
Sifleper ver fel egegmaliki mdi benem po
Ger-i "ulv’ 1l ¢k il e nOdnu/MO ol updur mexkhur
Kérk birinci beyitte kdufunoespadveahanécrx
anél mayé arzul adéjéené s°yler. Kérk ikinci be
felejin bunu tersine -evirerek onu dejersiz

Bi-baha malik idim nice déir me n K %r a
"Aksine d°ndi Mmehweir od. 47812 heb ©

434 8 . beyitler araséeénda «kair, kendi aczin
hi maye ve ihsan talebinde bulunur. Kendi si ni
tanéter. Pajdiikiamésuxc@mEk t QP nl ¢n¢g doyur masén

yoneltmesini ve lutfuyla kendisini gbzetmesini ister. Bu istekler, maddi bir ihsan beklentisinin
yanénda padi kahén merhametine séjénmayeé da i
bir xd -eivd igor ¢r . Padi kaheéen hi mayesi sayesi

250



HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

kahrol masé temennisiyle dua késména bajl aneér

devaména dair temennilerle ©°rg¢gl ¢egder . Unkér kK s
(gul-i hand®©n) hazan r¢zg©réndan korumaseé isten
kal maseé dilenir. Gének ve ayén gece geéendgzyg
°yl ece s¢grseén, onun yg¢zeéeneén lgkenseik i s aulftuskn aatr égy
olsun.

SONU¢ VE DEJERLENDKRME

Ulvi'nin kasidei sOriyyesi, 1582séé h ¢ m©yun kKenl i jJini padi«kal
unsurl aréné se-erek yeniden d¢zenleyen bir
merasimler, ihsan, ziyaft | er , at ek vV e ekKeéek gesterileri,
topl umsal katél ém Osmanl é& saltanatéenén 1 hti
ol arak bir araya-égédtgimOylumi Ktsigmneki idrdegng ol 1
siyas ’ kudretini, di n’ mekruiyetini ve <ci han
merasime d°n¢gkmektedir.

kiirin tarih” kaynaklarla birlikte dejerl
ger-ek uygul amal ardan hareketle «kKiire takeéed
esasl aréna g°re yeniden bi-imrdediaydie] agir ég®
tekrifat, ziyafet, atekb©zl ék, m¥%si ki ve ihs
-ok padikahén c°mertlijini, kudretini ve sal

Ayné tarih” hadi sjemen ko¥%run @mde nimed eg ¥amiey y e
bi-imleridir. S¥%hrnO©mel er tarih” vakayeé kayde
kasidenin met hiye gel enej.i i -inde yeniden
Kenl iJini met hviey eweenlviejsiin ee sotleutkiuze edi |l i Ki ni

dejerdir.
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Hattatlar (Ciftci Cal, 2023, s. 106)
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DERZI-ZADE ULVCONKN "ATEK ! AB" KASKDESKNDE
KSTANBUL YANGI NI NI N KZLERK

Doc.Dr.Mur a't KEKL KK
Van Y¢gzeéencye Yeéel I'n
muratkeklik@yyu.edu.tr 000000028573 772X

Ozet

XVI . yé¢zyél da Kstanbul 1563 seli ve 1569 vya
sahne ol muktdwer .UIDErnin Sultan |1 .AtSek ian' b s
Kasides] daha -o0ok 1569 Kstanbul yangréalagak dol ay
bilinmektedir. Kasi dénirn alheard ab epyteik nadiabile® tlCdhid € i
Tark Kk i inryiem | ek i k mekcaaszil daerréi ni --ionjdweralir@ Inblegi z 1 ey |
mahrumi yetini ve yardéem bekli entuinsiumil ar Eade d
Kasi dedeki a-ék ifadeler Kairin 1569 yangeén
g°stermektedir. Buna karkeéel ék 1563 selinden

bul unmamakI| a b i lisininké&stdeboy@rca kesintisiz bicin@d® stndiktimesi bu
afetin de kasidenin anlam d¢nyas &seanklasik n's € mé +
kasi de tertibinden ayrel an k@mplh@li s ycrnwenae
ili kkil endir rm&kyiadddgenkkmgand ak étlamr i h”™ kaynakl ar ,
ve kasidenin elli alté beyti birlikte dejer/l
ile 1569 Kstanbul y a n g € naérndéénn dtaanr i kha s iadreknai np |k
i ncel eAreikc tiilre ©b i ki JkiaskTinkik findkeu I©lhav@mgh iz yiamié

gel i ken hayal d¢nyasé, Ulv '"nin kKiir anl ayécx
°rge¢séenden eraypanzaii are Yool |l gel enej i y€ al é&kamakyell aa
kasidede ©tek ile ©b birliktelijinin tarih’
gOsterimesa ma - | anméxkt ér .

Anahtar Kelimeler: Derztz ©de Ul v™, Atek n© Ab, kasi de, sel
Abstract

In the sixteenth century, Istanbul witnessed two of the most devastating disasters in Ottoman
history: the flood of 1563 and the great fire of 1569. Der@d d e U | -six-céuplet qaidd, t vy
At e Kk (Fige ardiWate), presented to Sultan $alll, has generally been regarded as a poem
composed in the aftermath of the 1569 Istanbul fire. Throughout the poem, the paired imagery
of fire (© t Jeamdwater (&b) appears in every couplet. Within the conventional metaphorical
repertoire of Classical urkish poetry, these two elements function in most couplets as the
principal poetic devices through which the poet expresses his misfortune, deprivation, and
expectation of royal patronage. Explicit references in the poem indicate that UIvi lost his house,
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books, and belongings in the fire of 1569. Although no direct textual evidence demonstrates

that he was personally affected by the flood of 1563, the uninterrupted usefiodithater

pair throughout the qga/t4gda, t rallgl edntereporarywi t h
historical accounts, suggests that the memory of this disaster may also have informed the poem's
semantic framework. Moreover, the poem's departure from the conventional structure of the
gadlgda makes it po sitdon bflthe vetsepetiticrfasimearzé t h ©®lo t h
This study examines historical sources, biographical information on Ulvi, and alsififty
couplets of the gaAgda. 't first outlines th
Istanbul fire, ad then analyses the poem's compositional structure. The usefoéikeater

pair is subsequently evaluated in relation to the imagery of sighs and tears in Classical Turkish
poetry and to Ulvi's poetic style, while the poem's departures from the canveastil gadQde
structure are compared with the tradition of the verse petiti@m(m arzé ) Thé study

aims to demonstrate the relationship established byirdievater pair between the poem's

historical context, compositional structure, and poeticalisse.

Keywords: Derztzade UViAt e K , gedd#iflood; fire.

GKRKK

Ahkap doku, dar s 0 k a k| au sebebyyke relsikn almhegyan ¢ z e r i
rizgat gr éKst anbul "'u Osmanl é& devri boyunca hem
(Knalcéek,-22P2pP1, Hal k@®81iAEdirne sel den, Kstanb
h©l i ne getirmesi (1t rekl i, 2010, S . 116; Kap
haf éeézasénda yan vy derzAazade Wivided ©b n w kagifesadre maruz r
kal deveg asgén iaf entalyeartiénrnda bérakteje et kiyl k
i mgel eriylmeikgi i rsell exktir

Kstanbul "un afet tarihi 1563 ve 1569"' dan
Kstanbul segliindeKa2m¥%nA] useaws 1553"'te KOj et han

yerl erini ve bostanlaré harap etmixktir (Afyc
ise 2 Temmuz 1539'da Zindankapésé' nda - ékmeé
ver mi Ktii2010,¢.13y ek Bu 1 ki afet dizisi y¢zyeéel boy
1660 -ihekbkro ve 1718 Cibali yangeénlaré ile

1563y €1 énda Kst areh uledbtigréok @ncsfyancununaka r d € ] €
ayrentelar felaketin boyutunu g°zler °n¢gne s
tahtta ol an ve 69 vy a2k0é nEay luglla klnpek3 ' bei rd oh ¢rku¢ ngdP aki

kapl amék, g%k geé¢r el téseéndeainy giteir, gy &) mur lemi &n |
d°n¢kKmesi czerine Ksketn&aderincivesbebiséf@makeé dma 1
Kan¥%n” "nin bizzat idam ettirdiiji defterdar

2023) . Hal kal & ®elaesi ataendakbénakmecx, Kan %
yé¢ksek-e bir b°l meye -ékarélarak bojul makt an
2017, s. 6661; Cezar, 1963,s.38B5).So ka k|l arda onl arca insan boj
sonucuyetmk e yakén ev yanméck, evlierin kuyul ar én
karaborsayea-dkaarée kf iiylait |l a sat él méxk, sal gen
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K©j ét hane'de asérl ek -énarl ar -amur ve d°Kky¢g
Té¢rbesi "nin i - bir metre y¢gkselen sularl a
K¢-¢k ve Begyeéek ¢ekmece koopr el eri t amamen yeéeé
119). Kan%n” ', 21 Eyl ¢I 1563"' te dcdevibetzzadamlea

Mi mar Sinan'a sénérséz b¢t-eyle onaréem emri
Hammer'in Devleti Osmaniye Tarihi n d e de bu y €| larak d®memino|l ay | a
kroni kl erindeki tari h kawvekdlbl7®&k Igarba (fyaarkd é&n
s¢rél mesi) Venedi goreay € ks amima k tr-8upystall,| 1698,asm@e r

210) . Selin hemen ardéendan dRnewmOndeokkbyhAD
Eflatun taraféndan Bary+daekasledmenm &Ingman -Eikra
ejderhaya benzetiimesi (Afyoncu, 2023), felaketin edebhiet i nl er de ki yan

gOstermektedir

Aradan alté yél ge-tikten sonra 28 Eyl ¢l
yangéneéey| aBeskarasyed émé kytaéjrm¥ahgédr mmgbal kefi ndek
-ékteje deimk@rgdiem yamaglemegt d@hiel|l b? Vegikedde ki - e v |
yangémé¢,r mek yerine yaj] maya y483h &énedik eltisi r (Ye
Babar o' nun raporuna g°re on sekiz g¢n ge- me

Avrupale el - raporl aréna dayanél arak- otuz
Purgstall, 1992, S . 234; Yél dez, 2 OQalhaélka s . 4 ¢
evlierinde merdiven ve su dolu fée-é& bulundurm
1563 seli ile 1569 yangéné, ayné kKehrin v
b¢yé¢ek sarseéntédeéer . Ayné insanlaré ve ayné K
Kstanbul "unda ortak bir afet ratidEg@sEl@n ol u
de bu i ki afetin yakandéje yéllarda Kstanbul
ekyal aréné kaybetmiktir (¢elik ve Kéleée-, 201

1. Derzi-zade UIVT

Asél adé Meh meide/Tertizalnd ev el alkearbzéiy | a t anénan
mahl aséné kull anméexkxtér (kahin, 2014; cel i k
baba il e Rus aseéell e bir cariye Géndhmiyje u riv
medresel erinde tahsil g ° r e-zade kAhmed , EfenM'aim i s a
dani kmentl iJini yaptéjé sérada kehzade Selir
vasétaséeyla kKkehzadeye takdim edil nvimiggye Tur ak

kavukmuktur (kahi2s9. 2014; Ksen, 1997, s.

Turak Celebinini dam edi | mesi nden duyduj u SZ2ént ¢
endi kesiyle KWitanpuy dklaakalkr &d anmel dger@int muKk |
Mek hed, Baj dagi bvie «kDda hyiarrlbeerkii rdol ak mék, yoksul

al mékteéer (¢cel i k2o6v)ee Kaulléet-an 2301 8ey nsa.n'264n vef at ¢
czerine Kstanbul'a d°nen «kair, Mol I a ¢el eb
atanmeKseanbul 'a d°n¢k¢nden késa bir s¢gre so
Uzerinebir kasidek al eme al mékt ér (628) k Ger Ketl tee , g €-0iln
genl erin yol a-teéejeée bir kuruntun haasitra,l é$ &l tys
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Selim in 1574'teki vefatéendan sonra hOmisi z
yéll aréné hasta bir h©l de ge-irerek 1585 (H.
Kozl ar mevkiine defnetloon 265kt tel (kahenKkKeéebkelisd;
29).

2.At e Kk Kasidésb

Kasi dede @ktbewtlerde®le i©be ngezeli ymanetnkh&reg &l gi bi
gorinirkerbeyi t 1l er il erl edi k-e bu iki unsur Kairi
muhta-1€&]J & anl at ayne |l dpaalzae sg.&teie k Hrligaesd&bd | Bar kK K

[ u

©Oképeéngi y e ol an bajl el éj éné, yhlksuleltujnun é
-aresi zIlijini anl at an Divan® mce & a gskwijlya dudulang n ¢ d ¢ r
bir g°ng¢l suyu ol manén yané séra ©Okeéejeén tg¢ke

(Ozerol, 2012,s.2032033) ; RevOn 'de ©h da benzer bi -
zamandan ki k©y ehrimgedidAyl deé ng evtel r & d 1d18%).2UlvEnih | S .

kasidesinde de ©tek ve Ob,karakiérliénk nguehltiar-.1 €Ay
©Kéj]J én en by¢y,¢ kmesnedrunhaay essun wllaann, ona bajl el ek

At ex ¢ ADivakbadsai dael stie n c é sCet reakemaglhincitians8edidne

hané s Oguftehage mer h-as@ddedbnl v’ -yerlaé bnia &k (Cdlildwe Ir € ] ey
Kel é-, 169 KB&, de. kl asi k kaside °rge¢senegn deéex
birbi r i ni belirlikabrinséeédaghaésel e meBuyalgle kah ©°

I
r

(]

manzum bir ar£ ho©l bi Akemj adeldir.tabl o, Kaatemaenin
bakemerbadiji seyr.i g°stermektedir
Beyit A Kkl enen Konu Uslup
1-10 Ezel den beri s¢regel eezeli yaz
11-24 Sevgiliye arz (gazel |[ki kOyet/n
25 Girizgah Ge-i K
26-29 Selim in adéenén zi kr iArz/istimdad
30 Dojrudan yardéem t al ehlTazarru
31-34 Padi kah ©°vge¢seéneén yolj Methiye
35-36 Sékentéeya d°ng¢k kKi k©Oyet
37 Séra deké kaside i ddi|Fahriye
38 Padi kahén kahré ve | ¢§Tazarru

talebinin surdarilmesi
3941 Afetin dojrudan izl enki kOtyanelk,l
42 Yardém tal ebi Tazarru
43 Matl anén haberi Ge- i K
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44 Matla beyti Ovgli

4546 Padi kah ©°vgg¢seé Methiye
47-48 Fahriye Fahriye
49 Mahl as beyti, k asi de nHitam

50 Fahriye Fahriye
51 Cihangirli k duaseé Dua

52-53 Fahriye Fahriye
54-56 Zafer duaseé Dua

Kasidenin ilk on beytide(1-10. beyitler)talihsizlikb e | i r | i bir ol aydan

bir hél olarak tasvir ediimezvar | €] én bakl angécéna kakbhrnagét
ifade edilir,r At e Kk , hava, n®sgée e bO)d prdakh a( @i r kaarkky a g€
atekiylegyaymaktae d ° Kasidenint ile Yoaltind Eldstabieazmine

g°nder mel erde bulunarak «kKiirine tasavvufi bi

Dil yafmupekewozianal ° ker di
Kmti z©c eyl emedin ©tek ¢ bgWke®b u t¢r ©

Kkinciinbaygi bedeni nde k- milmét'ev&x"abe e-8b5ad u'j kug, | her
insant abniénb @&t an it i bardwm] uni sh¥g@tdieidakurupcu beyitler
arasénda ©Oh vwayir®hzyanwneg ag%€z wdakpd adeni z, girdap
gelryel dérém ve bulut:kairin holine iktirak ed

Abé ek-k ©Oheamla ci hO©neé tutde
kerer ol O©Oteke enc¢gm yakum (K.6/3) ©ba hOb®©

Ahumun O©Oteki s°nmez g°z¢m ©bé di nmez
A h u ma-i garh &wuma derler sirbb (K. 6/5)
Onuncu beyte ©t ek i1l e ©bén birl i ktnealriajkkendfa@ r’ C
éstérabéené ezel” bir d¢zene bajl ar
Aba safvet veril ¢gpdegr ezel” ©Oteke t©ODb

Yog iken 'alemi f©O©n"  de daheée Ot ek ¢ (K@hO)

On birinci beyitten yir mi de°rd¢ncy¢ beyte
beyitte ezel” Dbir mihnet olarak kurulan séké
i -inde dil ¢eg®bi, rskevgi | Anéw idudaj e, yanaj é,
birlekirken kKair de séekéntéséendOIlkiinmi abkekyé nt | de
dile getirir.

Yanmékamnmdthek, nl e | eb¢gn ©béneé sun
Can katar sine pur-©t e kéee Ol | ©b (K. 6/11)

Eyruhundbé musaf f @aréd eb¢n Ot ek
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Ki k-vcégnré ol ©t ekl e ol ©Ob et d{K e/tepr ©b
‘Arzed ¢p Ot ekiygio@bhrum | eb

Araya Otexk 1il-@ ©Ob d¢ker di KKeeke® r
On ¢-¢éncyg, on bekinci, on sekizinci, on
Knir, ©Otek ile ©b etrafénda kendi.Bhbetlerdei , aKkk
Kair daha -ok kendi h©l ini tedmaka eder ve ak
Abvek her yana akmaz g°n¢l ©tek ©°zler
At ek ¢m s © nsdaf agie - kg ok ©Ebb (K. 6/13)
Ab yerden yere ge-di v¢ kézarde Ot ecxk
Etdiler ©tek il e ©bumée g°r Keklgde hi c ©b
Ajl ayup yanmag i-¢nh Otek i1l e ©bumdan
Hemd e m¢ mi ©k e m' dbumli'hle v ¢ (K. 6/24)

Yir mi beki nci beyit girizg®©h-ibedyethirdoierd; yka
padi xwammaya hazeéerl anér :
Abvek ajlayayén bakuma ©Otek yakayén
Kél maga Ot @k d¢e h@beu m kKkreChb (K. 6/25)
Giri zg®©heéen ar doéyrtel Suitan ly. Sefid o jarl u deaenxé&zii rk,r e@t e K
ve ODb etr af én diini kad idygehirsboylelidle@ykekt s°yl emi nden
istimdaddiinege - i k2 yapar

HanSeliméa® keremle Ku seper ©Otexk¢gne

At -egamla yanup dokmesuin ey dil goAin (K. 6/26)

Yasemended ur ur ©t e-ed@®bya murg

At ek ¢ ©Bbinizal-ee gbpur ci s m (K. 6/29)
Otuzuncu beyitte ©°rt¢k bekl enti a-eék bir

adal etini zul m¢nyaddanztrAymié d % sf @ukne rkteensdéngéuda ¢
ister:

Abé ' adl ¢n -izdgmiteskther ©t ek

Ab sep Ot ek hiracendle yd K e h (K. 6/30)
Otuz birinci il e otuz d°rd¢nce¢g beyitler a
padi kahéen i hti kamémléatvaen curhsawnr [h&rk i anli ayrea k nk u la
Ab bO©ran kafak ©tek sana sult©num -arh

Ab u ©fimekderedar bkatkabab (K. 6/34)
Otuz bekinci ve otuz alténceée beyitlerde
©b, Kairin bedenhalme gelk Bikrait amn u ki akutnassrurayaj a

gozunden eksikolmaz At ek ve g°? ay agiaineayku bigrmnez m
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Abé ek-k ©Oheml a meger kefkat eder
At e K ¢ m -aesér bama abuemrsincab (K. 6/35)

Bi r vy aidibbiry@abadanabe si ri Kk

Atek ¢ ©Ob h¢gc¥aEe komadé d° KeeB® h

Otuz vyedinci beyitte «kair, Kiirinin ©°zgg¢
getirmeyi nazménén ayeéert edici vasfée sayar v
Hakk bu ki nacedsiteweylery ©b i1l e
Cem' ed¢p Ot e’ kydbm ©beé bu (Ka6Bm
Otuz sekizinci beyitte kxair yeniden padiKk
ve | ¢gtfunun timsal. h©l i ne getirerek bahar v
da kahréne da kabul ettijini dile getirerek |
Atek ¢ ©b ile ge-d¢k-e bahO©r il e kit®©b
Ab u ©tek gi bi kel go©h ' at &eB®h ' it oO©b

Otuz dokuz kkéé&rkk birinci beyitler kasidenin Ot
tarihfbir2 mi ne baj | andé] ©zellke dtyz shkuzundu beyitteuew, kitap ve

ekyanén birlikte zikredil mesi, ©t ek ve ©Obén
ol maktan -ékarak yakanmék bir fkeabuibeytlerden i z | ¢
evinisubast ] é né, kitaplarénén suya g°m¢gl deg] é¢ngé Ve
eder

Atek ¢ ©b alup h©nem¢gn etraféné O©h
Aba gark ol dée kit©Ob O©Oteke alsgye esboOb

Atek ¢ ©b yakup yékdée hayatum kasr én
Ab zehr elkde £kedma Cbt (K. 6/40)
Abgecgincid ur ur ©tek i se bir yakeéeceé
COnuma ©tek ¢ -®b' at@B beng¢ K o6MOr

Keér k i1 kinci beyitte «kair, yakadé]jée fel ake
i ster. Fakrén atexki ylreéry alngtef] eBewp ss@ihua pitaped erk
atekini s°nd¢rmesi temennisiyle niyazéneée dil

Abé | ut fun-ifdkrileganubm ©t e K
N'"ol a mahv et £e shaivtot®b ©Ot e K (Kn6i42) ©b
Kerk ¢-¢nceg beyitte kair, bncocedeomreéekar te
matlabeytindes!| t anén yanajéné su, | ©l eyl i se kéeskan
methiyg/i yeniden 6B- € kB:a r
Abv ek -i©theakd d ¢ n -@ Iglyclak gar k
LOl e rekk ©tekine yanup ol &kKeAgd ml e g¢l
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Kébkk ve kérk altéencé beyitler padikah ©°v

beyitler fahriye bepleridir. Ké rske ki zi nc i beyitte «kair, kasi c
ol madejéné, Dbir cevahir madeni ol dujunu s°yl
Atek ¢ O dedi®hi k On
At e K ¢imuzdamadbum ise diir fal K (K. 6/48)

Kérk dokuzuncu beyitte «kKkair mahl d&ecétné zi k
yoluyla©t ek ve O©Ob (kaseesiniaret &kkur slafja er di ryeneks i gel
kasi deniaber¥erirt i Ki ni h

Abvek ajlama ©tek gibi yanup "ulv’
Ab u ©Otekl e s©°zi kes g°%zed¢(resti®n ©dODb

Ellinci beyitte kair, kKiiKasnidedojnn mdahk é©te
¢Sl ubunu ©tek il e .Kasidesininhdéher méAAt e& B ajAlbar
stylemek suretiyle fahriyeyi surdtrtr

Atek ¢ ©Ob giBlz ol dée sel " s ¢ peér
Nazmumun n©mé n' ol a ol sa kK &heB0) ©t ek ¢ ©

EIl I birinci beyit padikahén cihangir kiKk
eli¢g-¢nceg beyitler yine fahriye beyitleridir.
muzaffer ol maséna y°nel Atke kd i dueedoEimimeds d U 8 b a € a
d¢kmana karké kudretinin sembolleridir:

Abé Kemk r dkafirunfu bl @t ek
Ateke¢gn déegkmene-Ad3%zah ol a OKueme)t = z

3.Kasidenin Arz-e HO®| Gel enejiyle KIikkkisi

Osmanl é b¢erogkrha®li si bde &F msenin ho©l i ni v
-ojunl ukl a padi Kaha bil dir mek czeredvasundu]j
bl ¢mlerinden ol ukan bu metinl er dedari&imeds b° 1l ¢ m
niteli kIl ebeyamé ibst edh ik ak § b i beyanéa -neakild sadben]] @r éné |

(Batislam, 2008, s. 202 1 0 ) . Di van¢grk@gi maezumblii -i mée . de
¢tojunmekhavi -vekabkéé¢' mazém kKekliyle yazeéel ail
devli et adaménén °vg¢gséenegn ardéndan kendi h ©l
getirerek yar doéimm dwe ybau |l gu°nrmauwk , t &lia r i dua il e

2008, s. 21P15).

Ulv " nin kasi desi na& ehmolk ekd Jii Ib,a klean2inddeachi
kompozisyonu ve ikKle&ihbhkéeéméadamemanzlbenaer
Bati sl am' én2 1720 0i8nc esl.e d2 1 °rnekl erde ol duju
mahrumi yetini ve t@Wlihbeyitjen),dardégdanrgr
(25, beyit), met hi ye i-43e Ixe KkiCtyledari ) ,bi-rduikttlei
talebini dile getirir (30, 38, 42. beyitler) ve kasideyi dua ile tamamlai5lbeyitler). Bu
kompozisyon, Azmizade Haleti ve Vahid Mahtimi'nin manzuréarzh ©1 | er i nde g°r
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h©l anl atéméamaségpavie;dykh SEfrgtle benzerl i k
S. 212214).

Ulvi'nin kasidesi ile manzum a& h©l | er ar aséndaki t emel
bicimidir. Arzé h©l | erde i stek a-ék-a g°rev vmeya masé
"abé kerem" (k& Il6Ut2f6") (vke. "6b42) gi bi i stiarel
d¢zeni, dojrudan talep yerine mecazl é bir an
ile kérk birincAlbebeyhahedebdpardan(89jruda
manzum ar£2 h Ol t efudessbP | ¢ m¢gne¢g hat érl at makt adeéer . k
yerine bakéna gelen fel aket:i bil direrek yard
U Ab kasidesinin kompozisyonu vek | e v i bakémémda@l mgelzemejair el
kurduju s°ylenebilir.

4, YakFaenlaank et i n kiir Dilindeki DO n¢ K¢ mg

Ul v " nin kasi desi nldrek iyiarkiam ahna yf aell avkee t makzl nausr

dil e getiril mickti lasikTiBkk iimd%y |Oxyei] kinn ©&theemesl iartie,K ,
ol arak tasavvur eden yerl eki k hd8pUN'mnl ukt ur

farkl el ej e, bu hayal. kasidenin bakéndan son
Kiirde u&H a- amajtwerkl, duman, mum ve ok gibi -exit
ve GUl, 2024,s.18286) Ul v"™ b¢tegn syl eyikini ©Otexk il e
akken dili I -inde hem de yakadeée] éh ataargléantéan
ifadelerl e birlikte kullanméxkter. Kasi dede ¢«
kKairin yakadejé felaketleri -ajréexteran an
dayanakl aréndan biri, k lea piaka Kxnll @Qry ek gd&m c e Vi
©t e K, hava, su ve topraktan meydana200§es.] di j i n
145 , kasidenin il k beytindeki "imtiz©c eyl e me
hat é&rAteetké | ikdsideeé @hr at €1 ékén temel i ni ol ukturar
Fel aket de tabi” d¢zenin bozul maséyla ilixkki.l

Kasi dede ©Obén anlam -er-evesini gerln i K1 et
Kinde cevher ve servetblie iimMiiddkri.l eBnoki’ r inlienn kk ulr
dinar , dir hem, cevher ve gevher gi bi dej er
tikenmeyen sermayelii (Ozerol, 2012, s. 2032 0 3 3 ) . Ulv"™ de keéerk seki
©beée -& k®Wav ©OKi m"i tell @ama i rir. Bu kull anémda «kai |
ayné zamandhéwmet i fl ®@ad eshie Bleanrzeekr Kielke | get iRre
talihsizlik ve mahrumiyetle Bakdl e i s e g@érnetlgialkiemleinl endi ri | mesi |
2024, s. 18a81; Ozerol, 2012, s. 20320 3 3 ) , Ulv " nin de felaket
mecazl aréyla dile getirdijini g°stermektedir

Kasidelef el ak et dojrudan anTiktkeé linmhaakytaaln dz¢i nyyaads
icinde dile getirilir. Otuz dokuzuncb ey i tt e ev, kitap ve ekKkya a-
bunl ar "Otek ¢ ©b alup h©nem¢gn etraféné ©OhK"
s°yleyikin i-inde yer al eer. B e n mser baradbum| de o
sincab"deni |l erek ©Otexk bir el bi seye, ©b i se sinc

dojrudan tasvir etmek yerine onu ©Otek ve ODb
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eder. Bu s°yleyiki dest ekl ey e rdgrd-abrkelimdsidit den b
G° zy ak dirsuyabehzétiik en, d°r dg¢ nc-pradiweyabé tseekh ©b'"Otiefka d
de yeéeldérém ve yaj] mur unsurl aréné ayné haya
Kstanbul seline deailri kt agreisht’ e rtrmeessvii r(lAefryloen cbhue n z
yakadej]jé tabi”~ afetlerden de beslenmik ol abi

Kasi dede ©Otek il e ©b kidman bieylOtuzlyedina i € rk.a i
beyitte «kair, Otrm&siinie "Cacce bbisi harr"ayoal agreatki rn
nazménén ayeéert edici vasfé ol arak g°sterir.
ol abil ecejini s°yl emesi , bu i ki unsurun Kii
ol dupbsestuter mektedir. Bu tercih, Ul v’ -ermdérn Ki ir
car", "dehrenderdehr”, "bahathazan", "tigkalem" ve "tigkemer" gibi sabit kelime ciftleri
czerine kurulu kasidel er 265al leanei a,] m2d2kl o)l magte

onun Kiirlerinde tekrarlanan s°yleyik terciltl
yakl akeém, d°nemin felaket konul u ki 100) er i nd
incel edi]i Safvetyamgémhonpmenervaed&aldaet agyangéer
aktaréel masénén °tesinde tekbih ve m¢gbal aj al a
kasi desi de yakanan fel aket:i dojrudan anl atn

icindehimaye v yar dé mbirmern e liibh X"t el gegzgg el daki di
orneklerinden biridir.

SONU¢ VE DEJERLENDKRME

Derztzade UlvininAt ek ¢ Ab Xkvd s i dye,sziy é | Kstanbul " un
o

blyuk afetin klasikTark K i i r di || anli achkamaéesréeél déejene g
metinlerden biridir. Kasi dedeki a-ek ifadele
ve ekyal aréné kmayktedAtta@g.iinlie o@k aetar &kfoggnda kur
kayetlardiaj igPkénzerliklerin, 1563 selinin d:
ol abil ecejini Kdgkdade rapkk kteadd aeev. vObf mer kez |l i

ol an i mgeler Keklinde kasidenin kimedebeyit]
geleneksema z mun ve anl -aélear ak éayd@& kéalmi r haf ézas
b¢ye¢k afetin -ajrékémlarené da b¢gnyesinde to

Kasidenin kompozisyonu dau tespitidesteklemektedirTalihsizlik, kikayet, methiye,

yar démnklaa ®£ibk kaside d¢zeninin déekéna -ékan |
€ hol gel enejiyle yakeéenl aktérmaktadeéer . kKair

padi kaha arz eder ken takfadréwsdtaen] itna |l ekpaisdilidleinn dhe
icinde dile getirmektedir. Bu yonlyle kasilee m met hi ye he#m 6 &I kahs el

takéyan -ift y°nlg¢ bir yapé sergilemektedir.
Kasidedeken ©s2érevulgasa k| asi k Ki i r de ©khenv ey egrolzeykail
hayall er, Kairin sabit kelime -iftleri czeri

getirdiji nn@trehéimlyeee®©lghei dede bul ukmaséné a-
odujanl| ak él Dhalkd pweleey | knd =i ddbde hem anl amé hem
belirleyenmerkezi imgeletir.
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Kasidedel 56 9 Kst anbuTirkk a nmngnéaazdlemi ikindeyeniddn ifade
edilirken ©tek il e ©Ob etrafénda geli ken bazeée
art arda yakainmnkiiikri doi¢glyi¢gnktjeakfke ty aAb ékmabadede

8 &
n

felaketin klasik kagsededgel anépm kazaddéenase
manzum ar£2 h ©l gel enejiyle nasel yakénl aktéej éneé
ornekir.
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DESEN EJKTKMKNKN T} RKKYBEDEKKKMKAREHSERSEL
SANATLAR EJKTKMKNDEKK YERK

Dr. ¥jr. l'yes HANDE B

Gaz 'n vers tes , Gaz
handebol u@®®80 aRISH U X

Yé¢ksek L sans ¥Jrenc s RAB

Gaz '!'n vers tes |, E] t
bahar 190519-@® @8 D8 8Y 18 6

¥ZET

Desemesmern n, model n veya dojadak b - mler
renk ve b - m I Kk | er aracel éejéeyla y¢gzey
b r olan desen ders ; b rey menealhgéel dmgg¢,ve
yoluyl a fade etme becer | er n gel Kt r mey
sanat d s pl nler ne temel ol uktur maktader.

veren kuruml ar én progr amlsaarhé nppda r 2 neBml d¢lkx ¢rr

araktéermanén amaceé€,; Té¢rk yedde desen e t oo
e] t m n n Kkurumsallakma s¢rec n n ortaya Kk
programlar éndak yoel ra rna kn bded] errlleennnd krt Irme SN t €
-al ékmada tar hsel araxkteéerma model -er-evec
topl amék ve bet msel anal =z yakl akeémeé l e vy
desen ej thlmdémdan mQehhmmaad shanelerde ver | en t e
dayandeéej é; 1883 Negél saedaMe8amerdYy 6n n a-¢el maséy
kazandéjé ve Cumhur yet d°nem nde ger-ekl ekt
ulka €éj é& bel rlenm Kkt r. Ayréca bu s¢re-te 1923
Enst t¢sé¢ b¢e¢nyeBKkndBée |l gmgl an e Radesmn ej] t m
programlarénda s st eml b r kKek | detyédntal &
G¢zel Sanatl ar Y¢ksekokul u |l e de wuygul amal
kazandéjé ve bu gel Kmel erl e sanat e] t m

sonucuna ul akél méxteéer.

Anaht ar Kkds are,| eDes,enDeEsjent Ders , G°rsel Sana
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KARAR ANl KAVRAMI BAJLAMI NDA DKJKTAL K!LT!R
VKDEO ARASI NDAKK SI NI RLARIN D¥N! k! M|

Doktora Adayeé Tuj ba
Akdeniz Universitesi, Sosyal Bilimler Enstitiis,
Radyo, Televizyon ve Sinema Ana Bililma | &
tugbaakbas@yahoo0.ce®003-000271059176

OZET

Dijital teknolojiler, fotojraf ve videon
deneyi mlenme kokullaréené d°n¢kt¢egrerek duraj a
yeniden d¢kkepmepktgdeek!| Fotojraf, belirli b i
S¢r e, hareket ve akékla tanéemlaneér. Seri - ek
sinemagraf gi bi uygul amal ar bu ayr éméasuge-ir
d°n¢kegmeg HeBrreiss@Gadbunerikarar anéo kavramé el
k¢l tegrde gorsel kararén nasél yeniden yapel a
Kur ams al niteli kteki bu -al ekma, el ekt i
ger ekl extiril miktir. ¢al 8amahesdoéknur &ms al r afei
Fl usserdin teknik imge ve aygéta ilikkin yal
sinema tarteéekmal ar é, Del euzed¢n hina ardyizt ve
yakl akemée ile Bolter ve Gralsuamtou mmaktna ddéeern. dR
ekran Kel t or ¢, pl atfor ml akma vV e al goritmik
ilikkilendiril mektedir. Fotlogkrean d° ne¢ kv¢ind,e og °a
sretim, se-im, dé¢zenl eme ve g°sterim akamal
fotojraféen hareket, s¢re ve dizisellik kaza

araceéel éejeyl a fotografi&k!| @i thkeilri kl1dern ¢ regm n nses
dejerlendiril mektedir.

Araktérma, karar anénén wuzateéelan, hareket
bir yapéeya d°P°n¢kt ¢]éneg; b°ylece g°rsel karar
séneéerl e lkal myyaE !l &yng kurgu ve izleyici aras
gel dijJini ortaya koymaktadeér. Sonu- ol arak
forma d°n¢ktéegrmekten ziyade aral aréendpéi S én

meydana getirmi kKtir.

Anahtar Kelimeler: Kar ar ané, fotojraf, video, dijital
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THE TRANSFORMATION OF THE BOUNDARIES BETWEEN PHOTOGRAPHY
AND VI DEO I N DI GI TAL CULTURE I N THE CONTEXT
MOMENTO

Tuj ba AKBAKk, PhD Can
Akdeniz University, Institute of Social Sciences
Department of Radio, Television and Cinema
tugbaakbas@yahoo.com
ORCID: 0009000271059176

ABSTRACT

Digital technologies have transformed the conditions under which photography and
video are produced, eddgcirculated, and experienced, making it necessary to reconsider the
distinction between still and moving images. Photography is defined by the selection and
fixation of a particular moment, whereas video is characterised by duration, movement, and
flow. Practices such as burst photography, live photos, frame selection from video, and
particularly cinemagraphs have rendered this distinction increasingly permeable. This study
aims to examine this transformation through Henri CaBiere s sond6s diadrce gt vef
moment 0 and t o r e wmealihgishestctured withiradigitaticaltare.s i o n

This theoretical study employs the method of critical literature review. Its theoretical
framewor k draws on Bart hesds uaspsperrodasc hc otnoc etphte
technical i mage and apparatus; Mul veyds di
Del euzeds concepts of movement and ti me; Man
and Grusinbés theory of rae rhmwhit antoi dalogue withh e s e
contemporary studies of screen culture, platformisation, and algorithmic visual culture. The
transformation occurring at the boundary between photography and video is examined in terms
of its ontological, temporal, aestheticterfacerelated, and agential dimensions. Accordingly,
photographyds acquisition of movement , dur a
acquisition of photographic qualities through pausing, framing, and looping, is evaluated as a
reciprocal pocess of transformation.

The study demonstrates that the decisive moment has evolved into a temporal structure
that is extended, animated, and repeated in a loop. Consequently, visual ereeisiog is no
l onger | imited sol el yattheonomeht ef cgpthre hubhgsrbacpnmeear 6 s
dynamic process distributed across the apparatus, software, editing practices, and the viewer.
In conclusion, rather than transforming photography and video into a single visual form, the
digital environment hasconstructed the boundary between them as variable, permeable, and
interfacedependent.

Keywords: Decisive moment, photography, video, digital culture.
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GKRKk

D | tall ekme, fotograf Kk gor¢ént gnegn cret
deney mlenme b - mler n de do°ng¢gKt ogrmegKkKt ¢&r.
ve Kk myasal s¢re-ler sonucunda ol ukur. D |
cret L eb | en, yazéel éml a Kl eneb Illeean bv a fyarp
do°ne¢KmegKt ¢r. Fotojrafén sayésall akmaséyla b
olukturma g b fotojraféen temel n tel kKl er
dol akéeme - nde yen den kek |l enmekted r.

Dur ag%me¢nt ¢ |l e hareket| ge°ré¢nt¢ araseéendal
ek m, canl é& fotojraf, v deodan kare se- m

ek I de g°stermekted r. Hareket ,n sagyrned, ¢(kraerte n
a deney m s¢rec yle I Kk | end r | mes ne ol
nen yanénda, kayded | me, karel er araséndan
nul ma sérasénda da tho]-r afileaewnen exknmtaente nr .° zAdneckal k

al arendak sénér de] Kken, ge- rgen ve ar a
S . 191, 201; Hoel4zl10@) Mar e, 2015, ss. 3

c

”u 929 0 » O X
-

Bu gel Kmel er, sayésall akan g°rmem (e nn &kda re
ol maktadeéer. Bu k8psamdadHdeninka€Cart aeéeo kavr a
bajl aménda yen den dejerlend r | mes n ger e
araseéendak sénérl arén gen¢sdkmgemndegkmesomusuhkar
kararén ortadan kal kép kal kmadéjéeéndan - ok, h
ncel emekted r. El ekt r el [ terat ¢ rBr enscsed ne,me
Barthes, FlussemManbdbel ebhze BoMuewvew,e Grus no
platform ve algor tm k g°rsel kel ter tartécx

e

I

e

(7]

r

(Snyder, 2303L®P),. shsr.akIFEI mada s°z konusu d°ngk
d¢zenl emem vek agfiasitaerré ¢ zer nden ncel enmekt e;
ajéerlekle olarak tek | -ek m anénda yojunl
zl ey ¢ n n farklé °]-¢lerde kateéeldéejé zama
s¢lrmekted r .

1. Karar Ané Kavraménda ¢ek m, Se- m ve Sab

Kar ar aneée, d kkat -ek ¢ b r olaye dojru
dekl ank®re basmanén °tes nde b r eyl em gere
anl amén kaver amumasm®l amé g°r¢n¢gr kélacak - zg
zamanl & ol arak ©°r g¢ tBreensnseosn ,n e2 @dabyamesr. RFCaly 4]
karar aneé, var ol an olayén ya da durumun pas
amlms al ve b - msel I Kk n n fotojraf-¢€& tar:
ed | eb | r.

Bu se- m, dekl ank®r araceéel éjéyla zamansal
Campanydn n fades yl e kadrrajzamakn@méer Dé e rplaa
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byl ece fotojraf, yakamén sg¢r ekl Il 7 nden be
sSs. -2 )4 Bart hes, fotojrafeéen g°nderges n

I Kk |l end rmekted r. aBarthes, cfofagt af jkng?
adl ancheed@jeé nden a-eéekl ar. Buna g°re fotojre
kKey, fotojraféen g°nderges n n mercek °n¢gnde
nedenl e g°r ¢nlte, dgee -gne rk- eakyln &k anda - akékér. Bar
zamansal boyut unBiumwaurgurleeaembh kt ak&el poz s¢re
zl ey c¢ | fotojraféen Kk md Kk harekets zI|l J n
g ° treerke, geré¢ntegyeée boor durdur ma ol arak okumak
gere¢nt gl er d oz s - nde akép ge-t ] - - n p
76) . Bu ayr ém, d j tal k¢l tegrdel dek | véapaen
hareketl e I Kk |l end r | eb | d J uygul amal ar
fotojraf ve v deodan kare se- m g b prat Kk
akéken durdurul duj u,ntkeanrégenn saunsud -d ulfjdu Jak avirea | ¢
kurul maktader. Bu kapsamda sab tl eme, mekan
a-ésé ve kompoz syon terc hler n n tek | geor

Fotograf k se- m dedk Ilnd aiBe wlemondeLangltr er

vardeéer ; Ab r v z°rde ger-ekle karkeéel akmak,
zaman, dojru ol anl ar én - nden daha az g¢-1 ¢
16) . tekémsseoenma ka-éeérél mék b r ol ayeée ger (
ol arak g°re¢negrl ¢k kazanacajéné bel ri emekt ed
alté karel k ser °rnej kararén dekl|l ank?©r
sonradan se- | d ] akamada ger-eklekm kK ol ab
n tel J n ger¢negr kél maktadér (Framptonddan

Fl usser 6 n yakl akémé kararén tek bortayxamay

koymaktadér Fotojraf-é&, tekn k olanakl ar ar
ardekéek terc hlerde bulunmaktadeéer. Dol ayéseéey
hal nde dajél mékt érFoot (Ofblredd srelr , b20r09anés.f 4z0)
sab tleyen nesne ol manén °tes nde se- | eb | e
kull anéelab I en akékkan b r g°r%ntiDoKIltaxsl Kj
fotojraftakaml aspyak@asetda eleme ve aygéta bajl é
ancak d | t al dong¢gkemler net ces nde bu se-
-ek m sonraseé g°r¢é¢ntegye m¢gdahale al ané gen
akamal bel dahay ¢ h©ol e gel m kt r.

2 . Dur ajanl ék, Hareket ve S¢re Araseéndak Ay
Fotojraf | e hareket|l g°r¢nt ¢ araseéendak
dé¢zenl emel er t emel ne dayaneéer. Cammamy,akdur
°czel l kl e s nemanén ortaya -ékékéndan sonr a
Del euze bu farkleleje nkaléba d°kmeo ve fim
Fotojraf, bel rl b r anda detnegde yre uS ankeamat
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ger¢ént ¢ se dej] K m s¢rdeéegren zamansal b r m
fotojraféen zamané tek b r y¢gzeyde yojunl akt ¢
a-teje fade ed | eb | r.

Durajanl ékr¢nrntagpdeaegnbgttenesgyl e -éeékar él maseée a
pozl ama tekn J , b r zaman aral éjéenée tek y¢z
geré¢ntegnegn durdurul maseé se akecx - ndek f
z| emer éanréan- ldaur dur ma, ger alma ve y nel eme
par -al ayarak figec kt r I m ko b r sey-2@7,b - |
161) . Bl ¢ ml nger 6 n Barthesodotan aktarldeh er de
karey sanal ol ar ak ayeérarak bu fotogramda
arayab I mekted r (Barthesodédtan aktaran Bl ¢ ml
Bu yakl akémlar, durajan ve hareket| gor ¢n
tekn keye msel kokull arda olukturul an zamans
D j tal g°re¢nt ¢gde tek | kar e, zamans al b r
kayéeét durdurul arak fotograf Kk b r g°mgey ¢ye
tamamlanmék b r ¢r¢nden z yade sg¢gre-sel n te
al gor tm Kk Kl eml er - nde ge20-lek!l ekt J n a
3. D j tal Kyl tdend &Séehetr @inreaaf Ge- rgenl ekmes
Ge- rgerkl ekgter,ent ¢ b - m ne a t duraj anl ek
°czel l kler n n d j tal uygul amal arda b rb r
gel mes n fade etmekted r. Fotojraf l e v
ortak sayésal altyapé ve arayg¢z kokull are -
Manov c¢chd n sayésal t ems | vV e dej «kkenl K
a-ékl amaktader. Ona g°re, yen medypgrgems eel e
h©l nde var olab I mes , fotojraf l e v deonu
gester | mes n m¢mke¢n kél maktader (Manov c¢h,
kull anécéya durajan karredenoysea-t érh aypapélr alk alye
ol arak nasel sunul acajéné d¢gzenl emeketed r |
Gr us es k ve yen medyanén b rb r n dekl e

n
yen den d¢zenl emmeysem dem| dd Imaké ml-ama yakl akeé
(1999, ss. 15, 106). Fotojrafa °9zg¢ kadraj v

g b v deo n t el kKl er fotograf k deney me d
Ser -ek mde ayqéet atrale kle kg *kragretl @ryemr et mek
d z den sonradan se- | mekted r. V deodan kar
Har eket | gereé¢nt éegnegn ser ekl 7 - nden se
d°n¢g¢kmekted r.seCandle tf opdmdrkhéarey onun -evr e
hareketle b r arada sunmaktadeéer. Bu uygul am:
deney mlenece]j kararé, yalnézca kayét b - m
aray¢erehetha etk nlexkt rme tarzéna da bajl éd
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beraber fotograf k karar, kayded I m kK zaman
dojru gen kKl emekted r.

S nemagraf, duraj anl ék Ve har elk e-t md ea ybn ér
uygul amal ardan b r d r. Ger¢ntegnegn begyeéek beol
alanda d°ng¢sel ol arak hareket etmes ne ol ar
fotojraf-v Hdeosumemant enmaktal aerealynanagmlrag nt ¢d
kares n n hem de hareket n sunul dujunu bel r
nedenle fotojraf ya da v deo kategor | er nde
g°rsell ekt renumena&kz aldémr .yapé ol uk

Bu °rneklwrdeotoagmafénén ontol oj K, Zamans
ol ar ak don¢kt¢g] é¢neg g°stermekted r. Fotojraf
durdur ma, kareleme ve d°ng¢ ®8oftuyBayfetegfat
v deo araseéendak séner, d j t al gerént gnegn
akamal aréenda yen den b - mleneb I me °zell ]
ayrem ol maktan -ékmaktameé&ted| em¢éeéloebzt sgr é

132; RBssaak2012011, ss. 191
4. G°rsel Kararén Aygét, Yazéelem ve Kzley ¢

Fotojraf ve Vv deo araséndak Ssénérén ge-
yayél maséna de] elylayné zlama nadraa sféanrdkal épay | ak él
Bur adak daj el eém, n ha goer¢ént gnegn t ek b
a-ékl anamayacajéné g°stermekted r. Fotojraf
ol anakl ar é, ryazeéedreangnz ¢ Kl eaendl enekl er vV e z 1 e
b - m b rb r ne eklemlenmekted r.

Fl usser6e g°re fotojraf-e, mak nen n sundu
zgerl ¢k aygeteéen °nceden progr amlsdaOnymdé&kD ol atne
kamerada otomat k pozlama, odakl|l ama, ser k a
bu programle yapéyé gen kKl etmekted r. Fot o]
kayded | ece]j vV e nas el zel emenej°nckdensuw,ap
Kl eml er nden bajémséz dej | d r.

o

Manov c¢h, sayeéesal medyada cret m, d¢zenl
tomat klekt r |l eb | d JB34n. Kel |l mnnmelet edjru (zz
eférdan kuz@dale mgrer some dwyjau f ltre, b - m v
apmaktadeéer. Bu bajlamda yaratéce eyl em, °
er-eklekmekted r (MaB®Y. cHoeRODOD1lvesNHar 1@dn
a d | ¢tralgramgewerp tabané, ekran ve ajlar a
|l arak tanémlamaktadeéer (2015, S . 132) . Bu be
azélaréne kull aneéecé - n daha er k | eb | r

OO0 o< n o
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Yazeéel ém, baj énksa&zarb vrermzame kg eld r . Kzl ey ¢
geré¢ntegyeée durdur ma, y nel eme, ger al ma vey:
zamansal kurulukuna m¢gdahal 46&0) meBuedi¢srdahlu le
kokul | arngensée ddeg] kkatydred I m Kk d z n n hang beol
bel ri emekted r. Bu noktada platformlar - e
d¢zenl eyerek hang geré¢nt el er n, hang Sséray
b - mlend Viame IDt g &« kr, Poel | -48BudeeWaalved20y8 s
-ek m °nces ayarl ardan -ek m anéna, -ek m
zl eme akamaséna kadar wuzanan -ok katmanl é& b
Ser -ek mden kare bel rl eme, v deodan f ot
dur aj an deney ml eme Ve s nemagraftak d° ng
somutl|l aktérmaktadeéer. Kar ar ane; fotojraf-e,
kakél areyla -ojalan b r kararlar d z s ne d°
ané ortadan kal kmamakta fakat kararén merke
akamal ara yen den daj étél maséndan s°z ed | eb
5. Sonu-

tal@&xkmd j tal kel tegrde fotojraf | e v de
kal kmadeéej éne,; dur ajanl ek, hareket, S¢re, k a
yen den b rl ekt r I mes yle ge- rgenlkeartar], n
zamansal b r d z - nden yapélan se- me ya
g°re¢nt¢ fotograf k b r kaynaja d°Pn¢gkmekted r
har eket ayneée g°re¢nty¢ deney nrm,ndhearhe krelte kvmee k d
°czell jJ kazanérken v deo, durdurma ve karel
Sayésallakan g°r¢nt Bregssobnmumde& aHamr an€ar-t
s¢rdegrmekted . Ol ayem arlkamé anleemda®rexel za
°rg¢tl enmes ne dayanan fotograf k d kkat ©°ne
-ek m anéenén g°rsel kararén tek ve kes n mer
ayget e, Manov chdéd n joga,omBilsywvwey & en set-knen mamnilt
al gor tm Kk mge yaklakémlare b r| kte dejerl
akamal ara dajeldejeée g°r¢l mekted r. Sonu- o |
d°n¢kem ge- rmerktadéndaTgbj unkakan model , f c
zl ey ¢ n n farkle °|l-¢lerde katéldéejé =zamat
Kur ams al ve kavramsal n tel ktek bu sonu-,
mob Wulawygl ar ve kull anécé prat kil er czer nd

274



HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

KAYNAKCA

Barthes,C&&me(4d49063¢1 da: Fot offR.afAkezackraiyrae deeexve,
Altékérkbek Yayeén.

Bl ¢ ml Me®n1)C. The f gure of v sual standst |
RRssaaBetwWeen, stillness and moti-onnddé&i(sns. ph
84). Amsterdam Un vers ty Press.

Bolter, J. D., Reeet@ioas: nUn der s(t1®Omdi)h gP mesnvs .me
Campany, Phot(@®dro8phy &®eadakt¢i oeamBooks.
CarBresson, KHr afl Xa o &f)a.g a, Haz.). YGS Yayeénl ar
Del euze, SGnemao14mg¢i@r exedem r, ¢ev.). Norgun

Flusser ,Bivr fleO®9naf (Kel Defeshnec¢edojju Hayal
Hansen, M. B. N. (2011). D g tal techn c¢cs be
med a w th holl s .fReatmpeeom .s tE.| IRBessssa askn d Endo t |
photography, aldgdX)jstshAmwsst erdam Un vers ty Pr
Hoel zI , | ., vSo fMairmaeg e :R. To(Walrldss) .a new nttheel o reyc
L ster, M. TOhEdphot a@eafinl odiiglindale cc.u)l.t uRceuUt | e
Manov ch,The I(20@udage M TnPwemsdi a

Mul vey, Deat{ RB0ODP&).a second: StiReakssoanBobkhk
RRBssaak, E. (2011). Algor twme. ch.l tRIfses a 8Bk y|
Bet ween Stillness And Moti on(nhd®i2i0838)7.Phot ogr a
Amsterdam Un vers ty Press.

Snyder, H. (2019) . L terature rev ew as a re

Journal of Busin®3®.Résepschh,/ db04org/ 10. 1016
Uzuntak, E. ve Yazar, T.Ba-2i0n2i3e& g ipdli), - i2%60.6 - aj
Van D jck, J., PoellTheTp) atéoden WaxlietM.. P2D
connectivexfword dun vers ty Press.

275



HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

MACHI AVELLI ' DE VI RTE VE SKYASAL LKDERLKK: B
SKYASAL KMRWMR | ZERKNE KAVRAMSAL BKR DEJERLE

Dr. ALPER GULBAY
Girne Amerikan Universitesi
alperqulbay@gau.edu-19000-000314567481

OZET

Bu - al &k maachiavellimimata Ravr améné, belirsizlik al:t
s¢re-1leri bajl aménda yeniden dejerl endir mek
anal i tik dejerini ortaya kuonunkaakvtréarmé n@ al énkenvi
literat¢rdé& ahémkéklgg-olvardiderl i k °zellikl
kar Kaating@d n én t emsi | etti ] belirsiz siyasal -
kapasitesini a-éklayan analitik y°n¢gnegn yet
arakterma yaklakéemé kull aneéel méecx; Machi avell
l'iterate¢re¢e doke¢gman i ncel emesi ve kavramsal

bul gwitiakra&&v,r aménén yalnézca tareéhdgdladbiret medi

belirsizlik alténda stratejik karar al ma, d
inisiyatif gel i ktir me kapasitesini a- ekl a:
dejerlendirilebilecejini g° st aiaveléik t seyasal r . B L
d¢e¢kéencesini -ajdak siyasal vitidaeviamérnédrn eant
kapsaménén yeniden dejerlendirilmesine y°nel
Anahtar Kelimeler: Machiavelli, Virtu, Fortuna Siyasal Lideil k , Belirsizlik Al
Alma.
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VIRTU AND POLITICAL LEADERSHIP IN MACHIAVELLI: A CONCEPTUAL
ANALYSIS OF POLITICAL DECISION -MAKING UNDER CONDITIONS OF
UNCERTAINTY

Dr. ALPER GULBAY
Girne American University
alpergulbay@gau.edw-1©000000314567481

ABSTRACT

This study aims to reassess Machiavelli's concept of virtu within the context of political
decisionmaking under conditions of uncertainty and to demonstrate its analytical value for the
contemporary literaturen political leadership. The point of departure of the study is that,
although virtu has predominantly been examined in the existing literature in relation to morality,
power, and leadership qualities, its analytical dimension as a concept explainoagdlcey

for strategic political decisiemaking in the face of the uncertain political environment
represented by fortuna has received comparatively little scholarly attention. The study adopts a
qualitative research approach, examining Machiavelli's majmrks alongside the
contemporary political leadership literature through document analysis and conceptual analysis.
The findings suggest that virtu should not be understood merely as a historical conception of
political virtue; rather, it can be interpeel as an analytical leadership concept that explains the
capacity to make strategic decisions under conditions of uncertainty, adapt to changing
circumstances, and take timely initiative. In this respect, the study contributes theoretically to
the contemprary political leadership literature by reassessing the analytical scope of virtu
through relating Machiavelli's political thought to contemporary approaches to political

leadership.

Keywords: Machiavelli, Virtu, Fortuna, Political Leadership, Decisigiaking under

Uncertainty.

1. GKRKEk

Niccol, Machiavelli, siyasal d¢kégnce tarihin
edil en R°nesans d° nemi d¢kKenPregrmadeée deskeetn
gel i k foitunad v gvirtiok avr aml ar &€, si yasal l'iderl ik, [
s¢re-lerine 11t kkin °nemld. a-éel emlar sunmukt
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°ng°r ¢l emezl iji vV e belirsizlikleriyle I T
kak eésénda siyasal |l iderin etkin hareket edeb
alma ve dejiken kokullara uyum g°sterme kapa
dejerl endirmicktir. Bu nedenlsd aM&nhicaewalrleit'ini
strateji k °nge°°rg¢seényg bir araya getirebil en,
devaml el éjéné g¢vence alténa alabilen |iderd
bir erdem veya yalend@Z7da odiarreayks a@lejliild e rbleil i rrsii
karar al ma kapasitesini a-éklayan analitik b
Machiavelll.i szerine yapeélvidgink a-varlaénkemnmagl aarhé nma k°, n e
akl é veghskendedkei Bejerl ewidii nonnkbetirBumbai kan
karar alma s¢re-1erini a-éklayan analitik Dbi
yeterince incelenmemickKtir. Bu - aavdlimimarty s° z |
kavraménén yalnézca tarihsel bir siyasal erd
liderlijinde belirsizlik alténda uygun zaman
a-éklayan bir katké sunmayé ama-I|lamaktadeéer.

Siyaset, en genel anlamda, bir insan grubunun toplu karar alma sureclerinden birisi olarak

tanémlanabi |l ir. Daha genik bir perspektifle
var ol duju her alanda s°z konluesyuadmn rk avreari Inasraén
her alanda varl ék g°stermektedir (Al eskerov,
karar al ma, siyasal yakamén t emel i Kl evlerin
-oju zaman istikrmanullé aveda°ndege{i ¢l ethielliimsk zlI i
kokull ar altéenda al énmaktadér. Bu nedenl e si
si yaset biliminin temel tartékma al @rtul ar énd
kavraménésihli k alténda siyasal karar al ma s
yeniden dejerlendirmektedir.

¢tal @ékmada nitel araktéerma yakl akémé beni mse
i ncel emesi kull anél mékervie iMae hdi ajveeddk i Sny as a I
kavr amsal analiz y°ntemiyle dejerlendiril mi
fortuna ve virt® kavramlareée siyasal ' i der |l ik
Ki ssenger 6én |lairderélkief eynalal,akwé@mt 2 kavr améneéen
alma s¢re-lerindeki anal i tivktkbdaeyreameéenéamn,t ekxell
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alténda siyasal kar ar al ma s¢re-lerini a- ¢

saybbail eceji kur amsal katkeéelar dejerlendiril

2. MACHI AVELLI ' NIN SKYASAL D! k! NCESKNDE FOR
SKYASAL LKDERLKK

Niccolo Machiavelli (14691527),Prens( 153 2) adl e eserin yazare
filozofu Ve devl et adamédeéer . R°®nesans d°ne
Cumhuriyeti onde sekreter olarak g°rev yapmeéecx
°neml i deneynéemlite&nmr . k #measehd @ér el d K y, a p €ituséLiviesn y an €
Uzerine Soylevle(Discourses on Livy1531),Floransa Tarih{Florentine Histories1532) ve
Luccal & Castrucci @heCiteoftCastric@onCasiracannof Ldi®28)t e

g bi etkili eserler de kal eme al méktér (Ency«
Machiavelli, Ktalyaodénén birlekmesini, mer k e .
orduyu savunmuktur . Ona g°re Ktalyadnén bi
mer kdazirlmex i bakaran hg¢gkvirmd ael @mamabéehmeéek gek
taraféendan ger-eklextirilebilirdi. Ayreéca Ma
perspektiften dejerlendirmik; g ¢ gerekliliglerir unl ul
iczerinde dur mukt ur FortuMpawirth isahibieHirdyleré yeteneldefini e

sergileyebil ecekl eri bir feéerdmbdbl pe hk@uraé ai a -

tek bakéna bakar eyeée gg¢ vidir@oee, 2013 ts€ bld22a | mak i - i

Ktalya yarémadaséndaki e rortun@ p Alnd ri kt eRrormaa-6alaa
rastlant éyé ve iy Kanseé temsil eden bir 1
Makedonl ar ve Romakal dbrakatr mmpanat akattunakly akraérné s
bajl améxl|l arder . ¥rnejin Caesar ve B¢gyeéek Kske
ancak sonunda yine onun taraféndan yékeéma u

Machiavelli,Fortun® y & ierv rhe@k i mi ol arak tasavvur et mi Kkt

i mparator |l ukl ar éortugakraatramérnéwn, kendzatipdi ( Mi
Machiavelli, Fortun® y & , kontrol ¢nden -ékteéejénda oval ar
yer | epilkaryga t ahri p eden ve insanlaré kendi g ¢
benzetmiktir (Masters, 1999, s. 1) .
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Ksti krarseéezl ek vV e belirsizlik, Mroduna m& e | | i €
belirleyici czelliifjmdedi ciKnbanl az) avmanpbaavart
ol ur | a rFortuidizériade Bakimiyet kurabilmek icin cesur ve gbzu pek olmak gerekir.

Fortuna °zel l i kle aktif wve ateéelgan ol @mudagen- 1 er
yoksun olanlaray e k éc &€ ge¢ceéeneg y°nel tir. Bel irli kK oKu
kokull ara uyum sajlayabil me kapdgs6)Y esHae &al
kadir goriinerFortunak ar Kk € s énd a, onun g¢ceéeng deinbdut i m al -

(Miano, 2018, ss.iR).

Devlietler a-éséndan incel endi jvirtinile g¢oneitelerhi av el
h©l i nde, &l kenin Fransa, Kspanya vV e Al many
yakamayacajénée il eri s kortung ¥ & ¢ b a] Heardrmapie n d & m

dejiktirdijJi anda siyasal rgke&lidkemed a&kvar-a&ameek |near
deji ken kokull aréna uyarl ayan Prens bakarel e
siyasal geril eme yakamasé@ muht emel di r . Prer
kokull aréna ve déxe -Raxaewyel aylaird adekiél dgrye°n
i fadeyl e, -aj én kokul |l ar é Ve déck Kartl ar

uyarl ayamayan bir Prensoéin bakar ése&¥). ol masé

Machiavelli'devirtu, strekli bir teyakkuz ve etkinlik halini ifade eder. Bu nedenle Machiavelli
icinvirtt nun kar kétva,coeldamrga K i igice (dréemsiztika kotllik veya

al - ak | eokidur.@zo] i t embel I i k, magkakl ék, gsgmgéakl é
enerjisizlik gibi eyl emsi z | i jvirta,i fpaadsei feldegn nd L
ol arak kamusal alanda, yani siyasal ve asker
ifade etmektedir. Machiavélini n s°z¢gng¢ et ti i "meydan", S i
yeéer et eolwtg'innunvesomut!l akt eje faaliyet alanéedér

"yurttakl ék erdemi -er-evesinde dejerlendi

dejildtrn BDevlenmesi ve s¢rekliliji, hem y®©°n
ol arak s¢rekli teyakkuz ho©linde bulunmal ar é
dai ma uyanék ol mal ar éni®d9.bajl édéer (Zelyg¢gt, 20

Machiavelli'ye gére en fal a hayr anl ék wuyandéran siyasal I
desteji ya da taliWwlinl yaeg deanggdiandlejeéell de keda
anl ayéekeéen t emel i nde, fortored annéénn eklaidnedrel no Ind Wwjeut ¢

reddedi | mes.i yer al ér. Machiavelli'ye g°re in
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yakam s¢irmek yerine, kendi eyl emlerini akel
kaderinin efendifodung ol mal gdét & 0Ffdmeagrt aama nzliayraé
yanénda yer al ér; g¢ceng¢g 1 se ancak kendi sine
bakar el & bir hy¢kyg¢ mdwrtd,é ny aslanhé zpc ao | kmaksiés egl e r ceeksear
ayneée zamanda baj] émsé z idegarieMaehiaveli duegdrgevededilgk a p a s
h¢ke¢mdarl aréen paral é askerlere gé¢venmek yer
savunur. Ona g°re en y¢ce siyasal hedefl ere
virt" nun r e hb e il Bgylecevirtu,i zH geknerhdar én tal i hin bek
karkésénda ayakta kal maseéene, kendi onur unu

temel siyasal nitelik haline gelir (Skinner, 2002, s§.54).

Bununla birlikte Malchmeéawval ¢i dermliik dnaar @mmas é
ileri s¢rer. Kktidaréneée korumak i steyen bir
ol mal ée; deji ken Kkokullaré dojru dejerlendir

bil melidifradd&ualk&k,a dojrru ol ané wuygulayabildi]

-

devlietin bekasé s°z konusu ol dujunda ger - e]

davranmayé da g°ze alabilmelidir (Skinner, 2
Dol ayéséyl a Mavuwihu, walenéacaa-iseayaal cesaret \
siyasal |l iderin devletin devamleéel éjené sajl
strateji k karar alma ve gerektijinde gel ene
etmektedir.

Machiavé | i " ni n si yasal d ¢ K ¢ nc e svirtthkdaevkri a neénn & nye¢nkl |

bu yeni Vanl eaamdé&rk. yal nézca ahl adtinailbmicadele dem d

ederek siyasal bakar eéeya, onur a \#@nu glrakk e me
tanémlanmakt adeér . Bu nedenl e bakareéleée bir hy¢g
et kil eri karkésénda stratejisini s¢rekl i g ¢
sajl amaya hazér ol an i63.derdir (Skinner, 2002

3. BELKRSKZLKK ALTI NDA SKYASAL KARAR ALMA:
ANALKTKK DEJERK

Machi avel ni n, siyaset. kendine ©°zg¢ kural

al mase, géneémgz siyasal |l i derl i k ve shlarar é
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a-éeél eml ar sunmaktadeéer . Siyasal kararl arén a
siyasal d¢zenion s¢rder ¢l mesi bajl aménda

Machiavelli'"nin virtY¥b anl ayékeée, yedid modeh c a R©° |
olarak dejil, belirsizlik alténda siyasal ka
dejer takéyan bir yaklakém ol arak dejerl endi
Knsan dojaséna ilikkin karamsar bir zavmk ék a -
bencil, -ékarcé ve g¢venil mez davranabil ecek
el de etmek ve korumak amaceéeyl a, gerektijinde
davranéxk gi bi ara-1| ar a ibavkev udeavoa minmeell @ jda mre sDa
ol arak kull anéel an ara-1|larén mexkruiyet: de by
Machiavelli'ye g°re, yal nézca iyl niyetl e h

Gerekli durumlarda lider, devieti bekaséné korumak amaceéeyl a «k

gel eneksel ahl ak anl ayékeéyla bajdakmayan y?©°,
-er-evede Machiavelli, ideal | iderin hem sev
eder; ancak bu ikisiraasénda se-im yapmak zorunda kal én
gevenld o ol dujunu belirtir. Bununla birlikte
yeterl dej il dir. Prens, aslan gi bi g¢é¢-1 ¢ o
Ozell k1 e siyasal ili kkil erde, ittifaklarda ve
dojru okuyarak stratejik hareket edebi |l mel i
davranék ve |liderlik bi-imin vke kiikiek meathil aH:ské
gerektirdiij.i pragmati k bir y°netiiBV)anl ayéken
Liderlik, -ok boyutlu bir ol gu olup tek bat
Burns'e (1978) gore liderlik, belirli gudu ve amag sahip bireylerin, kurumsal, siyasal ve

psi kol ojik kaynakl aré harekete ge-irerek ta
ortak ama-lar dojrultusunda y°nlendirmel eri
ortaya -ékaderBuky°g¢yl &ull aneméendan farkl é
dej il , takip-ilerin motivasyonlarénée hareket
bir s¢re-tir. G¢- i1le liderlik araseéemera yakEé
dejil dir. ¢enkeg i derl ik, insanl arén davr anéeé
ama - Ve motivasyonlaréné etkileyerek ortak

etmektedir (Burns, 1978, s. 29).
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Burns' un, 32" nmik| ABD DBa Rloaors@& vied a 6in | iderl:.
belirsizlik alténda siyasal karar al ma s¢r
pl anl arl a a-éklanamayacaj] éné g°stermektedir.
progr ankaalbmeajkl ey er i ne, gel i ken kokull aré s¢re
g°re stratejisini yeniden kKekillendiren bir
yakl akém, siyasal i der |l iJin yal nyénzéc az agnga-nl d¢a
deji ken -evresel kokull aré dojru okuyabil me

dayandéejéné ortaya koylma3kit.adBu K Bjulraamda 1RG®
e

y°netiminde sergiledif§ji pr agmat,iMachiavelliniar | an al
virtY kavraméyla °neml. ol -¢de °rte¢kmektedir
°nceden belirlenmik il kelere k°r¢ k°r¢ne ba
et kil erini dojru dejenr|kindiimleegredi rsetbrialteen i Isii (
virt ¥, yalnézca cesaret veya g@gg¢- kul |l anma
d¢kegnebi | me, alternatifl eri dejerl endirebil

gel i ktirebil meethekigdrsi tesini de i fade

Bur ns (1978), l'ider !l i7] i yalnézca gé - kul I
dejerl endirmekt e, liderl i k kavraméeneée il i kki:
Liderlik, -ok boyutlu bir &lguiglepay@khanaan
belirli bir siyasal, topl umsal ve ideolojik
Burns (1956), Roosevelt"'i konu alan -al ékma
gesterdiji siyas&lkave tad@lhamakl anewxke&l abi l e

-er-evede siyasetin ayné zamanda bir wuzl akma

til ki il e aslan metaforl aréna g°nderme yapa
stratejik davranmalie kar ar |l &€ tutum sergil eme arasénda
tartékmaya a-maktader. Bu yakl akeém, Machi av
l'iderli k anlayékené dejil, belirsizliak alté:
uyum sajlama kapasitesini a-eéklayan analiti/l

i Kar et et mektedir.

Burns'un karar al ma vyakl|l akémé, siyasal I i de
aktorler olarak hareket etmediklerini ortaya koymdkéar . Siyasal kararl ar
bilgi, zaman baskésé, belirsizlik, kriz orta
i deal rasyonel karar al ma model i, uygul amad e
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karar veri analnedeijs&«enojkwkad | ar i -erisinde seé
kal maktadeérl ar . Bur ns, belirsizlik d°nemler
ertel eme, komi syonl ar ol ukt ur ma veya s¢rec

belirtmektedir(Burns, 1978, ss. 43@36).

Bu yakl akém, Machiavelli " nin fortuna kavr ame
beti mledi]i siyasal -evre de °ng°r ¢l emez, (
niteli ktedir. Dol ayéaé9Yhaedengabeael i ti demikkijl
dej il ; deji ken Kkokullarée dojru okuyarak uyc
gerektirmektedir. Bu noktada virtY¥, belirsiz
alténda gnhmet ejdiek i dgrn kokull ara uyum sajl an

kapasitesini ifade etmektedir.

Bu -er-evede Burns'un -ajdak Iliderli ki ve ka
virt¥% ilikkisi araseéenda ©° n eimkindurh Burns, kiyagala ms a |
l'iderlijin belirsizlik, eksi k bil gi ve deji
Machi avelli, bakar él e i der i 7§ i1, bu kokul |
kull anabil me yetenejiglei atBkl pabhkRéadar R° Bes
tari hsel bir siyasal erdem anl ayéké ol arak d
a-éklamada g¢negmegz liderli k literategre¢ a-esé
dejerlendirilebilir.

Bl ondel ve Thi ®baul't (2010) , -ajdak | iberal
daha g°r¢negr ho©le geldijini ve liderlerin va
aracel ejeéeyla dejil, doj r udia(s. 246a Bugunla bireklel e Kk e b
yazarl ar, siyasal |l iderlijin yalnézca |ider
parti ve vatandaxkl ar araseéndaki karkel ekl é

vurgul amaktadéer | Bui yakbaummal | ydpeé, parti ¢
kurul an etkilekim birlikte dikkate al énar ak
Bu yakl akém, Machiavelli'"nin virtY¥ kavraméneée
dej il , depi kervseyli dojru okuyabil me, vat an
onl ar e ortak siyasal ama-1 ar dojrultusunda
yorumlanmaséna i mk©n vermektedir. Dol ayéseéeyl
guve n ol uktur ma, siyasal dest ek cret me vV e

sergileyebil me yetenejini de kapsamaktader.
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Dijer yandan enl ¢ Ameri kal e di pl omat , siya
Machiavkl Vi usai hzarane @2%Swlrewnliery®@r uml ar ken, C
czell i kl e kKri z vV e belirsizlik d°nemlerinde
Ki ssinger'e g°re, topl uml ar uzun s¢gre devam
kapéel abil mektedakdwr dor omtalkt ayrar ar yerine Kk
|l iderl erin pexkinden gitmelerine yol a-abi |l me
ve zor kokull arén etkisiyle bu yanél sama ort
yonelmekted r (Kissinger, 2022, S . 5 4 ®Jio.(rendvat) dej er
kavraméneén siyasal l'iderl iJin ni tel i 7] i ze
takémaktader . Rehavet vitd Smadmlber i hdeéertl @pli uma
zorlanallirken; fortund nén temsi |l ettijJi belirsiz ve deji
deji ken kokullara uyum sajlama ve etkild@ kar
getirmektedir. Bakka bir i f adefortueaveKvirt8 si nger
kavramlarénén birlikte dejevwvittendnrbémessi gkt
etkili siyasal l'iderliji a-éeéklayan analitik
Bur ns, Bl ondel ve Kissinger ' 'iéeml ilkitdeereélig eali &
bakareéel & siyasal l iderlijin sadece kurumsal

Ozellikle kriz ve belirsizlik donemlerinde stratejik liderlik kapasitesinin daha goérindr héle

gel di ji anl akel maktadeltirsgignkmkzal tdedbi kar a
kokull ara uyum sajlayabil me, toplumsal bekl e
siyasal ama-1lar etrafénda y°nlendirebil me ka
Machiavellihin vitt k avr aménén yalnézca tarihsel bir S
belirsizlik altenda stratejik siyasal kar ar

analitik dejerini koruyan kur amsal bir -er-e

4.SONUC

Bu -al ékma, vMalkaovmnaméhnénnyal nézca R°nesans K
|l iderli k anl ayékéné ifade etmedijini, -ajdacxk
da dejer takéyan ©°neml. biard €k av rMaanc ho lad/ejl U n u
d¢ K¢ ncfermingn di yasal kararl arén aléendejeée ©°ng®°r

cevreyi temsil etmekte ikemjrtt, bu bel i rsi zli k karkeéesénda | id
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i fade et mekt ddikrar éDel aygasywlal iderl ik, bel i
belirsizlik i-erisinde dojru zamanda dojru Kk
¢tal @ékmada incelenen -ajdak | iderlik yakl akeée
Burns' un, sleildevrel idjiinainmiikk koii r s¢re- ol arak el e
eksi k bilgi, zaman baskésé ve dejiken kokull
Bl ondel ve Thi ®bault, siyasal l' i datbBngdar!l pal
kurduj u psi kol oj ik i kKkiye Ve dej i ken siy
dayandéejéné vurgul amakt adeirnuk aBu aymekléak & mal] ara,k
liderl ik literate¢gregyle °nemli °1 -¢de °rtg¢egkt ¢
Bu cercevedsirtt, yal nézca cesaret, g¢- veya bireysel
zamanda proaktif davranabil me, siyasal gel

gerektijinde bajéeémseéz hareket e d ejblia yneeb, i | dree],

uygun zamané dojru dejerlendirebil me ve stra
et mektedir. Machiavelli"nin h¢gkegmdara "iyi

b¢etengyle reddedi |l mesi a n | sensgyasal dideamijkorumak d e v |
amacéeyla ol ajan¢gste¢g kokull arda pragmati k kar
Sonug olarakirtu, yal nézca tari hsel bir siyasal er de
kar ar al ma sg¢re-¢lnegrzi nsii yaa-seakll almaddear Igi¢ckn | it er a
analitik bir kavramder. Bu y°n¢yl e, sadece

ol mayan, késa vadede sert g°r¢lebilecek anca
kar arbialrme aillmadesi ni de kapsamaktader. Bu ba
' iderlijin yalnézca ki«kisel °czelliklerle dej
férsatl arée dejerlendirebil me ve-éklraantaehiilke cue
gOstermektedir. Bu nedenkartt k avr a me , -ajdak siyasal l i der
dejerlendiril meyi hak eden kur amsal bir -er -
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YENK KAMU Y¥NETKMK ANLAYI kI NI'N DKJKTAL KAMU
KURAMSAL BKR DEJERLENDKRME

Dr . ¥7Jr .|y, kafak
Sajl ek Bilimlerdi I niversitesi Gl
Yo6netim ve Organizasyon ,
safak.cinar@sbu.edu.trORCID ID: 0000000314723931

OZET

Bu -al ékmanén amaceéeé, Yeni K a myoneWmindes dijitalm i ( Yk
d°n¢gkem s¢gre-lerine etkisini i -devletlyspayadkd, ve bi
dijital y°netikim ve yeni kamu diplomasi si

s¢recine katkeéelaréné dajkermnlkeémeEineme kotritra.y aA y- rée
d°n¢kegmegn, dijital -aj y°netikimi, kamu dej e
y°netim yaklakemlaréyla ilikkisi kur amsal a -
yakl akémeé - ere-ketviersiilnedne bgierr -leéktler at ¢r i ncel eme
ve ulusl ararasé |literate¢rde yer adedendijyaeni Ka
-ajJ] y°netikimi, yapay zek© ve kamu dipl omasi
dok¢man analizi y°ntemiyle incelenmiktir. ¢a
a-éklayan y°netikim yakl|l akémé,®wyeat ikluirwhknsail
al an kur amsal -er-evelerden yearKamulYéneteni mé Kk t €
anlayekéenén verimlilik, et kinlik, perf or man:
dojrultusunda kamu y°netiminde dijital d°ng¢
gostermektedir B e vl et uygul amailmrme k alnija mall ary@,nelddy .
yapay zeko, nesnelerin interneti, bl ok zinc
hi zmetl erinin hézlandéreéel mase, b¢rokrati k s ¢
guclendirimesi ile vaandak kat el eménén arteéereél maséna k.
di jital d°n¢kKkem s¢grecinin veri géevenltl g,

kur umsal kapasite yetersizlikIleri ve insan

beraberinde getirdiiji belirl enmicktir. Yeni

y°netiminin g¢é¢ncel ihtiya-laréné kar kel amakt
dej eri y°net i mi ve yeni kamu y°neécei miryakl
cstl endi i gor ¢l megktgr . Sonu - ol ar ak, Yeni
dijitallekme ve teknolojik d°n¢gkegm ségre-1 er|
yarat méektér. Ancak ge¢negmgzde kpamdoy maaetsi mid@ik
yakl akémla dejil; katél émcel ek, kamu dejer.i

mer kezl i hi zmet anl ayeéexeée -er-evesinde yeni

y°netiminde s¢rdereéel ebsbBir teknpot aj i KK°ygegrng ng
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kapasi e, insan kaynaj é, demokrati k kateél em
bajl edeér

(]l
(]

Anahtar Kelimeler: Y e n i Kamu Y°net i miDevleDYapay Zekal Dijial° n ¢ K ¢ m
¢aj YO°neti ki mi, Kamu Y©°neti mi

THE IMPACT OF THE NEW PUBLIC MANAGEMENT APPROACH ON DIGITAL
PUBLIC ADMINISTRATION: A THEORETICAL EVALUATION

Assist. Prof. Dr.. |
University of Health Sciences Turkiye, Gulhane Vocational School of Health Services
Department of Management and Quigation
safak.cinar@sbu.eduitrORCID ID: 0006000314723931

ABSTRACT

The aim of this study is to examine the impact of the New Public Management (NPM) approach
on digital tansformation processes in public administration and to evaluate the contributions
of information and communication technologieggavernment, artificial intelligence, digital
governance, and new public diplomacy practices to the transformation of aduiisistration.

In addition, the study theoretically analyzes the relationship between the administrative
transformation introduced by the NPM approach and contemporary governance approaches
such as digitaéra governance, public value management, andpc governance. This

study is a literature review conducted within the framework of a qualitative research approach.
Within the scope of the research, theoretical and empirical studies in the national and
international literature on New Public Managemedigital public administration, -e
government, digitakra governance, artificial intelligence, and public diplomacy were
examined using the document analysis method. The study draws upon theoretical frameworks
based on the governance approach, the nstitutionalism perspective, and the relationship
between technology and organizational/institutional change to explain technological
transformation in public administration. The findings of the study indicate that the New Public
Management approach hasrsfggantly promoted digital transformation processes in public
administration through its principles of efficiency, effectiveness, performance, accountability,
and citizen orientation. -government applications, digital governance mechanisms, big data
anal/tics, artificial intelligence, the Internet of Things, blockchain technologies, and open data

platforms contribute to accelerating public service delivery, reducing bureaucratic procedures,
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strengthening transparency and accountability, and increasipgncarticipation. However,

it has also been determined that the digital transformation process brings important risks,
including data security, privacy concerns, ethical issues, digital inequalities, institutional
capacity deficiencies, and human resewrlated challenges. Furthermore, the findings
suggest that the New Public Management approach alone is insufficient to address the
contemporary needs of public administration and that approaches such asetigital
governance, public value managementi aew public governance play a complementary role

in this transformation. In conclusion, the New Public Management approach has created a
significant paradigm shift in the development of digitalization and technological transformation
processes in publicdaninistration. However, contemporary public administration should be
reconsidered not only through the lenses of efficiency and performance but also within the
framework of participation, public value creation, ethical governance, digital inclusion, and a
humancentered service approach. The success of sustainable digital transformation in public
administration depends on the integration of technological innovations with institutional
capacity, human resources, democratic participation, and public ingaresples.

Keywords: New Public Management, Digital TransformationrGG&vernment, Artificial
Intelligence, DigitalEra Governance, Public Administration.
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SOSYAL MEDYA ARAKTI RMASI SONUCU Kk S¥ZLE
KURULAMAMASI NI N HUKUKK BOYUTU

Yéksek Lisans ¥jJrenci si, R M
Ankara Yeldéerém Beyaz:
235207106 @aybu.edu.00030000-31757960

OZET

Kkverenin ikK s°zlekmesinde iK-inin Kikilifji:H
tespitinin saklanatdayemebakkénda bilgiler eld
i Kveren, I K- adayé hakkénda ik-inin doldur
g°r¢kmel erde y°neltilen sorulara verilen ce
meydanagein dej i ki kl i kler dojrultusunda bilgiye
d¢kekl ¢k di kkate al éndeéejénda i kverenin, i K-
adaye hakkeéenda bil gi edi nmesi t edanedya edi | e
kull anéméndan | K- adayénén yakam tarzée, pol
bil giler edinil mesi meé¢mkendegr . Kkverenin, I K
sosyal medya hesaplaréna éeriukitmisunta edi nmia
konusu pozisyona uygun ol madej é kanaat. i
ol abilecektir. Bu durum ik-inin yalan s°°yl e
bajl amda ikverenin el del iek mhaklodadaf&n vielmli &leir
ayremcel ek t ek kil edebilir. ¢al ékmaneén ama
contrahendo kapsaménda tazminat, sendi kal t
incelenmesini oludBbBi7makyatderKktctKhBRumadadaki
sayéele T¢rkiye Knsan Hakl aré ve Eki bnuwjak Kur u
i lgi i yazeéel meéxk makal el er | tezl er, Kerhl e
Gunumuzdeki sosyal medya ki a n &€ mé di kkat e al éndeéej éenda [
duruml ar én meydana gel mesi ka-énél mazdeér . |

ayrémcél ek tazminaténén kapsaménén geni«kl et
kapsaml & dg¢ z egerekenekiediry ap el mas é

Anahtar Kelimeler: Kk Huk uk u, Sosyal Medya Arakt ér maseé
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Kk VEREN TARAFI NDAN Kk S¥ZLE&WBBKMKN KkK m.
FESHKNDE ESASLI NEDEN KAVRAMI

Yéksek Lisans ¥jJrenci si, R M

AnkaraYél dér ém Beyazeéet

235207106@aybu.edu.0009-000031757960

OZET
4857
il i kk
i Kver
ger - e
hil e
Bor -
baj e
szl
hakkée

ol masé karté aranmamaktadeér. Buna kar kén,
K«Kanunu farkl é bir yakl akém beni msemi kK ve
d¢zenl emi Kkt i rFa. bkeknkKddn uwmy a2 %/nicla , I K-1 nin I K e
beyanl arén ikveren a-éeéséndan hakl| & mesieid enl e
esasl é&@ unsurl aréna ilikkin ol masé gerekmekte
fesih gerek-esi ol uktur mamaktader . Bu -al exn
kur n s°zlekmeye ilikkhakk@anvenedojhmasa&ha n
esa unsur kavraménén hukuki niteliji ve s
say K K Kanunu il e 6098 sayeéel e Terk Bor
dej l endiril miktder yetalaéd mma dmaa klail tee r atte¢zr, K e
incelenerek doktrindeki h©ki m g°r ¢kl er ortay

kavraméné Yargétay i-tihatlaré éxkéjénda somu

ayeéel e kK Kemdinuk apsa&mé&nda i K-inin, 1K
n hil esi hakl @ nedenl e f elsmahs éh aal ki a noal SUék
n, pozisyona en uygun adayeé belirleyetl
| extirmekte ve Dbilgi edinmektedir. Bu
l e i K s°%zl ekmexzi kiomulswr wllmdsdmeks &jdli a:
rr  Kanunu m. 36 uyarénca hilenin varl éj
n birlikte ger-ekl ekmesi araner . 6098
meni n ijputrantaik tsao noulcuupn uhidloe il e i radesi s
€ kullanabilmesi i-in s°z konusu hilen
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YALNI ZLI JI' N POLKTKKLEKMESK: KARKILAKTI RMAL I

¥7r . Gor . Dr . , MUHA MME T
Suleyman Demirel Universitesi,
muhammetbener@sdu.edu.6000:000266489844

OZET

Bu -al eéxkma, yalnézl ek olgusunun farkle ¢l ke

Kngilter®anidmapokga, Hol | anda, Al manya ve Nor

czerinden karkélakteéermal é ol arak incel emeyi
yalnézl éjén Dbir halk sajléejé tehdidi, ekonom
bagml arda el e al énép kamu politikasé haline
belirlenen alté ¢(l keye ait ulusal strateji k
anal i zi y°ntemiyle incel enec e kidahatedicirlerinim nas €
geliktirildiji ortaya koyul acaktéér.

Arakt érmanén °n bul gul ar é, i ncelenen ¢l kel er
toplanabil ecejini g°stermektedir. Kngiltere
refahdel etinin s¢grdegreéglebilirlijine y°nelik ya
Si st emi vV e i K gécC ¢ verimlilifjJi czerindeki
Japonya'da ise "hikikomori" ve sosyale i-e Kk

demografik bir kriz olarak g°r¢len bu sorun,

hukuk.i bir zemine takénméxkter. Dani mar ka ve
toplum ik birlikleri ve °zelzlei klleany askir@atteijri d
Kekill enmektedir. Al manya ise dijital kat el ¢
d¢zeyde bet gncgl bir yapé kurmayeé hedefl emek
¢al ékma, bu karkeéel aktérmal é& anal i zdaebir har ek
yalnézl éek stratejisinin temel Il kel erini tar
sosyotelizm (phubbing) ve yapay zek®© ar kadack
dinami klerin de politika g¢ndemine al @&nmaseé
Anahtar Kelimeler: Yal néz |l ék Politikal ar é&, Topl umsal

Politika, Dijital Yal nezl ek
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DKJKTAL VESAYET ALTI NDA YAkKLANMAK: DKJKTAL
SI NI RLI OLAN YAKLILARI N DKJKTAL DEVLET KARK

¥ ] 1Gor. Dr.,, MUHAMMET BENER
Suleyman Demirel Universitesi,
muhammetbener@sdu.edu.6000:000266489844

OZET
Dijital d°ng¢Kém, kamuai rii zimeKk Il @ r k @ kDeVlet; @ nd en] ibK
nabéz, Mer kezi Heki m Randevu Si st emi ( MHRS

pl atformlar g¢ndeli k yakamén vazge-il mez ara

okuryazarl é] é pleacrdecceovémdaryaxeém@i bbire sosyal

Bel | i bir yakén ¢zerinde her yaklénén zorl at
d¢kegk ejitim degzeyine sahip yakl élar, sajl él
temeliht yacéné karkélayabil mek i-in s¢rekli ail
bajéeml é ho©le gel mektedir. Bu bajémleéelek, tek
ol ma hissi ve °zerklik kaybeée gibi psi kososya
Bu bil diride dijitall ekmenin yakl é bireyl eri
tartékeéel makta ve yalnézl ék, bireysel sosyal
bajémséz erikememenin ¢rettiji wmgp,esdilj ibtial o
uygul amal arénén vyakl é bireyler czerindeki (
yakl anma" kavramsall aktérmasé ¢zerinden dej e
dékl anma) , yakl él ék, ¢brag] emmil el ielkt eveelyeal mle@n &
perspektifinden kavramsal bir dejerlendir me
g¢-lendirecek yakl é dostu kamu politikal aréeé

korunmasé veanedkiajniitzanal de €hé&€kh yaygénl aktér el m;
n

deneyi mi i azaltmada °neml. bir rol oynayaca

Anahtar Kelimeler: Di j i t al Vesayet, Dijital U-urum, Zoi

294


https://orcid.org/0000-0002-6648-9844

HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

TURK¥ZBEK KLKkKKLERKN T} RK DEVLETLERK TEKkKKI
DEJERLENDKRKL MESK

Lisansg¢gstye ¥Jrencisi, V a
Karab¢k [ niversitesi, KKBF, U
valievjamshid0609@gmil.conORCID ID: 0009000992249850

OZET

Uluslarara € Kl i k kil er disiplininde b°l gesel °rgg¢t
tarafl é& bir zemine takénmasé ve Kkurumsal bir
bir rol Gstlenmektedir. Ortak dil, tarih ve kiltir temelinde kurulam ki Dev | et | er i T
(TDT), T¢rk degnyasénén siyasi, ekonomi k ve Kk
b°l gesel yapé olarak, Tg¢rkiye il e T¢grk cumhu
t emel pl atforml ar dBAin -be rr-i e vheadlei nTe¢ rgkeil ynei Kitli & . ?
ilikkiler hem i kil.@ d¢zeydeki stratejik orta
i kKbirliji bakéméndan di kkat =-ekici bir ©°rnek
Kazaki sgtéazni,stker ve T¢rkiye' dir. Ekim 2019"' de
¥zbekistan Texkkilata tam ¢ye olarak kateéel méi
a-él ma politikaseée, ¥zbekistan'én T¢r kregdgnyas
¥zbekistan'én Eyl ¢l 2019"'"da tekkilatén ¢yesi
yél éndan itibaren ikleyen Y¢iksek Dg¢gzeyli St
2024 yél énda Ankara'da ger-akde&ndai kaps gml,a
ortakl ejéen derinlextirilmesine ilikkin ortak
var él méktér . ¥Bbekal ékmbaj | &¢gri ki TDT'" nin sund:

el e al ar ak siyasibidi yvpl pg,g¢c¢e&onhoki kwei ksavu.l
incelemektedir. ¢aléeékmada nitel araxkteérma y?©°
TDT zirve bildirgeleri, kil anl akma metin
ol uktur makmaadar t efmal érmmac é, ¥zbekistan'én T
ilikkilerin derinlexkmesinde nase¢él bir g¢-1en
ili kkinin T¢grk degnyasée begtegnl ekmesi a-€sénda

Anahtar Kelimeler: T¢r k Devl et | er i Tekkil at e, T¢rkiye,

D¢nyaseé
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ABSTRACT

In the discipline of International Relations, regional organizations play a decisive role in
carrying bilateral relations between memsiates onto a multilateral platform and giving them

an institutional framework. Founded on the basis of common language, history, and culture, the
Organization of Turkic States (OTS) has become one of the fundamental platforms shaping the
course of relatins between Turkiye and the Turkic republics, as the most comprehensive
regional structure aiming at the political, economic, and cultural integration of the Turkic world.
In this framework, the relationship between Turkiye and Uzbekistan presents a apéabjde

both in terms of the bilateral strategic partnership and the multilateral cooperation carried out
under the umbrella of the OTS. The founding members of the Organization are Azerbaijan,
Kazakhstan, Kyrgyzstan, and Turkiye. At the 7th Summit hel@aku in October 2019,
Uzbekistan joined the Organization as a full member. The ouwte@eding policy pursued

under Shavkat Mirziyoyev strengthened Uzbekistan's will for solidarity with the Turkic world,
and this process was concretized when Uzbekistaarbe a member of the Organization in
October 2019. At the bilateral level, thanks to the Highel Strategic Cooperation Council
mechanism, which has been operating since 2018, a joint declaration on deepening the
comprehensive strategic partnership sigeed between the parties at the third meeting held in
Ankara in 2024, and numerous cooperation agreements were reached. This study examines
TurkishrUzbek relations through the institutional framework provided by the OTS, under the
headings of political idlogue, economic cooperation, and security and defense. The study
employs document/content analysis, one of the qualitative research methods. OTS summit
declarations, bilateral agreement texts, and official statements constitute the primary data
sourcesThe main purpose of the study is to reveal how Uzbekistan's full membership in the
OTS has functioned as a strengthening and accelerating factor in deepening relations with
Tarkiye, and what kind of model this relationship constitutes for the integrdtite d urkic

world.

Keywords: Organization of Turkic States, Turkiye, Uzbekistan, Regional Cooperation, Turkic
World
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1. GKRKKk

Sovyet sisteminin -°z¢l mesinin ardéndan Orta
kazanan Turk cumhuriyetleri, uluslara s € i | i kki | er Il T terat¢grende
konuml anmék ve bu gelikme T¢rkiye' nin dék poc
yakénl akma ejiliminin dojmaséna yol a- méexkter
bajl ar édubullknreanrr araséendaki ilikkiler, i1k d
kal me«k, ancak zaman i-inde kal écé Dbir kurum
dojrul tuda 3 EKi m 20009 tari hli Nah-évan
UlkelerK & s IKiojnis e y i adéyla kurulan ve 12 Kasém
Zirve' de T¢grk Devietl eri Tekkil a(T&. Ticardd T ) ol
Bakanl éj éT¢rRr2l02d6)dnyasénén siyasi, ekonomikk ve
en kapsamlé adem ol arak °ne -ékmaktader.
Tekkil atén kurucu ¢yeleri Azer baycan, Kazaki
Bak¢' de ger-eklextirilen 7. Zirve'de ¥zbekis
beyegkselmi Cti Mi caret Bakanlej éar2d2&pn kapal é
¥zbekistan, Ksl am Kerimov'un 2016"'daki vefat
d°neminde daha a-éeék ve pragmatibki biefidémm pel
Rusya ve ¢in gibi bl gesel g¢-lerl e yakénl ack

canl anmas énocatemet 2023nNitekimi literatiirde Mirziyoyev'in, selefinin
belirledif]i -ok veikt@ar d¢ rdmek Ilpeo | biitrilkiak t-e ,z gTi ¢s
bel gesel akt°rlerle bajlarén yeniden tesisi
(Kelkitli, 2022). Bu politika dejikiklijinin somut vya
ol arak kat elrmay@ay -éeékmék ve Tg¢grk d¢nyaseée b ¢
kazandér méxkter.

Tarkiye¥ zbeki stan il ikkileri, bu -ok tarafl e Kk
P Kbior g mekani zmaséyla da dest ekkualaime kt ed
Y¢ksek Degzeyli Stratejik Kkbirlifiji Konseyi'n
Mar t 2022"'"de Takkent'te ger-eklextiril mik;

d¢zenl €d Amiadtoil m Aj aBis ét, o RlI0RZatk)lealml aruenhtua baf é nd
stratejik ortakl ej én derinlexktirilmesine i
kapsayan yakl|l akék yi r(favuka, R026)80nkopusu mekaaizna,at € 1 n
Ocak 2026'da Ankarmdgacgereoepkbekéyral da d%r
araséndaki stratejik ortakl éjen giderek deri
(Anadolu Ajanseée, 2026)

Literate¢rde Teéegrk Devlietl eri Texkki |lauumsalna 1 | i
yapeéseé, i Kl eyi k mekanizmal aré ve géKeki kkbir
2023) Buna karkén sonradan ¢ye olan devletler
ilikkilerin -ok tarafl éédaemirnalket ée tmiaiylae kkionmmiu
-alekxma, ilgili alan yazéndak#¥zibekboklam] a |l k &

TDT'"nin sajladéejée kurumsal zemin ekseninde
di yal og, ekonomi kv ei shaivrulninjai ,b agk¢d veenr lair € al t énc
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2. SKYASKk DKYALOG

T¢rk Devlietl eri Texkkil at &, cye devletler ar a
°tesine takeéyarak d¢gzenli i Kl eyen birt émr ganl
ana karar alma organe, cye ¢l kel erin cumhur
al fabeti k séraya g°re ¢ye devletler araseénd:
konseyin alténda Deéexi kl er. Bakainl aeé KKbasbuyl
Sekretarya (yTegr kalDreavkiteatdléerr DéEKekkielrat 8ak202 8)
zirvel erde devl et bakkanl aré taraféndan i mz:
géendemi ndeki konul areé °gn°re¢sk medke ama c éayrlaay az igrev
Ekim 2025"te Gebele'de d¢zenl en@lrk Devetleri Zi r v e
Tekkil até, 2025)

Bu yapéya ek ol arak, T¢e¢rk siyasi gel enejind:
k a r kotilaketgsié edilen Aksakallar Konseyi, burokraside ve akademide deneyimli st diizey

i siml erden olukmakta ve Devlet Bakkanl areé Koc
tavsiye ve proje °nerileri S u n a(@urkdDavletleri b i r

Tekkil at eKonx0ky5i)n bakkanl éj éna Tg¢grkiye' yi t e
gel mesi, T¢grkiye' ' nin bu istikare mekani zmaseé
(Te¢rk Devlietl er iBOTye kekciel aTt BT,, 2s0i2yba)s i di yal oj u
d¢zeyindeki yéell ék zirvelerle sénérl e tutmay
de s¢rekl i kélan -ok katmanl é bir mimar. sun
TDTnin sundij u - ok tarafl é& ze¥nZme lni sytaanné ssiéyraas,i  Td
d¢zeyde de yojun bir ziyaret ve danékma traf
31 Ajustos 1991"de il an ettiiji baj emssad &g é
di plomatik ilikkiler 4TMErt D&ERDRI| deSiyasBa k anle
diyal ojun somut bir ©°rnefji, Eyl ¢l 2024 te Te
yapélan g°r¢kmel erdir. Bikanep!l &Kntiexda r T ¢ rBkaiky
Ksti hbarat Texkkil ©té Bakkané ¥zbekistanl é mu
ter°rle ve akérécélekla m¢gcadel e, ddzGnsi z ¢
Deki kKl er i Baka@meélggrein 29@dynda tarafl ar, siy
diplomasi, ticareekonomiy at € r € m-guvenbkv o n mé& er i ile ke¢glterel
kapsayan somut bir vyol haritasée ¢(zE&QHAINde muil
Kéréem Hadeyr. 2@Ba4 pbel ge, ki Il i kkilerin ar-t
kal mayép -ok baxkl éklée, izlenebilir bir eylem

cekmektedir.

Siyasi diyal ojun ¢ - taraf | & Ochk 2025'te A\ykara'da k a z a 1

duzenlenen Turkiy#&zerbaycaré z be ki st an Deki kl er i, Ticar et

Bakanlarée | -1¢ Toplantésé'der. Topl anté son

aral aréendaki strateji k eortaktarikik £1] tenr &lar xa&jl lekr e

Kekillendijini vur gul amécx; birbirlerinin eg
a

séner | renén dokunul mazl éj é(@Méliyeta2085k Budiels t e k | e
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format, TDT -aamt@g&ecalitnemdalol ukikkilerin °te
pratijine do°n¢gkte¢eg]eéeneg gostermektedir.

3. EKONOMKK KkBKRLKJK

Te¢rk Devlietl eri Tekkil at &, kel terel vV e siy
b¢et e¢nl ekmeyi de kal amayémeRanekmhil andi rbnaijkt i
kaynakl aréna g°re karkélekle faydaya dayana
kicikor ta ©°1I| - ekl i i Kl et mel erin destek|l enmesi

ama-1| ayan, Ttierkeli ktba w8y § d(aTs¢en kk oDneuvnhuentd aedréir T e &
Bu dojrultuda 17 Mayés 2019'"da Astana'da i m:
Kurul muck, cye devlietlerin ©°zel sekt°r temsil

teknk zi yaret programlTagrék hhealt eat Igeer-ii rTd wnk iklt atr

Ekonomi k kurumsall akmanén en somut ademe i s
atélan ve kuruluk anlakmasé 24 kubat b@d024"'t e
mer kezl i bu yape, T¢e¢rk devlietlerinin kurduj

(T¢rk DevietlerBakérmrkgkata, A282bpycan, Kazak
¥zbekistan'én her birinin, 1NMac amiilsytoann 'déeon ak a tk
sermayesi 600 milyém. ol AaraayeksB8hkikdnime K €i L

t emel i Kl evi-loftias®eimk, ualaky@peamave yenil enebil
orta °]l - ekl insinkanet maj eaneamakfii ma b°eyl ece Sy e
bajl ant ésal I(€j¢e k arDtearrl rad K te & lBuna Tparaldd iolarakt T®OT 202"
Ekonomi k Kkbirlif7ji ¢al ék ma Gr-tcharetih yeidevieBed 2 1 ' d e
a-ésendanmtwkregelj@nrmearw ve dijital ticarete i
y°n¢gnde il kese(ITgrelstR&kyv lvetrlidmAwférhli Aat asy ao
kilit bir g¢zerg©h hoO©line geleni@inaglkdi kdor
de tekkilatén ekonomi k g¢ndeminin °nceli kI
hem T¢rk Yatérém Fonu' nun kurucu ortaklareée a
Odasée' nen faal cyelerTnygent dinr py oIl imjais@i, n ¢$ &
dojrudan finansal ve kurumsal bir nitelik ta
TDT'nin sajladéejée -ok tarafl eOzbekistaraakenomakn z e m
i i kkil eri kil d¢zeydeCuadnmdhubbhkkgne EBrdoj &
2016"' da Semerkant'a ger-eklexktirdiiji Ziyar ef
noktaseé olarak kabul edi | mektedir, bu ziyar

ardendan 10 milyar ddbdblarl ak g¢deémmtwoly @t Aj amim
2025) Nitekim 2016"da 1,2 milyar dol ar seviye
2,1 milyar dolara, 2023'te 3,1 mil yAmadoldo | ar a
Ajanseée1l2®2%) d°neminde ise hacmin neredeyse
dol ar dol ayéna ul aktej e, ¥zbekistan'"dan Tg¢r
yapélan ithalatén iséT2C8 RKRataaett B8paaktepeeée

Bu ticari b¢e¢ye¢meye ekl i k eden Dbi rr20Ri5] ear ags®es
d°nemde T¢rkiye kaynakl e toplam dojrudan yat
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bunun 2,6 milyar dol arl €k ké&sjmé nbéinl dyffadin énrezeckat
Ticaret Bakanl é] ®cabT¥B3p, i 20OBa&ayeyla ¥zbekis

sermayel. i Kl etme sayésée 2.137'ye ulakméek
tamamen T¢r k se(Ti@alywer et kB alkan |l ejr.énefjiDiadat3 S ) 2
tarém ve inkaat bu yatérémlaréen yojunl akteje
bir T¢rk enerji Kirketinin Takkent b°l gesi n:
kapasitelitermiksardr|l | er i nka et(tT.jG. bTeildarteatl nBeakktaendliér] €
Ticaret Bakané ¥mer Bolat'én 2026 yélé ortas
¥zbekistan'a y°neli k toplam yateéréem202d¢c mi ni n
2025 d°neminde ¥zbekistan'a en fazla yatereén
edi | miSabahj r2026) Turkiyee¥ z be ki st an ekonomi k I Kbir i
kurumsall akan Te¢rk Yatérém Fonu vV e Tlek Ti
mekani zmal arl a, 1 kil d¢zeyde begyeéegyen ticare
Terci hlii Ticaret Anl akmasé -er-evesinin bi

sergilemektedir.

4 . G, VENLKK VE SAVUNMA

Tuark Devletleri Tek ki | at @' nén zirve bil dirgeleri [
kurul ukundan bu yana texkilatén g¢ndeminde
2021"' de Kstanbul ' "da d¢zenl enen 8. ZirlveK,nin
bel ¢ce¢l ¢k ve eérk-éel ékla m¢gcadel ey se¢rder érk
nefret s°ylemiyle m¢gcadelede i kbirlijini der

ekge¢dem sajl ama kar ar | (Blrrigek 2021y e Agneéer baydi koydm
Bakanl aré Konseyi'nin Eyl ¢l 2021"'"de Kstanbul

Af gani stan'"daki gelikmelere ilikkin ortak bi
desteklenmesi ve llkeye ingan yar dém ul akt ér é(Himrget, 202H)BU r é s é
husus, ¥zbekistan'"én Afganistan'la dojrudan

mi mari sinde takedeéjé strateji k konumu da g°r

Kaséem 2022' de Se meZirkeain bildirtsiade ide;lUyeedevietten &nbrizr, .
r k

akerecel e ve b°l ¢sgcel ¢ én her tereéeyl e mgcac
d¢kmanl éjé, Kslam karkeéetl ejé, nefret syl emi
karar é amleme kka-g@ak- el & é vV e i nsan ticaretiyl
arakteéereéel masénée da @RThHbaeem2022)Bunbddirirenkel ealmbi k | er d
konumundaki ¥zbekistan'eéen, kendi toprakl ar én
tarafo | mas é, cl kenin g¢gvenli k gegndeminin belirl
G¢e¢venli k i kbirlijinin en geé¢ncel -er-evesi , |
sonu- bildirisinde ortaya konmucktluerk., Biélndeirr ic
organize su- ve Siber g¢venli k risklerinin t
taahhe¢gtl erini yinelemik ve ayréca "T¢rk Devl
Ve Kardexkl ik Antl akmase&"i nitras |hajzd nméennd € rdeel] rea

bul unmu(@@DEa 2A2®r Ayné bel gede, bel geyi et kil e
ejilimlere i Ii kkin °ng°r ¢ cretecek bir Te¢r

300



HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

Sekretarya'ya talimat da@&rimmalkananimekKanuab 2j0 28

cye devlietlerin bareéecx, gevenl i k o ve (8DEt 1 kroar
2025) Bu geli kmel er, TDT"nin g¢venli k T kbirli
berakmayép gi dadelarsaocrmhatr ak Ymygmr ¢ ajée, ortakl
ejilimnde oldujunu g°stermektedir.

TDT b¢nyesindeki genel géevenkizbekusabakatl éar
savunma alanénda somut, hukuki enmekfediraBué c é1 é]
i kbirlijJinin ilk b¢gyegk adéemeée, 23 Mart 2021'd
Kkbirliji Anlakmasé'dér anl akma, savunma mal

al énmaseéel ovjei dteikkni ke st e] it akaaf d aay &8ma ks awalknimad s a

arter mayeée aMmAy td amhb & k aBd €r0 2y2e)l sonr a, 29 Mar t
i mzal anan Asker. ¢ter-eve Anlakmaseée ile ikKbi
kuvvetlerin tehbarzat £, asketri kj sasdektonik sajl é
siber gibi savunma al anl aréAgddal Bugrdd2R) Ke
anl akmanéen di kkat -ekici bir unsur u, deni ze
(Ceyun) Nehri'"nde konukl u donanma unsurl ar é@éneéen
adé verilen ge-ik ejitimler {Hayatsegeg 20220 kK1 ekt i r m
Kkili savunma i kbirlijJi kurumsal .0dak2024| e me
Takkent'te ger¥ebledhsitainl Saviamkai yanayii Kkb
T¢rk savunma sanayi i Kirketlerinden birinin
derinlexktirilmesi ve Xakhaeakhider@ah masgaeami yyatén
i mzal a (Korlkmaz, @024) Bu sg¢r e - | Ocak 2026'da Ankar
s¢rder el megk ve i Ki il kenin savunma bakanl ar é
2026 Yeéel é Aylgeaurlia nmkak BPil ralniéej'(Koreémaz, 3026 | amna el dP d e mc
savunma bakanl arée d¢zeyinde 2026 yéléna °zg,
altena (adrétnaméAstyear Ar akt ér mal aré Merkezi, 2021
¥zbekistan il e Tagrkkeiryie ver sssaévruchanaa rstaanmy i | I K|
cyesi bul unduju TDT"'"nin kg¢gresel goeré¢negrl ¢J én
tekkilatén Birlexkxmik Milletler ve Kslam Kkbji
polttk a ol ukturma ve karkél ékl e dest gTavukcla] | a ma
2026) Turkiye¥ zb e ki st an géevenl ik vV e savunma i Kbi
tekrarl anan ter°rle m¢gcadel e, séneériyleaklian su-
d¢zeyde i mzalanan savunma sanayii, asker:i - e
i-e ge-tiji, gi derek derinlexken -0k katmanl é
5. SONUC

Tari hin akékeée i1 -inde b°l gesel soma&oeakteldklimal ar
en son da iradenin eseri olarak kxekill enmi«kt
yéla yakl akan ser¢gveni de benzer bir seérayé
yakenl ék, ardesmdan b kwpwakanml @] @dresl enmesi , el
-atée arayeéeke. T¢rk Devlietl eri Tekkil até' nén
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cyel i yapéséna uzanan yolculuju, bu ¢ - akall
okunabilir(Ke Kk i k- i., ¥Z®2X) stan'én 2019"' daki kat él én
aksine onu heéezlandéran bir d°n¢gm noktaseée ol m

Asl énda burada ¢zerinde durul masé gereken a:

kendi bakéna Pkimedelyi difradeKatdé Ipé m, -0ju zam
iradenin resm’ bir tescild@i nitelijindedir. |
pol it i(Koatepe,20RH°yl e bir T radenin ¢regnegydeg ve !
radenin doj al bir sonucu ol arak ger-ekl exti
zeminini hazérl ar ve nasél K i bir anl akmané,
dejer takérsa, ¢yelijin kendisiumdgeal amti &k sgere
bajl ayan bir eki-¥z theM iismteamrgeilliirk KiTlgarkiinyckee g?or
tekkilat ilikkiyi baklatmamék, ama bakl améck
al énabilir kél mexkter.

Bu cift yonli hareke en a-ék bi -imde Kkur umsal d¢zeyde
Aksakall ar Konseyi ve Deéexi kl eri Bakanl ar é Ko
bu yana i kleyen Y¢ksek D{Tawkel, 2026pbu rkiskatregni k Kk
b rbirinin yerini al maz, birbirini besl er . N
bil diri il e ayne yél texkkilat zirvesinde dil
tesad¢f dejil dir, ki ver adekii n arfafrlkd & dis|
tekrarl anmaséndan i ba-Azrbaydar¥ zbO@&kalt2am253" -1 ki o
bu tekrareéen yeni formatl ar dojurabildijinin
kalan ama onun ¢rebesjengnpvbo oOptamémdan ml ¢
°ng°r ¢l emeyen ama verimli yan ¢réegnl eri ol ar a
Ekonomi k veriler de benzer bir °r¢ntegye dojr
é - katéna yakén artmasgeé vaekmade,r éeéméhr €ak 8n a
a-éklanabilecek bir gelikme dejildir ve bunu
¥zbekistan ekonomisinin genel déka a-¢eél mase
varl éj] é, bu b¢yanpergi marhelki rslail tbiirki B9l ¢dej i |,
kanal dan akétmaktadeér. Bu da ku anl ama gel iy
muht emel en yine ger-eklexirdi, ama b¢gyéemeni i
siyasi i readeasri nzee nhanjdle kal ér deé. Kurumsal |l akm

karkée biraz daha dayanéekl e h©l e getiriyor bu

G¢venli k ve savunma alanéenda i se durum biraz
tamamé savunmaisamakierrii kkeirrleve anl akmaseé, 'y
ol ar ak, TDT'" nin resmi gendemi nden baj émseéz
katkésé daha -ok s°yl emsel bir -er-eve sunm:
payloawey duygusunu tazelemek «kKkeklinde ol muck
dejil, i1 kili savunma ilikkilerinin ¢zerine o
gorunuyor.
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Son ol arak, bu -al ékmanén sé&muérlaamréedmén daerbé
°] -¢de resm’ bil diriler, bakanl ék akléeerliadreal
yapélacak -al éxmal ar én, sivil topl um, I K d ¢
deneyimledijine odakl anamressaha amamk aégama&l, arT

etkisinin daha dengel. bir kKekilde dejerlend
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ABSTRACT

Between 1931 and 1936, the Second Spanish Republic underwent a profound transition
characterized by ambitioygogressive reforms and intense social polarization. Concurrently,
Tarkiye was navigating its own radical modernization under Mustafa Kemal Atatirk. This
paper investigates the Turkish diplomatic perspective on the Spanish republican experiment,
analyzinghow Ankara's representatives recorded the escalating political crises, from the fall of
the monarchy to the eve of the Spanish Civil War. Through a close examination of diplomatic
dispatches, this study explores the ideological and structural lenseditidoict Turkish elites

interpreted Spain's turmoil. T-dowrk seguBaand st at e
solidarist state model, viewed Spain's widespread labor unrest, regional autonomies, and
fragmented coalitions with profound suspicion. Tglomatic reports reflect a fundamental

aversion to decentralized social movements that challenged state sovereignty. By tracing
T¢r ki y-prdfie and pragmatic diplomatic approach, this study sheds light on the broader
dynamics of Turkish Foreign Roy during the interwar era, emphasizing how external
observations of instability reinforced Anka
consolidation of centralized rule.

Keywords: Second Spanish Republic, Turkish Foreign Policy, Political Transformation, State

Sovereignty, Modernization.

1. INTRODUCTION

The establishment of the Second Spanish Republic in 1931 marked a pivotal moment in Spain's
modern history, symbolizing a profaditransition from monarchy to a democratic republic.
Reformist governments during this period pursued ambitious agendas, including land
redistribution, educational modernization, and labor legislation, all aimed at addressing the

country's entrenched socend economic inequalities. During the same period Turkiye was also
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undergoing significant social transformation under the leadership of Mustafa Kemal Atattirk,
seeking to build a modern, secular, and nationalist republic, moving away from the Ottoman

imperial past.

Given these parallel trajectories of reform and modernization, it is not surprising that
developments in Spain attracted considerable attention from the Turkish government. This study
examines how Turkiye responded to the developments in Spain duringctired SRepublic

period (19311936), with a particular focus on the ways in which these events were represented
in Turkish diplomatic documents. The central research question concerns how the political and
social transformations in Republican Spain weregdezd and recorded by Turkish diplomats.
These diplomatic reports not only provide detailed observations of key developments following
the Republic's establishment, but also offer insight into Turkiye's broader attitude toward the
Spanish Republic, reveadj elements of its strategic positioning and ideological orientation
during a period of significant upheaval in Europe. The cautious attitude of Turkiye toward the
developments in the Spanish Republic between 1931 and 1936, set forth through a-historical
descriptive approach, is also significant for understanding the foundations of the reserved and

pragmatic policy adopted by Ankara following the outbreak of the Spanish Civil War.

To systematically examine this diplomatic perspective, the structurepdiesfollows a three

part framework that traces the political and social trajectory of the Second Spanish Republic
from its proclamation in 1931 to the eve of the Civil War in 1936. The first section explores the
founding of the Republic and the inittehsions it faced, focusing on the fall of the monarchy,

the rise of republican institutions, and early social unrest. The second section examines the
establishment of Manuel Azafia's government, the intensification of political conflict, and the
growing irfluence of the right, highlighting key moments such as labor unrestletal
reforms, and the failed coup attempt of 1932. The third part traces the deepening political
polarization, stalled constitutional reforms, and the sequence of d&wedtsding mass
mobilization, political violence, and higprofile assassinatio@sthat ultimately led Spain into

civil war. Through diplomatic reports and contemporary accounts, this study aims to
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contextualize Turkiye's perception of and reaction to the Spanitbapa@risis during this

transformative period.

2. PROCLAMATION OF THE SECOND REPUBLIC AND INITIAL TENSIONS
(1931)

The analysis of this period begins with the foundational events of the new regime. The
proclamation of the Second Spanish Republic on Agrill931, was the outcome of years of
mounting political and social unrest in Spain. The surge of social opposition in the late 1920s,
intensified by worsening economic conditions such as rising unemployment and poverty,
undermined the authority of thelitairy dictatorship led by Miguel Primo de Rivera since 1923
and ultimately compelled his resignation in January 1930. The subsequent period of instability,
marked by the failure of successive governments and increasing pressure from republican forces,
aced as a catalydtaccelerating the disintegration of the monarchifis process culminated

in the municipal elections of April 12, 1931, where republican candidates triumphed in major
cities, signaling an overwhelming rejection of the monarchy. Although Kifonso XIIl did

not formally abdicate, he chose exile over provoking a civil war after receiving advice from close
confidants and military leaders. On April 14, as the Republican leaders assumed power in
Madrid, the monarchy effectively collapsed d@hd Second Republic was proclaimed amidst

widespread public celebratién.

The proclamation of the Second Spanish Republic was closely followed by Turkish diplomatic
representatives, who provided timely and detailed reports on the rapidly evolvingrsitDat

April 14, the Turkish consul in Barcelona reported the declaration of the Catalan Republic,
widespread public enthusiasm, and the symbolic dismantling of Spanish royal emblems, noting

that public order had been maintained despite the intensg ef/ents. Ambassador Yahya

Kemal (Beyatleé) in Madrid confirmed the King'
Republic the following day, emphasizing the scale of mass demonstrations and the national

fervor that accompanied the regime chahBg April 16, the Ministry of Foreign Affairs had

instructed the ambassador to respond affirmatively to the anticipated recognition request,

1 Julio Gil PecharromarHistoria de la Segund&epublica espariola, 1981936 (Madrid: Biblioteca Nueva,

2002), 1920.

2 Gabriel Jacksornhe Spanish Republic and the Civil War, 10B39(Princeton, NJ: Prin¢en University Press,

1972), 2425.

STerkiye Cumhuriyeti Cu mh u rkbkaaknkl aénj | 88 7 € ¢ rCkeivylee t D éAkrikkil velr
Di pl omati k Ar ki vi (Presidency of the Republic of Tg¢r

Foreign Affairs Turkish Diplomatic Archives) (TDA from here onwards), 537/7838824, 14.04.1931
4TDA, 537/7492430732, 15.04.1931
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highlighting Tiirkiye's willingness to preserve friendly relations and recognize the new tegime.
Once Spain'sficial note arrived, Turkiye formally extended recognition on April 18, making

it one of the first countries to do $&till, this prompt response was tempered by discretion, as
Ankara directed its embassy to maintain a low profile and refrain froticglotieclarations,

either publicly or in diplomatic circlés.This "low-profile" directive was a practical
manifestation of a core foreign policy principle shaped by Ataturk. He consistently steered the
nation away from international adventures, a stémaecrystallized with the adoption of the
"Peace at Home, Peace in the World" axiom as its diplomatic cornérStbaalirective to
maintain a restrained stance thus laid the groundwork for a policy-ofvavement in Spain's

internal turmoi® a confict that would soon escalate into civil war.

Although Turkiye had promptly recognized the new regime, Ankara remained attentive to the
evolving internal dynamics of the Republic. In the months that followed, Turkish diplomatic
reports increasingly turnebeir focus to the deepening social unrest and-ladiated tensions
across Spain, particularly those involving the anasgimalicalist movement. On July 6, the
Confederacion Nacional del Trabajo (CNNgtional Confederation of Labor) launchediitst

major union struggle by initiating a nationwide strike for employees of the Telefénica
Company? This labor action was rooted in a broken political promise. Prior to the establishment
of the Republican regime, Minister of Finance Indalecio Prietbdnemised to cancel an
allegedly fraudulent agreement signed by the Primo de Rivera dictatorship with the American
company ITT (International Telephone and Telegraph Corporation) and to return ownership of
Telefonica to the Spanish state. However, theigiomal government was reluctant to enter into
conflict with other nations regarding foreign companies operating in Spain. Western
democracies viewed the Republic with suspicion, fearing that Spain might transform into a new
Soviet Russia. In responseiese concerns, the government adopted a hardline stance toward
strikes and public demonstrations to reassure foreign investors. At Telefonica, alongside the
Uni -n General de Trabajadores (UGT; General
Organiation, two other unions were active. While the CNT decided to strike, the other

organizations refrained from participating. This led to a series of confrontations between striking

STDA, 537/74924306712, 16.04.1931
8 TDA, 537/7492430672, 26.05.1931
"TDA, 537/74924306711, 16.04.1931

8 Mehmet Gonlilbol and Cem Sar,f I @ f  NX I ¢ NNJ ¢197B){Ankara: AN SiyhdalaBRgiled m pm i

Fak¢l tesi Yayddnl ar e, 1987), 93
° Gil Pecharromartlistoria de la Segunda Republica espafid@y.
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and nosstriking workers, including boycotts and acts of sabota@dashesrupted not only
between CNT and members of the other unions but also between the strikers and state security
forces. In Seville, 30 people lost their lives during this period. The government's response was

very harsh, ending with the bombing of the bnidvhere the strike leaders were meeting.

The epicenter of the unrest then shifted to Barcelona, a traditional stronghold of anarchist and
communist movements and the vanguard of labor radic&iShese events were regarded by

the Turkish authorities as the first serious indications of the administrative weaknesses
confronting the newly established republic. In a dispatch dated July 27, 1931, the Turkish
Consulate in the city provided a stark ass®st of the deteriorating situation for the Ministry

of Foreign Affairs'® The consul's analysis described a political climate growing increasingly
volatile across both Catalonia and Spain, marked by pervasive social unrest and an alarming
economic crisisHe emphasized that paralyzing strikes in Barcelona were inflicting severe
damage on the local economy with no resolution in sight. The document further detailed a
significant breakdown of public order, noting frequent street battles pitting policet agaiad
insurgents, and identified the destabilizing political rift between Barcelona's regional authorities
and the central government in Madrid. For Ankara's political leadership, which prioritized state
sovereignty and centralized control, the chadSpain represented the very antithesis of the
domestic order they were cultivating. Turkiye's reserved diplomatic stance toward Spain was
thus indicative of a calculated preference for stability, reinforcing the conviction that internal

disorder inevitablgompromised a state's international position.

A confidential assessment dated September 9, 1931, prepared by the Political Intelligence
Division of the Turkish Ministry of Foreign Affairs, offers a detailed analysis of the political
situation in Spain fatiwing the establishment of the Repubfidhis document is particularly
significant as it reveals how Turkish policymakers interpreted developments in Spain through
the prism of their own republican experience, having themselves undergone a radioaintop
revolution under Mustafa Kemal Atatirk less than a decade earlier. The document outlines the
sequence of events as follows: After the fall of the Primo de Rivera dictatorship in 1930, a

10 Alvaro Herrerin,The Road to Anarchy: The CNT under the Spanish Second Republit1998(Eastbourne:
Sussex Academieress, 2020), 450.
11 Gil Pecharromartiistoria de la Segunda Replblica espafidlay.
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12 Stanley G. Paynd, LJF Ay Qa CANRG 5SY2ONI q#9s6 (Madisdn: The OdvgrSity of S LIdzo £ A

Wisconsin Press, 1993), 5.
13TDA, 537 /7492430661, 27.07.1931
14 TDA, 537/7492430641, 09.09.1931
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transitional government led by General Berenguer was estab{sihédigust 17, 1930, a secret
meeting was held in San Sebastian, where various political factions reached a verbal agreement
on abolishing the monarchy. This broad,-amtnarchist coalition encompassed a wide political
spectrum, including republicans, saisits, revolutionaries, and regionalists, while excluding the
communists. The assessment notes that while the republicans were organizationally weak, the
socialists' strong party structure and influence over the working class gave them a decisive role.
In the municipal elections of April 1931, republicans and socialists achieved a major victory.
Interpreting the results as a public rejection of the monarchy, the revolutionary committee
declared the Republic on April 14. With the support of the publienilitary, and the Guardia

Civil, the monarchy came to a bloodless end. The leaders of the San Sebastian Pact thus
established the provisional government. The Turkish analysis described this as a transition
achieved through a planned, brdzsed politicamovement supported by public consensus.

The document further notes that the provisional government formed under the presidency of
Niceto AlcalaZamora demonstrated a degree of stability and internal solidarity that was
remarkable for a posevolutionary riod. The core principles of the San Sebastidn agreement
were maintained, and despite the weakened positions of some ministers, the government's
structure was preserved, indicating that cabinet integrity was considered a foundational element
of the pactA high level of cohesion was reportedly achieved among members of different
political orientations, which sustained the government's functionality.

At the time of writing, the adoption of a new constitution was expected by the end of September,
after whid the provisional government would be dissolved. It was anticipated that-Alcala
Zamora would be elected President and that Alejandro Lerroux would be appointed Prime
Minister. However, the assessment also contained a critical prediction: this condtitutiona
transition would likely mark the end of the republicatialist alliance that had founded the
Republic. The forthcoming administration was expected to be a "republican concentration
cabinet" composed of republicans from the right and left, along vdérdists and radicals,

while the socialists were projected to move into parliamentary opposition. Turkiye's focus on
Spain's unity, or lack of it, shows a concern shared by many countries after the fall of their

empires during the interwar period: whethew political governments would last. The report's
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emphasis on the "stability and internal solidarity" of Spain's provisional government reveals a

key metric by which Ankara judged other republican experiments.

Despite the initial Turkish assessment iep®mber that predicted a swift constitutional
conclusion, the process in Spain proved more complex and protracted than Ankara had foreseen.
For a regime like Turkiye's, which had implemented its own radical reforms throudtwiop

decrees rather than facted parliamentary debate, these delays would have been seen as a
symptom of a weak central authority. The following months withessed heated political debates
and persistent social unrest, which significantly delayed the adoption of the Constituwgion. Th
Spanish Constitution was ultimately ratified by a large majority in Parliament on December 9,
1931. Shortly thereafter, Niceto Alcala Zamora was elected President on December 10, and
Manuel Azafia formed a new government on Decemb®r 15.

3. FORMATION OF THE AZANA GOVERNMENT, INCREASING CONFLICTS,
AND THE RISE OF THE RIGHT (1931711934)

With Azafa's appointment as Prime Minister, the Republic entered a new phase characterized
by more assertive and interventionist governance. This shift bezatioelarly evident in the
government's early legislative actions aimed at consolidating authority and addressing mounting
social tensions. Among the most notable of these was the Azafia Government's introduction of
the Law for the Defense of the RepulitidParliament. This legislative initiative was prompted

by concerns that growing social unrest could escalate public order issues and ultimately threaten
the stability of the democratic system. Presented as an urgent bill, the law was passed on October
20, 1931, with virtually no debate. The law granted the Minister of the Interior extensive
discretionary powers, including the authority to prohibit public gatherings, suspend press
activities, detain individuals without judicial approval, issue search vsrrand dissolve
associations deemed a threat to public order or investigate their financial $oRer@sining

in force until the Public Order Law of August 1933, this comprehensive legislation was also the
subject of diplomatic analysis by Turkish offils. According to a report submitted to the
Ministry of Foreign Affairs, the law endowed the government with extraordinary powers to

counteract religious, political, and social threats. The report further noted that the regime had

15 Julidn CasanovaAnarchism, the Republic and Civil War in Spain: {2839 (London and New York:
Routledge, 2005), 24.
18 Gil Pecharromartlistoria de la Segunda Republica espafidia].

313

SCI E



HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

entered a new phase, eonvhich many observers described as a form of "Republican

dictatorship.t’

Another critical issue highlighted in the same report pertained to debates over land
nationalization and property rights. Following the proclamation of the Republic, many large
landowners deliberately left their lands uncultivated. Some feared sudden revolutionary seizures
of property. Others wanted to increase unemployment, making workers more dependent on
them. A number of landowners also sold their properties and depositeddbeds in foreign
banks'® In response, the provisional government issued a series of agricultural reform decrees
beginning in the spring of 1931. These reforms aimed to either neutralize or prevent the strategic
inaction of landowners. The shagrm obgctives were to reduce unemployment and improve
working conditions, while the loAgrm goal was the redistribution of latid.

While these reforms initially had a positive impact on casual workers and tenant farmers,
unemployment soon surged, and by ewtul931, land occupations had significantly
increased? In Turkish diplomatic correspondence, these events were described as "grave
incidents.” It was reported that in Andalusia, some peasants had seized private estates and
established autonomous communrganizations. These "excessive demands” were viewed as
having seriously undermined public order in the region. The Turkish description of peasant
actions as "excessive demands" reflects the ruling state elite'saddep aversion to any form

of autononous, bottorrup social mobilization that challenged state authority and property
rights. During this era, the ruling Republican elite was committed to-dotop, statded
modernization project addviewing society through a solidarist lens that rejectaskatruggle

in favor of a harmonious, singt®dy natio® looked upon autonomous social mobilization
with profound suspicion.

Beyond rural areas, the law granting workers oversight authority in the industrial sector was also
cited as a source of tensiorhelreport noted growing dissatisfaction among both landowners
and industrialists, while pointing out that the socitti8tienced cabinet appeared committed to
suppressing righiving opposition through a firm and uncompromising political strat&giis

final observation encapsulates the Turkish dilemma: while Azafa's "firm" stance against

17TDA, 537/7492430621, 22.10.1931
18 JacksonThe Spanish Republic and the Civil War, 69339, 83.
¥ Herrerin,The Road to Anarchy03.
20 CasanovaAnarchism, the Republic and Civil War in Spis22.
21 TDA, 537/7492430621, 22.10.1931
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opposition was commendable from an authority perspective, its explicit alignment with a
socialist agenda and its consequent polarization of society represented thfeideatbgical
schism that Ankara's policy of domestic unity and-allnment sought to avoid at all costs.

Alongside socieeconomic tensions, Turkish diplomatic reporting also began to focus
increasingly on the Republic's contentious secularizatiordagearticularly the domestic and
international repercussions of constitutional provisions targeting the Church. This was especially
evident in discussions surrounding Article 26, which became one of the most polarizing issues
of the constitutional procesA Turkish report dated October 19, 1931, carefully noted the
international diplomatic fallout, observing that while the constitutional amendments and cabinet
reshuffle were received positively in the French, British, and German press, they had provoked
considerable discontent in the VatiéarDomestically, the same report highlighted the most
significant indication of internal opposition: the withdrawal of the Catholic Bloc, composed of
deputies from the Basque and Navarre regions, from the Cortesacthisderscored the
profound societal rift the secularization drive was creating, and from the Turkish perspective,
which prioritized national unity above all, represented a catastrophic failure of state cohesion.

The adoption of the constitution transfeed these tensions from constitutional controversy into
political confrontation. Its enactment on December 10, 1931, triggered an immediate backlash.
On January 1, 1932, a forceful clerical declaration condemned the parliament, urged a campaign
against te new laws, and prohibited Catholic enrollment in public sckdaladeterred, the
government implemented Article 26, mandating the dissolution of religious orders deemed a
threat to the stalea measure targeting monastic communities in general andtliteCleler in
particular. In January 1932, the Azafia government formally dissolved the Jesuits and
confiscated their properties. These actions were accompanied by the historic introduction of a
divorce law and the secularization of cemeteéfiegeforms that profoundly intensified
opposition from the Catholic Church and Spanish conservatives. In this political climate, the
May Day celebrations of 1 May 1932 were critically assessed in a report sent from the Turkish
Embassy in Madrid to the Minigtof Foreign Affairs on 3 May 1932 According to the report,

in response to demands from the working class, public offices were closed for the day, private

businessés including cafes and restaurahtshut down, and nearly all activity across Spain

22TDA, 537 /7492430631, 19.10.1931

23 Gil Pecharromartistoria de la Segunda Republica espafidié4.
24 JacksonThe Spanish Republic and the Civil War, ¢9339, 59.
25TDA, 537/73464360%1, 03.05.1932.
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came ¢ a halt. The Turkish assessment interpreted these events through a pointedly analytical
lens. The report indicated that these celebrations, which were not widely supported by the
general public, served to confirm suspicions that the Azafia cabinet intendgyern
exclusively through the support of leftist factions. It was also asserted that, although socialists
were a minority in Spain, they had seized control of the state apparatus, resulting in the
implementation of socialist legislation in areas saglaw, public administration, the military,

and social policy. This, in turn, had provoked strong objections from various segments of society.
This analysis revealed Ankara's underlying suspicion of ideologically driven mass mobilization
and aligned withthe singleparty government's anxieties about challenges to its own
modernization project. The report further observed growing fragmentation within the working
class support base of the 4efing parties that brought the Azafia cabinet to power. Ongoing
strikes and uprisings in various parts of the country were noted, as well as growing dissatisfaction
among middleand uppeclass groups, many of whom advocated for the withdrawal of leftist
parties from the government and the calling of new elections. iNdess, the report concluded

that despite mounting opposition, it was still possible that the Azafia government would remain

in power for an extended period.

Amid these growing tensions, the attempted coup by General José Sanjurjo on August 10, 1932,
was acritical test for the young Spanish Republic, and its unfolding was meticulously
documented by the Turkish mission in Madrid. Their reporting, sent to the Ministry of Foreign
Affairs in the immediate aftermath of the uprising, provided a timely and gieecapalysis of

the political fault lines threatening the regime. A central dispatch from the Turkish Embassy,
dated August 11, 1932, offered a detailed account of the events and their underlying causes,
framing the coup attempt as a direct consequendbeofAzaiia government's polarizing
policies?® The Turkish report immediately contextualized the rebellion by delving into
Sanjurjo's personal grievances with the Republican government. It indicated that his
disillusionment stemmed from his removal as @weGeneral of the Guardia Civil six months

prior, following an incident in Badajoz where four gendarmes were killed. According to the
embassy, Sanjurjo's demand for the punishment of the responsible workers provoked the ire of
the governing socialists,hich led to his reassignment to the less prestigious Carabineros. The
content of Sanjurjo's manifesto, a key document of the rebellion, was relayed directly from the

Turkish dispatch. The report quoted the General's proclamation, in which he accused the

26 TDA, 537 / 7348436163, 11.08.1931.
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government of tolerating corruption and leading the country to ruin under socialist principles.
Crucially, the embassy noted Sanjurjo's rhetorical strategy of distinguishing between the
Republic as a form of government and the current sodadistdministation, claiming his

primary goal was to ensure new general elections were held.

Perhaps the most significant analytical contribution of the Turkish report was its observation on
public sentiment. The mission concluded that the populace's refusal td suppebellion was

a development of greater significance than its military defeat. It reported that, despite widespread
dissatisfaction with the Azafa cabinet's domestic policies, the public perceived the Republic
itself as being under threat and thusisieely withheld support from Sanjurjo. This led to a
critical conclusion: the new regime was beginning to take root in the social fabric, and its
legitimacy was being consolidated. This nuanced assessment, which separated discontent with
the government &dm support for the republican system, demonstrated Ankara's keen interest in

measuring the durability and popular base of other republican experiments.

Although the coup was swiftly defeated, its political consequences continued to shape the
Republic's trgectory. The severe measures imposed after the failed rebellion set the stage for the
broader political shifts that would come to the fore in the 1933 general elections. The general
elections of November 1933, the second democratic parliamentary elecSmasish history,
resulted in a clear victory for the alliance centered on the Confederacion Espafiola de Derechas
Auténomas (CEDA; Spanish Confederation of Autonomous Rigiy Groups) and a
significant setback for the fragmented left, which was furtleetkkened by an effective election
boycott organized by the CNFT The elections were conducted under a newrownd electoral

law that had come into effect on July?A dispatch from the Turkish Embassy to Ankara,
dated December 5, 1933, provided anparative analysis of the 1933 and 1931 elections,
interpreting the results as a major victory for the right and the collapse of the government's
previous majority bloé® The Embassy's report noted that, despite government security
measures, socialist gnps instigated incidents including insults against#ighg members and
attempts to prevent devout women from voting, leading to occasional clashes. Nevertheless, the

elections were largely conducted under normal conditions.

The periodfollowing the elections was marked by significant social and political tension,

including a CNT call for a nationwide uprising and violent incidents that led to the declaration

Zpayne{ LI A Y Q& CA,NE(6H79;HE&rerThNRIA®t0 Anarchy42.
28 Gil Pecharromartiistoria de la Segunda Republica espaidlay.
29TDA, 537/ 7340436121, 05.12.1933.
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of a "state of preventioi®A Turkish dispatch dated December 5 referenceskthlisturbances,
focusing on a fouday strike by waiters in Madrid that severely disrupted urban life. The
document noted that a "state of prevention” was declared to suppress internal unrest. However,
the report also noted a belief within righing pditical circles that the unrest surrounding the
election process had been encourdgaad even organizédby the Socialist groups defeated

in the elections. This assessment was elaborated in another diplomatic document dated
December 23, 1933, which assetteat leftwing movements, interpreting the election results
unfavorably, aimed to render the government ineffective and prevent the Cortes from convening
through nationwide strikes and demonstratidrishe same report provided details on the
widespread prising that coincided with the opening of the Cortes, noting churches set on fire,
trains bombed, and intense clashes in numerous cities, including Zaragoza, Seville, and Granada,
where military intervention was required. Due to this serious securis, ttive cabinet delayed

its resignation until December 16. In its final section, the Embassy's report offered a pessimistic
assessment of Spain's future. It concluded that while a definitive prediction was premature, the
1931 Revolution had not been su#fitly preserved, attributing this weakness in part to the

absence of a strong figure capable of leading the revolutionary process.

4. POLITICAL IMPASSE, CONSTITUTIONAL REFORM EFFORTS, AND THE
ROAD TO CIVIL WAR (1934 11936)

The political instability followng the 1933 elections quickly manifested, leading to the
resignation of key ministers from the Radical Party in early March 1934 due to sustained
pressure from the right. A Turkish Embassy dispatch dated March 5, 1934, detailed these
resignations to Anka, emphasizing that the cabinet's primary support came from thevinght

bloc33 The report explained that righing parties had expected the new government to reverse
previous socialist and secular reforms, protect clerical rights, safeguard povpestg, and

declare a general amnesty. Instead, the government had adopted a passive and increasingly left
leaning orientation. The diplomatic cable identified an influential faction within the cabinet, led

by Interior Minister Martinez Barrio, that wasnfily committed to the secutapcialist agenda

and opposed reversing the reforms. Given this internal division and the government's political

course, the report characterized the resignations as a "natural" outcome and predicted the new

30 Gil Pecharromartiistoria de la Segunda Republica espafida2; Payne{ LJIs¥iysKDemocragy82183.

S1TDA, 537/7340436084, 23.12.1933

32 Ppaul PrestonThe Coming of the Spanish Civil War: Reform, Reaction and Revolution in the Second Republic
(London: Routledge, 1994), 142.

33TDA, 537 / 73404361063, 05.03.1934.
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cabinet would be nmore durable than its predecessor, failing to provide the country with peace
and stability.

This tense political atmosphere continued during the adoption of the Amnesty Law, a key
demand of the right. After the government submitted a draft law on Mayd®24, its scope

was expanded following socialist objectidfié Turkish diplomatic document dated April 21,
1934, provided a detailed account of the tumultuous Cortes session on April 20 during which
the law was passéd.The report described the partientary atmosphere as resembling a
battlefield, noting that physical altercations allegedly broke out between Socialist amdmight
deputies. Although the law was approved, it triggered a constitutional crisis as President Alcala
Zamora opposed it babuld not return it to Parliament without a minister's signature, leading to
its eventual promulgation on May 2, 1984,

Within this context of mounting political instability, Turkish diplomatic reports from 1934 and
1935 framed the political crises dfet Spanish Republic as consequences of its foundational
constitutional reforms. A report by Ambassador Tevfik Kamil (Koperler), who had assumed his
position earlier that year, on the Asturias uprising of October 1934 argued that the roots of the
conflict lay in the Republic's early yedrsHe contended that the constitution included liberal
provisions incompatible with Spain's social structure, explicitly criticizing the separation of
church and state, the expulsion of religious orders, and the natittoralafachurch property.

The ambassador also regarded regional autonomy policies in Catalonia, the Basque Country,
and Galicia as a threat to Spain's religious and national unity. Furthermore, he characterized the
decision to grant women the right to vatea strategic error that had benefited conservative and
reactionary forces. The report identified the inclusion of CEDA ministers in the government as
the direct trigger for the uprising, which was brought under control relatively quickly across most
of Spain.

These events marked not the end of the Republic's political crisis but the beginning of a new
phase of constitutional and ideological conflict. Subsequent political developments were
analyzed in a highly confidential Turkish Foreign Ministry memduam dated July 4, 1938,

The document, based on embassy reports, asserted that proposed constitutional changes by right

¥payne{ LI Ay Qa CANS&I 5SY20NI) O
35TDA, 537/734@435943, 21.04.1934
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ST TDA, 537/734@435862, 11.10.1934.
38 TDA, 537/7340435762, 04.07.1935.
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wing factions aimed to dismantle the Republic's early achievements and restore a "religious
state” model. According to the memorandtine, government's objective was teesablish
Catholic influence in social and family life, restore the role of religious orders in education, and
return nationalized properties to religious communities and nobles. The proposed constitution
would also cumil the powers of regional governments and the legislative branch, while
significantly expanding executive authority. Turkish observers concluded that these reforms,
which had failed to advance beyond a parliamentary committee and were eventually abandone

significantly increased the likelihood of renewed domestic unrest in Spain.

Turkish diplomatic assessments subsequently turned their attention from constitutional
proposals to the electoral confrontation that followed. Despite widespread expectations of
rightwing victory, the February 1936 general elections resulted in a win for thveirigft
Popular Front, a success partly attributed to the unification of leftist groups and the conditional
participation of anarchist factioA3In his report dated February 18, Turkish Ambassador Tevfik
Kamil Koperler described the outcome as a "crushing defeat for the*figse.foted that the

fall of the government was inevitable, and that the results had defied expectations, occurring
despie the left's limited opportunities for electoral propaganda. The ambassador highlighted that
the right's significant mobilization, strong organization, and support from the Catholic Church

had ultimately failed to secure victory, a result that surprisexl issyown supporters.

The change of government following the elections failed to ease the deepening polarization;
instead, Spain entered a period of escalating confrontation that would culminate in the crisis of
July 1936. Following thelections, Manuel Azafia formed a government that sought to revive
the reformist agenda of 1931, a period marked by escalating political vibleFioe. crisis
culminated in the assassination of the prominent-vighg leader Calvo Sotelo on July 13,

1936. Initial information on the kiling was communicated to Ankara by the Turkish
Ambassador in a detailed report dated Jul§*I#he report described the assassination as a
shocking event that caused widespread alarm throughout Spain, preventing eveal a funer
procession from being held due to security concerns. The ambassador characterized Calvo
Sotelo as a capable former Minister of Finance and a figure considered by many to be a future
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leader. The same report offered a broader analysis of the deteripaoditiogl climate since the
February elections. The ambassador asserted that the victory of the radical left had exacerbated
national polarization, turning previous victims of violence into perpetrators driven by revenge.
He observed that Spain had beemhle to recover from years of upheaval, that political
assassinations had become a daily occurrence, and attributed the collapse of security not only to
partisan strife but also to what he described as an inherent national temperament, which, when
combinel with political conflict, had profoundly destabilized the country. The ambassador's
assessment thus placed the assassination within the broader trajectory of Spain's political
deterioration, interpreting it not as an isolated act of violence but as &osyrapa wider

institutional crisis that threatened the survival of the Republic.
5. CONCLUSION

This study has examined Turkiye's diplomatic approach to developments in Spain during the
period between the establishment of the Second Spanish Republie ave thf the Spanish

Civil War (1931 1936) through an analysis of contemporary Turkish diplomatic reports. It has
sought to answer how Turkish diplomats perceived the political and social transformations
unfolding in Spain, which analytical frameworks mmfed these perceptions, and what
considerations underpinned Ankara's cautious policy toward the Republic. The findings
demonstrate that Turkiye's attitude toward Republican Spain reflected a delicate balance
between the international political climate bétperiod and its own priorities of domestic

stability and statéed modernization.

The analysis of Turkish diplomatic reports reveals that, although Ankara promptly recognized
the new Spanish Republic, this recognition was motivated less by ideoldignds than by
pragmatic considerations. Guided by a commitment to maintaining peace and stability, Turkish
foreign policy closely monitored developments in Spain while carefully preserving its neutrality
and diplomatic distance. This cautious approaftected the broader strategy of the young
Republic to avoid entanglement in the ideological polarization that increasingly characterized
Europe and instead concentrate on domesticlatidtkng and reform.

The diplomatic correspondence further demorestrtitat Turkish officials evaluated events in
Spain primarily through the lenses of state authority, social stability, and the strength of central
government. Shaped by the experiences of Turkiye's own early republican transformation, this
perspective lethem to interpret Spain's political crises, regional autonomy movements, labor

unrest, and debates over chustdie relations through a framework closely aligned with the
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sensitivities of their own natidouilding process. Another significant finding bigt study is the
capacity of Turkish diplomatic reporting to anticipate and systematically document Spain's
gradual political disintegration. From the relatively optimistic assessments of 1931 to the
increasingly pessimistic evaluations recorded in 198&et reports demonstrate that Ankara
closely observed the deepening political crisis and the country's steady descent toward civil war.
These observations provided Turkish policymakers with a concrete illustration of how domestic
conflict and institutionalveakness could undermine a state's international standing, thereby
contributing to the intellectual foundations of the cautious and pragmatic policy that Turkiye

would adopt following the outbreak of the Spanish Civil War.

In conclusion, this study argsighat Turkiye's policy toward the Second Spanish Republic was
shaped by a foreign policy outlook that deliberately resisted the ideological attractions of the
period while prioritizing national interests and domestic stability. The diplomatic approach
admted by Turkiye during these years offers valuable insights not only into bilateral Turkish
Spanish relations but also into the broader characteristics of early Republican Turkiye's position
within the international system, its approach to crisis manageametits confidence in its own
modernization project. By examining the Spanish case, this study contributes to a deeper
understanding of the intellectual foundations of Turkish foreign policy in the 1930s and the ways
in which Turkish policymakers inteigted major international developments during a formative
period in the Republic's history.
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AN ANALYSIS OF CONSUMER THEORY ON THE AXIS OF BOUNDED
RATIONALITY

ABSTRACT

The concept of bounded rationality emerges within the microeconomics literature as one of the
strongest alternatives to the traditional assumption of utility maximization. Thaf #ims study

is to examine, through bibliometric analysis, the body of knowledge that integrates the concept
of bounded rationality with consumer thecofe primary focus of this study is to conceptually

map how consumers, who face complex decisnaking situations, rely on heuristics (intuitive
judgments) rather than acting perfectly rational beyond theoretical assumptions. In the study, a
search regarding the topic was first conducted in the Web of Science (WoS) database; following
the application ofestrictions on language, time period, and document type for data cleaning,
category filtering was performed to eliminate interdisciplinary ndisea result of this process,

a final dataset consisting of 121 documents was obtained. In the study utiigifgpased
Bibliometrix software, following the presentation of data regarding the general overview,
analyses of annual scientific production and the average citations pér ijestrating
historical trend8 will be shared. Data on the most relevant sesirand the most relevant
authors will be obtained to determine the institutional and individual productivity within our
sample.To identify the most influential studies in the field, a list of the most global cited
documents and the most local cited doeunts will be presented; finally, word cloud and trend
topic analyses will be conducted to map the conceptual structure. The study to be conducted
within the framework of these steps will elucidate the intellectual structure of the consumer
theory literatue centered on bounded rationality, as well as the research dynamics of the field.

Keywords: Bounded Rationality, Consumer Theory, Microeconomics, Bibliometric Analysis
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t¢eketici, s¢rekli en iyiyi akbwandbhil kadarya
iyl olanla yetinen bir fayda tatmin edicidir.
t¢eketici teorisine g°re tegketici karmakék kar :
yoll ara yani akrgdéel (Kadinbmamwuri&m Tver sky, 19
nedenl e génémgz tecketici teorisini dojru an
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varsayémlarénén esnetilerek, biliksel késeéetl a
etmeyizorunlk é | makt adér .

Rasyonel t¢egketici varsayéméendan séneérl é& ras
bili ksel psi kol oj i al anl arénén t¢ketici teor
°neml i o]l - ¢de geni kKl et nsigkrte-rl.erT ¢hkdeet isce zl geirsi enl
rasyonel model |l erden sapmal ar, -ok disiplin
getirmi kKtir (Gigerenzer & Gol dstein, 1996 ;
teorilerinde bireydredéalikl akraer azi ha mlsaerl € nidéas akyuwl|
°ng°rd¢j ¢ matemati ksel sapmal ar g°ster mekt e,
i fade etmektedir. Bu durum t¢ketici teori sir
al géséemléamklIs&am@&néd da dahil ederek onu -o0ok boy
mat emati ksel b¢t-e késéteée ol ma durgunl ujunda
2. YONTEM

Bi bliometrik anal i z bel irli bir bili msel a
yone ml er Kkull anarak ortaya koymaya -al ékan bi
bilimsel materyalin incelenerek iklenmesi so
il i kkil eri nesnel bir bi-i mde éhkamailtaarl ain-diénr ma
g°sterici ol maktadeéer.

Bu -al ekxkmada séeneéerl é rasyonalite vV e t ¢cketi
edil ebil mesi i-in Web of Science veri tabane
temel arama boluminde tofici | t r e s i aktif 1 ken arama sater
o | u Kk tbaundedrationalityve”™ heur i sti cs" kavramlare giril.
satéréna "consumer choice", "consumer theory
buki sateéer Aveodo (and) operat®°rg¢ il e bajl anmeéck
articled olacak «kekilde dok¢gman tipi filtre
sadece Kngilizce ol acak «keki ladsee rnaefdiennel yd dei |2n
da -al éeékma déexké beéerakeéel méektér. Son ol arak koc
of Science kategorilerinden AEconomics, Bu

Management Science, Psychology Multidisciplinary, Soctaér®e Mathematical Methods,
Psychology Applied, Business Finance, Law, Mathematics Applied, Psychology Mathematical,
Social Science Interdisciplinary, Agricultural Economics Policy, Behavioral Sciences, Political
Scienceo se-ilereknd2dl avéleméenatt @k. vEIrde sedi |
czerinden ul akeélan bibliometrix ara yé¢ze ¢ze
ve Cuccurullo, 2017).

3. BULGULAR

¢al ek mameéz hakkéendaki dPC°srtedr ibimeditlearn r G° rBual
alanemez 1991 ile 2025 yéllaré arasénda yer
taraféendan ¢(retilen bu yayénlar 85 ayreée kayn
ise %6, 31 olatak. géreeklermiyayénl arén kayna
bul unurken yazarl ar -al ékmalarda 502 adet an
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ken,
dir .

-al ekxma i
%29, 75

Main Information

rl é
orane

be¢yék

SCI E

-ojunl uju or

@

Timespan Documents Annual Growth Rate
1991:2025 121 6.31 %
Authors of single-authored do International Co-Authorship Co-Authors per Doc
21 29.75 % 2.54
Author's Keywords (DE) Document Average Age Average citations per doc
502 10 33.22
G°rsel 1. tal eékxkma hakkéendaki t e mel bi
G°rsel 26nin sol taraftaki bl ¢m¢egnde ver.i s e
seyri yer aleéerken, saj tarafénda iasreé nv ehreir sbe
y el bakéna d¢ken ortalamasénén seyr.i gor ¢l m
1991 yelénda ¢retilirken, 1992 ile 1997 yell
yél éndan 2000 yeéléena WKanda&xrn iyi.ndubial emdadket -y
il gi 200006I1li yeéellardan sonra baxlarken, 2010
2012 yéleéenda 9, 2022 yeéeleénda 11, 2023 yeéel end
-al ékma yayé&mll é&rkmiak tséary €l ar éna yeéellar itibar:
yeni ol duju g°r¢l mektedir.
G°rsel 26nin saj b°l ¢im¢gndeki ateéeflarén seyri
alanéen °ncy¢ -al ékmalarélalr&mal ckistek|l endiat ialma
sahip ol duju g°r¢l mektedir. Buna g°re 1998
-alékma 6,7 ve 2000 yéelénda yayémlanan - al écx
yayémlanan -al éegemada¢s¢enyagknhbef aabhan -al éxkn
en d¢kegk ol duju yellar ise 1999 ve 2017 yeéell
géenegmegze yakeén dPnemlerinde i se degkegk ve dal
oo Annual Scientific Production i Average Citations per Year
}
\’A\.\ ‘l“"‘l
i (/"\ "‘I‘ \ \l“"
s"‘l I“, ) ,s"l I\'\I .“I‘ \I “u
A AV B
A :/\.e / | K // ‘| \\\ /\‘ A /\ /_\
N ﬁ \\_// @ '\I\I\ « \ N \,_/—J ,»
Gorse | 2. Yéll @&k bili msel isretim ve orta
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G°rsel 3 sénérl e rasyonalite ve t¢gketici t €
kaynak dergileri g°stermektedir. Buna g°re b
Sci ether@®i sinde yayeénlanméktér. Takip eden il
yayénlandéjé g°r ¢l mektedir. KIk 10 dergi i -e

Most Relevant Sources

MANAGEMENT SCIENCE e

JOURNAL OF CHOICE MODELLING

JOURNAL OF ECONOMIC THEQRY

JOURNAL OF MARKETING RESEARCH

JUDGMENT AND DECISION MAKING

Sources

JOURNAL OF BUSINESS RESEARCH

JOURNAL OF ECONOMIC BEHAVIOR '& DRGANIZATION

MARKETING SCIENCE

OPERATIONS RESEARCH

COMPUTATIONAL ECONOMICS

o 1 2 3 4 5
N. of Documents

Gorsel 3. En ilgili kaynaklar

G°rsel 4 sénérl e rasymnealni t¢a evn &k etng aatziaail atr €
Buna g°re -al ékmaméz kapsaménda en -ok - al
yayéml anméekt eéer . Listedeki dijer bilim insanl
yapméxl arder

Most Relevant Authors

AGUIAR VH °

BISCHIGI

GIGERENZER G

GOMES O

B NONG
£ KWONG K
<]
]
<

LUO XG

SERRANO R

TANG JF

TRAMONTANA F

BERGN

N. of DDZE-UH'IEMS
Gorsel 4. En ilgili yazadar
G°rsel 5 -al ékmaméz kapsaméndaki yayeéenl ar a

G°rselin sol tarafe k¢gresel -apta yani We b
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alan -al ékmal aré g°sterirkenj selimarafeéei pnde
birbirlerine yaptéjé ateflardan en -ok ateéf
RB., isimli yazarén 2000 yeélénda yapteéejeée -al
S. i si mli yazaalaxk Ra00el &I éeneakawley J. I s
-al ékmasée 262 atef al mékter Gaur V., nin 2
yél éndaki -alékmasé ise 174 atef al méxkteéer.
Veri setimiz i-indeki -al dramal drakdrejemeé-zak 4a
i kinci sérada ol an Mahajan isimli yazarén 5 |
atéeflarda | istenin dijer yedi yazaré 2 atef
Hauser JR. ék @grresdelr eat dfilsadrede de yer al mékl a
alan Korobkin ise yerel ateéeflar i -erisinden
- o
[ ] L]
e ; L]
&

G°rse| 5. K¢resel ve yerel bazda en -ok
G°rsel 6 -al ékma al am&m&adrd anmemalnar Grmadre| ee i
bulutunu g°stermektedir Séenérl & rasyonal it
kavramlar séraseéeyl a; sénérl e rasyonalite (b
tiketici tercihi (cong me r choice) davraneéxksal i ktisat
davranéklaré (consumer behavior) kKeklindedir

consuiner theory
heha\noral econnmlcs

hounded ratlonalltv

...... consumer hehavior
assortment planning

Gorsel 6. Kelime bulutu
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G°rsel 7 trend temal arée g°stermektedir. Trer
zaman boyutunudakapsan di nami k bir ©°zellije sahiptir.
kavramlar g°rsellextirilirken trend temalar
pl ana -ékmaktadér. Buna g°re ajeéerl ék merkezi
behavior), creéen -—exkitlh il ijgi pl anl amasé (assc
kavr aml aassoadameatpléannindgad 0 7 y el e il e ver.i setinde

kavram ol ar ak AY m éheusigids'ved'dontsaneeréchoicek avr aml ar énén
i ki sinin zaman boyut2042@k8/ @21 K ibrnemszegm ibi(r20

ve ajeérl ek merkezl eri 2014 vyélée ol muktur. \
"bounded rationality"i s e 2014 aygkahdamaya bakl ayar ak z
mer kezine ul akmék ve 2022 yéléna kadar - al ét

karkél akmékt ér .

Trend Topics
behavioral economics = s
utility maximization - -
onsumer theory - L 2

bounded rationality - @ Term frequency
e 5
® 10

@ 15

decision making - ®

Term

® 20
heuristics - =) ®
) 30

consumer choice - & ) 35

onsumer behavior - ™

assortment plannin g- e (ﬁ.

marketing - .

2007
2009
2014
2013
2015
2017
2019
2021
2023

Year

Gorsel 7. Trend temalar

4 . GENEL DEJERLENDKRME VE SONUC¢LAR

Sénérl é rasybpeati sienve eéenpkeltekig¢el birikimin
-al ekmamézda al ana dair ©°nemld. sonu-1lara ul a
isretim miktareée ile akademi k et ki hézé arasén
ylééndan itibaren artan yayén sayéséna karke
seyretmik, alana etki yapan ve y¢i¢ksek atef o
cretimin bakladéejé nispeten dah#dzerkiehl d°peéf
kal eme al énan tekl: -al ékma t¢m veri setinin
cretim ve yel bakéna ortalama ateéef wver-ileri
2005 vyellaré ar asrenakky ¢ Mgk, kathéafci anl an gel i
s¢rekli geni kKl eyen ancak makale bakeéena &etki
d°nemine ge-i kK yapteéejé de¢e¢keneglebilir.
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¢al ekxma al anéendaki mak al al er Judgewyenty@dbéecesiond € ] €
Making gibi dergilerin °ne -ékmék ol masé oda
bu alanén yanénda y°neti m, psi kol oj i ve Kkar
oturdujunu g°ster mek tnal dfi Economi uTheomp ile yYJeuma& rofd a J
Economic Behavior & Organization dergilerin
kavraménén davraneéeksal i ktisat boyutuna vur
Research ve Computational Economicsdei | er i nin varl éjJé& ise mate
model |l erin b u al andaki karar icsre-lerini °
etmektedir.

¢tal ékma al anéméezén kavramlaréna dair sonu- |
teorisininer ken d°nemlerinde ¢re¢gn -exi tlhilifjgi (a:
(consumer behavior) ve pazarlama (marketing) gibi kavramlar 6n planda iken veri setimizin
son d°nemlerinde ise mikro teorik temaalaar °
gel en sezgiseller (heuristics) ve t¢ketici s
zamanl e ol arak I|iteratg¢rde belirginlekmi K Ve
kavramlar il k d°nemdeki pamaméd i mat lialkd reikr ia r d
d°nemlere kadar devam ettirmiklerdir. ¢cal exkn
-ékan t¢¢ketici teori si (consumer theory), d
maksimizasyonu (utility maximization)dgib kavr aml ar al anén temati k
i ktisat teorisini davranéxksal perspektifter

gOstermektedir.
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ZAMAN TUTARSI ZLI1 JI CERCEVESKNDE ZAMANLARARA
BKBLKOMETRKK BKR ANALKZ
Doktor ¥jretim |yesi, F
Bayburt Universitesi,
faruksezer@bayburt.eduitt0000-00032029 5064
OZET
Bu -al ekxkmaneén amac e, mi kroi kti sat yazénénd:
yapt éklare se-i mlteghketviemhaearedad kei tiasaelrayen
i nconsistency) ve zamanl ar ar as é&iblionetrikcandiiz er ke
y°ntemiyle incelemektir. Kar makék kararl ar
varsayemén °tesinde rasyonel davranmak yer.i
gel ecek pl anl ar éené s¢rekl at eybhekaemaedeakii | 1 o
kavr amsal ol ar ak harital andeér mak -al ekxmaner
dojrultusunda, Web of Science (WoS) veri t a
yeéreéet el mgk; ardéndan di siapraicrelydraariakstéi sgaer, ¢ |ft
psi kol oj i, sinirbilim, uygul amal é mat emat i k
filtrelenmicktir. Makale ve derl eme t¢regyl e s
trendl erindeki amapeampall arzamab2meREE] ard@a96lar a
s¢re- neticesinde 169 dok¢gmandan ol ukan homo
Bibliometrixy az &l émé kul |l anél arak ger-eklexktirilec
yayémemae d°rtl ¢s¢ne odakl anél acakteéer. Araxkt e
yapéséné sunan bul gul ar, ardendan kronol ojik
ve yeéell ek ortal ama ateéf sayéseée e birkyset | er i
cretkenliji saptamak adéna en -o0ok yayén yapeé
konul acakt ér . Yazéndaki en -ok etkild@ ol an
d¢zeyde en -ok atéef alemtghgknfparéeywapéesérl ka
kel i me bulutu ve trend konul ar analizl eri
hanehal kénén tasarruf, bor-1lanma ve emekl!l il
tuzakl arénén larta&r abgetieipyapéealdi ¢li ni ve gel
[

e
net bir b i mde ortaya koyacakteéer.

Anahtar Kelimeler: Zaman Tutarsézl ej e, Zamanl|l arar asé
Bibliometrik Analiz
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INTERTEMPORAL CHOICES WITHIN THE FRAMEWORK OF TIME
INCONSISTENCY: A BIBLIOMETRIC ANALYSIS

ABSTRACT

The purpose of this study is to examine the academic literature at the intersection of
intertemporal choices and time inconsistency, which investigates the household -savings
consumption balece and choices made by individuals across different time horizons in
microeconomics, using the bibliometric analysis method. The primary focus of this study is to
conceptually map how consumers, who face complex deaisaking situations, rely on
presentbias (overvaluing the present and constantly delaying future plans) rather than acting
perfectly rational beyond theoretical assumptions. In line with this objective, an advanced topic
oriented search query was executed in the Web of Science (Wo0S) datsilasequently,
directly relevant categories such as economics, finance, business, management, psychology,
neurosciences, behavioral sciences, applied mathematics, and statistics were filtered to
eliminate interdisciplinary noise. Following a refinememnbgess restricted to articles and
review articles, along with language constraints, a homogeneous final dataset consisting of 169
documents published between 1997 and 2025 was obtained to prevent statistical distortions in
annual growth trends. This coreidy, conducted using thelbasedibliometrixsoftware, will

focus on the quadriad of sources, authors, publications, and themes. Within the scope of the
research, first, findings presenting the main information of the literature will be shared,
followed by chronological trend analyses showing the annual scientific production volume and
the average citation per year. To determine institutional and individual productivity in the field,
data on the most relevant sources and the most relevant authors prvédskated. The lists of

the most global cited documents and the most local cited documents will be provided to identify
the most impactful works in the literature, while the conceptual evolution of the intellectual
structure will be decoded through worawtl and trend topics analyses. Consequently, this
study will explicitly reveal how the timaconsistency traps that households fall into during
saving, borrowing, and retirement planning are structurally investigated in the literature, as well
as the futee research dynamics.

Keywords: Time Inconsistency, Intertemporal Choices, Hyperbolic Discounting, Bibliometric

Analysis
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LosTurcos 19. ve 20. Y¢zyeéellarda Osmanl é& Kmpar a
Ticaret, G°- wve Ticari Ajl ar

DrAr ak. G°r . MUSTAFA CAN G
Kstanbul ''niver
m.guripek@istanbul.edu.ttttps://orcid.org/000@00322317810

OZET

Bu bil diri, 19. yézyeéel en I Ki nci yar éséndar
Kmparator | uAmeriilkea Léaltkienl er i arasenda gel i Ke
ama-|l amaktader . ¢al @ékmanén odajéné Osmanl é L
kil Kol ombiya ve Karayip ¢l keleriyle kurdtu
seyrise er anl akmal aré ile bu s¢re-te olukturul a
Ameri ka'ya g°- eden Osmanl é& tebaasénén gel.
b°l ge araséndaki ekonomi k ilikkilere etkisi

19. yzyél da wulusl ararasé ticaretin gelikmesi

Kmparatorluju ile Latin Ameri ka araséndaki €
Devl eti, ticareti kol ayl akt @ér mak axkiclegid ianilL
gel i ktirmik, ticaret anlakmal aré i mzal améxk v
Bildiride bu diplomatik ve ticar:i giri ki ml
kurumsall akma s¢reci vV e Laakt i tna nAemmearni kvaé dla¢ vy
Levant k°kenl Osmanl é& g°-menlerinin ticar:.

bakl ayan girikimlerin-i zmamaat a K makatzla¢air me Vv

d°n¢kKkmesi ; Arjanti nKolBomlziiyay,a, KMeksvé&aKarkayi
t¢ccarl arénén i1 ki b°l ge araséndaki ekonomik
Osmanl & Ar ki vi bel geleri, Hariciye Nezaretd.

rapor | ar é& ivkea lLaartkiinvlAemeirnden yar ar | anéhbtar ak ha

Amer i ka i1 kkil erini ticaret, di pl omasi v
ama-| amaktadeéer .
Anahtar Kelimeler: Os manl € Kmparatorl uj u, Latin Ameri k
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THE PREDICTIVE ROLE OF E -CUSTOMER PERCEPTIONS IN ONLINE
| MPULSE BUYI NG: EVI DENCE FROM TRENDYOL AND F

E-M! KTERK ALGI SININ ¢EVRKM K¢K ANLI K SATIN A

ROL!: TRENDYOL VE HEPSKBURADA KULLANICILAR
DEJ ELRENDKRME

Dr. Serhat ATA
Duzce University
serhatata@duzce.edu-t©ORCID ID: 0000000254235118

OZET

Bu -al-&kmarete pl at fnogknilearrié naal g élliakrkéinné ne - evr i
davranékéndaki yordayécénroélngrancet mamekaps
- anket yoluyla elde edilen yaneétlar ver.i
kat el emcénén vermg¢skit earnialailzg éeldairlémifkatyidra., E ¢ Vv er
ili kkil erisk konyturtdlareg | aij -evrim i - anl ek
uyarl anmék sekiz ifadeyle dejerlendiril mikt,|
testleriyle incelenmik, arakteérma modwe i day
sénanméekt ém¢ K tBaurligudlagél &r énén -ok boyutl u yaj
tek boyutlu yapéséneée destekl emektedir. Pl at f
-evrim - anl ék sat én a | m.a Boyatfari biiliktei ni n

dejerlendirildijinde kikisellektirme, anl ek
fayda ve g¢venli k daha zayéf katkeéelar g°%ster
boyutl ar denetl endr]inBuel gasEaerl eki kabeamEkéekt
potansivyelini arteéerabildijini; ancak platfo
sorumlu pazarlama il keleri dojrultusunda kul
Anahtar Kelimeler: em¢ kKt leg & s &, -evrim i - anl| €daretsat én
pl atformlareée, t¢ketici davraneéexeée

ABSTRACT

This study examines the predictive role aftsstomer perceptions in online impulse buying on
e-commerce platforms. Within erosssectional quantitative design, online survey responses
were screened for data quality, producing an analytical sample of 266 conswtestrier
perceptions were assessed through benefit, security, personalization, customer relationships,
control,and risk, whereas online impulse buying was measured with eight statements adapted
to the platform context. Factor analysis and inteowaisistency tests were used to evaluate the
measurement structures, and the research model was examined througlioregredgses

with robust standard errors. The findings support the multidimensional structuoeistoener
perceptions and the unidimensional structure of the online impulgag measure. More
favorable platform perceptions were associated with a stralegdency to make unplanned
online purchases. When all perception dimensions were considered simultaneously,
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personalization made the clearest unique contribution to impulse buying, while benefit and
security showed weaker contributions. Customer relaligps and control added limited
explanatory power after the remaining dimensions were taken into account. The findings
indicate that personalized recommendations can increase commercial responsiveness, but their
use should be governed by transparencysweorer autonomy, and responsible marketing
principles. The study contributes platfespecific evidence from Trendyol and Hepsiburada
users and clarifies which elements of the digital shopping experience are most closely
associated with spontaneous purchgsi

Keywords: e-customer perceptions, online impulse buying, personalizatialgmenerce
platforms, consumer behavior

1. Introduction

Online retail environments have changed the conditions under which consumers search,
compare, evaluate, armirchase products (Unal & Park, 2023; Moghddam et al., 2024). A
conventional physical shopping trip contains natural pauses: consumers move between shelves,
interact with sales personnel, wait at a checkout, and often confront practical limits related to
store hours, distance, or product availabilityc&Emmerce platforms remove many of these
frictions (Unal & Park, 2023). Search tools, eriek payment, saved addresses, algorithmic
recommendations, push notifications, limide campaigns, and continugy updated
product feeds allow a desire to be converted into a completed transaction within seconds (Ho
et al., 2024; Moghddam et al., 2024; Temel, 2024). This efficiency creates genuine consumer
value, but it also expands the number of moments in wimalmalanned purchase can occur
(Wells et al., 2011; Chan et al., 2017; Unal & Park, 2023; Gallin & Portes, 2024; Moghddam
et al., 2024).

Impulse buying is more than the absence of a written shopping list. It is generally characterized
by a sudden and comlpeg urge, reduced deliberation, and a rapid transition from exposure to
acquisition (Rook, 1987; Rook & Fisher, 1995; Redine et al., 2023). The behavior can produce
pleasure, excitement, and immediate gratification, yet it can also create regretafistnam,
unnecessary accumulation, or dissatisfaction after the initial emotional reward has faded
(Beikverdi et al., 2024). Online environments intensify this tension because persuasive stimuli
and transaction technologies are integrated within the satexdace (Gulfraz et al., 2022;
GottschewskMeyer et al., 2024). The platform that presents the product also controls its
ranking, visual framing, recommendation context, payment route, promotional message, and
urgency cue (Lo et al., 2022). As a resattline impulse buying cannot be explained solely by

a stable personal tendency. It is also shaped by consumers' perceptions of the digital
environment in which the decision takes place (Verhagen & van Dolen, 2011; Floh &
Madlberger, 2013; Gulfraz et a2022; Anoop & Rahman, 2025).

The concept of eustomer perception provides a useful framework for examining this
environment (At ek, 2017; Pires et-commerce 2024
platform as a single undifferentiated object (Piresalet 2024). They assess whether the
platform saves time, offers useful choices, protects personal and payment information,
recognizes individual interests, resolves problems, supports comparison and control, and
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exposes them to possible loss or disappomtn t ( At ek, 2017; Me f o k en ¢
Priego et al ., 2023; Pires et al ., 2024) .
dimensions: benefit, security, personalization, customer relationships, control, and risk. These
dimensions capture boémabling and restraining features of online shopping (Mofokeng, 2023;

Pires et al., 2024; Rohden & Espartel, 2024). Benefit and control reduce effort; security and
customer relationships reduce uncertainty; personalization increases relevance; and risk
represents the possibility that the transaction will produce an undesirable outcome (Mofokeng,
2023; Rodrigue®riego et al., 2023; Pires et al., 2024; Rohden & Espartel, 2024; Weidig et al.,
2024). So, they form a multidimensional profile of how consumepergnce an online
platform (At ek, 2017; Pires et al ., 2024) .

These perceptions are theoretically relevant to impulse buying because they alter the
psychological and practical distance between desire and action (Gulfraz et al., 2022; Kaur &
Sharma, 2024; Aoop & Rahman, 2025). A platform that is perceived as useful and easy to
navigate lowers the effort required to inspect and acquire an unexpected product (Gulfraz et al.,
2022; Kaur & Sharma, 2024). A secure environment reduces hesitation during payarent (H
2023; Handoyo, 2024). Responsive customer service and convenient return procedures make a
spontaneous purchase appear reversible by reducing the perceived consequences of an
unsatisfactory decision (Shao et al., 2021; Gulfraz et al., 2022). Persdmatpenmendations
increase the likelihood that a consumer will encounter an attractive product that fits current
interests (Ampadu et al., 2022; Gallin & Portes, 2024). Perceived control determines whether
consumers feel capable of comparing alternatimelsstéopping the transaction, even when the

final decision is rapid (Rohden & Espartel, 2024). Perceived risk should ordinarily restrain
immediate purchase because it raises the anticipated cost of acting without extended evaluation
(Shao et al., 2021; Haayglo, 2024). The combined configuration of these perceptions therefore
facilitates or suppresses impulsive action (Kaur & Sharma, 2024; Anoop & Rahman, 2025).

The stimulusorganismresponse framework provides a coherent explanation for this process
(Mehraban & Russell, 1974; Kaur & Sharma, 2024). In online retailing, platform
characteristics and marketing cues operate as stimuli (Khoi et al., 2023; Miranda et al., 2024;
Zhang et al., 2024). These cues are interpreted through cognitive and affective @waluati
which constitute the consumer's internal state (Kimiagari & Malafe, 2021; Khoi et al., 2023).
The resulting response encompasses continued browsing, approach behavior, purchase
intention, the urge to buy impulsively, and actual impulsive purchasegttal., 2024). Prior
online impulsebuying research has used this logic to connect website quality, atmospheric
cues, flow, trust, enjoyment, product recommendations, and emotional responses with
spontaneous buying (Wells et al., 2011; Floh & Madlbergei3). The present study extends
that reasoning by treating the skcaestomer perception dimensions as a structured appraisal of
the platform environment rather than focusing on one isolated cue.

Personalization deserves particular attention (Ampadwal.et2022; Blut et al., 2023).
Recommendation systems reduce search costs and expose consumers to products that closely
match their preferences (Wang et al., 2024). However, relevance also makes recommendations
more difficult to ignore (Gallin & Portes, 2@). When the platform repeatedly presents
products based on prior searches, purchases, clicks, or inferred interests, the consumer
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encounters a stream of items that feel personally appropriate (Wang et al., 2024). Ampadu et
al. (2022) showed that the peireed quality of personalized recommendations is closely
connected to-@npulse buying, while Gallin and Portes (2024) found that trust in algorithm
driven recommendations increases impulse buying. The commercial effectiveness of
personalization thereforepends not only on technical accuracy but also on recommendation
guality, consumer trust, privacy evaluations, and acceptance of the recommendation process
(Blut et al., 2023).

Security and risk form another central tension. Online transactions requiseincers to
disclose information, rely on remote sellers, accept delivery uncertainty, and evaluate products
that cannot always be physically inspected (Degutis et al., 2023). Security perceptions reduce
concerns about payment and data protection, whikepesceptions reflect uncertainty about
product quality, transaction outcomes, or
plattorm makes rapid purchasing psychologically easier, whereas high perceived risk
encourages delay and information skar@illai et al., 2022; Mattathil et al., 2026).
Nevertheless, risk does not operate as a uniformly negative predictor. Consumers with greater
online shopping experience acknowledge product, privacy, or delivery risks while continuing
to rely on return paties, marketplace guarantees, reviews, and prior successful transactions.
Recent evidence confirms that different risk types produce distinct effects and that previous
online shopping experience changes the relationship between perceived risk andrgurchasi
decisions (Marceda et al., 2020; Alrawad et al., 2023). The unique contribution of risk must
therefore be determined empirically rather than assumed in advance.

Benefit and control are equally important but conceptually distinct. Benefit concerns the
instrumental value of online shopping, such as time saving, rapid search, broad selection, and
easier decision making (Waqgas et al., 2024). Control refers to the extent to which consumers
feel capable of accessing information, comparing products, managipgrithase process, and
retaining authority over the final decision (Huang et al., 2014; Roten & Vanheems, 2024). Both
dimensions can support efficient, planned purchasing. Yet efficiency also accelerates impulsive
purchasing by reducing opportunities fmmsumers to reconsider the decision (Mutambik et

al., 2024). A platform can therefore be helpful and impuatseducive at the same time. This

dual character is one reason why responsible platform design cannot be reduced to maximizing
conversion rates (Bnncke, 2024).

Customer relationships refer to the platform's perceived responsiveness during and after the
transaction. Fast problem resolution, accessible support, and simple return or exchange
procedures generate trust and reduce the anticipated censegqwf a poor decision. These

ET

features support purchase intentions because consumers believe that transaction errors can be

corrected (Xie et al.,, 2023). At the same time, current evidence connects strong service
relationships more directly to customatisfaction and loyalty than to the immediate emotional

urge that defines impulse buying (Mofokeng, 2023; Hassan, 2024). Examining all six
dimensions together is therefore necessary. Bivariate associations alone cannot show whether
a dimension provides unuie explanatory value once correlated aspects of the platform
experience are controlled.
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The empirical context also matters. Trendyol and Hepsiburada arecamgigjory marketplace
platforms that combine product variety, seller competition, reviews, reeoattions,
campaigns, and integrated logistics within one interface. Their users encounter many of the
conditions identified in online impuldeuying research: high product accessibility, immediate
price comparison, personalized feeds, campaign visikalitgt,low transaction effort. The initial
dataset description indicated coverage of Trendyol, Hepsiburada, and N11. However, the
responses contain observations only for Trendyol and Hepsiburada. Retaining N11 in the study
title would therefore be inaccurat€he present paper deliberately limits its claims to the two
platforms represented in the data. The study addresses three gaps. First, much of the online
impulsebuying literature examines specific cues such as scarcity, visual appeal, discounts,
social pesence, or recommendation quality. Fewer studies evaluate a broad, validated profile
of e-customer perceptions in a single predictive model. Second, evidence from Turkish
marketplace users remains limited despite the practical importance of large dphadstims.

Third, dimensiorevel analysis is required because a significant total relationship can conceal
very different contributions. A platform may receive favorable evaluations overall, while only
personalization or security provides a distinct awtion to spontaneous purchasing.

Accordingly, the purpose of this study is to examine whether favoratlstemer perceptions

are associated with online impulse buying and to identify which perception dimensions make
unique predictive contributions. Thstudy uses an adapted short form of th€ustomer
Perceptions Scale and an eigktn platformrelated impulséuying block. It first evaluates

the factor structure and reliability of the adapted measures, then tests an overall predictive
model, and findy estimates the simultaneous contribution of benefit, security, personalization,
customer relationships, control, and risk. The contribution is deliberately predictive and
associational. Because the data are esestional and selfeported, the resultdo not establish

that platform perceptions cause impulse purchases. They show which evaluations travel
together with the tendency to make unplanned purchases in the observed sample.

2. Theoretical Background and Research Framework
2.1. Online Impulse Buyiry

Rook (1987) described the buying impulse as a sudden, forceful, and hedonically complex
experience that narrows attention toward immediate acquisition. This definition distinguishes
impulse buying from ordinary unplanned purchasing. A consumer makespéanned but
rational purchase after remembering a genuine need, whereas an impulsive purchase involves
urgency, reduced deliberation, and an emotionally charged desire to act (Morozova & Vlahev,
2024). Stern (1962) further distinguished pure, remindeggasstion, and planned forms of
impulse buying, showing that spontaneous purchasing can emerge through different routes. In
digital markets, these routes often coexist: campaigns activate latent needs, recommendations
introduce unfamiliar products, and wpected discounts transform browsing into immediate
purchase (Ngo et al., 2025). Online impulse buying is enabled by a convergence of interface,
marketing, and payment mechanisms (Bernstein & Guo, 2025). Product abundance increases
exposure; search andtéting reduce effort; saved payment information lowers transaction
friction; and personalized content improves stimulus relevance. At the same time, ratings,
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reviews, guarantees, and return systems reduce the perceived cost of making a mistake. Chan
et al.(2017) concluded that online impulse buying reflects the interaction of website stimuli,
consumer states, and situational conditions. More recent research continues to show that
recommendation systems, service experience, scamimerce mechanisms, anaaionally
engaging content are associated with impulsive responses (Gulfraz et al., 2022; Gallin & Portes,
2024; Xu et al., 2024; Bernstein & Guo, 2025; Ngo et al., 2025).

2.2. ECustomer Perceptions as Platform Appraisals

E-Customer Perceptions Scale wiaseloped to capture consumers' broad evaluations of online
shopping sites. The validated structure contains benefit, security, personalization, customer
rel ationships, control, and ri sk (At ek, 201
conceptuallyeven though they are related. Benefit reflects instrumental value; security reflects
confidence in information and transaction protection; personalization reflects the perceived
adaptation of content to the individual; customer relationships reflect @gpoass and

service recovery; control reflects agency during search and purchase; and risk reflects
uncertainty about undesirable outcomes (At ek

Within the SO-R framework, these dimensions are cognitive and affective apgraal
platform stimuli (Taheri et al., 2024). They summarize how consumers interpret website design,
recommendation logic, transaction safeguards, support systems, and product uncertainty.
Favorable appraisals reduce psychological resistance and suppoddppehavior (Cao et

al., 2020). In the present model, risk is revarsented when the favorable overaitestomer
perception composite is calculated: lower perceived risk contributes to a more favorable
platform profile. The dimensielevel model, hwever, retains the original direction of risk so

that its unique empirical association can be observed rather than mechanically imposed.

2.3. Perception Dimensions and Impulse Buying

Benefit facilitates impulse buying by shortening the path from prodscbdery to transaction.

Time saving, broad selection, rapid search, and easier decision making reduce the effort and
deliberation required before purchase (Mutambik et al., 2024). Security performs a similar
enabling function because confidence in payraedtinformation protection reduces hesitation

and increases trust in the online retailer (Mofokeng, 2023). Personalization is especially
relevant because it increases the probability that an unplanned product will appear timely,
attractive, and personallyneaningful. Highquality recommendations are associated with
stronger eémpulse buying, particularly when consumers trust the recommendation process
(Ampadu et al., 2022; Gallin & Portes, 2024).

Customer relationships and control reduce the perceived quersees of a spontaneous
decision. Consumers who expect fast support, easy returns, and effective problem resolution
view an impulsive purchase as less irreversible because the transaction appears correctable
(Rokonuzzaman et al., 2021; Rashid et al, 20R8)ceived control also increases confidence

in navigation and comparison (Wu et al., 2022). However, control has a dual role: it facilitates
rapid transactions while also supporting setjulation and careful evaluation (Nigg, 2017).

Risk ordinarily refrains impulsive action, although prior online shopping experience changes
how perceived risk translates into purchase decisions (Alrawad et al., 2023). The simultaneous
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model is therefore essential for distinguishing gross correlations from unique igeedict
contributions.

2.4. Hypothesis and Research Question

The overall theoretical logic suggests that a platform perceived as useful, secure, personally
relevant, responsive, controllable, and comparatively low in risk creates conditions that reduce
resistance to immediate purchasing. The following hypothesis is proposed:

H1. Favorable ecustomer perceptions are positively associated with platfoetated
online impulse buying.

Because the six perception dimensions are correlated and their uniqumarslesbe inferred
from theory alone, the study also addresses the following research question:

RQ1. Which ecustomer perception dimensions make unique predictive contributions to
platform-related online impulse buying?

3. Methodology
3.1. ResearclDesign and Data Collection

The study employed a cresectional quantitative survey design. Responses were collected
through an online questionnaire between 14 and 17 April 2026. Participation was based on
convenience and voluntary access to the survdy Tihe questionnaire asked participants to
evaluate the-eommerce platform they used most frequently and to report their perceptions and
impulsebuying tendencies in relation to that platform. The design is suitable for examining
associations and predie#i patterns, but it does not permit causal or temporal conclusions.

3.2. Sample Screening and Participant Profile

The raw file contained 302 records. Data screening was conducted before statistical analysis.
Three records without substantive item respomsesfive exact duplicate response patterns
were removed. Listwise screening was then applied to the 30 measurement items, yielding 266
complete and nonduplicated cases. The analytical sample comprised 201 women and 65 men.
Most participants were aged-23, reflecting a young and digitally active sample. Trendyol

was the most frequently evaluated platform, whereas Hepsiburada represented a smaller
subgroup. No participant selected N11; therefore, N11 was excluded from the title and
substantive interpretain.

The dominance of young participants and the imbalance between the two platform groups limit
populationlevel generalization. The main hypothesis was tested across the full analytical
sample because it concerns the relationship between perceptionpaigkitouying rather than

a balanced platform comparison. Platform differences were examined only as an exploratory
supplementary analysis.
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Cizelge 1. Profile of the Analytical Sample

Variable Category n %
Women 201 75.6
Gender
Men 65 24.4
17-25 201 75.6
25-35 29 10.9
Age 3545 20 7.5
4555 14 5.3
55-65+ 2 0.8
Every few months 118 44.4
Monthly 56 211
Every two weeks 42 15.8
Online shopping frequenc) Weekly 27 10.2
Every three weeks 20 7.5
Daily 1 0.4
Missing 2 0.8
Trendyol 238 89.5
Most-used platform Hepsiburada 27 10.2
Missing 1 0.4

3.3. Measures

E-customer perceptions were measured with 22 adapted statements based on the conceptual
structure of the EEust omer Perceptions Scal eadapedsrel ope
guestionnaire included benefit (five items), security (four items), personalization (three items),
customer relationships (three items), control (three items), and risk (four items). Examples
included time saving and ease of product search foffiggaretection of personal and payment
information for security; personally relevant product recommendations for personalization;
problem resolution and return convenience for customer relationships; comparison and decision
authority for control; and theossibility of receiving an unsuitable or disappointing product for

risk.

Online impulse buying was measured with eight-fpoént Likert statements. The item block

was informed by the multidimensional scdlevelopment work of Glnel (2024) but shortened

and adapted to the platform context. Three items assessed general spontaneous purchasing,
immediate purchase desire, and discalmten buying. Five items explicitly connected
impulse buying with platform trust, personalized recommendations, ease awgerteived

risk, campaigns, and suggestions. Consequently, the measure should be interpreted as platform
related online impulse buying rather than as a reproduction of Glinel's compitte 2five-
dimensional instrument.
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All statements were rated frofin(strongly disagree) to 5 (strongly agree). Dimension scores

were calculated as arithmetic means. For the overall favoratistemeiperception index,

risk was reverseriented and the six dimension means were weighted equally. Equal weighting
preventeddimensions with more survey items from dominating the aggregate score. The
dimensionlevel regression retained risk in its original direction.

Cizelge 2. Measurement Structure

Impulse Buying

platform-triggered spontaneity

Construct ltems Content Source
Benefit 5 Tlmle-savmg.,_segrctonvemence, product variet]
decision facilitation
Security 4 Protecthn of personal/payment information an|
transaction confidence
Personalization 3 Individualized recommendations and interest
relevance Atexk (201
adapted
CustomeRelationships |3 Service responsiveness, problem resolution,
return convenience
Control 3 Companspn ability and perceived authority ove
the decision
. Product/transaction uncertainty and avoidance|
Risk 4 ) .
under perceived risk
PlatformRelated Online 8 Unplanned purchase, immediate desire, discoy Giinel (2024),

adapted

3.4. Research Model

Gorsel 1 presents the analytical framework. The six boxes insidedirgtomesperceptions

domain represent the multidimensional platform profile. H1 concerns the association between

the favorable overall profile and platfomralated online impulse buying. RQ1 concerns the
unigue contribution of each origindirection dinension when the dimensions are entered
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simultaneously. The single directional arrow denotes a predictive statistical relationship rather
than a causal mechanism.

E-Customer Perceptions

Benefit Security Personalization

Hi(4)
Platform-Related
Online Impulse Buying

Perceived Risk
(reverse-oriented)

Customer
Relationships

Control

Multidimensional platform evaluation

RQI: Which perception dimensions make unique predictive contributions?

Gorsel 1. Research Model

Note. The six dimensions represent the profile-cfistomer perceptions. Perceived risk is revensented only
when the favorable overall composite is calculated. The arrow denotes an associational predictive relationship
and does not establish causality.

3.5. Data Analysis

The analysis proceeded ivdi stages. First, records were screened for blank responses, exact
duplicates, and missing measurement data. Second, frequencies, percentages, means, and
standard deviations were calculated. Third, internal consistency was assessed using Cronbach's
alpha. Fourth, construct structure was examined with prinegpa@ factor analysis. Direct
oblimin/promax rotation was used for the sicuestomesperception factors because the
dimensions were expected to correlate; the imploigeng items were evaluated agreefactor

structure. Sampling adequacy was assessed through the-KaigerOlkin statistic and
Bartlett's test of sphericity.

Fifth, H1 was tested through standardized ordinary least squares regression with HC3 robust
standard errors. Theéependent variable was platfomelated online impulse buying, and the
predictor was the favorable overaltestometperception index. RQ1 was examined through a
second robust regression containing benefit, security, personalization, customer relationship
control, and risk simultaneously. Varianicdlation factors were inspected to evaluate
multicollinearity. Finally, Welch's tests were used for exploratory Trentgpsiburada
comparisons because the platform groups were markedly unequal in sizetic8kati
significance was evaluated at p<.05.

4. Results

4.1. Measurement Quality and Descriptive Findings

The ecustometperception data were suitable for factor analysis, KMO=0.865, Bartlett's chi
square(231)=2563.46, p<.001l. Principals factoring reproduced a shactor pattern
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corresponding to benefit, security, personalization, customer relationships, control, and risk.
The six factors accounted for 54.98% of the common variance. Absolute primary loadings
ranged from 0.413 to 0.856. Altugh several control items showed secondary relations with
benefit or customer relationships, their strongest pattern remained conceptually consistent with
the intended control dimension.

The impulsebuying block also met factanalysis requirements, KM£D.866, Bartlett's chi
square(28)=954.74, p<.001. A single factor accounted for 47.48% of common variance, with
loadings ranging from 0.500 to 0.821. Cronbach's alpha was 0.873, supporting use of an overall
platformrelated impulsduying score. Control ltathe highest dimension mean (M=3.99),
followed closely by benefit (M=3.97) and personalization (M=3.94). Customer relationships
and security were also above the scale midpoint. Risk was close to the midpoint (M=3.17),
indicating that participants neithestrongly rejected nor strongly endorsed transaction
uncertainty. The favorable overallcestomeiperception profile was relatively positive
(M=3.67), whereas online impulse buying was moderate (M=3.31).

Cizelge 3. Descriptive Statistics and Internal Constency

Construct Items M SD Cronbad
Benefit 5 3.97 0.60 0.825
Security 4 3.53 0.81 0.886
Personalization 3 3.94 0.67 0.724
Customer Relationships 3 3.75 0.69 0.816
Control 3 3.99 0.60 0.700
Risk 4 3.17 0.74 0.707
Online Impulse Buying 8 3.31 0.74 0.873
Favorable overall-eustomer perceptions 22 3.67 0.45 0.874

Note. Risk is shown in its original direction. It was reversdented for the favorable overall-@stomer
perception score. All measures use-a fiesponse metric.

4.2. Test ofthe Overall Predictive Relationship

H1 proposed that favorable-ceistomer perceptions would be positively associated with
platformrelated online impulse buying. The standardized robust regression supported this
expectation, beta=0.416, robust SE=0.055%961 [0.309, 0.522], p<.001. Favorable e
customer perceptions explained 17.3% of the variance in the iripuyseg score. The result

is meaningful but not deterministic: a favorable platform experience increases the statistical
likelihood of stronger impgive tendencies, yet most variation remains related to other
individual, situational, and marketing factors.

4.3. Unique Contributions of the Perception Dimensions

The sixdimension model was statistically significant and explained 25.4% of the variance i
online impulse buying (adjusted R?=0.237, robust F=14.46, p<.001). Vaiistaten factors
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ranged from 1.03 to 1.94, indicating that multicollinearity did not prevent interpretation of the
dimensionlevel coefficients.

Personalization made the cledrpssitive unique contribution. Consumers who reported more
relevant and individualized recommendations also reported stronger pladiated impulse
buying after the other dimensions were controlled. Benefit and security had positive but weaker
coefficients that did not cross the conventional .05 threshold. Customer relationships and
control provided little unique explanatory value. Risk had a small positive coefficient close to
statistical significance rather than the expected negative coefficient.€Bhis does not mean

that risk promotes impulsive buying. It reflects the wording of the adapted impulse items,
online-shopping experience, or the coexistence of acknowledged marketplace risk with
confidence in returns and platform safeguards.

Cizelge 4.Robust Regression Results Predicting Online Impulse Buying

Predictor Standgrdized Robust SE p Model R2 Result
gﬂe?gglpﬁgrfa"orab'e overall 0.416 0.055 <001 |0.173 Supported
Model B: Benefit 0.164 0.099 0.098 0.254 Not significant
Model B: Security 0.143 0.076 0.060 Not significant
Model B: Personalization 0.245 0.083 0.003 g;%’i‘tiif\i/‘éam
Model B: Customer Relationship| 0.021 0.074 0.774 Not significant
Model B: Control 0.084 0.077 0.274 Not significant
Model B: Risk 0.117 0.061 0.055 Not significant

Note. Model A contains the favorable overalcastomeiperception score. Model B contains the six original
direction dimensions simultaneously. HC3 robust standard errors are reported.

4.4. Exploratory Platform Comparison

The platform comparison should be interpreted cautiously because Trendyol users (n=238)
greatly outnumbered Hepsiburada users (n=27). Trendyol users reported a higher favorable e
custometperception score than Hepsiburada users (M=3.69 vs, 3WIgh's t=2.10, p=0.044.

The overall eighitem impulsebuying difference was not statistically significant, p=0.110.
However, the five items that explicitly referred to platfedniven triggers were higher among
Trendyol users, p=0.019. These findings exploratory and cannot establish that one platform
causes more impulse buying because the groups were not matched and may differ in age,
shopping frequency, product categories, or prior experience.

5. Discussion

The study producedsraightforward central result: consumers' evaluations of-ttwerenerce
environment are meaningfully associated with their tendency to make spontaneous purchases.
The overall relationship supports H1 and is consistent with the view that online impulsg buy
develops through the interaction of consumer tendencies and platform conditions. A platform
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that is useful, secure, personalized, responsive, controllable, and comparatively low in risk
reduces practical or psychological barriers to purchase. Thisndbesake impulse buying
inevitable, but it creates an environment in which the distance between product exposure and
transaction is shorter.

Personalization emerged as the strongest unique dimension. This finding is theoretically
coherent because persdmation increases stimulus relevance. Generic product abundance can
be ignored, but a recommendation based on prior behavior, current interests, or inferred
preference is more likely to capture attention and generate a feeling that the product is
appropride now. The result aligns with research showing that recommendation quality and trust
in algorithmic recommendations are associated withpilse buying (Ampadu et al., 2022;
Gallin & Portes, 2024). It also clarifies that the importance of personaliz&tains visible

even after benefit, security, customer relationships, control, and risk are taken into account.
Benefit and security were positively related to impulse buying at the bivariate level and showed
weaker unique coefficients in the simultanecusdel. Their role may be enabling rather than
triggering. Time saving, wide product choice, rapid search, and secure payment do not
necessarily create an urge, but they make it easier to act once the urge has emerged. In other
words, personalization canly the personally relevant stimulus, while benefit and security
reduce friction around the response. This distinction is useful for both theory and platform
design because it separates the generation of desire from the facilitation of transaction.

Custaner relationships and control did not make substantial unique contributions. This does
not mean that these dimensions are unimportantdonenerce performance. Responsive
service, easy returns, comparison tools, and perceived decision authority canceénflue
satisfaction, trust, loyalty, and planned purchasing. Their effects on immediate impulse buying
may be indirect or contingent. For example, customer relationships can buikdetong
platform confidence, which later permits quicker purchasing, whitéralocan either facilitate

rapid choice or support deliberate salfjulation. Crossectional regression cannot distinguish
these competing pathways. The risk result requires restraint. Risk was not a significant negative
predictor when the dimensions meentered together. Consumers can perceive a marketplace
as containing risks and still buy impulsively because they rely on platform guarantees, seller
ratings, return rights, payment protection, or prior successful experiences. The adapted
measurement sb included an impulse item stating that lower risk increases thoughtless
purchasing, creating conceptual proximity between risk and the outcome block. Future studies
should separate transaction risk, proeamtformance risk, privacy risk, financial risand
perceived reversibility. A cleaner measurement design may reveal which type of risk actually
restrains spontaneous purchasing.

The factor analyses provide useful measurement evidence but also expose the limits of the
adapted questionnaire. The sixciestomerperception dimensions were recoverable, and
reliability was acceptable to strong. The impthsgying items formed a coherent single factor,
despite being derived from only part of Glnel's (2024) more comprehensimdirfieasional

scale. This suppts use of the score for the present conference paper, but it does not justify
calling the eighitem block the complete Impulsive Buying Scale. The distinction is not
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cosmetic. Overstating measurement equivalence would make the study look stronger than th
data permit and would weaken its methodological credibility.

The exploratory platform results suggest that Trendyol users perceived the platform more
favorably and reported stronger platfesmecific impulse triggers than the smaller
Hepsiburada group. divever, the imbalance is severe and N11 is entirely absent. Any claim
that Trendyol is intrinsically more impulseducing would be methodologically indefensible:

the groups were not randomly assigned, matched, or balanced, and the questionnaire did not
measure product category, tenure, campaign exposure, or platform intensity. The platform
comparison is best treated as a descriptive signal that deserves a +{uificsemparative

study.

6. Theoretical Implications

The study contributes to onlinenpulsebuying research by integrating a broad platform
perception profile with spontaneous purchasing. Many models focus on isolated cues, such as
discount intensity, scarcity, website aesthetics, social presence, or recommendation quality. The
present findings show that consumers simultaneously evaluate multiple platform features and
that these dimensions do not contribute equally. An overall favorable environment matters, but
personalization is the most distinct predictor within that environment.

The findings also refine the-8-R interpretation of @ommerce. Ecustomer perceptions are

not merely external stimuli; they are consumers' appraisals of those stimuli. Benefit, security,
personalization, relationships, control, and risk translate design feamtoepsychologically
meaningful evaluations. These appraisals then relate to a behavioral response. Future research
can extend the model by inserting organism variables such as pleasure, arousal, trust, flow,
perceived temptation, or urge to buy impuidwbetween the perception dimensions and actual
purchase behavior.

Finally, the results support dimensit@vel analysis rather than relying only on a total score. A
significant aggregate association can obscure the fact that some dimensions are active
predictors, others are enabling conditions, and others may operate through indirect pathways.
Future structural models should test personalization, security, benefit, control, customer
relationships, and separate risk types as theoretically distinct antecéedéore representing

them through a highesrder construct.

7. Managerial and Ethical Implications

For platform managers, the findings underline the commercial value of relevant personalization.
Recommendations should be based on current needs, temtspateria, and meaningful
product compatibility rather than indiscriminate exposure. Effective personalization can reduce
search costs and help consumers discover appropriate products. Poor personalization produces
noise, weakens trust, and can makeitberface feel manipulative. Platforms should therefore
monitor recommendation relevance, provide controls for preference adjustment, and clearly
distinguish paid placement from behavizased suggestions.
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Benefit and security remain foundational. Fastrele, clear comparison, dependable payment
protection, and straightforward transaction processes create the confidence required for users
to act. These features should not be designed only to accelerate checkout. They should also help
consumers understartdtal cost, seller quality, delivery conditions, return obligations, and
product alternatives. A frictionless interface is useful when it removes unnecessary complexity;
it becomes ethically problematic when it removes the moments needed for informeal choic
Responsible impulsmarketing practices require boundaries. Countdown timers, repeated push
notifications, default adons, dark patterns, disguised advertising, and false scarcity can exploit
urgency rather than create value. Platforms can presensaroen autonomy by allowing
recommendation ogiuts, displaying why an item is recommended, providing spending
reminders, showing complete prices before checkout, and using confirmation steps -for high
cost or repeated spontaneous purchases. Ethical desém bt eliminate persuasion; it
prevents persuasion from becoming concealment or coercion.

Customerservice and return systems should not be used to normalize careless purchasing. Easy
returns reduce perceived risk, but high return volumes create lagisficancial, and
environmental costs. Platforms can combine convenience with sustainability by improving
product information, size guidance, seller accountability, and recommendation accuracy. The
goal should be fewer regretted purchases, not simply coon@leted transactions.

8. Limitations and Future Research

The study has several limitations. First, convenience sampling and the concentration of
respondents aged @5 restrict generalizability. The results describe the analytical sample
rather than theentire population of Turkish-eommerce users. Future studies should use
stratified sampling and ensure adequate representation across age, income, region, and shopping
experience.

Second, the platform groups were highly unequal and N11 had no obseyvétigenuine
platformcomparison study should establish minimum quotas, verify active usage, measure
purchase frequency on each platform, and control for product category and campaign exposure.
The present platform findings are exploratory only. Thirdyatiables were collected in one
guestionnaire at one point in time. Commmethod variance, social desirability, and
consistency motives may inflate associations. Longitudinal studies can examine whether
changes in platform perceptions precede changesnpulse buying. Experiments can
manipulate recommendation relevance, security cues, return convenience, comparison tools,
and risk information. Transaction data can determine whether stated impulse tendencies
correspond to actual unplanned purchases.

Fourh, the measures were shortened and adapted. Although factor structure and reliability were
adequate, the-eustomeiper cepti on questionnaire does not
(2017) final 33item scale, and the eigliem impulse block does not repiace Giinel's (2024)

complete 25tem instrument. Future research should either administer the validated scales in

full or conduct a formal shoform development process using independent exploratory and
confirmatory samples. Fifth, several outcome itexdieitly included trust, personalization,

ease, risk, campaigns, or recommendations. This makes the dependent construct contextually
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meaningful but creates semantic overlap with the predictors. A stronger design would separate
the urge to buy impulsivelysel-reported impulsdéduying behavior, and specific platform
triggers into distinct constructs. It should also measure materialisrrcosetbl, shopping
enjoyment, financial literacy, mood, time pressure, scarcity exposure, and susceptibility to
recommaadations.

Finally, the analysis is predictive rather than causal. The relationship can be reciprocal:
consumers with stronger imputbelying tendencies may evaluate convenient and personalized
platforms more favorably because those platforms satisfyptefgrred shopping style. Cress
lagged, experimental, and behavioral designs are required to resolve directionality.

9. Conclusion

This study examined the predictive role efiestomer perceptions in platformalated online
impulse buying among Trendyol érHepsiburada users. The adapted perception measure
reproduced six interpretable dimensions, and the imyulgang block formed a reliable single
factor. Favorable -eustomer perceptions were positively associated with online impulse
buying, supporting t# main hypothesis. Personalization provided the strongest unique
contribution when all dimensions were evaluated together.

The evidence does not support the simplistic claim that every positive feature cdmmerce

platform directly causes impulsive rghasing. Benefit and security appear to enable action,
personalization is more directly connected to spontaneous desire, and customer relationships or
control may operate through other outcomes. Risk also requires more precise measurement. The
practical nessage is clear: digital platforms can increase responsiveness by making shopping
relevant and effortless, but the same tools can erode consumer autonomy when they are opaque
or aggressively engineered. Sustainable platform performance depends on combining
commercial effectiveness with transparency, informed choice, and ethical restraint.
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4.215.290 TLO6diTr. Bu °B:¢ne gtrneehmdefén. aB
hedef , I Kl et menin ge- mi K d°nem <ciro daj él e

payl aktéréldejéenda, beklenen tutar 4.355.045

hesapl anmaktadér. eBTylhece ayalen@zaca ekl extmetni n
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dejerlendiril mesine vyol a-maktadeér . Konkorda
b¢e¢yek °1-¢de bu orana dayandeéj éndan, ol - ¢t
bakéméndain hallerdelymekt edir. ¢al ék ma, konkor

Kkin dejerlendirmede sekt°rel faaliyet d°

ve mevsimsellik savunmasénén hangi kokul |l ard

Anahtar Kelimeler : Konkordato, konkordato 6n projesi, mevsimsellik, mali performans

dejerl endir mesi
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KLERK PREMAT| RE BEBEKLERKN TABURCULUK S| RE
PSKKOLOJKSKNE YANSI MAL ARI

¥jr. Gor . Dr . EDA ¥ZT! |
Kstanbul K¢l t ¢r o
e.ozturk@iku.edu.tr 0000-000277187200

OZET

Kl er i prematg¢¢re dojum, 32 haftanén altéenda g
yojun bakeéeimhtdieysa-ejdwmyduj u klinik bir s¢gre-ti
ebeveynl eri téebbi otorite ve wuzman ek-ip des
yeterl il ijJini sistemati k bi-imde zedel emekt
iyil gRmeergesi ol makl a birlikte, ebeveyn a
cstleni |l mesini gerektiren y¢ksek stresli bir
ortaménda haftalarca s¢ren i1zl eyici eanial ¢ ebe
zayefl atmakta, taburculuk sonrasénda s¢rekli
bebejin sinyallerini okuma ve yanet ver me
do°n¢kt ¢grmektedir. Ebeveynl erin kehktedgiclilg® z| em
-ektiji, b u dur umun ebeveynl ik stresini v e
bildiril mektedir. ¥zel likle annel erde gzl e
bebejin sajléjéné dojrulamak a-jnt albuwicul ek h
d°nemin en belirgin psi kolojik y¢klerinden
hazerl eksézl ék, bireysel bir kayge d¢zeyind

ebeveynde yaratteéj]jé yapeéeodlarkaikr edyuml gao-madjéd
pl anl amasénén b¢gyeéek °1 -¢de teéebbi kriterlere
parametrel ere odakl anmas é, ebeveynin psi ko
dejerlendiril memesk boklsyyjrecunol emelr rkd k tna d
prematire bebeklerde taburculuk strecini ebeveyg 6zt er | i | i ] i ve psi kol
ekseninde kavramsal olarak ele almakta; klinik uygulamada aile merkezli taburculuk

pl anl amaséna y®heli sudejage!l emairt mmakt ader .

Anahtar Kelimeler : K1 er i premat¢r e, -yteabeuylanilijydo] abeye!
bakeéem
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T, RKKYEODEKK G¥¢MEN ¢COCUKLARDA T} RKCE YET
AKADEMKK UYUM: LKTERAT| R TEMELLK BKR DEJE
Psi kolhargusk dyST! NDAJ
Bat man | niversitesi, Li sans¢steg EJitim Enc
psk.seyhmusustundag@gmail.co@RCID iD: 0009000472829720
OZET

G°-men -ocuklarén ejitim sistemine kaémeéf mén
- il etikim kur ma, akran ilikkileri gel i kKt
belirleyicidir. Bu -al ékmanén amaceée, Terkioy
akademi k uyumu araséndaki i | irnekdirnyekve alendakiut ar
t emel bul gular il e araktérma boklukl aréeneé or
tasarl anan arakteér mada, konuya ilikkin 40 te&
y°nt em, T¢e¢rk-e yeterkhademiek idy ki g Dtud rgaud lagr
dejerl endirmeye al énméxkter . T¢e¢rkiye bajl amén
alan yetikkinlerden veri toplayan ve T¢grk-e
33 yayén anal kapsam@hal °etdgk méekxen 7 yayén deé
analizle dejerlendirilmixktir. Bul gul ar , SEén
y°nergel eri anl amada g¢-1 ¢k, d¢kegk sénef k a
okul aidiyet , devamséz|l ek ve okul ter ki riskiyle
yeterlijinin gelikmesi i se kendini i fade et
kaynakl ar a eri Ki mi destekl emektedir. Bunun
sosyoekonomi k kokullar, °Jretmen yeterlikler
ve akran kabul ¢ taraféendan da bi-imlenmekted
yeti kkin dejerlendirmelerineddhganmbagedarti &
boyl amsal verilerle yeterince sénanmadéj éne
okul dersleriyle b¢gtenlexktiril mesi; ail e ka
birlikte yartttlmesi 6nerilmektedir.
Anahtar Kelimeler: G°® - men -ocukl ar , T¢rk-e yeterliji,

g°- ve ejitim.

TURKISH PROFICIENCY AND ACADEMIC ADJUSTMENT AMONG MIGRANT
CHI LDREN I N T} RKKYE: -BASED ASBESSMBENT R E

Psychologist keyhmus ! ST! NDAJ
Batman University|nstitute of Graduate Studies, Department of Migration Studies
psk.seyhmusustundag@gmail.co@RCID iD: 0009000472829720
ABSTRACT

Turkish proficiency is a key factor in migre
influences theimbility to understand course content, communicate in the classroom, develop
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peer relationships, and use school resources. This study evaluates the relationship between
Turkish proficiency and academic adjustment among migrant children in Turkiye anfledenti
major findings and research gaps. Designed as a qualitative document review, the study initially
assessed 40 fulext publications according to context, participant group, method, findings on
Turkish proficiency, and indicators of academic adjustm@&hirty-three publications that
collected data from children or adults involved in their education in Turkiye and directly linked
Turkish acquisition with educational adjustment were included; seven publications that did not
meet the scope were excludétie data were examined through thematic analysis. The findings
indicate that limited Turkish proficiency is associated with difficulties in understanding
academic concepts and classroom instructions, reduced participation, communication
problems, social etusion, weak school belonging, absenteeism, and risk of school dropout.
Improved proficiency supports sedkpression, peer relationships, classroom participation, and
access to educational resources. However, academic adjustment is also shaped by family
support, socioeconomic conditions, teacher competencies, instructional materials, psychosocial
experiences, school climate, and peer acceptance. The predominance of qualitative interviews
and adult evaluations shows that this relationship has not beeciesly tested through
standardized and longitudinal data collected directly from children. Therefore, Turkish
language support should be integrated with school subjects and accompanied by family
involvement, teacher training, and psychosocial support.

Keywords: Migrant children, Turkish proficiency, academic adjustment, setamguage
acquisition, migration and education.

1. GKRKEk

Go° -, -ocukl arén yakadéjée -evreyi dej i Ktir
il i kkil eri vV e okykt gepeyi Mleai i ntiopdema°m¢,ze
ger -ekl exkti]i bakl eéca kurumlardan biri okul
s¢recine ger-ekten kateéeldéjé anl aména gel mez
kullanma dizeyi; dersi tagi et me, °Jretmenin y°nergel erine
akranlarla ilikki kurma ve okulun sunduju im

T¢rkiyedde 20116den sonra g°-men -ocukl a
°l - ¢de dejiximi efiti mGemerkezlerinden resm’ e
°JTreti mi, tel afi ej i ti mi ve rehberl ik hizme

Bakanl éjé& taraféndan ye¢reéeteéelen deéegzenl emel er
okul a ner iakritneir mayé ve ejitim sistemine kate

raj men Kkur umsal raporl ar ; di | yeterl ifji, de
°Jrenme kayeéeplarénén holen °nemld.i sorun al an
Bakanl é&jé [ MEB], 2016; UNICEF, 2023, 2024a,

Terk-eyi g¢ndel i k yakamda kull anabi |l mek
kull anabil mek ayné becer.i dejil dir. Cummi ns o
yeterl iji ayre&neéeaybéuc éndoekrt.adBai ra °J renci ar kadakck
ders kitabéndaki soyut kavraml ar e, sénav sSol
zorl anabilir. T¢e¢rkiyebdde yapeéel an araxkter mal
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al anl agr¢e-nid¢akklier i n °jJrenme s¢recine ayné bi -
& ¥zaltun, 2020; Demir & Alyeéel maz, 2020; Kel

T¢e¢rkiyeododeki l'iterat¢rde g°-men -ocukl ar é
okul a uyum s ¢¢nendleereil egeanliékn meik t ér . Bu - al éxi
sorunl ardan biri ol arak belirtil mekt e; ancak
her Zzaman ayrénteéleée bi-imde -°z¢:;mlenmemekte
kat el eémi diokeautli devam ve akran ilikkiler:i
incelenmiktir. Bu -al ékma, s°z konusu al a
dejerl endirerek °nceki araktermalarla ortakl
Byl ece dil destejinin yalnézca ek kurslarla
ikl i mi ve psi kososyal destekle birlikte dg¢ky¢g

Arakt ér mada KU SOoruya yanet aranmecxter:
yeterliji, akademi k uyumlaréné hangi yol |l ar
i -erijini anl ama, sénéef i -1 il etikim ve Kkat €
okul kaynakl aréndan vyararl anmakel ekakéhmaké
i i kki deki rol¢ ayréca incelenmicktir.

2. YONTEM

¢al ékma, nitel dok¢man incel emesi y°nt emi
czerinde farkleée °rneklem ve arakteéerma desen
ortaknl eyihi belirlenmesine i mko©n vermektedir
°Jrenme s¢re-leri ile akademi k uyuml aréna il
dok¢gman incel emesi tercih edil miktir.

Kaynak taramasénda De rAgadeik vek YOK UlRsal Dézz i n ,
Mer kezi kull anél mécx,; igili kuruml ar én yay
Ag°®- men -ocuko, ASuriyel. °Jrenci 0, ATe¢er k- e
Aakademik uy umo, Afséeneéefi 0 kdtfaldeerhed i ylee no&ul
birlekxkimleriyle yapél mékteéer. T¢rkiyedde yeor ¢
da ejitim s¢grecinde yer alan °Jretmen, y°net
-al exmal ar dejmémrd eanldd m Mk tkéarp.s a

KI'k taramada 40 tam metin yayén belirlen
bajl am, katéel emcéel ar , y°nt em, Ter k-e yeter
gestergel eri a-éséndan incelenmgkabuyl 8¢9 Kkt §
ya da T¢rk-e edini mi il e ejitimsel uyum ar a
dékénda bérakeéel mexkt ér . Anal iz 33 yayeéen ¢zeri
politikal aréné ve ge¢nceil-uygyuydanaral aeé - @m&kisé n

¢°z¢ml eme s¢égrecinde Br aun Ve Clarkedéen (
al enmexteér. ¥nce her yayénén amacée, °rnekl e
kaydedi | mi ktir. Ardéeéndan Tg¢r k-de iyetkakrn lyie] ii kial
i fadel er kodl anméxkter. Benzer kodl ar ; der s i
ai diyet, devam ve okul ter ki riski il e bajl.

362



HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

akamada temal arrni gphrakitermaeémr\een dymrdkKan sonu:
d¢zenl enmi Ktir .

Araktérmada yalnézca kamuya a-ék yayénl a

kat @€l éeémcéedan yeni veri toplanmamgapee&l mamBacktné&
Bul gul ar yorumlanérken incelenen -al ékmal ar é
g°z °n¢gnde bulundurul muktur.
¢izelge 1. Dok¢man se-imi ve dejerlend
AK ama Olguit Sonug
On Konuya imekknnyawén!| ar én
. o - 140 yay
dejerlety°ntem ve bul gul ar a-eése
T¢rkiye bajlamée; g - men
Dahil etme s¢recindeki yetikkinler ;|33 yay
uyum arasénda dojrudan i

Kapsamd é Kk € yak grubu/ bajl a
Dekl ama|dil ve ejitimsel uyum ar|7 yayeée
Kurul mamasé

3. BULGULAR

Kncelenen -al é&kmalarén ortakl akteéejé baxkl €
kull anél an kavramhay& ge&- ly€mteirrgmd irdi ra.nl¥aj r e
arakteéermalarda °jJrencilerin soruyu yanl éxk a
takip edememe ve sahip olduklarée bilgiyi T
belirtil mektag di-r & OFEgveetn-Kar2a0l9; Er en, 20109;
Bur adaki g¢-1 ¢k -oju Zzaman °jJrencinin ne b
g°sterebil me i mk©nénén sénérl é ol maséndan ka

Di | engeli sénéf i-i Kkat¥jleenci kbi y°ynamrada
arkadaxkl|l aréné anl amakta, dijer yandan kendi
cevap verme ya da alay edil me kaygésé da se
getirebil mektedirfekKicnemmktcanllemérf&0 189 Dul gu
sék dile getirdiiji gé¢-1 ¢kl erden biri, °J ren
katamamakt ér. Jusufbasic ve Kenan (2022) ise
ejitimjekwvieklsosyoekonomi k g¢-1 ¢klerle i - i -e

T¢rk-e geliktik-e -ocuklarén yalnézca °jr
il kki de dejikmektedir. Bi-er ve ¥zaltun (
surecindebetigi n bir sorun ol dujunu; °jJrencilerin |
destejinden yararlandejéene bil dirmiktir. Or
etkinliklere katélabil mek -ocujun okdleki-in
di |l sel ol arak geri -ekil me, yanlék anl akeéel ma
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Di | gé-1 ¢J é¢éneén et ki si zamanl a yal nézca
aidiyetinde de g°r¢lebil mektedir. Derrmi uzu
ili kkilerinde zorl anan bir -ocuk i-in okul,
yakandej e bir yer e de°n¢kebi | ir. UNI CEFOI n
dejerl endirmesi; ekonomi k sorunl arygre,mcell &4 &r
°Jrenme kaybénén ve aile kokullarénén ©birl:i
2024a) . Di | yetersizliiji tek bakéena okul t
birlektijinde -ocujun okuldan wuzak| akmaséneée

Akademi k uyumun vyalnézca dil d¢zeyiyl e a-
bul gul aré araséndadeér. Ailenin desteji, evde
i ki nci di | edi ni mi konusundaki b i lpgkosesyal k ul |
destek ve akran kabul ¢ i1 likkinin y°n¢gn¢g dej
kat él eémcéel ar -ocuklar ve veliler i-in dil de
ejitim °nermi ktir . Su reeerilarige biliktkpaikblajik dlestek,aile( 2 0 2 1
katel emée, sosyal etkinlikler ve °jJretmen yet

¥Jretmenl erin - ok di I séneéefl ar a hazeéer
sorunl ardan bermenryaBameekveéya ikinci dil o
°©zel bir ejitim almadan g°-men °jJrencilerle
di | d¢zeyine uyarl amakta ge¢-1 ¢k -ekmektedir
Gulgicek, 208 ) . Son yeéell ardaki arakteéermal arda da
y°netimler.i a-éséndan °nemini koruduju g°r ¢l
& G°-er, 2023). Bu durum, meselenin ge-ici k
veokul un Kkur umsal kapasitesiyle ilgili ol duju

Y°nt em a-éséndan bakel dej énda, -al ekxmal
dejerl endirmelerine dayanmaktader. Bu ar ackt
a-ékl asa da ITe rrnkote oyrettaelramasié,i okuduj unu anl ¢
ili kkinin d¢gzeyini °l -mekte yetersiz kal makt
ver.i topl ayan; y ak, cinsiyet, T¢rkiyedde bu
kokubil ariekte dejerlendiren nicel arakteéer mal a
zaman i -indeki deji kime ilikkin g¢-1¢ yor uml

¢izelge 2. T¢rk-e yeterlifji il e akademi k wuy

T¢e¢rk-e yeter

Tema oldujunda T¢rk-e yeterl
. Kavram, metin ve yonergeleri | Ders materyali ve ybnergeleri
Ders 1 -er ~ -
anlamada gucluk daha baj émseéz
Sessizlik, ¢cekingenlik, soru Kendini ifade etme ve etkin

Sénef kat sormaktan ka-élkateéel em

Akran ilijYanl ék anl akeéel |Akran etkil exi
aidiyet izolasyon riski aidiyet
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T¢e¢rk-e yeter

UElis! ol dujunda

T¢e¢rk-e yeterl

Devam ve |[Bakaréseéezl ek bOkquayAn_ak'Iarenda

streklilik ve okul terki |V8 elitimde ka
guclenmesi

4. TARTI k MA

Kncel enen | iteratg¢gr, Te¢rk-e yeterl il i | €
baj bul undujuna ikKkaret et meskdreuw-i ri;l iammigiaki bdie
akademi k bakarénén tek a-éeklayécésé ol mamakl
ara-|laréndan biridir. Y°nergeleri, ders met.
°Jrenci, sahip olduju Dbil giwibi kuwulkl amBma kntead ewn
performansé dojrudan biliksel yetersizlikle
g°zden ka-érabilir.

Bul gul ar , géendel i k konukma beceri si il e
uygul amal ar énda yaedtégréinnéc eg °dsitkekrameek taeldémm Ak r .
bir ©°jJrenci, mat emati k problemlerindeki [
sosyal bil giler metinlerindeki soyut anl aten
(2020) komewrmea, aksan vV e s°yleyiKk Ozel l i kIl e
belirtmicktir. Kele- ve G°-er (2020) ise gen
zaman karkeél amadejéné ortaya koymukt uen. Bu s

bajémséz kurslarla sénérl andér él mamasé gerek

Araktérmanén sonu-1ar é, di | sorununu okul
g°ren °nceki -aléekmalarla °rt¢gkmektedir (Ceéer
Bu dlegredi r mede farkl é& ol arak, Tg¢rk-e yeterli]
berakeéel mamécxk,; ders i -erijine erikimden akrar
ri skine kadar uzanan i i kkiler enr lyiektee | ]
psi kososyal yakxantélar ve okul i klimi de bu
dejerlendiril miktir.

T¢rkiyedde uygul anan ejitim politikalaré,
°T renmesi i -1 n o9 ruemluir mbkt ural t papéci ejitim
-ocukl ar én resm’ okul |l ar a y°nlendiril mesi,
sajl amexkteéer . PICTES/ PIKTES kapsaménda Te¢r k-
kapsayeéeceée ej i téitmg | mgké& gmal aBruenuwn ¢ birl i kte
raporl ar é; kayetl e ol manén d¢zenl i devam, °
etmediJini g°stermektedir. Ekonomi k engel | e
kapsayécél ék astuanekiedid(dNNCGEF, 2023, 2024a; 202b). Bu nedenle
politikanén odaj e, -ocuju okul a kaydet meni
deneyimine yonelmelidir.

¢cok dil I séneéefl arda sade ve akamal é y°ne
haria | ar é, akran desteji ve gerektijinde kont
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kol ayl aktérabilir. Ancak b¢gtegn sorumlul ujun
y°netimi, psikolojik danékmanl €kreemenberi Tg
arasénda d¢gzenl i bir I K birli7i Kurul mal éd
tutul mamal eder . Kaygé, travma veya déekl anma
s°z al maktan ka-énabilir.

Nitel - al eenea | ayraéékna naajnérdor unl arén bajl ame
Buna karkél ek alanén arték °|l -¢lebilir ve ka
farkl e beceri al anl ar éné; not, okudujunu an
mod e | i i -inde inceleyen -al ékmal ar, hangi de
ol dujunu g°sterebilir. Boyl amsal arakter mal e
akademi k uyumun nasél deji kti ] iigindetelafiedkip yél | a
edi |l medijini ortaya koyabilir.

5. GENEL DEJERLENDKRME VE SONUC¢LAR

T¢e¢rk-e yeterliji, Tegrkiyeddeki g°-men -oc
deji kkenlerden biridir. Di | d¢zeyi kurpk sel di |
kendi ni i fade et me, akran ilikkileri ve oku
kavramlaré ve y°nergel eri anl amama, d¢kegk ka
uzakl akma gibi sorunlar beyalrmgé nd & kdnielk t gzda rri. |
eksi k ol ur. Aile desteji, ekonomi k kokul |l ar
-ocujun psikososyal yakanteéelareé sonu-1I|lareé ©°n

T¢e¢rk-e destek progr aml ar émeladik Matemdtig, fea,l er i n
sosyal bilgiler ve dijer alanl arda kull aneéel
par-asé holine getirilmelidir. ¥jJretmenlere
y°nerge hazeérl amamag¥Vves&lapdaeyjemek eRtd}l mmme kon
d t
i
S

czenl i ej i i m veariillemeisl etgekrienkii rt erQksune vV e
mk ©nl aréyl a destekl enmel i ; ailelere evde u
unul mal édeér

Akademikdest k il e psi kososyal destek ayné pl an
kaygeéeseée, travma, dékl anma ve aidiyet sorunl
-ocujun séeneftaki sessizlijini tek Dbatkna or
sosyal vV e sportif etkinlikIler il e ayr eémc e
yaygénl akteéerél mal eder . Gel ecek arakteéermal ar
standartl|l akteéer &l méexk ol -¢ml erin k ulllneanséél mae e
deji kKimin zaman i-inde izl enmesi °ncel i kli 0
6. SINIRLILIKLAR

Bu dejerl endir me, erikilebilen yayeéenl ard:
°rneklem, y°ntem ve kull andéklsama -k avreamldaorf
karkeéel aktéréel masénée g¢-lexktirmektedir. ¢cal é
nedeniyle T¢rk-e yeterl ijJi il e akademi k uyurt
y°n¢ hakkénda kesin bir saodneurt ak vuayruéni;a nmaom a, k tda
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okul aidiyeti, devam ve °jJretmen dejerl endi
nedenle el de edilen sonu-1ar, l'Tteratg¢grde toe
bir dejerl endnmaneé doédrarak el e al é
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GILLES DELEUZE 6! N PSKKANALKZ ELEKTKF

Dr., Aydén ¢K¢

Milli Ejitim Ba
aydincicek6312@gmail.com
ORCID ID: 0006000317869223

OZET

Sigmund Freud, psi kanali zin kurucusudur . Ay
kull anméktér. Y°ntem ol arak psikanalizin mer
arzuyu dar -er-evede el e alarak, dh@egatcleapaar
°ne s¢rdejeé¢ oedipus kompleksi ile birlikte b
bek yakéndaki erkek -ocukl arén babadan kurtu
anneyi arzul amasédeéer . Bu® nrceed @ rkll e dli ma k- oycau | d
nesnesi anneyle ger-eklexkxir. Bu sebepledir Kk
nesnesidir. Fakat erkek -ocuk, t emel arzu n
babayé fark edeadéenmadtame otcairtksiil-dinsihdi r . Had ¢
babaya karkeé i-g¢degsel sal derganl ék hisleri
Oedi pus kompleksinin keréelma aneéedeéer. ¢ocuk
tehdi dine boyumaéjegtekseeecektir, ya da Oedi
nevrozlu bir y akama mahk¥m ol acaktér. Tem
Oedipallexktirir, i nsanén arzulama s¢re-»1eri|
eder. Budurumlardahar k|l € ol ar ak, Del euze ve Guttari [
-er-evede ele almeéexklardeéer. Onl ara g°re psik
tehli kelerden ayeért edi | mesi gerekirike Zira
olukturuyor. ¢¢nke¢ psi kiyatri hastanesi nere
ise aksine a-ék bir havada ikl emektedir.

Anahtar Kelimeler: Freud, Deleuze, Psikanaliz, Arzu, Oedipus Kompleksi
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GI LLES DELEUZEOGS RFCHOANAUESISOF
ABSTRACT

Sigmund Freud is the founder of psychoanalysis. He also employed psychoanalysis as a
method. At the core of psychoanalysis as a method lies the concept of desire. However, by
approaching desire within a narrow framework, he adomedestrictive perspective.
Furthermore, he sparked a revolution with the Oedipus complex, a concept he proposed.
According to the Oedipus concept, it is the desire of thoeefive-yearold boys to rid
themselves of the father and gain the mdthtatist he chi | dés desire for
reason, becoming or identification primarily
object of desire. For this reason, the mother is the first object of desire for both boys and girls.
However, the boyerceives the father as a rival in his relationship with the mother, who is his
primary object of desire. The father represents castration for the child. Faced with the threat of
castration, the child reveals instinctual feelings of aggression towdutltee. This is precisely

the breaking point of Freudo6s Oedipus compl e
submit to the fatherds threat against the mo
Oedipus complex and be condemned to wote life. Fundamentally, the Oedipus complex
AOedi pali zeso desire, subjecting human proce
circulation. In contrast to these perspectives, Deleuze and Guattari have approached
psychoanalytic thought withia very different framework. According to them, psychoanalysis

must be distinguished from the dangers inherent in a conventional psychiatric hospital. For
psychoanalysis poses a distinct kind of political danger. This is because a psychiatric hospital
estdlishes a closed facility with a specific location, whereas psychoanalysis, on the contrary,
operates in the open.

Keywords: Freud, Deleuze, Psychoanalysis, Desire, Oedipus Complex

Girick

Del euze, Batée de¢e¢kegnme bi-iminel memtiurmodRU N K
ger-ekl ektirmenin yol u ol ar ak Bat é d¢Keénece
ol umsuzl amakt ér. Olumsuzl amanén ger -ekl ekmes
ettiren psikanalitk y°nteminl e lbeaktliary anmeFsrie ugc
eden psikanalitik d¢kéegnme bi-iminin ortak n
ol masée ise °ze y°nelik bir arayéexa bajleée ol
yoksunl uju gi der me anl amamau gelkmelkt edir.gi B
ger -ekl eken!pMyirrécdiurFurneduudr .ar zul ar & dar -er - e\
d¢kegnceye sahip ol muktur . Ayreéeca d¢kegnce ol e
bir -ajér a-méexkteéere, Od-eiweuysa kboemp | yeakks@ mdea kgi® re |
kurtulup anneye el de et meye -aléxkmaktadeér, y
©zdekim °ncelikle bir -ocujun temel arzu nes

1Aydén Dteil-eelkz,e ve Nietzsche DeKsetuaznebduiln: NK aeht azlsetdB. eY aOykéunni a
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hem de kéz nnoec uijlukn a@ar-zun mesnesine d°n¢gkmekt e

arzu nesnesi ol an anneyle ilikkisinde bir ra
temsilcisidir. Hadém edil me tehdidiyle -ocu
a-&j-¢ékarer. Kkte tam bu noktada Freudoéun Oe
andan itibaren ya anseste karké babanén tehd
Oedi pus kompleksine takenteéeleée ol @aemalllarakevr oz |
Oedi pus kompl eksi arzuyu Oedipallextirir, |
mant éeéj énén egemenlijine teslim eder. Arzu k:
ol maktan -ékék Freudoéun s ah ecegkvedbdbnmagngek de ar a d «
m¢mken dejoil ol mayacakt ér . Kéz -ocuju °nceldi
bir nesne kekxfedecektir, bu nesne penistir.
penis ¢zerinden kodl aynaécna katré&ru.l aNnah asy;ete -H reeru dn
i penis késkamyriéégda oDeollawczack tvee . Guttari psi ka
bir -er-evede ele al mékl ardeéer: AeBuge¢n psik
tehl i kel er deesni agyeérretk eadi lkkendi ne °©zg¢ bir - e
Psi kiyatr.i hastanesi nerede ol duju belli bir
havada3Dokllaiyyeosrée.y |l a psi kanaliz, bireyleri nevit
1.Del euzed¢n Psikanaliz Elextirisi

Del euze a-éséndan psikanaliz artek d°rt duva
ol maktan -ékéep siyasilekmik bir d¢gke¢gnce akeéem
indirgeyip dudrémkaék traedrér zamard i su-1u il an edil
psi kanalizin bilin-dékénda fazla arzu ol duj u
fazla arzu ol mamakla birlikte her «kKeyi bilin
bil iéenn-ddaénk bahset mek defj il bilin-déeké ¢reteb
edi | memektedir. Bilin-dékée, pol itik, tari hse
ki, bilin-dékée ne bir dil sg¢r -Brelsiiny-lkeé méee iez |
edecejiz bir ©°z, bir mek©n ve politik bir a
dejil dir, bir ¢retim nesnesidir, ©°nl ememek Kk
s°yl eyel i m, nesnesiirol®mrandedsié dye by o katrzruunusa d
kendisinin nesnellijidirler. Arzu hi-bir z a
iti baren tari hsel sosyal bir sahada bilin-
sistemidir. Arzunun herneredel ur sa ol sun, ail ede ya da maha
sall aktérmayacak ya da aygété sallamayacak,
devrimcidir. ¢c¢enke her zaman daha fazla baj!

baj | amimé&d didizerdemeleri kesmektedir, bunu yapmada ¢ok kabiliyetlidir, arzudan da

2Ser - an NGHlésBer emze ve Felix Guatt arAkdenizUniversizesiSoSyalt ol o i
Bilimler Enstitusu, Yiksk Lisans Tezi, Antalya, 20121; Si n aDelelgeSlu@t t ar i kizoanali z:
Fark ve Arzu Ontolojisii Ankar a: Sent32. Yayénlaré, 201

3GillesDeleuze | ssé&z Ada ,Cev.Ferhat Taylaikart Yiugefere r ( K sBaajnlbaunh :Y,ay énc é |
2009, 423
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politikadan nefretedéfDo | ayéséyl a Del euze, bilin-dékeée f a
yer.i ol arak dejerlendirmicktir. Bu nedenl e bi
ol mal edeér .

Bilin-dékeée cretiminin yapél acaj é & birkktel | ar k
s°®zcelerin ve s°zcemelerin ortaya -éeékeéekeéne
icretmekten -ok wvar ol ané al an bir makinedi |
etmel erini, arzuyu keésetl aypandéijrée fd ki grdd & .
kompl eksi dir. Genell emel erde bulunarak topl
-al ekxmaktadeér . Oedi pus i se s¢rekl i hadéem
dur maktadeéer . Bilin-deké pxKiukarkdlai zaiin ei Iveer is o
il gi | dej il dir. Bilin-deké d¢gnyayla il gildi
verecektir. Bunl ardan birisi yar ge- Schrebe
il gilidir. A ma Fr ecoatta kbtmaddnasadece bdba ulbi il m ik k ihs
indirgeyebil mektedir. Dijer bir °rnek ise ry¢g
s¢rekl i i stekl erini karkél amayan ego bu i st
sayede giderilmeyen arzua r r¢yalarla giderilmik ol ur. D ¢
r¢yasénda alté ya da yedi kurt g°rd¢j ée¢nde Ki
demektir.. Freud bu -okluja indirgemekten he
brkurda bajl amaktan bakka bir kKey d¢kéegnmegyor .
butun bir libidinal s6zcelem ezilip geciliyDo | ayéséyl a Freud, ar zuyu
nedeni ol arak dejerlendirmiktawar ke | eeruzwey u sfe:

konuma takeéméxkKkter.

Sonug

Del euzede g°re, Freud-u anlamda ar zu, eksik
g°sterge ise arzunun Kkayép «kKeye bajlé ol ar
kéeskan-1¢&j é, hadem edil me, nevroz, Frgudcge a Vv b.
anl amda arzunun negatif belirlenime bajleée
s¢re-1l eri eksi kl ik czerinden kodl akt er méxkt
kazandér madeéer . Bu da arzunun pratiak meajtleant
Esasénda bu durum, arzunun varl éjéné g°rmezd
°edi pus kompl kesine bajlée arzu anl ayéekeéneéen
ol ukun ont ol ojisinden s%kg¢p iekCsnkik her jnsam neg:
dojasénén temelinde °edipus kompleksinin var
merkezinde arzu d¢gKeéegncesi bulunmaktadeér . Anc
y°neli k ol dujunu iddia reztunyiuk tsién & rDea neduézreg c €p s
-eékarak arzunun yaratéecé oldujunu savunmukt
hastal ekl e bir d¢egkegnme bi-imidir.

4 Gilles DeleuzeK k i De | jCev. MahiREmdei Keski(, Kst 8apulam Yayg@/icéel ek, 2009
SDeleuze IAsdsaé zVe Di j, 424428Met i nl er
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SCI E

PLATONONUN DEVLET ANLAYI kI NIN KNSAN HAKLAF
ANALKZK
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Milli Ejitim Ba
aydincicek6312@gmail.com
ORCID ID: 0006000317869223

OZET

Pl aton felsefe tarihinin °nemli filozofl ar én
getirmesinden kaynakl anmaktadeéer . Sistemati k
kadar siyaset d¢gkegncesi °nemlil @i ol aZiaka Rleat
ve devliet d¢gzeni i nka et mi Kt ir. Knka etmi kK o
bakéméndan ol umlu ol duju d¢kegneglemez. ¢¢inkyg
bir kast anl ayasé gqal awteikemidrmat i t.0opBw mls al ge-
getirilmicktir. Ayréca k°lelijin mexru g°r ¢l
d¢kKeéegnecenion de olumsuzl anmasé anl aména gel me
anl ayéekénéeét &rnenbl aarotnméak- éséndan topl umlar, [
Bu nedenl e, Pl atondun siyaset d¢kKeéegncesinin
ihtiya-lar, bir toplumu olukturmakl!| aepn rl ikt
kendi i htiya-lareéenée karkél ayamamasé dur umu,
gi ri ki mi i se mutlak bir d¢gzenin kurul maséna
bireylerin dojuktan getirdipseé gerekikienlie s
Kendi niteli kl er. dékenda farkl é& bir ik yapa
yol a-maktader. Dol ayéséyla bu -aléekmada Pl a
analizi yapélacakteér.

Anahtar Kelimeler:P| at on, Siyaset, Devl et Knsan Hakl

374



HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

AN ANALYSI S OF PLATO0S CONCEPT OF THE ST/*#
PERSPECTIVE OF HUMAN RIGHTS

ABSTRACT

Plato is one of the most significant philosophers in the history of philosophgidgtificance

stems from his systematization of philosophy. In the development of systematic thought,
political thought is just as important as the concepts of being and knowledge. Indeed, based on
his political thought, Plato constructed a new social aiitigal order. The societal and state

model he constructed cannot be considered positive from the perspective of human rights. This

is because Plato divided society into specific classes, thereby developing a new caste system.

In this caste system, preuary social mobility became the primary objective. Furthermore, the
legitimization of slavery implies a rejection of the idea that all people are equal by birth. In this
regard, t he significance of Pl at o06s under s
perspective, societies are formed based on needs. For this reason, the concept of needs occupies
a central place in Platods political thought
give rise to the principle of specialization. The situatiommhan individual cannot meet their

own needd and the resulting attempt to obtain those needs from adofiegved as the
foundation for the establishment of an absolute order. Within this absolute order, it is argued
that individuals must perform their des in accordance with the qualities they are born with.

An individual who performs a task outside their own qualities creates a state of chaos. This, in
turn, |l eads to injustice. Therefore, this st
the perspective of human rights.

Keywords: Plato, Politics, The Republic, Human Rights, Society

Girik

Pl at onbd un si yaset d¢kencestiAyngelzsaenfaen d a rsii
a-éséendan dejerlidir. Ayreéca sistem d¢gkegnces
¢¢nkg Pl at on, yakadeéj é toplum i -indeki h al
gzl emlemi ktir. Bu dur unjdlaaan dkéujrét uld iurk dd valr eatk
koymaya -al éeékméktér. Devlet modelini tasarl a

konusun da aydénl atéeceée bir fikir ortaya Kkoy
bireyde iyi bie.kAdAknEdeetirtdgatopkmam nezdind

Dol ayéséyla adalet topl umsal ol mal edeér . Anca
Pl atondun insan haklarée bakéméndan ol umlu ol
1. Pl atondun Devlet Anl ayeéexke

!serdar Saygeéele ve Aydéen ¢i-ek. AGilles Deleuze Acéseér
Bir Dej erMleanackiar mree,I s afyé: Dedgi( Al &;l &€ Ky Batez§ ve-Neetzsche
Del euzed¢n Ni eKgsahbubDkukKabal e265. Yayénl aré, 2026), 251
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Platonsi yaset felsefesine Yevietaldi e esegnoadleerniymi
bi-iminin nasé@l ol masée gerektiiji konusunda
hakl arénén devlet tarafeéndan nBusedevieinkendir ol a
varoluku i-in bireylerin haklarénén nasél g
Pl aton, devliet ve toplum anl ayékénén tasares
a-éséndan mutl ak bir ve¢ zaeggmién zaarnmaanydaa -tékprhausne
ihtiya-lar etkilidir. Bir birey kendine yetm
Bu hususla ilgili olarak PlatoDevleta d | € eserinde Kunl aré s°yl emi
i nsaneén t ekk ebnadki énnea ,y ektermedme s i , bakkal ar éneée ge
kurul maséndan bakk@¥hieysebéprvansmadéi ? eks
bakvurur, bakka bir eksifjJi i -in de bir bakk:é
araya toplanmaséna yol a-ar . Hepsi yar déml a
yakamaya toplum d3elndy édseéryilza dbeijri |d ¢nzi e?ni var
kendinde bir eksikliJi hissedhrnelsedcejei ree siirkdn

¥te yandan Pl atonéa g°re, toplumu meydana ge
B°ylece ik b°l ¢m¢ sajl anacakteér ; -¢éenke bir ok
m¢mken dejildir. IKamakhéin-iymkpimpséalk, s@i yecek
farkle keylere i htiya-1laré varder. Bir insan
-ok zor ve zahmetlidir. Oysa insanlar far kI
kabiliyetiner uygun bir i Ki yapar . Ayréca dijer ins
i-in -ok daha verimli olur. O halde ihtiya-|I
-exkitlilijiyle birlekince ikabalpeéegbhemdnaoul
-ékarer. Buna g°r e, i nsanl arén yakamaseé i -
gel erek il k t opforua yod suékytluar muhktliayrad-élrar , t opl
etkenlerden birisidir.

Platon ihtiyaclar vei k b°l ¢m¢ sonucunda ol ukturduju to

birbirini destekl eyen bir yapé olukturacakt
karkéel ayacak farkle sénéeflarén ol masénkger eki
d¢kmektedir. Pl atobevigadIlparesadrei mdd khy lag eéx-€al
bir key emrediyor i-melerini, bir bakka «kKey
ediyor demekten bakka - ar ealveakroymén? k(e¢) akiédid,
mu acaba? Buna karkeéel ék kendimizi tutamaz d
diyemez miyiz? (é€) Burada Dbirbirinden ayré
hesapl ayan, d¢kegnen yeandzér ¥ktie,k ibyusnea adkeel¢ nymaeny
yanemézdeéer . o, sadece sever, aceéeker, susar,
2Platon,Devlet- ev. Sabahattin Ey¢bojlu,M Ali Cimcoz, (Kstanb
369b.

3 Platon,Devlet,369¢c
4AhmetArsland k - aj Fel sefe Tar i(lKist@mfbiudt| KsdembRIlatBoh da, ! ni
405406.
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i -imizde b°yle iki yan var. Ama k®pygagkskyl k

Pl aton, toplhlimr dgrzeaninz nayd ébajl é& ol arak a-¢@&
Pl atonda g°°r e, nasél i nsan v¢gcudunu ol uktur
par-aya b°lerek, sénéflée bir toplum model:i C
ve ciftciler olmak Gzerg - b°Il ¢me ayr él mal edeéer . Bu ¢- seénc
denk d¢ken erdemler vardér: Y°neticilerin er
ise cesaret ve yijitliktir. Her sénéfien ken:i
séneéef dijer bir sénéfén i1ikKine kar ékamaz. Sér
belirledi kten sonra, 6 adaletdé kavraméneéen t a
dojru dengede tutul maséyl aibigleviet héaknedenterdevar Ay n e
olan akélla y°netilmelidir. Adalet herkesin
ol masedeér . Pl aton bu tanémén olumsuz bi-imirt
adal et kavraméemsedan allad ek etklae rlmaimeenya ul akér . (
devl et en temel kavramdér ve yg¢sgcelexktiril mi
devlietin ©°l-¢tleri; bil gel ik, ceSRoleay e Ldylga
devet , bireyleri istedii7i bi-im  vererek kése
varl éjéenén bireylerin varl é&jéndan daha dejer
¥te yandan devliette ekonomi k i Kl eyi K¢ saj l
bel ¢m¢gnden akél , irade ve iktaha denk gelir.
kendine yetemeyen, bu y¢zden bakkal aréna muh
yet ememesi i Kb°l ¢m¢gng¢g dojur muk, - ékuarbnegrcg b esroil
ol arak da ©bir devlietin ayakta kal maséné saj
senéféenén aile kurma ve °zel me¢l ki yet hakl a
mahrumdur. Ayr éca devlette yéreral kmreasgoetlardan. |
senéféen ejitimi -ok °nemlidir. Pl atonda g°r
yaratéeldekl aréné bul manén ve yarateéel ekl ar éna
Bu sénéféen g°revive-gegveerl dpktaahbayarak, te
korumakt ér Pl aton a-éséndan, koruyucul ar S
-ift-ilerin erdemi -al ékkanl éek ve itaatken,
koryucul arén devletin yapéséneée iyl bil mel eri
gereklidir Koruyucul arén ejiti mi ki a-éda
m¢ zi k ejitimidir. Ji mnasti k sadeceunlda den e
ejitil mesidir. M¢zi k ejiti mi insanén t¢m ruh
bakar ma ol anajé sajlar-yatiafrt oillmad as@ngfeédman i
hal kén bek-i si ol acakl ar atman ekKemuwywscul al @&
vatandak!|l arén zorbal ék et®memel er i I -1 n Dbirta

5 Platon,Devlet 439¢d-e.

6 Arslan Topakkaya,Si st emat i k Fel seflferi Bajot @aines d girk@& abbalR t € r ma s

Akademi kENay20-168.), 164

TopakkayaSi st emat i k Fel s eArei Btagtl elmes ti68a rPd @alt ot &€ r m
m

s e,
8TopakkayaSi st emati k Fel s eArei Btag tl ealmEsn,ibdha rPd &lt ot ér S

(o]}

a
a
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Pl aton askerler i-in °zel m¢l kiyetiYasadar | e ku
kitabénda dejiktirir). Ail eyayrtéocpa uenvslaill idj¢iz e
bir g°rev olarak tanémlar. Askerl er yurtt ack
yakadejée d°nemde amat®©°r bir askerl ik ol dujun
-al exker. Pl aton klbawgménml|l da séawmakeabar kgdbn
Pl aton bu d¢k¢ncesiyle kadénlara da topl ums
-al ekxmexkteéer . Topl umsal il erl eme a-éséndan P
ortaya koyddjau ekadémdar &rer al masée ve y°neti
ol maseé, di kkat ° eki ci bir d¢kegncedir .
Y°neticiler séenéfeée aklée ve bilgelif5ji t emsi |
se-ilirler. Yir mi yakl am ébal uil agdnnrmkeoyaryafp U
se-ilerek, filozof y©°neticiler kadrosunu ol u
da yetenekl: i ol anl ar ayneée haklara sahiptir.
tedbirler daiayne w%enetrildi lkerl air- Bu sénéfta
kuramazlar, mam¢ | Kk edi nemezl er . ¢enke yo°neticilerion
ve daj et mak, toplumun mutlulujunu sajl amakt
dizenleriilet opl umun d¢zeni I -in bir mod el ol uktur
siteyl i dare i -in en yetenekl:| ki kilerdir.
ol masée gerektijini belirtir, b ° you dacdevietmk | € n
refahéené sajlayacakter. Pl atonbéa g°°r e, topl
varl ék ortakl ejéna saygé g°sterirlerse; evle
-ocukl ar da yi ne oyl°urrdtaircsial; e rkcaed eenjliatri leerckeekk | e r
°devl eri i.stl enecek devl et m¢ ke mme | ol acakt é
bi -1 mi, yeryg¢zende dejil bel ki g°ky¢zende g
bakacakl!| aredaélr .d (&bennuin oldukt uracak ve akl é tem
insanlar filozoflarder. Filozofl ar topl umsal
mutluluja eritkil mik olunacakt é.

¥te yandan Platoméwerkl adeddlgrpnee®henri Mievl] et K

anl atmaméez gerekir. Bunl arén il ki ol arak kel
devl et aristokrati k devletten sonra gelen d
aristokrasinin boz | muk bi r Keklidir ve b¢gteéen bozuk re
ol anédér. Bu devletin amacé baréktan -o0ok sav
ej i timi, °nem verdiiji dejer i se esnatahmial ar ak
edil ecej i gi bi kezma, °fke g¢ce¢ (thymos) aj é
dejerine inanér, jimnastije ava d¢gkkender,

sever''Bir dijer devlet ise zeBgihévViketdewedref oa
gel en, onun kendisinden -ékan ve dejer bakeé
paraya servete sahip olan k¢-¢k bir azenl éej
kontrol edi ci gecehdear ihywlkd anmanmgi Kleinldi d gj r

TopakkayaSi st emat i k Fel s eArei Btag tl eatmEniédd @@L @lt ok
WTopakkayaSi st emat i k Fel s eArei Btag tl elmes HE&AGEW &alt Dt ér mas é,
Arslan, Kl k- aj Felsefe Tar#420i Sofistlerden Platonboa,
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i kisini bir teraziye koydun mu k'Xoellaeyréisné ybliar
bir devliette zenginlik ve zenginler bak tac
azabPB?tybe bir site k¢-¢k zengin bir azénl éfj
-ékardéje i-in de i-inde en k°t¢ velMen tehli
Pl aton a-éséndan dijer bir y©°net iadhdexlaténl i I S €
uzakl akma sérasé i -1 nde i-¢é¢nce¢e sérada bul ut
Demokrasinin neden oligarkinin sonucu ol ar a
tarafta k¢g-¢k zengin bir adnéayah @kbiyik yoksullar y a n d a
grubu ve i kincilerin birincilere karké duyd:

zevk ve safa hayatéenén yumukattejeée bir avu-
bakka kaybedecek «keyhléenr-i voel mafykaen bgirzilnemeikn bi

devrimdir ve yoksullarén zenginleri yenmesi

ve nimetlerini, i Kl erini eKit olfarlak opay luak
bahsettijyi°neni m°bg-i mine gel ince bu da zor
Demokrasiden daha k°tg¢ bir rejim varsa o zor
°czel bir °rnejini vermesine gerek yoktur. ¢ ¢
yonret i cilerin varl éklarée Dbilinmektedir. Zor ba

onun bozukl atténén sonucudur.

Sonug

Pl atondun mutl ak bir adal et anl ayeéexeée net.i
ger - ekl ekmesi m¢ mk ¢ n  odlnmary.anZibria d,ewlpeyta kod yar
dejil de g°kten almaktadér. G°kten kaynaj éneée
neden olan bir ideal yapédeéer . Khtiya-I|lar ek
Kur ul muk ol an sbhetlamagabnéi mibnde séeneéef a m
mahk¥mi yetin olukmasénda, Pl atondun ejitim
temelinde asil yal an ol arak kabul et tiji d ¢
devam edebi |l. ecAenjai nkeuniunaha& runut mamak gerekir,
d¢zenden bahseder, yani ne kadar onun Kkurdu]j
savunur . Dol ayéséeyla insan haklaré bakéménd:
tavérddevlI Buidaistedi ]I Kekil de hareket edeb
KAYNAKCA

Arslan,Ahmet.K| k- ajJ Fel sef e TarKstiarmShouli:stKstrarenhulPI| Ritlogit
Yayéenl ar é, 2006 .
¢i -ek, DAYyéd@ame ve Nietzsche Dkdtearzlewls:n KNa bkealzcs

2pl atond dan aktKakamjAlrmétseArsITami42di Sofistlerden Pl a
Bpl atonddan aktKreRnaPAhmel sAfel @ar #2di Sofistlerden Pl a

1 O

YArslan, K| k- aj Fel sefe Tar#42ai Sofistlerden Platonda,
BArslan, K|l k- aj Fel sefe Tar42hi Sofistlerden Platonbda,
BArslan, Kl k- aj Felsefe Tar#42bi Sofistlerden Platonboa,
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Yayénl areée, 2026.
PlatonDevlet¢ ev. Sabahattin Ey¢bojlu, M Al Ci mcoz. Kst

Yayénl ar é, 2016 .

Saygel e, Serdar ve Aydéen ¢i-ek. nGilles Del e
Pl at on OkumaBs & |Dzeq relrelnearkdai rFned sa@y &: D24 g An
2025): 476483.

TopakkayaArslan.Si st emat i k Fel s eArei Btag tl elmesn dkaa rPd &lt aokn

Ankar a: Nobel Akademi k Yayéncelek, 2014.
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MODERNLEKME! VE! REL MKRAS: KORUMA, KKMLKK VE
D¥N! k! M

Dog¢. Dr. SERDAR NERSE

Batman Universitesi
serdarnerse@yahoo.com 0006000220489478

Y¢ksek Lisans ¥jJrencisi ZE

Batman Universitesi
zevnep.celik.23@agmail.com0003-000941564199

OZET

Bu arakter ma, moder nl ek me s¢recinin k¢l t
koymayé ama-1|lamaktader. ¥zelli kle ¢orum °rn
yakam prati kleriyle naseéeldiet.kiAreakitnmeer ngaidrad inji
y°nt emi kull anél mék, veriler yaré yapélander
el de edil mi ktir. El de edilen veriler k¢glteére
ol duj unu g°stermektkegitr¢r eSonmir aosléanr akor unma
politikalaréyla b¢tenl ekmesi gerekti i ortay
Anahtar Kelimeler: K¢ 1 t ¢r el Mi r as, Modernl ek me, Ki ml i k

MODERNIZATION AND CULTURAL HERITAGE: PRESERVATION, IDENTITY,
AND SOCIAL TRANSFORMATION

ABSTRACT

This study aims to examine the impact of the modernization process on the preservation
of culturak heritage. Focusing on the case of Corum, it analyzes how traditional values interact
with modern ways of life. The reselaradopts a qualitative methodology, and the data were
collected through semstructured interviews and document analysis. The findings indicate that
modern life plays a significant role in shaping the preservation of cultural heritage.
Consequently, thawsdy concludes that the preservation of cultural heritage should be integrated
with modern development policies rather than being viewed in opposition to modernization.

Keywords: Cultural Heritage, Modernization, Identity, Corum
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YABANCI LAMAKWE BATILILAKMA KAVRAMLARI EKSENKI
TKYATROSUNDA KKkLENEN TOPLUMSAL YAPI DAKK DEJ
DAKR BKR KNCELEME

DR. BATUHAN KkUORUZ(

Samsun Ondokuz Matyhenkeyla3G@gmad.cosD000-@08298232453
¥j)r. G°r. DR. BARI Kk T

Recep Tayyi p Er hosjtuaumer@eogan.edu.t)00000C01E81673204

OZET

Bu -al ékxmada, T¢e¢rk tiyatrosunun ¢grettiJoi ti
g°r ¢l en fABatéléelakmaod unsurl arénén sosyol oji
il i kki si i ncelenmi kKtir. Bu baj | anhd ag eTr¢-rekk | tex
hem edebiyat hem de sosyol oji perspektifinde

Modernitenin neden ol duju dejikim ve krizler

al géel aréndaki deji kkenli k Tg¢grk tiyatediosunda
Yapélan incelemel er, modernite ve bateéel el acx
d¢nyaséné Marx6én yabanceéel akma kuraména at eéef
akékkan modernite kavraméeyl a Tg¢rik ithiiywatir ossru
edi |l mi ktir. Ayréca Sennettoin modernl|l ekme a
kopukuna dair tespitleri dejerlendirilmiktir
Ayéké]jénda kamata ve Ser skRank Kiolc@inre nBiKrur ¥ilad ¢ |
Adal et Ajaojludénun Kozal ar, Necip Fazéel Keés:
Knsan Akl éené Koruma Enstitg¢gse¢e adlée eserl eri
yozI|l akma, Ki ml i k krizayeéefil amaséai di pét blaks$ &
dejerlendirilmicktir. Kncel enen eserl er bafj l
ejiliminin sadece kg¢glterel bir takl it ol mad ¢
derinl ekmesi or tvaek tbapgliuwmndan zkaoypeud K akneaksléi nde t
Anahtar Kelimeler: Ti yat r o, Modernite, Yabancél akma, B
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GKRKK

Gel eneksel toplum yapéséndan sanayil ekme
modern topl um vy atpeplémnms agle -ii lki, K koiilreeryiimde ve d.
kokl ¢ d°n<;K<,mIere neden 4 5mu. Kkt Mo d e(r&i | dedkenmes |,
neticesinde ge-mi kten devral déjé aidi

g i d ddieekicenisndelkkéndisne r k en, yen

yakam anl aye n
é k zorunda kal mékteéer . Bu d°n

b i

K
yeniden taném
de
0
I

topluma hem kendi benlijine karké yabanc
(Giddens, 1990, ss. 7B1 0) . T¢e¢rkiye' nin modeernl ekme den
bi -i mde kent | ek me vV e hezl e topl umsal dej i K
batéel el akma «kKkeklinde gel i «28) Butsireclerideni | ebi | i r
birey ¢zerindeki et kil eri T¢e¢rk tiyatrosunda
i KI enmikitm rt i yNattreo metinl eri, T¢e¢rk topl umunu
yakadéjé kimlik bunal émlar éne, dej er -at ekm
geré¢negr kéelan °neml i edeb” ve sosyolojik met

takémaktadeéer .

Yabancél aema& Ilawswtamati k bir kuram -er-ev
de¢kenegrl erden biri Kar | Mar x' ter. Mar x'" a (¢g°@
ilikkilerinin birey ¢zerinde meydana getirdi
Kapitalist Gretim bigimi igerisinde bire§, nc el i kl e kendi emejine ve
yabancél akmakt adén0). Uredm sixeci UzerBhdedenetimini 6 0
kaybeden ik-i, yalnézca ¢(retim mekani zmaseéneé
koyduju ¢reée¢n ¢gzerinde s°© zzasnmaahnilbai boi | raenya nma kdti & de
insanlarla kurduju topl umsal il i kkil eri de z
yerini rekabet ve bireysel -ékar al maktader
akamasé ise bireyin kendi ©°enyenbegurbiabancél akme
varl ék ol ma potansiyelini ger-eklektiremeyen
ol maktan uzakl akmakta ve i-inde bulunduju to
d°n¢kmektedir -{fOMarx, 1976, s. 60

T¢rk tiyatrosundaa edleguwd Emdaan iysad aliicie k @ xunmz
i kKar et et tifjJi modernl ekme ve kapitalist d°n
bununl a birlikte incelenen eserlerden de anl
cretim ilikkileri eksenindee ohmadeamj & adaba
czerinden temsil edi | diJi di kkat -ekmektedi
"akeéekkan modernite" yakl ak éme (Bauman, 201
metinlerinin -°z:;mlenmesinde °nemli bir kura

Bauman'a gore ge¢ modemp | umda bireyin kimlif7fi, topl u
dejerl eri durajan ol maktan -ékmécxk; s¢rekl i |
k¢l tereg taraféendan y°nlendiril en20bir nitelilf]
Gel eneksel t opl uml aroéttizde dle, dire Kiltim vekyereh!l i ] i be¢yé
aidiyetler taraféndan belirlenirken, akekkan
ge-i ci yakam tarzI|l ar éna, teketim prati kl erii
berakmaktader . Bu nedenl e endendiestmektebi r ey , kKinm
t¢ecketim nesneleri, mo d a , popg¢l er kel ter vV e
tanémlamaya -al ékmak2pdér (Bauman, 2018, s.
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Kncelenen tiyatro eserlerinde Bateéel él akma
kel terel bir agkkeitzambadak ddgj kken Kkimlik b
g°stergesi ol arak temsil edi | diJi g°r ¢l mekt e
y°nel mel eri, modern t¢gketim KkKegltegreéengeg beni ms
uzakl akmal ar é, Bauman' @mdakewkagmu!| andbaje& nikt en
belirsizlifjJi ve aidiyet krizinin dramatik
Dol ayéséyla bu eserlerde yabanceél akma, Mar x'
bireyin ¢retim ilikkiler:i Il ndani Bandanyaknadée]
i karet etti]i Kekil de gel eneksel dejerl erin
edi | mesi ve te¢ketim eksenlii yakam anl ayeéexeé,
yansétmaktadeéer . Bu y°n¢yle Teégrk tiyatrosund
ekonom k ol duju kadar kel terel ve topl umsal SO
boyutl u bir ol gu ol arak karkémeza -ékmaktad
bi-imlerini Tg¢grk tiyatrosunun bazé oyunl ar e

Hal dun Taner 6i n @ Ayoéykuénjuennddaa akhd naakti a oy oizdl iamln

topl umsal ve Dbireysel bajl amda bir-ok y°ng¢g
yakayan insanlarén ele aléendéejeé oyunda; ré K
k¢l tegregne yabancél akma, r ° nkiingileva ginah i k , ke¢rtaj
apartman sakinleri taraféndan ikl enmektedir
b¢teéen bu kabahat!l eri i Kl eyen insanl arén biri
i ki nci perde de tam tersini casinehimdeéer mal ar e
el extiriyi ironi k bir dille aktarer
M¢nt eki m, apartman sakinlerinden Beyhano6e

gel en i nsanl aréen kendi kel terl erini bir kena
hevesine d¢e¢kméegk ol an komkul aréné Ku s°zlerl e

iM! NTEKKWe !l bakeée ©det i, yak g¢ng¢g ©deti, ne mil |

anl ayékéeémeza uyar. Bu d¢nya fani, °b¢r d¢gnya bal

bir yél fazla bir yél eksik yakaméksén ne ifade

Kilise mi burasé?

e

MI NTEKIKBBt e takIlit-ilif7ji b ¢ ©¢Tanerp2009lsar . Akaj el ek

Yine ayné partide M¢gntekim ve apartman 'y

aralaréenda ge-en ku diyal ogt ael gwretni-rielriim: bu
M| NT E KikAMlak sukutu dnlenemezse higbir felaket dnlenemez.
PAkiAHak|l ésénéz belki. (Taner, 2009, s. 52)
Mi NTEKIKNk bel ki si, hakl é&yém el bette. ku uzun sa-
sa- | & ke zl-seksaninibeteik Bedir iezalet?
BEYHAN T Mi n i etek demode ol alé hanidir. kimdi her k
M} NTEKKMa r bir blucin hepsinden m¢gstehcen. Bi ki
(Taner, 2009, s. 533)

M¢nt eki m, g°%r mg K ol duju b u manzaral ar I
yozI|l akmahéeni at hem inan- anl améndaki kayét sé
keyafetlerindeki serbestlifji mer keze al ar ak
batéel el akmanén toplumu d°n¢ktegrdejé hoO©l e kar
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Nur i Pakdil 6i n, ABi r ¥lad&mmeb i o roekn ieds, e rad ynt
neden d¢nyada ol dujuna dair hi-bir f1kri k a
K°yl e konukturur karakterin adéné Bilisiz, vy

MBKR BKBKKEKZp durduk bir yerde. mBriakbi rine bajl ar
Tuttum elimle kémélteéeleée bir at ayajéneé. Yéré Y ¢
sonra uyu uyu uyu: at at at: Paris/ Kahire/ Budap
21).

Bir Bilisizdoin geldiiji nokt harctrabaeécylladed
dayal e bir yakam kekl:/ ol dujunu Pakdil, onu
d¢nyayé bu kKekilde yorumlayan ve anl amlandé

muindemic hale getirmektedir.

Adal et Ajaojlrodbowmympuinazalbpl umdan kendil e
kadéndan olukan bir kiki kadr osu kdrgingdeh an meé kK
bir yer ho©line geldijine y°nelik vurgulyu ovyu
Oyunbyunca bir d¢zeyde kendi madd.i refahéené el
insanl arén problemlerini g°rmezden gelen ort
Toplumun i-inde bulunduju durumankayédsuéayk,
il gil enmeyen adeta kendil esiamazbék| kroegmé °g&
ederl er. Dinledikleri radyo haberlerine y°ne

onemli bilgiler vermektedir.

ASPKKER Gean --l &@kanaryaesrindbir -at ekmada bir °7

yaral andeé

I.KADIN:(Aksr&éat ékmayeéversinler!. .o (Ajaojlu, 2005
Gen-1lerin °l ¢ m¢ne kar K é tepkisiz kal an

ilgilendiren haberlere son deredikkat kesildikleri goruldr:

ASPKKER : eya el konul muktur . Sorukturma i-in ¢
ikidir. (Bir &n) Bu g ¢ n, yabancé wuyr uklI uUeketnizdeu k1 ar & tespi't
turi st ol ar ak bul unan bazé kymmg € lae d érb.i r bank
Soyguncul ar ka- mékteéer .

P ¢ BKRDEN : Aaa! .. Eeee? Uuuu!

SPKKER : Al énan bilgilere gor e, azgén ekkéyal
gi zl endi kl er i sanél maktadeér . K- ikdje&d&né Bakanl ej é
bildirmiktir

I.KADI N : Bakéméza gelenl eeer!

AEAEEI wELOaEOc OOwl OELUUUDOI 1 1 OwEL w 0001l UPOOwWUAEAL
EQwOOUI UOwPADOET wi LAOCLwivD@i DOWL ¢ 0DOOwWVEaDODPWIF WMED D
El OPUTI POOWEOEOwWAOOwaLOUl OwUOOEEOwWUI aPUE D xp ABEDRBOIUOWE |
2005, s. 33)

12/ 1 UEI wEAC¢ OOEEEOOwWAaEWEEWUET Ol wi i Bd OWE ©D Wi Eud uwgud BIOdEUD
0 L OQwoOl
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I.LKADIN: (] st ¢ste aksépdpakakm npéygybegd bakar.

SPKKER : Yine K-ikleri Bakan!l é] é&derkken bir tebl i7Ji

bakl aréna kiremit d¢kep °1lmeleri tehlikesine

yire mel eri yasak edil miktir.

. KADI N : Dojru. Kiremit ya?

11 . KADIN : Birisi s°ylemese akléméza gel meyec

SPKKER : Kambo-yaodya Bedn d8aoanas&epéeckmklaarcda@ypgz

kéerk dokuz Vietkong °I1 d46).1 d¢egéo (Ajaojlu, 2005,

Kadénviam, kapeéesé -al énérsa bankayeé soyan

gel ecekl eri korkusuyl a kapénén a-é&lyodaknasé g

yeé¢z kéerk dokuz Vietkongobébun °l degr ¢l mesie haber

kendileriyle ilgili haberlerden bahsedilmesini ister:

il KADI N : El in kambokunu anl atacajéna banka

soymukl ar, onu s°ylese yaé Kimin ne paraseénééo

Kadeénl ar her férsatta atl iefdeerds etrl ¢\Ba kKdraa

—+

opluma karké yabanceél akmal ar é ntérliikletni elde t ez a h,
den kadeénlar bunun bir sonwéEk!| araecak (AgV¥ a«l,
23) . Fakat kenldater knoealPamgmra ol l@dgurkieni g® a nmlea

akadekl aré problemler nihayetinde kendil eri

°o < P, o

r¢e¢emcek ajéeyla sar el mal arriéy lvee Vhea rveakketti yeldee meazr

=~

omk ual a(rtéonpl uma) pi K nesylelsanlbdluar éné i fade et me

Richard Sennetfy Kar akt era dAlké& nanaesreionde esnek kapita
yapése, topl umsal aidiyetl eri ve kamusal Sor
el e al ére ¢gPernenemododern toplumda birey, uzun
sorumlul ukl ar yerine kesa vadel. -ékarl ar,
Kekill enen bir yakam anl ayékéna y°nel mektedi
cekimes i ne ve topl umsal sorunl ara karké duyar sée
S. 1520).

Bu bajlamda AddKetz alMil @@ jolywwnnuuun Sennett ' in

toplumsal c¢6zilmenin dramatik bir temsili olarak okunabilir. Oyunda yer alanatd & n

karakter, toplumda yakanan ki ddet, yoksul | u
sergilerken, kendi yakam al anl aréena y°nel ik
pani k yakamaktadér . Kamus akl iaceeélba rra yksaerlk & ¢gvle
akérée hassasiyet, modern bireyin dejer de¢eny

386



HATTUSWISNBERNATI ONAL CONFERENCE ON SOCI AL SCI EI
Augus2, 12CORUM
| SBN NE6.2-8:7 0358 8

Nitekim karakterlerin giderek kendi evlerine
bir geri -ekil ikcka mudseg li I's, 0o rauymmléu |lzuakmabnidlai nci ni n
dayanékmanén -°z¢l mesini simgel emektedir. O
"koza" i -inde hareketsiz kal mal aré ise Dbir.
kapanmanén, gmgalekitlei whiul ¢ ogpeém koparan ve ke,
yabanceél akma bi-imine d°n¢ghRKgogzahar@d stSenmekt
topl umda bireyin kamusal yakamdan uzakl akm
somutl|l amtéra@annekéerden biri ol arak dejerlend
AAhkap Konako adl

ateée olarak karkeém
i ni bej enmez vV e
| T

Necip Fazel Ke

bir Dbi-imde ejil

torunun ar kadak!| ar én

bat el el akmal aréné Ku s°z
AR E C AKT e k ) Kindbainlar, bu taptaze gencler?...

TEKKWMr kadak!| aGosteriff e @inm. k@i rl er i mi kazelnar §Geg®- s tr ers
Bunl ar da torununuzun, Aysel d6in arkadaxkl ar éé

RECAKNiI kanl éneézéiibizagkk aMbatelraar &k é(z1 ar é Ameri kal el &
onl ara ders ver éemk )xaliwzegm, nmk «ilrerkte (?.

GENC¢ |0 ABGyRrun efendim!
R E C A K a kelimesinin yeni Turkcesi nedir?
GENG¢ koABRané

RECAKKUZuUm, bay ozan! Biz ni-in bir dikik iJnes
hall erini kopya etmekte ona tak -ékartéréez?
GENC¢ koAB&Rr i n mesele efendi mé

RECAKDerin dejil,is;ohayd#ldeTakhkiit etmekl e bacxkl
Havl ar , ul ur , beje¢rer. Biz garplénén hayvan ta
giremiyoruzO( Késak¢rek., 2015, s. 21)

Recai eve gelen torununun ankadakl acke&mpé Ba¢@diel e
kézé kKu s°zleriyle elextirir.

ARECARa-1laréné ni-in beslemeler gibi kesiyorsun
BKRKNCK G&NalKImadém efendi m!

RECAKEski zaman konaklarénda besl emeler varde. T
gibié

BKRKNCK G&BG KizZz sinema artistinin janré efendi

RECAKBeyaz perdenin °n¢gnde bir zBElniamil airkéinn cme dg een

uzgt &ren s°yle yavrum; Garptan gelen kélék modal
KKKNCK G B NHbett éfehin!

RECAKE] er kadéné, yalnéz g°zleriyle burnu ve afj z
saran bir moda gel seydi Ameri kabddan kabull enir
KKKNCK GBN¢abKiliZz kabul ederdim; moda ol sun daé
RECA& De mek, si z bir Keyenedgerr -gé¢li daidei ndejsii In,i

kendinizdenédo (Késake¢r ek, 2015, S . 78) .
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Hal dun Taner , ASersem Kocaneén Kur naz Ka
tiyatrolarla ejitmeye -al éekan Bursa wvalili]j
ger - ekl anetti r\veenf ikh Pakadya °neml. karakterl et
Mol i erdin oyununu ol duk-a dejikik bir «kekil
kezmadéjéné sorunca A. Vefik Paka Avrupal él a
el ierx t

nA. VEFKK PAKA: Neden kézayém evlat? Kendin
avamil exktii rinbirke,t idedres sonuna iDgrinbiryselukl ekt i rmi ksi n.

al er , d¢ken)r Freonwkwnbalananal ar é Frenk tiyatrosur
umuyor | aelde . AVRrawsspga pi yesl erini, s®z¢mona, Avrup
yer e var él éer sanéyorl ardé. Bi z de adaptasyonu
verlilexktirip T¢rk adabe, T¢rk deyikiyle kotar
avamén gustosumargkti bupbmasédn, hepsi de yetersiz
A. FEHKM: Peki . Dojru yol hangisidir pakam?
A. VEFKK PAKA: Dojru yol, garhbi ne taklit, n
T¢rk insanéndan, T¢rk kartlaréndan, Tée¢rk mevzul
bicgimbakémendan bir T¢rk tiyatrosuna var mak. Bi z a
°tesini de gelecek nesill e¥. bakarsén artekéo (T
Bilgesu Erenusdéun AKnsan Akl ené Koruma En
K°yle bir &«ltad®eirri yer al ma
AnMedYarl i yabanceé acéel ar sretiyor, devlietlerar
Milletler Kemsiyel. haydutl ar . .. ¥l d¢egrdegngz he|
birlikle sanaté da... o0 (Erenus, 1994, s. 58).
SONUC
Bu araktétmgdarodyn#a batel el akma ekseninde
deji kKim ve d°ng¢kKg¢m, sosyol oj i di siplininin
Gel eneksel topl umsal yapédan modern topl ums
dej i Ki m¢g wemlder i yabanceéel akma ¢(zerinden okuy:
yakadéje derin krizlerdi a-éklamaya bu kavrar
i se batél el akma bajl aménda yakadéj] é dleji ki m
ortak y°nler takésa da esas olarak kendine h
ile birlikte dejer algelarée tersy¢gz ol an Ty
i ncel emeye dejer bir bakda&rkéno!lyyamr&d éejl ée baul éd
czerinden yabancél akma kavraméyla izah =eder
a-éklamak ve Sennettdéin modern birey kamusal
insanénda yalnéeézca yabshoéldemar eali gémar el da
kriz yakayan durumunu ortaya -ékarmaktadeér
kamata ve Sersem Kocanén Kurnaz Kar és é, Nu
Aj aojludnun Kozal ar, Mapi Komakelv eKeBs d kgéerseuk OB
Akl eéneé Kor uma Enstitg¢sy adl é eserl eri vVesi
i nsanénda ne Kekil de tezahg¢r ettiji i ncel
batéel el akmanéen takl i tet ebnu nat ebyae] |1géi doerntearyea d-uérku
yabancél akmanéen Tg¢grk toplumunda g°re¢len bir
yakadéjée ahl aki -%z¢l me, topl umsal hayattan
eserl|l erde t esappiatn ceéd ialkmmakntéinr .t oBou uyms a l krizler
-ékalrgeif oL ULUG
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TKYATRO OYUNLARI NDA DKYALOGLARLA AHLAKK ERO
DKN SOSYOLOJKSK VE ELEKTKREL PERSPEKTKFTEN

¥jr. G°r. DR. BARI Kk T
Recep Tayyi p Er hosjtuaumer@endogareedtsiD0000C01E81673204

DR. BATUHAN Kk UORU
Samsun Ondokuz Mayhénkyla3G@igmad.cos0000@06298232453

OZET

Bu araktérma, tiyatro metinleri ©°zelinde o
yozl akmanén din sosyol ojjiegil endi el lemeési el P e
¢al €k ma, tiyatro sanaténda kull anélan diyal:
ejilerek karakterlerin inan- ve dejer d¢nyeé
-eékardeéekl aréne g ° sutrearrmsiaklt i b oy uftaulnédkama i € a n ské z

Durkhei méin dAortak bilin- ve anomi 06 kavr aml
Bergerdédin Aimodernite ve sek¢lerl ekmeo kavr ar
Onemine ve bu nedenle tiyatro katekerinin dilinden dokilen diyaloglarda hissedilen

nor ml ar daki deji kKim ere odakl|l anél mékt ér. Ar a
bul unul arak toplumsal hafézada sapma kabul e
ahlaki era y o n °rnekl eri gesteril miktir. Dejerl el
yardémeyla tiyatro diyaloglarénén sadece ol
ol madejénée bilakis dejerleri Kekill endiren
seyr ciyi etkileyen bir anlatém araceé ol arak d:

Anahtar Kelimeler : Din Sosyolojisi, Tiyatro, Diyalog, Ahlak.

Girik

Tiyatro metinleri i -erisinde bulunan diya
dair yine tiyatrod i yal ogl arénda beliren elextiriler, f
sosyol ojisi bajl aménda dejerlendirilebilir
d¢nyayla etkil eki mi ol arak tanémlanaennindi yal o
en bakat unsurudur . B¢t éen bir oyun Kkurgusu
oyunl arénda yazar, ele aln&f& Wy kdinyxael, odg n(@yer

sayesinde okuyucuya/seyirciyaekakoplrmamktabhdde]j

normlarén °rg¢se¢e inka edilirken karakterl eri
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Tiyatro sanatéenén ortaya -ékabil mesi i -in
fazla -aléekel masé, d¢klooglmeganagmegadizinr ugiesmur
karkéméza -ékmaktadéer. Dijer bir ifade ile b
ortak bilincimakabulme&trtui jaiyrmmen€er baj |l aménda ¢
davranéexk kallogpilkar@ajl asnodsay ookumaya muht a- k e
toplumun koll ektif Dbilincinin, ortak dejerle
(Durkheim, 2018,s.3@ 4 ) . Bu y°n¢yl e de din, bireyl eri (
araya getiren °neml i bir unsurdur . Dur khei mo
karakterinin dijer bir karakter:i i nan-sézl ék
veya topl umsal dejerl eri zedel emek!|l er ditjhiam
tepkiyi bireysel performansla sergilemesidir (Durkheim, 2006, 8 80) . Bergerde g
tiyatro metinleriyle g°re¢neégr ol an bu ahl aki
il e a-éklanabil ecefji m¢ mK ¢ n ngo®pryg¢, | (nkeukttsead i rk.e mM
toplumsal yakanté i -erisinde dine °neml:i bir
bireyin anlam d¢nyaséné mexrul akteéeran bir 1K
s. 23). Geleneksel toplumlarda oldulcan € m1 i bir ikleve sahip ol al
onemini kaybetmektedir (Berger, 2011, s 199 6 ) . Bu nedenl e anl am
i kil emde kalan birey bir tercih yapmak ve on
ahl aki dej eu lteerrikn ebden ojiurney, bunu tiyatro o
Ahl aki erozyon olarak dejerlendirilen k°tg¢ d
Kopuku, simgel erken daha ©°znel bir d¢nyada

Tiyatronnn AB&dlké yapéténda diyalog kavraméné «ku

iS°yl ekme anl aména gelen diyalog (dialogos), mo
(duolog) ya da daha -ok ki ki (polyl og) araseéend:
dilinin temel varolmab i - i mi olan diyal og, eyl emi takeéer ; oyu
oyun kikilerinin bi-imlenmesi, oyun yapéséneén

ger-eklexktirilirluOguyhedmdiey)] ez déyléwigr, eyl em
da oyun klijidyelra vyaerackEul ur . Dol ayéséyl a, oyunda
diyalog arasénda ayrélmaz bir birlik vardér. o (

¢al exl ard6én tespitlerinden de hareketl e d

onl arén oyunnkoxerkd da drea h@alr eket ettijini bel i
diyal oglarén «kekill enmesinde °neml:. bir yer
kavramé ile de ilikkilidir. Dur khei mde g°re
topum taraféndan ortak ©bir Kekilde kabul gor

olarak bireylerde g°r¢len neyin dojru neyin
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(Durkheim, 2013, s 242 4 8 ) . Bu bajlamda tiyatrortagayunl ar
-ektéjée genel elextiriler aile i-1 -°9z¢l me,
gi bi bireylerin anlam d¢nyal arénda yakadej é
¥zdemir Nut ku i se konukma °©°rge¢se¢ oaod ar ak
eserlerindeki °nemine ve fonksiyonuna y°nel.
iGenel de, yabancé dilden gelen c¢diyaloge s°zc¢f]
oyunun olay dizisini geliktirmede, oyun ki«kiler]
-ékartmada °nemli bir ara-ter. Aksiyonu iletir
serimini yapan, -atékmalaré ve d¢jemleri sajlay.
°rg¢s¢é¢ oyunu aksater; oyun kikiliklerinin nitel
veyerinde bir konukma °rg¢seng ortaya -ékartmaya
Konukma °rg¢gseéengeégn -ekKi tli gerevleri vardeéer . B
gel i ktirme g°revi yer al er. Konukma °%°rge¢seénegn -
bakéeénda ol ay gd9rzewi nyemgeadl &tirkKenuxkma °rg¢seé, o]
yoll ardan geliktirebilir,; ama bu yollardan i ki
sahne lzerindeki aksiyonu beslemésekisides ahne dékéndaki aksiyondan s

haberdar etmesidio. ( N u99Xk s1180181)

Okur yahut seyirci karakterin eylemler:i Vo
kurabilmektel i r . Bu y°nleri g°z °n¢nde bulundurul du
derece titiz bir bi-i mdteayar-e&klkema kettankéeri.ni n ¢

AK- devini m, oyun kikilerinin i-inde bulunduklI &
tepkil eri ile olukur ve diyalog ile dile gelir.
ruh durumunu ve d¢kegncelerinieywiydienbhbhmase, hen
gerekir Bu konukmal arda o6ironi é gibi, 6°nsemebd
di ri tutacak h¢gnerl erden yararlaneéel ér . S°zl erin
inceliklerle donatked masénad 9d9 Xk as . e Rilldi)r . o
Diyalog, oyuncunun dillendirdiji ve fakat

onemli bir fonksiyonu icra etmektedir. Bu yonuyle diyaloglar oyunu kame al an yazar
itibaréeyla kendi d¢e¢kencel erini dreok tayatro ar d é k |
oyununda yazar; toplumsal, politik, tariht, dini, ahlaki, idgklsanatsal, estetik ve daha bir¢ok

eksene bajlée bir lWak karakteeerintdiylayoagt Ir aor €o ywuansl éatr aésné

temal ara y°nel i k letledkitn.riDiejramibidrn |ief gded iirlmee
araceéelejéeyla yalnezca ahl aki -9%z¢l meyl t ekhi
korunmaseée gerektijini, hangi davraneéexkl!| ar én

tutuml ar édng zteonp lau-méssaélndan tehdit ol ukturduj unt

Bergerde g°re bu yaklakém toplumsal haf ézayé
baréendeérér (Berger9@&) Lusakimakin, ddpw®&rnimélae@8d do
inka etti]i yapeyé yeniden ¢reterek kekill en
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Bu yene¢gyl e yazar, kal eme al dej e meti nd

monolog/diyaloglarda kendisini gostermektedir. Bu diyaloglar sayesinde okura/seyirciye

vermek i stedikl edril emes &8Bjul abraék | ielke tamhetkétned a o0 kL
arasénda tespit edebildijimiz, yazarl arén bl
tepkil eri kéesaca ele almaya -al ékacajéz. Tep
ve diyaloglaré Kk i el ektirilerin datas émel israg il m maikr i bii

yoruml amal arda bulunacaj éz.

Zinal Fuhuck

Birbirleriyle evlilik bajée bulunmayan i ki
2024) anl aména gelen zina, gerek semav’ din
devirde b¢yéek gée¢nah ve su- olarak goerde¢jeéeo (

Kslam Anédn#éorpateme al déjé maddede EIl dar

toplumlaréeénda kénanan bir davranék ol arak g°

fiili 1 kleyenlere y°neli k bel i rdyervamgektedy.i del e
AEnN i ptidaisinden en gelikmik ol anéna kadar b ¢t
birbirine olduk-a benzer unsurl ardan meydana g
resm’ ol arak kabul edi Il mik birlcakizel i kIl er dékeé
t¢erenden tekebbgesloer dai ma su- ve g¢hah ayeéel
rastlanmasa da tabul arén -ifJnenmesine on a-a
cezal andér é&l méxkter. Bu cezalandérma hem topl ul t
hem de dinf ina- | ar ba]laménda icra edil mekteydi. Hu l
i kKl eyenler ©°l d¢gr el ¢r topluluk dékeéna s¢regl egr v
mOr uz bérakéelérde. o (Hasanov, 2013, s. 444)

EkKl er araséndaki gésven ve sildedekkileyemn buifil i K ki s
topl umsal ahl ak yapeséné da bozmaya dair bir
-irkin bir davranék olarak g°r¢l mektedir

yakl akt érécé davranéwmlj@&@rébser @illexkyemiliekitladrn

Victor Hugob6bnun fAHernani 0 oyununda Don RO\
ahl ©kseéez bir adamder . Evliilijine az bir zama

dol ak bir arada g°reazI|@E@gnee zh e nhedne bywa kaahnl édka

el ektirmektedir:

ié

Kal made g°rmediiim kal pazan veya katil! ..
Ne kO©firler tanédém hak dininden bihaberé
Sforza ve Borgiaé kimdi de Martin Lutherée
Daha azgéné varmék mejer b¢gten bunl ardan,
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Dojrusu b°ylteselamanl..g®r me mi K

Tanré&6nén gazabéna meydan okurcaséna

Evine séjéndéejé adamén namusuna

El uzat mak! Yoo, hayeéer! Bu denli kepazelik

Zamanémézda yoktué Bu bir fevkaledeli kéod (Hugo,

Gome z, karkeéel akté]jé bu ahl @Qwnd&Z ¢d ured mu mi &

yaptéjéndan bile daha 6éazgénd bir vaziyet o]
gazabeéene -ekecek kadar b¢yeék bir céeéreéem ol a

Hernani é6nin yaptéjée bu nmmdépédnbujdan vkegdi a:

i-inde yakanélan bir yozlakmanén da alteéeneé -

Af i f Yesari 6nin, AUzako oyununda da Gen-
penceresinden dékaréya bakmakta ve bakteéeje
numa al € pencerede yakayan gencin penceresine

AErkek d &pd%ketr )numar al @ pencere ne ©l emde bakal

penceresi ? onun, bunun kar eséne ayartan her g
penceresi,y,sdd44) Yesar i

Bajéeml él ekl ar
Bir-ok toplumun fertlerinin en b¢gyeé¢gk sorur

oyunl arénda bireysel ve toplumsal a-édan ins
ontne sermektedy ukt urucu, kumar ve al kole dair ten
hep birlikte g%z atal ém.

Necip Fazél Késak¢rekdin ARei s Beyo oyun
kendi s

ni kesen bir mahk%¥mdan hairreikre tk°et klodju,
I

i
anl at ér ar

i Y ANK E 8 KRzis BeypBaba! Buna bir damla eroin verdin mi, iyi oldu, gitti!

MEMURG® (ReisBeyg Eroin, evvel © sajl éjé bozmak i-in al
i -in kullanéelér ve bu hep b°yle gider.
KARABORSACI& (ReisBeygObe, r zehirler, eroin denilen seért.]l
yavrul ar éé

é

MEMURG® Anl at abi l di m mi Reis Beyefendi, bakta eroi
Key yoktur. Onunla sajléek harap edildikten sonr
onunla bir an icin rahataakv u k ul ur . Kkte o zaman vg¢gcudu saran

sarhokl uk dalgasé sandl5) ar. o0 (Késakg¢rek, 2018

Neci p Fazel Késakg¢grekoin ARei s Beyo oyu
vazge-irmek i -in bir konuxkmayyapamKKaRei $6Bry
kumaré ve kumarbazl éjé kKu s°zlerle elextirir

fikaatle) sen bu akkam kumarda beky¢z |lira kaybetti
insan ve emek hakkeé varé Ejer, bir hamal, sérté
Otesine ikibugcuk i r aya takér sa, bu bek y¢z liranén kar KE
yahut bir hamaleén iki y¢z kilometrelik emeji é T
Bir hastahane dolusu insanén acéséné dindirecek
bikik, bilmem kag 6kstizi kundur a bedeli é ku kadar kefen, yal
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kadar ah, vah, yahut oh, eh karkéel eéjéé ¢tocukl ar
b¢ten bu emekl ere 0 - sézI|l ayan, éné nasel
nicin bey de, hepyek nedenkdleé® ( Késak¢rek, 2018, s. 82)

Arnold Weskeré6in AK°klero adleé oyununda J
konuktukl|l aré esnada dékarédan Jennyonin exi
Jenny, yakl e bir adam el aa] @eani Mannbdeéemeyamd
- ki yé¢zéenden ekonomi k ol arak ne gi bi kayeéep
anlattejée serada i-eriye giren Jimmy de yacxl

AJENNKnmel i okimapkénaae hg(G&dnednlenyf@eynoer Jkiimmy get i r mi

Varéné yojunu i-kiye yatéerdé bu adam, var éene yc

tarl al ar é, séjéerlarée, tavukl aré? Birka- d°n¢gm it

i -kiye verdindiKkii- Kkieden, nbner yané hi- tutmuyor K

bir tarla.

(J1I MMY girer, ceketini kol tujunun st éne atar

-ékarerken, bir yandan da homurdaneéer.)

JIMMY & Hay koca bunak, hay,

JENNYd Beati e®dY el onardum, varéné yojunu i-kiye yat

JIMMY & Bodyle giderse elindeki de eriyip gidecek.

JENNY® Bir s¢r ¢ arabaseé, ineji, tarlasé yok muydu

birer?

JMMY 8 Koca bunak dur maséné bilmiyor ki
JENNYO K- ki ye verdiji paranén yarésé o0l1-32a bende, dah

Nesi |l El ektiri si
Kukak -atékmasé olarak da I|literatg¢grde yel
birbirleriyle uyukmakta gwyeikaokhanfFaréhekendn
gel en gen- neslin d¢nyayé algélama ve yorum
farkl e bir bi-imde sergilemel eri séekl ékl a t
verdijimiz iki taVagraraybakmdkkbi ga Hdiy fik
Ahmet Kut si Tecerdin AK°Kebakéeo adlé oyun
gen-lerin evlilik konusu a-¢€l éer. Beybaba, 1
hareketl e getni-jliemii ndi-lo&k detjiirker ek bir nesi|
FIKAHVEECKuUri 6ye BeybabadKyeé& éink ariet keedsemedk - ékmi
(Suyunu icer

BEYBABA -Hem de fena dejil. Adam evl| ©dé. Kapal é
Réza vardér. Onun- ol liuyi Handenrligr .vakédz liestie me mi &

K A HV E €Bg@rnu havalarda desene Beybaba?
BEYBABA -Zamane kézlaré hep b°yle. Benim bir tor
KAHVEECKaném Ku eczacénén kézé.

ée

BEYBABA -B¢y ¢k kézéemén keéez

K. ¢l RAdhradyé tanémayan var mé Beybaba?
BEYBABA -Damadeém da, Al l ah akeéellar wversin nKez
diye °J¢é¢nger . Zehrabya dedim ki ge-ende NnKéezeém
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KAHVECKar al & el bet é
K. ¢ RTabil
BEYBABA -Ne gezer? Kekke °yl e ol &koma Kézl arén -o

i ster. Her arzul aréné yerine getirmek i-1in. EI I
Hani bu da bir keyé Ama bizi mkOkSiriMlas él koca i s
G¢zel dans et mel i i mik, dans!.. Anl adén mé=?06 (T
Necip FazélinK@afeksgr 8leyodo oyununda ka-an ke
Kstanbul da gelen Takrale M¢kter.i hi kOyesi ni
kadéna g°t¢rmek i -in annesinin cijerini s° ke
evli ©dgeai bin aceyép acémadéjéné sorduju) bir
Kot i triel di f me)lSenKadkéna emsi | ama, b°yl e annel
sahiden °l d¢re¢yor. o (Késake¢grek, 2018, s. 19)
Sonug
Diyal ogl ar yardémeyla karakterlerin 1inan
bunl aré ifade eden karakterlerin yalnézca dg¢

ahl ak anlayékéné ve buna baj |l é&c¢ axleekkinal mneénzedna d
aldejemez spesifik tiyatro eserlerinin °rneltk

ortaya koydukl are diyaloglar el exktirel bir

metinlerinde g°r ¢l eni fbaadaiiylad oggéd merelnarboma yeaysa

nasél zayéfladejénée ve dejerlerin giderek na
ve anomi kavramlaré i1ile Bergeroin dinin to]
yardémeyl al ¢eiyade oyapgel an ahl aki erozyon el
yorumlanméek ve dejerlendirilmicktir. Bu yakl a
ahl aki algélaré ve dejerleri nasel Kekill end
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OZET

Bu arakteérmanén amaceé, pil ates uygul ama s¢
(kusurlu ol mgkemmekkesk WwVein umut) ve sosyal
et kisinde beden I maj énén arace rol ¢nyg i nce
uygul amal aréna d¢zenli ol arak katélan 60 g°n
2.20) ltwkt.urVreu i | er; arakteérmaceéel ar taraf énc
Gor¢negk Megkemmeliyet -ilifJi ¥l -eji, Sosyal Ge°
kull anél ar ak topl anméexkter Kat él eémcél ar én
saylélsakt ér él mék ve dajéel émén doj al kereéel ma n
(Grup 1: O R4awy;GGumup23:40 36 ay; n = 20
dajéel em g°ster memesi nedeni yl e rdieljark&k elnd ree | &
kat sayéesé ile, grupl aNMaldriassed Keaerskdal dKteérn maled
araceée rol ¢, kayéeétlama (bootstrap; 5.000 tekr
il e test edi | mi krtedsri. IPlid ad ®esy aully ggid ragna¢ ks ¢k ay ¢
toplam puanée (r = .54) araseénda po-WalisHf y©°nd
testi sonu-|l aréena g°r e, m¢kemmel | i k 0 -1 n umt
s¢resiagasphdaéanl aml é& farkl el ékl ar saptanmé
s¢redir pilates uygulayan katél émceéel arda bel
beden i majénén pilates uygul aka s$¢¢neaki diel ¢ aln
rol ¢ ¢stlendifini (dol ayl & et ki = .093, %9 5
i maj é, m¢ kemmel | i k -040,i%95 GAHiuGt9 8(,d 0.10a0y71]€) evtek is o=
kaygesé (dol ayl é -@8,Ki85%) . 0656, pwdat &4 (ygul a
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ilikkilerde anlamleée bir aracél ék etkisi g°st
°l1 - ¢de dojrudan yoll arl a ger -ekl exti]i bel
uygulama suresinin fiziks| g°r ¢n¢k megkemmeliyet-iliJi ve s
etkisinde evrensel dejil, sonu- dejikkenine
Bu sonu-1Iar, egzersiz ortamlareénén bireyler
deijk kenl er i czerindeki karmakék ve -0k y°nl ¢
gerektijine ikKaret etmektedir.

Anahtar Kelimeler: Pi | at e s ; fiziksel g°ré¢neéegk megkemmel i
beden i majé; aracél ék anali zi

GKRKK

Fiziksel gbg, n ¢ K , génegmégz toplumlarénda bireyl erin
bakkal aréyl a karkél aktérma s¢recinde gider el
il etikim ara-larénén sunduju idealizeéedilm
dojrudan etkilemekte (Grogan, 2016) ve bu k:
kayge dé¢zeyinden m¢ kemmel i yet - i ejilimlere
etkil emektedir. Bu bajlamda fiziksels&@®°vegngk
beden i maj é, birbiriyle kuramsal ol arak vyak
giderek artan bir i1ilgiyle incelenen ¢- temel
M¢kemmel i yet -il i1k, ki kinin kendi p eelerfyle r ma n s ¢
birlikte en y¢ksek performans standartl ar éna
|l sraeli ve Antony, 2004). Kavram bakl angé-ta
-al ekxkmal arda -ok boyutlu méxk Bpeéstol aMakt em
Rosenbl at e, 1990) Ve kendi ne y°nel i k, dij e
m¢kemmeliyet-ilik ol mak ¢zere ¢ - boyutta el e
m¢ kemmel i yet - ej i 1 i mldearn sbherrgi Ifeidziijkis e°l n egmlriyg¢
Stoeber, 20009) ; sosyal ol arak ©°ng°re¢l en mgk
beden imajé memnuniyetsizI|lijiyle (Hewitt, F |
beden memnuniyetl fliuz lui jbiuyluemmuki kki I(iGr@ammas v
kur amsal -er-eveden hareketle Yang ve Stoebe
kavraméné ortaya koymuck; m¢ ke mme | ol mak 1 -1in
umut ve mukemmeliyetcilkraay € Kk énd a k i kaygeyé yanseétan Kkus
ik boyutlu bir ©°]-ek gelixktirmicktir. Kusur |
i majé kaygélaréyla pozitif, fiziksel Ixenlik
(Yang, Yang, Xu, Wu , Xu ve Weng, 2017) ; ben
ger¢negm kaygeéeseyla pozitif il i1 kkildi ol duju o
Sosyal g°r ¢é¢ng¢k kaygeése, bireyin fizikse
defleendirilebil eceji durumlarda yakadé] é kay
tanéemlanmakta ve bu yapéyé °| -mek amacéyl a

(2008) taraféndan Sosyal G°r ¢ n¢ K nleyyrigldes € ¥ | -
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-al ekxmalar °] -ejin tek boyutlu yapéséné b¢y
kahin ve Topkaya, 2015).

Beden i maj e, bireylerin kendi bedenl erinin
biliksel ve duweuvsaml edi BFfakinas&bndeal an kar
ol ar ak tanéml anmakt a (Wol ff vV e Clar k, 2001
dejerl endir me, alge ve tutumlaréené kapsamak
etkenlerin, 6zelliklekitle | et i ki m ara-1 arénén, beden i majé
vurgul anmaktadér (Grogan, 2016; Clay, Vignol
algese ¢zerinde hem olumlu hem de olumsuz sc

bedenin i Kl evsell ijine Ve yeterlilijine od
destekl eyebilirken, dijer yandan °czellikle
gzl emlenebilir ortamlarda ger-ekl extekliri | en
bakkal ar énén bakeék a-éséndan dejerl endir me
m¢kemmel i yet - ej il imleri g¢-lendirebil eceji
Owens, 2002).

Pil ates, beden farkéndal egremay é nmadrelse ke ndlr an
ayna karkésénda ve grup ortaméenda uygul anan
y°neli k dikkatlerini arterma potansiyel:| t a
i maj é czerindehil ¢ etoHiadviiniecefr i ftdegwenegl mekt e
kazaneéel an beden farkéndal ej e vV e fiziksel
destekl eyebilirken, bedenin sg¢rekli gzl eml
g°ré¢negke yo°nel i ki kety-gie ovtea nmdgakretninaerlé da t et i |
incelendijinde, fiziksel g°ré¢néegk megkemmel i ye
dejikkenlerinin ikili i1likkiler d¢zeyinde -e
birlikte ve# beden i majénén aracé dejikken ol arak
-er-evesinde, °zelli kle pilates wuygul ayécel

-al ékmal arén sénérl e olduju g°r ¢l mektedir.
ana- |l amaktader .

Bu dojrul tuda arakter maneén t emel amac e, p i
m¢kemmeliyet -ili7Ji (kusurlu ol ma endi kesi vV
kaygéeseée ¢zerindeki et ki si nde Areadketné ri maanj éénn €bnu
amacé -er-evesinde akajédaki araktérma sorul
1. Kat él émcélarén pilates uygulama sg¢resi [
g°r¢n¢gkK kaygéesé ve beden imajér?puanl aré ar as
2 . Kat él émceéel arén fiziksel g°ré¢negk mgkemmel i
puanl ar é, pil ates wuygulama sg¢resine (yeni b
bi-imde farkl el akmakta medeéer ?

3. Beden i maj é, pilleatkersuuygulodama snrde Kxie s i a |

rol Ustlenmekte midir?
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4 . Beden imajeé, pilates uygulama s¢resi il e
rol Ustlenmekte midir?

5. Beden i maj é, pil at es kuayyygud saémaa rsa;sréensd a kiil ei
rol Gstlenmekte midir?

YONTEM

1. Araktérmanén Model i

Bu arakter ma, pilates uygulama s¢resinin fi:z
endi Kesi ve m¢gkemmel |l i k 1 -1 n umukisinde beden s o sy a
i maj eénén araceé (mediator) rol ¢neg belirl emey
tasarl anméeksé«etsiosall) (irmssal ékmader . Dej i KKk
bir m¢dahal e veya deneysanldurumgn leetmlerynasp el ma k s
deji kkenl er araseé ilikkilerin ortaya konmas
deji kkenin (pilates uygulama s¢resi ) bajéemleé
i -in umut, sosyal ge°rk¢gnsgkniknay gaérsaéc)é ¢dzed riiknkdeenk
dol ayl & olarak da ger-eklekip ger-eklexkmedi
tabanl e basit araceél ék model.i (Hayes, 2013;
2. Araxtéerma Grubu

Arakt ér nmanégr uhad rek, pil ates uygul amal ar éna
katel éemcé olukturmaktadeéer . Kat él émcél ar wuygu
¥rneklemin yak ortalamaseée 22.25 (SS = 2.20)
Kat €l émcél arén bg¢y k3 -yogkundrug lué j(&6dla 7y)er2 lal m
s¢recinde katel é&mcélarén cinsiyetine ilixkin
cinsiyet ayr eme g°zetil meksi ziuypgulama plceleri a n mé K
incelendijinde, s¢relerin 1 ay ile 36 ay (3
kull anél mak ¢zere, pilates uygulama s¢resi d

esas al énarak kateéel @mc glnar= RiIONbi¢r-i mea udBrai ta yhlr &
aya kadar pil ates uygulayah#2a4 4qyenr adarday
uygulayanlar (orta dizey deneyime sahip olanlar) ve (c) Gru833®% ay (3 yél ) ve
pilates uygulayanlar (uzug ¢ r el i / i | er i dé¢zey deneyi me sahij
haftada ortalama-3 g¢n (%9 1. 7' s haftada 2 g¢n) ve gé¢

3. Verilerin Topl anmaseé

Arakt ér mada veril er; arakt er mac érhua Fizikdelar af én
Gor¢negk Megkemmeliyet -ilifji ¥l -eji, Sosyal G°
kull anél arak toplanméxter Araktérma veriler
araktéermanén amacé hakkeéetdagl bgl gat ehdmr ma amh
sonr a, tanémlanan °| -me ara-|larénén bir ar a
Kat él émceéel arén °1 -me ar-ab5|l da&né&ayagéemlamgsé
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s¢recinde kat el ésnecnéal abrag nl ég °kna¢l | €l ngméckk, eksiaml i k L
edilen veriler yalnézca bilimsel arakteéer ma a

3. 1. Ki ki sel Bil gi For mu

Araktérmacél ar taraf éndan ol ukturul an Ki Ki s

uygulamasires, pi |l ates konusunda kendtonaiyi),piatesd er ec e
yapar ken kendi ni-ortaiaysié)l, hh asfsteada jka-(kg@dgnp pil a
ka- saat pilates uyguladejéna ilikkin bilgil
3.2. FizikselGdG ¢ n¢ Kk Mikemmel i yet-iliJi ¥ -eji ( FGM¥
Kat el eémcél ar én fiziksel ge°ré¢negkl erine y°nel
amaceéeyl a, Yang ve Stoeber (2012) taraféndan
tarafendan Tg¢r k egmger<ird i katvel gmoelnarmrd iij-i t e
M¢ kemmel i yet -1 1 i 7] ¥ -eji kull anél mékteéer. ;
kat el méyor um, 5 = Kesinlikle kateléeyorum) di
Endi kesi " ( KOMikemimelliknigird Wity (MU, I5 enadde) olmak lzere iki alt
boyuttan ol ukmaktadér. ¥I|-ekten tek bir topl
maddel erin toplanmaséyla ayré ayreée KOE ve
boyutundan wpksesak!l ipjuianéeki Ki nin m¢gkemmel ol a
fazla oldujunu; MU alt boyutundan al énan pua
-abasé ve motivasyonunun y¢ksek ol dujunu (g
a-émlayeéeceéoe fdoktrud aanal izl eri sonucunda ©°I
() / sd = 2.57; RMSEA = .07; CFI = .97) ve
katsayeéelaré KOE i-in .90, MU 1 -in .93 ol ar ak
3.3 Sosyal GOor (SGK®& Kaygéeseée ¥I| -eji

Kat él emcél ar én fiziksel geré¢negkKl erinion b ak
yakadekl|l ar é kayge dézeyini belirl emek amac
geliktirilen ve Dojan (2010, 20140 ¢ aKayga s
¥ -eJi kul l anél méktéer. ¥I|-ek, 5" i Likert ti
16 maddeden olukmakta ve 1. madde ters puanl
fakt°r vyapésée -al ékmal asregd,gidledejjiimit elo] bay a
Topkaya, 2015). ¥I| -ekten alénabilecek toplam
yé¢ksel mesi sosyal g°r¢n¢gk kaygéseée d¢egzeyinin
gevenior g Mc Doén aillde Ome=g a. 9%k2a toslaayréask b ul un mu
3. 4. Beden Kmaj é ¥I| -eji ( BK¥)

Kat el émcél arén beden imajé algélaréné belirl
ergenli k ve gen- yeti kkinlik d°nemi ndeki b
kull anél mékteéer . ¥l - ek, 5" | i Li kert ti pinde
Al gél ama" (7 madde) , "Dejerlendirme Duyarl el
madde) ve "Bedeni Dejiktirme" (4 maddeae) al m:
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15, 16 ve 17. maddeler ters puanlanmaktadeéer.
toplam puan hesaplanabil mekte olup, toplam p
d¢zeyinion arttejene g°ster merkutl eadyiérc.é ¥la-ketjoir
°rnekl emlerinde hesaplanan Cronbach alfa i -

bulunmuktur. Bu -al éxkmada, °Il-ejin "Bedeni O
ve " Bedeni Ol uml u Al gél anda "l eanl tp ubamy watrl a rl éen d°c
analizl ere doOhi l edi |l mi ktir; "Bedeni Dej i kKt
al madejéendan bu alt boyut analiz déké beéerake

6. Verilerin Analizi

Arakt érma kapsaméndaSS op7.abn ains tveetrii slteirk | pBak e
(pandas, Sci Py, pingouin k¢tegphaneleri) kul
adéeml ar akajéda °zetlenmikKtir:

1) Katéelemceéelarén demografik ve pekdnsam)ees | e i |

yé¢zde (%) dejerl eri hesapl anméxkt ér . Serbest
s¢resiooveril eri ay cinsinden sayésallakterel
.- €exit gruba (n = 20/20/20) ayreéel mexkter

2) Olcek v al t boyut puanl aréna ilikkin betimse
mi ni mum, maksi mum, -arpekl ek ve baseéekl ek d:
nor mal | i Wi | IS h atpeisrtoi il e sénanméexteéer . Test
-0] Grulnw n nor mal daj el em g°stermedi]ini ort
parametri k ol mayan istatistiksel y°ntemler t
3) Pilates uygulama s¢resi ile fiziksel geor ¢
beden imaje@ ail as drmodakil airl i kkil er Spear man s
incelenmi ktir.

4) Pilates wuygulama s¢resi grupl aréna (Grurg
farkl el akep f afwalléli sk nh dtég £t iKriulse&k &ibeldnanr | e n mi
deji kkenl er i -in farkeén hangi grupl ar ar aseé
dizeltmeliDunnposhoc testi wuygul anméxteér.

5) Araktérmanén temel amacé dojrultusunda, f
m¢ kemmel i ybeoty-utlligrié allkusur !l u Ol ma Endi kesi, |
g°r¢n¢gk kaygéseée (Y) ¢zerindeki etkisinde bed
yakl akéeéménée temel alan ve dolayl é etkbB,min an
gésven aral é] é) y°ntemiyle sénandéjée basit a
-er-evesinde test edil micktir. Bu dojrultuda
.- aracel ék model i Kurul muk; thkeir (nto dye lvdee dtool
(alb) katsayélarée ile bunlara ait g¢ven ar al
i -er memesi, dol ayl e etkinin istatistiksel ol

i statistiksel ameyii z.I|l®5 del amdk md &b welk adi | mi K
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